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Give a critical response to the following question: If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English-medium sector?

[bookmark: _GoBack]The Welsh National Education Reform seeks to raise the standard of the Welsh language delivered within schools (WG, 2017c). Currently, the Welsh Government aims to reach a million speakers by 2050. Consequently, an additional 438,000 speakers are required (WG, 2017a) with an estimated 20.8% of the population currently speaking the Welsh language (WG, 2012). Provisions within the new curriculum recognises the importance of Welsh, offering a bilingual nation (Donaldson, 2015). Additionally, considerations made against the Basque model may develop the Welsh language delivered within English medium schools. This model encompasses around seven different regions, all firmly maintaining to teach the Basque language (Hopwood et al., 2018). In this case, adopting this successful model within Wales will require improvements to be made.  

In the Basque country, schools are categorised in categories A, B and D, compulsory to learners of six to sixteen years old. Positively, there has been an increase attendance in categories B and D, delivering Basque through the curriculum above 30% (Hopwood et al., 2018). However, the delivery of Basque within A-model schools is unsatisfactory, also recognised in Wales. This is as a result of four different categories when defining schools: Welsh medium, dual stream, transitional, predominantly English-medium and English-medium schools. Baker (1993) emphasises that a variety of different bilingual practises within English-medium schools provides dangers to the volume of Welsh delivered. He believes that defining these four dimensions can be adapted. Yet, consideration to this was studied in 2009 and was found difficult, a transition needed to be amended by the Chief Inspector, thus, problematic to the implementation of the Basque model (WG, 2014b). 

Consequently, defining schools have become problematic with lack of information provided (WAG, 2003; WAG, 2007). In this case, implementing this model will result English-medium schools to reflect the delivery of Welsh. Currently, predominantly English-medium schools consider a significant use of Welsh, nevertheless, the curriculum is taught at the minimum of 20% (WAG, 2007). Thus, Implementing the Basque model will result in English-medium schools increasing their delivery of Welsh and emphasise this within schools. As highlighted within the Basque model, B-model schools deliver Basque instructions between 30-40%, highlighting that the use of Welsh within English-medium schools will need to expand. Yet, as noted on Personal Training Experience, teachers chose to dismiss the use of Welsh with little accuracy whilst speaking the language. Thus, the Government aims to increase the employment of Welsh teachers by six hundred will be a significant challenge (BBC, 2017). This will be proven difficult with funding cuts equating to a loss of teachers (Wightwick, 2018). 

Increasing the use of Welsh is one of the three main themes considered by the Government (WG, 2017a; WG, 2017b). Equally, Carmarthenshire have provisions to support current dual and transitional schools in order to become Welsh-medium, developing learners to become proficient in several languages (CCC, 2017). Likewise, this has been considered in D-model schools in Basque country. Implementing this model will raise concerns by parents with no intention to send their children to Welsh-medium schools (Cosslett, 2017). However, bilingualism has been considered within the new curriculum as Donaldson (2015) states that learners should become ambitious capable learners, using English and Welsh. In effect, this will become a continuum within English-medium schools, providing learners with skills of both languages (WG, 2013). Despite this, the use of Welsh within English-medium schools is at a decrease with schools delivering Welsh as a subject only (WG, 2O17c; Estyn, 2016). Welsh is not taught to its optimum with lack of time provided within English-medium schools (WG, 2013; Estyn, 2013). This may also be the result of Welsh not being a core subject, therefore, is not seen as essential (WG, 2013). However, as highlighted within the Well-being of future Generation (Wales) Act (2015), the use of Welsh language is important (WG, 2017a).   

The implementation of the Basque model will develop language though a Content and Language Integrated Learning (CLIL) approach. This means that the curriculum content is taught in the medium of the language that is being learnt (Dalton-Puffer, 2011). Teachers within Wales lack effective planning, thus, implementing the Basque model in Wales will result in leaners becoming independent, having the ability to use their skills to communicate in Welsh (Tavakoli and Jones, 2018). Nevertheless, the CLIL approach is currently delivered through secondary English-medium schools. Tavakoli and Jones (2018) suggest that this approach has been considered at a later stage with the lack of skills achieved by learners, raising questions if the delivery of this approach will work. Certainly, the delivery of CLIL will ensure that learners develop a communicative competence, a key element needed to learn a language (Hymes, 1974; Halliday, 1986). Positively, CLIL has attain trilingual speakers, with an attentive system planned whilst taking on board the learners’ interests (Hopwood et al., 2018). Effectively, this approach will ensure a continuum level of Welsh in English-medium education. From this, providing favourable conditions will entice learners and teachers to learn the Welsh language in English-medium schools (Estyn, 2013).

Presently, incidental Welsh is encouraged within English-medium schools. As emphasised by Hulstijn (2013), the use of incidental language is as significant as having intention to be tested. Conversely, this approach is seen unsatisfactory due to the lack of confidence shown by teachers, especially teaching Key Stage Two pupils (WG, 2013). Moreover, teachers often avoid any corrections to be made, effecting the development of the learners (Tavakoli and Jones, 2018). Furthermore, they do not repeat the words or actions which is fundamental to the learning (Richards and Rodgers, 2014). However, as noted by Estyn (2013), the ability to speak the language is far stronger that the ability to write accurately within both phases. Notably, implementing a holistic approach raises concerns as the teaching and learning within Wales is inadequate for bilingual speakers.  This holistic approach demands teachers to use a variety of skills, allowing learners to gain knowledge which will be found challenging (Hopwood et al., 2018; Goh and Burns, 2012). Therefore, curriculum assessments will change to teach and examine linguistic, paralinguistic and non-linguistic skills (Kramsch, 1986). 

Furthermore, this approach has ensured that learners achieve positive results within examinations (Yang, 2015). This is as a result of the Basque country encouraging learners to study towards their entries into universities. Admissions to universities will reflect upon their selectividad certificate, provide with a pass or a fail (Hopwood et al., 2018). In this matter, 48% of the Basque population has a degree (BBC, 2016). Therefore, curriculum assessments are contrasting within Wales and Basque schools. Indisputably, the percentage of learners who enter Welsh examinations is fewer due to the lack of satisfied teaching in Wales (Estyn, 2016). As a result, 21.9% of the population did not sit a Welsh examination in the year 2013 (WG, 2013). Nonetheless, learners are not provided additional intensive tuition support similar to Basque countries, resulting in no understanding of the language (Hopwood et al., 2018). Furthermore, teachers allocate an hour of teaching of Welsh per week in secondary schools, compelling to enter learners in the short course examination. Noticeably, this is considerably less to A-model schools in Basque countries. Thus, guidelines need to be implemented to highlight timings for delivering Welsh within English-medium primary and secondary schools (WG, 2014b). Consequently, several learners are being entered to the short-term course who are capable to sit the long course examination. Likewise, the Welsh Government should phase out the short-term course and focus on the long-term course in order to improve the use of the Welsh language within English-medium schools (Estyn, 2007). 

The success of the Basque education system was as a result of the its government working with other education. With this intention, all vacancies within Basque countries require at least a language profile when applied for. In effect, language competence depends on the post applied for, with language profile being required for every applicant. This is a voluntary exam taken, provided with funding for the student to on go this examination (Hopwood et al., 2018). Hence, employing teachers with a fluency of the language ensures that learners are provided with a satisfied education. This will need to be adapted in the case of the implementation of the Basque model. Currently, job vacancies within English-medium schools do not advertise the needs of Welsh being a requirement or change the application with the lack of applicants. This can be controversial as several individuals have different definitions and do not consider themselves as Welsh even though they can speak the language with little accuracy (Betteley, 2017; SC, 2017). 

The Basque country government have established several training courses applicable for teachers. Intensive training consists of three to four weeks with an additional two months of support provided to prepare materials for teaching, with opportunity for longer courses in previous years (Hopwood et al., 2018). Similarly, in Wales, Education Consortia provides training through Education Improvement Grants and the Welsh Sabbatical Scheme. The Sabbatical scheme helps teachers to develop their welsh skills. Effectively, this course has developed confidence of teachers in planning and its use and can plan accordingly (WJEC, 2018; WG, 2017c). Applications are available for all teachers with different advanced level courses all taken place over twelve weeks. However, only one thousand practitioners over fourteen years have attended, which accumulates to seventy-one practitioners per year (WG, 2016). Furthermore, current funding cuts to education will make improvements to training difficult (Wightwick, 2018). In effect, this is something that will need to be considered if the Basque model was implemented in Wales. Equally, this has been acknowledged in Carmarthenshire as it aims to support training offered within the county (CCC, 2018). Furthermore, support provided to the learner’s families will ensure that the percentage of Welsh speakers rise (WG, 2017c). Opportunities for community groups such as Merched y Wawr and Young Farmers Club will help support social factors that affect the teaching and learning of Welsh within English-medium schools (WG, 2014a; CCC, 2018). Nonetheless, several individuals are unaware of these community groups with the lack of advertisement.

Overall, several changes will need to be considered to English-medium schools in the adoption of the Basque model. Both education systems seek to improve its culture and language in the same way. This has been highlighted currently with the focus of Y Cwricwlwm Cymraeg (QCAA, 2003). Above all, Wales will need to improve its use of Welsh, provide favourable conditions and improve training received by teachers to develop a successful education (WAG, 2003; WAG, 2007). Indeed, every Welsh citizen will need to work together in order to implement the changes and to increase the number of Welsh speakers. 
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