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This work is going to firstly look at ‘what is quality in the early years’ and then move onto the benefits of additional methods of promoting and ensuring quality above statutory requirements and analysing the Itters and Sass tools for quality assurance.
One of the most important aspects to begin with is Care Inspectorate Wales, National Minimum standards. These standards are a law all childcare providers must follow to ensure all regulations are being met. There regulatory requirements are in place to guarantee children are safe, happy, their needs are being met and their development supported. Settings must provide high quality care and provision to make certain basic standards are being exceeded (care inspectorate Wales, 2018).
What is quality?
Quality in the early years is not a measurement of the service provided but an extension of services, it is going beyond the expectation and delivering beyond quality to give children the best possible outcomes. It is more than a hypothesis, principle or merit of quality delivered; it is being able to reflect on evidence-based critique through documentation gathered, such as questionnaires, verbal or written feedback and being able to make changes and implementations that as best for the child, Dahlberg, Moss, and Pence (2013). With this in mind (Early years Wales, 2022) believe that it is the smallest things that have the greatest impact, high-quality trained staff provide high-quality care. Hoare (no date) reinforces this by stating staff need to be trained in child development, but goes further claiming adults need to be warm, responsive with high-quality interactions and fully involved in children’s learning and development. Moreover, why your nursery needs quality counts (NDNA, 2020) believe staff who are all trained to a high standard work well as a team to provide high-quality care so that the children’s learning and outcomes are of a high standard. In addition to this Forry et al., (2013) argue that quality is made up of many distinct factors, these being, safety, happiness of children, staff trained to a high standard, observations, and assessments to be able to plan for children’s development, continual quality improvement and working in partnership with parents and other professionals to support children’s development. Stakeholders all have a variety of definitions of what quality is and what it should look like, for instance parents deem to place their children’s happiness at the forefront of quality (Mathers, Singler, Karemaker, 2012b) Plantenge, 2011; cited in; Howard et al., 2018) moreover practitioners feel parent partnership promotes quality (Cottle and Alexander, 2014) additionally the government who put regulations in place feel these need to be followed to reach quality (Welsh Government, 2016) notably Organisation for Economic Co-operation and Development (2012) consequently argue it is the high-qualified practitioners that are invested in continuous professional development who provide high-quality environments, and interactions that support children’s development not the regulations they must adhere to.
Of course, providing high-quality care in the early years has potential barrier, never more so than right now with the shortage of early years childcare workers and the Welsh government’s plan to roll out childcare to all two-year-olds in Wales (Summers, 2022; BBC News, 2022) for example; Early years practitioners are often confused as to what high-quality care looks like, (Mathers, Singler and Karemaker, 2012b, P.7) high light the importance of defining high-quality in early years settings. Teager and Bonetti (2018) believe there are two important ways to portray quality; structural quality; which number of children attending the setting, ratios, training and continuous professional development and Process quality; that looks at children’s experiences, practitioner-child interactions, routines, care needs met. There is evidence that suggests there is a divide regarding these two forms of quality, and which best supports children’s outcomes, even though they interlink and work side by side. According to Sylva et al., (2004) the value of quality is measurable, and improvement allows quality to be exceeded, (cited in Alexander, 2009, P.13). Another aspect for concern is that different practitioners from different settings have a lack of clarity of what quality is. Quality is characterised differently by practitioners, Cottle and Alexander (2012).
In conclusion, the importance of knowledgeable well-trained staff reflects throughout. Such staff are needed in the early years to be able to best support children’s development, learning experiences and outcomes. This will warrant high quality care and provision provided for children and their families and falls in line with Care Inspectorate Wales, National minimum standards of basic standards being exceeded.
Quality Assurance.
The role of quality assurance is in place to confirm the service being provided by early years provisions meet the standards and regulations expected (care inspectorate Wales, 2023). This supports quality. There are tools used to measure good practice in early years, two of these tools will look at how they drive quality and exceed quality assurance. The tools are sustained shared thinking and emotional well-being (SSTEW) and Infant/toddler Environment rating scale (ITERS).



SSTEW and ITERS

The SSTEW scale is used for two to five years of age, ITERS is birth to thirty months. Research shows from birth to three years of age the relationships, experiences and care children receive impact them into their adulthood, even from birth babies are ready to learn, quality care supports children from birth to three years of age, as equally as important (Leana, Appelbaum and Shevchuk, 2009) recognise the benefits of early years and the positive impacts it has throughout children’s lives (Early years matters, 2023; Sure Start, 2012) Welsh Government (2016); Bertram and Pascal (2006) underpin this by prioritising the value of quality care children receive, ensuring quality is continuously improved. The SSTEW scale was designed to bridge the gap between research and practice, ITERS was also designed for researcher's but also practitioners, to support quality and improvement. The importance on Early Years is still a major issue in Wales, the divide between early years care and education has led to the implementation of change, change for better quality care for children (Mcdonald, 2018), furthermore the ITERS scale recognises the links needed between education and care. SSTEW focuses on interaction and communication whereas ITERS focus on the environment, Piaget believed children learn from their environment (Aubrey and Riley, 2019, PP.42-43). (Siraj-Blatchford et al.,22; Siraj-Blatchford, 2009); cited in (Siraj, Kingston and Melhuish, 2015, P.6) believe other aspects of children’s development need to be considered.
Both SSTEW and ITERS have seven subscales, Siraj, et al., 2005 P. 12; Harms et al., 2017, P. 2. These two scales have a similar scoring framework that are easy to use. However, only those trained to use these scales can carry out the relevant observations and inspections of practices, Siraj et al., 2015, P.6; Harms et al., 2017, P.3. When used correctly they support quality and allow for progression.
Although the REPEY project (Siraj-Blatchford et al., 2002) shows that high interactions and sustained shared thinking promotes positive relationships with children and leads to improving quality within the setting, Vygotsky places a significant emphasis on the importance of social interactions for children to learn (Aubrey and Riley, 2019, P.55.

 (Howard et al., 2018) claims like quality, sustained shared thinking needs to be streamlined for practitioners to fully understand and determine why sustained shared thinking needs to be implemented and used effectively. Brodie (2014) goes further suggesting sustained shared thinking is indispensable in the early years and it substructures holistic development as well as bolstering improved outcomes for children.
The ITERS scale is American and in the United States they have no National Early Years Curriculum or Standards for birth - 5 (Jones, 2010, P.8) In Wales there is no curriculum for children under three years of age (Welsh Government, 2023) However Wales have the flying start scheme for 2-3 years old and recently Welsh Government (2022) expanded the Flying Start offer to all two year olds in Wales. Allow there is no curriculum in place currently, Flying Start offer additional services for children from birth to three; for example, they have access to parent support, Flying Start health visitor, speech, and language team and transition worker for children with Additional learning needs (Working Families, 2023) furthermore there is a scheme, Childcare offer for Wales for children aged three to four of age this childcare offer can be undertaken through a nursery, playgroup, creche or a childminder (Working Families,2023)  Not only do Wales provide these services for early years, they want the children of Wales to have the best start in life ( Welsh Government, 2022).
Reasearch suggests quality in the early years has an impact on children’s development later in their lives and improves social relationships (Welsh Government, 2014). In 2014 Flying Start began using the ITERS scale to assess quality (The Venture, no date).
The ITERS scale places an emphasis on language interaction, developmental outcomes, and quality of the environment for young children (Harms et al, 2017, P. 5) 
The ITERS scale has been used in many different countries, with a focus on quality children’s current and long-term cognitive development, language and social- emotional outcomes (Harms et al, 2017, P.3).
ITERS has evolved with new and current research, it has been revised to allow a more precise and accurate measure that is relevant to the children’s age range (Harms et al, 2017, P. 2). ITERS is now known at or described at ITERS-3. ITERS-3 is used over a three-hour period to observe a setting and practitioners. ITERS-3 now only has six subscales, the parent and staff subscale were removed due to lack of observation, meaning staff were giving the feedback, therefore was not a true reflection of quality (Harms et al, 2017, p.3). Cook, (2016) says the ITERS scale is easy to use and simple to follow.
SSTEW and the ITERS scale both have been proven to be reliable and valid, research collated supports this. These two scoring scales are only to be used by those trained to use the scales to ensure true measurements of environments and interactions (Siraj, Kingston and Melhuish, 2015, P.6; Harms et al, 2017, PP.4-5).
The SSTEW scale looks at sustained shared thinking, emotional well-being, developing relationships, effective communication, and self-regulation, (Siraj, Kingston and Melhuish, 2015), an equally important aspect to reflect on is the ITERS scale, this looks at supporting children to develop their abilities, providing opportunity for stimulation, and learning from experiences, provide high quality care, but also protection of their health and safety (Harms et al, 2017). This follows the UNCRC (UN Convention on the Rights of the Child) article 6 & 29 that says every child has the right to reach their full potential and develop their abilities.
These scales have been put in place to assess quality, they are supported by research looking at how children’s outcomes are support and how they can be improved (Sylva, et al, 2004; Harms, Clifford, and Cryer, 2005; Piana, La Paro and Hamre, 2007: cited in Mathers, Singler and Karemaker, 2012b, P.5.
Conclusion
The Early Years need trained staff who have a clear understanding of striving for Quality and how it can be improved (Social Care Wales, 2009; Pacey, no date; Welsh Government, 2015, P. 4). Nutbrown (2012) state staff need to be highly qualified to enhance the quality of early years settings and this is crucial as they can impact children’s learning and achievements later. Practitioners also need clarity of a streamlined definition of quality and what is expected of them to reach high-quality (Mathers, Singler and Karemaker, 2012b, P. 7). Welsh Government, 2019 believes this gives children the best start in life.
Quality assurance scales used to measure and assess quality are relevant and support quality improvement, this is demonstrated in both the SSTEW and ITERS scale that promote and support quality for children and their outcomes when used effectively and followed correctly.

Reference List   Module: ECEY6011   Student: 2111339 
 
 
Alexander, E (2009). ‘Understanding Quality and Success in Early Years Settings / Practitioners' Perspectives’: Full Research Report ESRC End of Award Report, RES-061-23-0012. Swindon: ESRC. REFERENCE No. RES-061-23-0012. Available at: C:\Documents and Settings\jo'...port%20RES-061-23-0012[1].pdf (ukdataservice.ac.uk). (Accessed 30 March 2023). 
Aubrey, K and Riley, A (2019) Understanding & using Educational Theories.2nd edition. London: Sage Publications ltd. 
BBC News (2022) Free childcare in Wales: 3,000 two-year-olds to get places. Available at:Free childcare in Wales: 3,000 two-year-olds to get places - BBC News. (Accessed: 29 March 2023).  
Bertram, T and Pascal, C (2006) The baby effective early learning programme. Improving quality in early childhood settings for children birth to three years. Available at: Course: Leadership and Management for systems of quality/Arweinyddiaeth a Rheolaeth ar gyfer systemau ansawdd (ECEY6011/C) (uwtsd.ac.uk). (Accessed: 29 March 2023). 
Brodie, K (2014) Sustained Shared Thinking in the Early Years. 1st edition. London: Routledge. 
Care Inspectorate Wales (2018) National minimum standards for regulated childcare for children up to the age of 12 years. Available at: National Minimum Standards for Regulated Childcare for children up to the age of 12 years (careinspectorate.wales). (Accessed: 26 March 2023). 
Care Inspectorate Wales (2023) What we do. Available at: What we do | Care Inspectorate Wales. (Accessed: 27 March 2023). 
Cook, A (2016) Scoring the Infant/Toddler Environment Rating Scale [video]. Available at: Scoring the Infant / Toddler Environment Rating Scale - YouTube. (Accessed: 01 April 2023). 
Cottle, M and Alexander, E (2012) ‘Quality in early years settings: Government, research and practitioners’ perspectives’ British Educational Research journal, 38 (4) PP. 635-654. Available at: Quality in early years settings: Government, research and practitioners’ perspectives (uwtsd.ac.uk). (Accessed: 30 March 2023). 
Cottle, M and Alexander, E (2014) ‘Parent partnership and ‘quality’ early years services:’ Practitioner’s perspectives, 22(5), pp.637-659. Available at: Parent partnership and quality, Cottle and Alexander 2014.pdf. (Accessed: 26 March 2023).  
Dahlberg, G, Moss, P and Pence, A (2013) Beyond quality in early childhood education and care. 3rd edition. Oxon: Routledge. 
Early years matters (2023) Birth to three matters. Available at: Birth to Three Matters - Early Years Matters. (Accessed: 27 March 2023). 
Early years WALES (2022) Smalltalk- Summer 2022. Available at: Search | Early Years Wales. (Accessed: 26 March 2023). 
Environment rating scale (no date) Infant/Toddler Environment Rating Scale, Revised (ITERS-R). Available at:Infant/Toddler Environment Rating Scale®, Revised (ITERS-R™) | Environment Rating Scales® (unc.edu). (Accessed: 26 March 2023).  
Forry, N, Tout, K, Halle, T and Daily, S (2013) 5 Ways to improve the quality of early care and education. Available at: 5 Ways to Improve the Quality of Early Care and Education - Child Trends – ChildTrends. ( Accessed: 26 March 2023). 
Harms, T, Cryer, D, Clifford, R and Yazejian, N (2017) Infant/Toddler Environment Rating Scale. 3rd Edition. New York: Teachers College Press. 
Hoare, P (no date) Sustained shared thinking and emotional well-being scales. Available at: PowerPoint Presentation (towerhamlets.gov.uk). (Accessed: 26 March 2023). 
Howard, s, Siraj, I, Melhuish, E, Kingston, D, Neilsen-Hewett, C, Rosnay, M, Duursma, E and Luu, B (2018) ‘Measuring interactional quality in pre-school settings: Introduction and validation of the Sustained Shared Thinking and Emotional Well-Being (SSTEW) Scale’ Early Child Development and Care, 190 (7) PP. 1017-1030. Available at: Full article: Measuring interactional quality in pre-school settings: introduction and validation of the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale (uwtsd.ac.uk). (Accessed: 01 April 2023). 
Jones, J (2010) Early Learning Standards and Curriculum in the United States. Available at: Slide 1 (oecd.org). (Accessed 01 April 2023). 
Leane, C, Appelbaum, E and Shevchuk, I (2009) ‘The role of job crafting’ Work process and quality of care in early childhood education, 52(6), pp. 1169-1192. Available at: Work Process and quality of care in EY, Leanna et al. 2009.pdf. (Accessed 26 March 2023). 
Mathers, S, Singler, R, and Karemaker, A (2012b) Improving Quality in the Early Years: A Comparision of Perspectives and Measures. Available at: EarlyYearsQualityWEB.pdf. (Accessed 02 April 2023). 
Mcdonald, N (2018) The great divide: Separation of care and education in Wales an examination of policy, reform and research evidence. Available at: (PDF) The Great Divide: separation of care and education in Wales an examination of policy, reform and research evidence (researchgate.net). (Accessed: 26 March 2023). 
NDNAUK (2020) Why your nursery needs quality counts. Available at: Why your nursery needs Quality Counts ✨ - YouTube. (Accessed: 26 March 2023). 
Nursery world (2012) Quality Assurance, Part 3: ECERS and ITERS assessment scales. Available at: Quality Assurance, Part 3: ECERS and ITERS assessment scales | Nursery World. (Accessed: 01 April 2023). 
Nutbrown, C (2012) Foundations for Quality. The independent review of early education and childcare qualifications. Available at: FINAL REPORT draft v2.8 (publishing.service.gov.uk). (Accessed 02 April 2023). 
Pacey (no date) Pacey Wales. Available at: PACEY in Wales | PACEY. (Accessed: 02 April 2023). 
Schweinhart, L and Weikart, D (1998) ‘Why curriculum Matters in Early Childhood Education’ Educational leadership: Journal of the department of supervision and development, 55(6), P.57. Available at:Why_Curriculum_Matters_in_Early_Childhood_Educatio.pdf. (Accessed: 29 March 2023). 
Siraj, I, Kingston, D, and Melhuish, E (2015) Assessing quality in Early Childhood Education and Care. Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for 2-5-year-olds provision. Available at:ProQuest Ebook Central - Reader. (Accessed 27 March 2023).  
Siraj-Blatchford, I, Sylva, K, Muttock, S, Gilden, R, and Bell, D (2002) Researching effective pedagogy in the Early Years. Available at: Microsoft Word - JuneEPEY202.doc (ioe.ac.uk). (Accessed: 01 April 2023). 
Social care Wales (2019) List of Required Qualifications to work within early years and childcare Wales. P1-39. Available at: List-of-Required-Qualifications-to-work-within-Early-Years-and-Childcare-in-Wales_-changes-made-by-Sandie-to-Foundation-Phase-only-5-April-2019.pdf (socialcare.wales). (Accessed: 02 April 2023). 
Summers, H, (2022) UK faces childcare crisis as staff shortages forces nurseries to close. The Guardian, 30th April. Available at: UK faces childcare crisis as staff shortages force nurseries to close | Early years education | The Guardian. (Accessed: 29 March 2023). 
Sure start (2012) Birth to three matters. An introduction to the framework. Available atBirth-to-Three-Matters-Booklet.pdf (foundationyears.org.uk):. (Accessed: 27 March 2023).  
Teager, W and Bonetti, S (2018) [blog] ‘Early education: What does high-quality provision look like’ What works for children’s social care Available at: Early years education: what does high-quality provision look like? | Early Intervention Foundation (eif.org.uk). (Accessed 29 March 2023). 
The Venture (no date) Flying start. Available at: Dechrau'n Deg | Flyig Start (theventure.wales). (Accessed: 01 April 2023). 
UNICEF (no date) A summary of the UN Convention on the Right of the Child. Available at:UNCRC_summary-1_1.pdf (unicef.org.uk). (Accessed 01 April 2023).  
Welsh Government (2014) Flying start – Annex. Quality Childcare Guidance. Available at:  Flying Start childcare: guidance (gov.wales). (Accessed: 01 April 2023). 
Welsh Government (2015) What really works for the Early Years? Available at:what-really-works-for-the-early-years.pdf (gov.wales). (Accessed: 02 April 2023). 
Welsh Government (2016) National Minimum Standards for Regulated Childcare for Children up to the age of 12. Available at: National Minimum Standards for regulated childcare (gov.wales). (Accessed: 29 March 2023). 
Welsh Government (2019) Written Statement: Launch of Early Childhood Education and Care (ECEC) Approach. Available at: Written Statement: Launch of Early Childhood Education and Care (ECEC) approach (24 October 2019) | GOV.WALES. (Accessed: 02 April 2023). 
Welsh Government (2021) Well-Being of Future Generations (Wales) act 2015: the essential. Available at: Well-being of Future Generations (Wales) Act 2015: the essentials [HTML] | GOV.WALES. (Accessed: 01 April 2023). 
Welsh Government (2022) Children’s and young people’s plan. Available at: Children and young people's plan [HTML] | GOV.WALES. (Accessed 01 April 2023). 
Welsh Government (2022) Flying start expanded in Wales. Available at: Flying Start expanded in Wales | GOV.WALES. (Accessed: 01 April 2023). 
Welsh Government (2023) Curriculum for Wales: Overview. Available at: Curriculum for Wales: overview | GOV.WALES. (Accessed: 01 April 2023). 
Working Families (2023) Wales – Free Childcare for children aged 2, 3 & 4. Available at:Working Families | Wales - Free childcare for children aged 2, 3 & 4 - Working Families. (Accessed: 01 April 2023).  


	
	
	



