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Targets
1. Targets from your previous assignment should be included at the beginning of this assignment.  Please include in further assignments in order to track personal progress. 
2.  Read more widely using current and relevant material from books and journals as well as websites to expand your knowledge and understanding of the topic.  Use these to underpin your discussion within the assignment. Reference all your sources of information both within the text and in the reference list at the end.
3. Develop a more formal, academic style of writing - see notes on academic writing from the ECGE4002P module or access the study skills sessions offered by Student Services.


A personal reflective account exploring the nature of communities, families and schools in relation to your beliefs and assumptions and how these might inform my development into a professional teacher
In the Foundation Phase, there is a great importance behind there being a strong link between the school, its’ families and the community. This is due to the influence that those around the school have on how the school itself plays out carrying a significant importance. If the school does not have the support from the parents of the pupils, it will struggle to then make a community link around the school too. As a teacher in the Foundation Phase, it becomes part of job to help make this community. One of the main beliefs and assumptions I had about being a teacher in the Foundation Phase was therefore that it is important to make the parents at the school feel a part of the community at the school. I believe this as if you don’t have their support, the school may struggle to have a school that feels like a community. Another assumption I made about being a teacher in the Foundation Phase was that it is part of your role to be a model to your learners and show how you should act as it affects their learning. I believe this to be the case as, for example, if a child misbehaves and it is not handled with correctly, they will not learn from it, and it will become a part of them that they carry on. It will also affect their learning as they go up in the school as they may not then concentrate on what they should and so will struggle with the learning. Additionally, I believed that as a teacher in the Foundation Phase it would be easier to teach a subject that you felt more comfortable with, for example if you were to find mathematics easier, you would find it easier to teach. 
A belief that I had about being a teacher in the Foundation Phase was that making the parents feel included as part of the school was a key part of the teacher’s role. This assumption has been reinforced from my experience in the placement school as I noticed the important role that the parents have in the events and activities they run with the school, along with the direct impact that the parents have as people of the school. Ward (2009) mentions the importance of knowing the child’s background and their home life in order to “effectively nurture and support their learning, well-being and development”. I noticed this particularly on one of the placement days in the school when one child would do whatever he wanted to play up. The teacher of the class explained that this was partially expected as they have knowledge of his home life not being the most supportive, and so, when he returns to school on Monday, he craves the attention he missed at home. By talking to the parents of the children in the class, the teacher can get to know the children more and understand why they may not concentrate on some days as well as others, as shown by the example above. If the teacher of the class in my placement school had not known about the child’s home life, then it would have been more difficult to try and resolve the issues with the boy in the class. Whalley (2007) highlights the importance of teachers having knowledge of the backgrounds of the children in their class saying how they were often completely incorrect about what they had assumed was their background life, and so by visiting them at home and finding out more about them, they were then able to gauge a correct understanding and in turn take advantage of some things, and become aware of the pressures the family may be facing in order to help them. Another way in which my assumption was reinforced in the placement school is by the significant impact that parents had in the school through the PTFA (Parent Teacher Friends Association) and the Parents Council. I found the latter to be particularly interesting as it was a way of the parents having a focused importance in the school as it is both representing and run by parents, and is a way in which they can share their views with the Head Teacher and governing body (Placement School, 2019). As a part of this, parents would also create and run workshops which can then help other parents, with ones such as Telling the Time and Storytelling. This reinforced my belief as without the teachers making the parents feel included as part of the school, they would not then be able to be a part of the school through the PTFA and Parent Council. Sullivan (1988) highlights the importance of having a strong parental connection with the school, giving examples such as through PTA/PA activities, newsletters and Parents’ Evenings.
Another assumption I had about being a teacher in the Foundation Phase was that it was important to be a role model for the learners so that they follow the correct ways to act in a classroom and learn respect. This was again reinforced through my placement school as when a child was to ‘act up’ or misbehave, the members of staff had to make sure that they dealt with the situation so that the child would recognise that it was an incorrect thing to do, whilst also letting the other children in the class know the same. Due to my placement school being in a Nursery and Reception aged class, it was important that the teacher dealt with it in the correct way as if she were not to have done, and did not critique the bad behaviour every time it happened, the children would then begin to think it was acceptable to act in a certain way. Vygotsky reinforces this with his idea of the Pedagogical Process, with a Teaching, Cooperation and Autonomous Model (see Appendix 1). This shows the importance of the involvement of the teacher within the lesson and in how they work with the learners, whichever the method that the teacher involves them with is. Bruner reinforces a similar idea, stating that “culture is not discovered; it is passed on or forgotten” (Dolya, 2010), suggesting that if a skill is not learnt at a young age, they will not be able to advance the skill and will instead forget how to do it, or will never advance the skill. This would then also reinforce my belief on how important the early years of a learner’s education is as if the child is not taught how to do something, they will find it difficult to then advance at the skill later in their life.
Additionally, I assumed that as a teacher in the Foundation Phase, it would be easier to teach a subject that you found easier in the lessons. However, this was challenged by my placement school experience as the teacher of the class I was in instead said that they often found it to be the opposite as they found it easier to simplify a skill that they had to simplify in order for them to learn it too. Kozulin suggests that “children learn algebra first in order to organise their thinking processes. Mathematics (number) comes after” (Dolya, 2010). This suggestion would then reinforce that learning the simple versions of a skill is crucial in order to be able to advance it. An example of this could be that when a teacher who is skilled in mathematics teaches maths to a class, they may not think of different ways to teach a skill if the way that they know how to do the skill does not work for the child. Until being in my placement school I had not considered this and so found it interesting to then think over and realise that it could be more difficult to find an easier way to explain something if you found it easy to do.
[bookmark: _GoBack]To conclude, I would, as a teacher in the Foundation Phase, try to have strong links with the parents in the class as I have learnt how important it is to have this connection with them. This is because it not only helps to build the community around the school in its support, but also because it helps the teacher be able to better teach the class when they know more about the pupils themselves. Also, by having the parents involved in the school, it would reinforce the QTS (Qualified Teacher Status) Standard of Collaboration (Welsh Government, 2019). I would also try to reinforce the QTS Standard of Leadership by ensuring that as a teacher, I would act as a role model for the learners as this greatly helps their ability to learn if they do not become distracted. Finally, as a teacher in the Foundation Phase I would try to consistently think of alternative ways to teach a skill in case the method I would personally use does not work for the learners in the class. This would therefore link to the QTS Standard of Innovation because as a teacher I would have to think of different ways to teach a skill in order to suit the needs of the specific learner.














References
Dolya, G., 2010. Vygotsky in Action in the Early Years - The 'Key to Learning' Curriculum. London: Routledge.
Placement School, 2019. Parent Council. [Online] 
Available at: http://www.modelprimaryschool.com/home/our-school/parent-council/
[Accessed 10 February 2020].
Sullivan, M., 1988. Parents and Schools. Leamington Spa: Scholastic Publications Ltd.
Vidovic, V. V. & Domovic, V., 2019. Development of Teachers' Beliefs as a Core Component of their Professional Identity in Initial Teacher Education: A Longitudinal Perspective.. Slovenia: University of Ljubljana, Faculty of Education.
Ward, U., 2009. Working with parents in early years settings. 1st ed. Exeter: Learning Matters.
Welsh Government, 2019. Professional standards for teaching and leadership. [Online] 
Available at: https://s3-eu-west-1.amazonaws.com/hwb-live-storage/fc/a7/a4/e2/e348428381e68434ea93f611/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf
[Accessed 12 February 2020].
Whalley, M., 2007. Involving Parents in the Children's Learning. 2nd ed. s.l.:SAGE.

[image: ]Appendix 1 - Dolya, G., 2010. Vygotsky in Action in the Early Years - The 'Key to Learning' Curriculum. London: Routledge. Page 20

2

image1.jpeg
THE PEDAGOGICAL PROCESS

o g0 ot e o e vt 1 0SS

Cultre i ot dscoveed s pssed on ST

- S
JcAL PROCESS.
g peoAGOGICAL PROE
| rescrma ooe. oIS Voo
AT AT -G
[ e [ e
| o

| Fomo A STRUCTUREOF THE ESUGHTIONAL PROCESS

Toster it ton Toater arcen s
s e 10
oty

o g e
i o s asmn ot et
Colaers 1o s sonetin e

GROUP WORK

SUBSTITUTION AND VISUAL MODELLING

ooty ot cur vesydayexpernce in sl mups 200
T e o e word e o vy o ot 50
it .4 1 Iy s, o ursung bro o1

e s aagon st gt
e e s w20
ot s g vl 5t
ey oot oot o
o i o . ) S
e ot o gt caecions s et e o,
e i oo | e
e e v P |
i o 4 45

it it s, s s e LS
e o By el £ 00 o 1 A
e e g o . s O
g ek i e an s o i i




