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	Targets from last module feedback
	How have you worked on this?
	An example can be found on…


	
Aim for consistent use of vocabulary when referring to key policy. E.g. If you begin referring to the new Curriculum for Wales (CfW) in this way, continue to do so throughout.

	I have made sure to do this throughout my essay to use consistent use of vocabulary 
	· Autism Spectrum Disorder (ASD)

	- Proofread your work carefully ensuring correct vocabulary, spelling and grammar is used throughout.


	I have made sure to read through my essay carefully, correcting anything that is wrong
	· Printed out my essay for someone else to proof read

	
- Aim to expand on ideas presented. This will allow you to demonstrate your knowledge and understanding more securely.

	I have read more literature to expand on my knowledge.
	· Reading more books, articles and journals




Word Count: 5,451


Assignment Title: supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical). 

1. A written reflection 
2. A one-page profile of the pupil and a support plan that outlines the provision, parental and teacher involvement and the transition process. 
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Part One

Pupil progression refers to how learners develop and improve on their knowledge within their time in school (Welsh Government, 2022). The current Curriculum for Wales recently published a new school improvement framework, ensuring learning progression and well-being is the main focus, to deliver high standards throughout schools in Wales (Welsh Government, 2022). Therefore, interventions are put into place as a way of providing children with additional support, to progress and achieve their potential. The National Association of Schoolmasters Union of Women Teachers (NASUWT) argues that interventions have a ‘legitimate place’ as a strategy within the curriculum, as they believe it is a beneficial support system to pupils progress, and removes any barriers to learning that they may face (NASUWT, n.d) It is important to recognise that when young people commence school, they must somehow make sense of discontinuities and their relatively new routines and procedures that confront them. These challenges are associated with changes in the physical environment, which could include, attitudes and expectations or the changes to the role and involvement of parents (Margetts, 2002). Similarly, Donaldson (2015) suggests that any form of disadvantages that may occur in a child’s life may have a harmful effect on their achievement. Therefore, he believes that it is important that the Welsh curriculum is catered in a way that will engage the interest of all children, and promotes high expectations for all young pupils to help schools condemn educational underachievement. A fictional name of ‘Max’ will be included within this essay, to support the BERA ethical standards of participants privacy, specifically guideline 40 which states that children have the right to confidentiality and anonymity (BERA, 2019).

Max is an eight-year-old boy who has been diagnosed with ASD (Autism Spectrum Disorder) which means that he often gets confused with social interactions and communication, and has restricted or repetitive behaviours or interests (Centres for Disease, 2022). Max has recently had a change in personal circumstances, due to his parents separating and living in different areas. That is to say, he is going through a vertical transition which refers to a major event or change that occurs to a child’s everyday routine (Rhonnda Cynon Taf, 2020). In relation to this, Max’s class teacher is becoming increasingly concerned, as she has seen a significant change in his behaviour and emotional well-being, which is affecting his learning development. From current observations, the class teacher has noted that Max has become very anxious with the change of routines, which has disrupted his behaviour in class. Additionally, Max has recently been struggling to express his feelings in school and therefore is impacting on his achievement. To understand how to support a pupil through specific barriers of their learning while going through a vertical transition, this essay seeks to investigate what plans should be put in place to support Max on his academic development and achievement, by critically analysing a range of theories, to create a suitable support plan including different interventions that have been created specifically for Max and his needs. 

It is important to recognise that Max’s learning was parallel to the appropriate progression steps before his change in personal circumstances, and is high-functioning depending on the degree of language delay and verbal intelligence quotient (IQ), which may suggest that this vertical transition is a factor to his decline in academic development. To support this, paramount research done by Goleman (1995) and Tyng et al., (2017) suggests that emotions influence the cognitive process in which affects the minds attention and learning span, which perhaps explains the shift in Max’s behaviour. There is significant research evidence to support the idea of parental divorce having a destructive impact on children and their psychological adjustment. Compared with children in intact families, children from divorced families are more likely to show signs for lower academic achievement, more social difficulties and poorer self-esteem (Clarke-Stewart. A, Brentano.C, 2006). Additionally, research from a recent source suggests that parents can be more preoccupied with their divorce and adjustment to new domestic arrangements, which then reflects onto their effective parenting. This can then lead to problems in their children’s behaviour and well-being (Gryczkowski et al., 2010; Laurin et al., 2015. Cited by: Yllza Xerxa et al., 2020). As Max’s behaviour has worsened since this transition, research suggests that this might’ve been caused by the change of his daily routines, due to the lack of attachment he has now got from the parent who has left the household. When change occurs within an autistic child’s daily routine, they can respond in a variety of different ways, as they seem to like consistency and are attached to what they already know (Norton. P, Clifford. D, 1994). 

There is evidence shown in the TEACHH approach discovered by Mesibov (1998) where they focus on the organisation of the classroom, timetabling and teaching structures so that classroom routines can be more predictable on a day to day basis. By using such strategies, research has shown that children with ASD find it less confusing and stressful to have visual timetables of what their day will look like, which has had a significant positive impact on their learning achievement (Bombèr. L, 2007). Alternatively, Alvin (1978) and Warwick (1992) strongly believe that music used in interventions shows great benefits to positive behaviours in children with autism. They believe that the nonverbal aspect of music engages with the ASD child’s stimuli for a longer duration than a typically developing child (Thaut, 1987). Having said that, Pasiali (2004) introduced an intervention known as the prescriptive song protocol which could be conducted within the school or home environment, to compose song lyrics based on social stories. This research resulted in two out of the three children remarkably changing in their behaviour, while the other child showed an increase in more appropriate behaviour that was being described in the song (Simpson. K, Keen. D, 2011). Relating this theory back to Max and his individual learning style, it is clear that the music intervention shows great benefits to behaviour in autistic children, as it promotes high responsivity to a certain activity. 
However, looking back on Max’s One Page Profile, shown in Part One, explains that he is very sensitive to loud noise, as it makes him nervous and anxious. Therefore, it is evident that the music intervention would not help Max focus and develop on his learning. On the other hand, there are many benefits for using the TEACHH approach of organising in daily routines. Looking back on Max’s vertical transition within his personal life, it makes sense to focus on the new changes that he has to go through, by explaining these new events in a way that he understands. This then will reduce any stress and anxiety that he may have about any new changes in his routines. Within Max’s support plan, visual timetables have been included as an intervention within the first week, so that Max can be prepared in what his routine will look like as soon as he comes into school. If this intervention then shows benefits to Max’s behaviour by the end of the week, the intervention will then be carried on and observed throughout his time in school. This timetable should also be implemented within his home life, by the class teacher setting up a meeting with both of his parents and organising that both households have home visual timetables that Max can follow. This will then familiarise Max with the visual timetable, so that he has consistency in routines in and out of school. An example of these visual timetables will be placed in the appendix, to give a better understanding of how this intervention would be implemented in both homes’ lives and school days. 

One aspect which illustrates how to support Max through his vertical transition, identifies an interesting viewpoint on the relationship between reward systems and the motivation and engagement seen in academic performance. Notably, Deci (1971) has described motivation into two categories, as either: extrinsic, where a person is driven by an external reward, and intrinsic, where one is driven by personal interest. Although it is seen that this research is outdated, there is more recent evidence shown by Johnson and Picard (2016), where they explain that extrinsic motivation, guided by a child’s intrinsic motivation, has shown many benefits to children with neurological differences. Looking back on Max’s One Page Profile, it is certain that he enjoys going onto the computer to calm down or to play games. As this is Max’s intrinsic interest, the class teacher has decided to create a reward system for Max on the computer, to encourage his extrinsic motivation. While doing research on this specific topic, it has become apparent that computer-based interventions have encouraged the highest level of motivation, focus and accuracy, as digital technology has been shown to be the most useful source to providing extrinsic rewards (Cramer et al., 2011, Fletcher- Watson et al., 2016; Humphrey, 2011). Cruz et al (2017) suggests that digital reward systems provide positive feedback when children are rewarded by playing computer games, as it enhances user engagement (Constantin et al., 2017). Although this literature suggests that children with ASD appear to want rewards to encourage and motivate them, the class teacher shouldn’t automatically assume this about Max. Therefore, this individual reward system will be observed when implemented within his support plan, to see if this benefits Max in his behavioural or emotional well-being. 

In addition to this, another strategy that could be beneficial within this support plan, shown in Part Two, is to include an inclusive reward system that involves the whole class behaviours. Inclusivity in education means that every child has the opportunity to learn and grow together within their classroom. In 2016, the Welsh Government created an inclusion and pupil support document, as developing an inclusive environment is a priority for most schools. Therefore, they believe that within inclusive classrooms, all children have the opportunity to interact and learn from each other. Rattaz et al (2019) have done extensive research into the connection of inclusivity within the classroom and how it can highly benefit a child with autism. They believe that a student with ASD demonstrates better cognitive and behavioural development when involved within positive interactions with both their teacher and peers. There is much research to support that peers hold an important role within showing autistic children how to interact properly, promoting their improvement in social acceptance, interaction and communication (Campbell, 2016). Despite this, it is also thought that social acceptance is essential to a student’s development, and therefore being rejected by peers in the classroom can result in a negative socio-emotional and academic experience (Beghin. H, 2021). There is evidence to support that these negative interactions can be caused by the social behaviours of students and the compact knowledge they have about special educational needs. Koster et al (2010) provides evidence to this by saying that within inclusive classrooms, children with special educational needs are less likely to be accepted and interacted socially by their peers than children without special educational needs. 
Alternatively, after reading extensive research upon this topic, it is found that the teachers own positive attitudes towards children with special educational needs, had a higher inclination to use inclusive practices within their teaching. Monsen et al (2014) supported this statement by saying that teachers with a positive outlook of inclusive practices, made greater efforts to apply this within their learning, social, behavioural and emotional classroom environments, which positively affected children with special educational needs (Garrote et al., 2020). As this research is strongly supported by many theorists, an inclusive reward system will be put into place within Max’s support plan, to encourage and motivate his social and behavioural attitudes. As the class teacher promotes inclusivity within their classroom, it will be beneficial to both Max and his peers when working together to encourage positive behaviours and developing their learning, to gain a reward at the end of the week.  

Within the week where Max was observed, the class teacher also noticed that his emotional well-being had also been affected by his change in circumstances. It has been seen that Max has become increasingly anxious and upset when in the classroom environment, refusing to share how he is feeling with the teacher or teaching assistant (TA). Therefore, this part of the essay will include paramount research on the understanding of how children with ASD deal with their emotions, and what interventions could be put in place to make this transition easier for Max to understand. Throughout researching and understanding how children with ASD express their emotions, findings suggest that they have difficulty understanding a wide range of emotions, which is commonly known as emotional competence. This refers to the ability to recognise one’s own or others emotional states, and to be able to fully understand the meaning of them (Saarni, 2000). Previous research indicates that children with ASD misunderstand distinguishing between different subtle emotions when referring to themselves or others (Shalom et al., 2006). This connects to more recent research done by Berkovits et al (2017) where they found that children with ASD are less able to soothe themselves, as they use less successful strategies to regulating their emotions than typically developing children (Reyes et al., 2020). Both of these points can then lead to difficulties with modulating their ‘emotional intensity’, and therefore may interfere with goal-directed activities and their own personal development throughout school (Jahromi and Stifter, 2008; Willford et al. 2013) (Berkovits et al., 2016).  

According to Baron-Cohne (2006, 2008) the reason children with ASD love to watch films about vehicles, is because it engages with their stimuli and are strong ‘systemisers’. One intervention created by Golan et al (2009) focuses on the emotional and social development of an autistic child. The intervention is called ‘The Transporters’, which is a DVD that involves eight mechanical characters which have real-life faces on them, showing emotional and social interactions between one another. Researchers assumed that through hours of repetitive watching of this DVD, it allows the children to pick up crucial information for learning about emotional expressions, without them even realising it (Bretherton and Beeghly, 1982). To a certain extent, this intervention might show and explain the different expressions needed for social situations, which would benefit Max in recognising his own emotions and how to communicate them. Although, findings state that recognising the emotions in The Transporters, would not have the same context when recognising them in real-life, therefore causing more confusion for the child (Golan et al, 2009). After researching this intervention, and looking closely at Max and his One Page Profile, it is safe to say that this would not benefit him developing socially or emotionally, as he is recently struggling to share his feelings as previously mentioned. 
Therefore, an intervention that would be implemented within Max’s support plan would include an individual check-up system that he can use throughout the school day, to communicate his feelings in a way that he understands. Children with autism often have difficulty identifying and expressing their emotions verbally. For that reason, they might not respond to a certain event emotionally, or their emotional responses might be seen as an overreaction (Tsai et al., 2011). With the difficulty of children with ASD expressing their emotions, thus in return, teachers and parents might see a change in their behaviour as they are getting frustrated and confused with what they are feeling at that specific time (Rusli et al., 2018) (Rashidan et al., 2021). As Max struggles communicating his feelings, the teacher has made a ‘Check-in’ chart for Max to keep throughout the day, so that he can place his name on the emotion he is feeling at that moment. Throughout the first weeks of Max’s support plan, the class TA will take him out of class during music lessons to go through each emotion with him so that he fully understands what they mean. It is important for that one-to-one contact with a child with ASD when learning about something they find stressful and confusing. Goodhart and Baron-Cohen (1993) state that children that are given the full attention of the teacher when learning, has major benefits to their social interactions and language development (White et al., 2011). Additionally, autistic children initiate fewer needs for attention from the class teacher, as they may not know how to communicate appropriately or get their point across correctly (Stone, Ousley, Yoder, Hogan & Hepburn, 1997). Overall, a one-to-one check in session with Max will give him the opportunity to share and understand how he is feeling, knowing he has the full attention and support of the TA. This also gives insight to both the teachers and parents to how he is feeling, therefore it would also benefit Max if he has a check-up sheet at home to continue practising his emotions with mum or dad. 
 
After keeping this research in mind, I think that more of a whole-school approach would help Max more in his social interactions with others, which may then promote him to share his emotions when feeling stressed or anxious. There is evidence to support this, which implies that children with ASD benefit from school-based interventions, rather than clinical-delivered treatments, as it is delivered by enhancing opportunities for children to practice their emotional and social development, while in a natural school setting (Wong et al., 2018). Therefore, in March 2021, the Welsh Government decided to put out a framework which specifically looked at embedding a whole-school approach to emotional and mental well-being. This framework aims to cater for all children and young people, to address their emotional and mental well-being, as well as staff, as part of the whole-school community. The whole-school approach seeks to support this by encouraging a positive environment, where pupils and young children can form positive relationships with staff and all learners, within the school environment (Welsh Government, 2021). Therefore, a whole-school intervention called ‘Well-Being News’ has been put into place within an hour every Monday, to give each child a chance to talk about what they got up to on the weekend and how it made them feel. As previously said, using an inclusive approach to learning could benefit Max and his social development, as it creates a sense of belonging and comfort to a child that might be struggling emotionally (Estyn, 2020). As this intervention will be at the same time, on the same day every week, Max will then get a sense of predictability and sameness, which benefits children with autism as they are typically drawn to predictable patterns for their ‘need for sameness’ and ‘resistance to change’ stated by Kanner (1943). In connection to this, another benefit of this ‘Well-Being News’ intervention would be that Max could learn from his peers when sharing their news and the emotions they felt with it. Some researchers believe that peer-mediated instructions and interventions (PMII) teach pupils to carefully and systematically engage with ASD children in a positive way, using social interactions in both teacher-directed or student-led activities (English et al., 1997; Odom et al.,1999; Strain & Odom, 1986). PMII has shown many positive effects on children with ASD, impacting on their emotional, social and academic development (Bass & Mulick, 2007; Maheady, Harper & Mallette, 2001; McConnell, 2002) (Sperry et al., 2010). This evidence clearly connects to the Welsh Government ‘What Matters statements’ where they believe that ‘how we engage with social influences shapes who we are and affects our health and well-being’ (Welsh Government, 2022). Looking back on Max’s support plan, it would be beneficial to start this intervention at week 4 so that he is not overwhelmed by all the different activities he is going to be doing in school. This intervention may encourage Max to think positively about his change in personal circumstances, and encourage him to share his fun news with peers and teachers within his school. To then create this intervention into a whole-school approach, children and teachers can then have the opportunity to share their positive stories about their week at school or something they have done at home within an assembly, to promote the What Matter statement of ‘how we process and respond to our experiences affects our mental health and emotional well-being’ (Welsh Government, 2022).  

There are a number of key factors to consider when drawing up the most appropriate support plans to cater for an individual who has gone through a specific barrier to their learning, during a particular transition period. Having research and investigated the importance of transitions, there is significant evidence to support that they have a ‘legitimate place’ as a strategy within the curriculum (NASUWT, n.d). Key to this is the initial identification observed by the class teacher when they noticed a change in Max’s behaviour. Looking back on research done by Goleman (1995) and Tyng et al. (2017), emotions have an influence on the cognitive process in children and young people, which affect the minds attention and learning span. This could be the reason of recent underachievement in academic development, due to the change in Max’s emotions. Looking back within the essay, previous research has shown that children from divorced families are more likely to show lower academic achievement and well-being, due to parents being more preoccupied with the recent change in home-life (Clarke-Stewart. A, Brentano. C, 2006). Relating this to a child with ASD, it has a bigger impact as they have difficulty controlling their emotions which results in a change of behaviour (Norton. P, Clifford. D, 1994). It is important to realise that there are several options to transitions, such as music and digital, however it is critical to select the correct option for each child as this is certainty the case where one size does not fit all. That said, by using strategies like the TEACHH approach (Mesibov, 1998), teachers can focus more on controlling the amount of changes that happen throughout a school day, so that any anxiety or stress can be reduced before Max comes into school. Therefore, the teachers have acknowledged the benefits of consistency and predictability. In addition to predictability, another key assessment for the teacher in this process is motivation. When creating a support plan for an individual child, motivation is a key factor (Singh. K 2011). In this instance, intrinsic motivation is used due to Max’s passion for digital media, which is more likely to support his continued progression. The whole process is supported by the Welsh Governments whole-school approach to Health and Well-being, encouraging inclusive practice, peer recognition and support given by teachers through their positive and timely interventions. Overall, this approach has proven to significantly benefit an individual learner, to overcome their specific barrier during their transition period. 

Part Two
One-Page Profile:
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Support Plan:


Behavioural and Social Intervention Plan

This intervention will be carried out in both the classroom and the library and will be tested for 5 weeks.

A review of these interventions will then take place at the end of these 5 weeks, to review whether to change the routines or carry on. 

The reasoning behind these two interventions is to develop in both Behaviour and Emotional development within a child who has experienced a transition in personal circumstances at home (parental separation). The rationale behind the structure of the intervention timetable is to work towards calming any new behavioural issues that have occurred during their transition, by supporting their emotional well-being in school and in their community. This 5-week plan is closely connected to the New Curriculum for Wales which has been put into place in 2022. The targets that will guide these interventions will come directly from the Health and Well-Being Area of Learning and Experience template.   

Week 1, 2, 3- Visual Timetables and Rewards (Behavioural Development)

Week 4, 5- Evaluating Emotions (Emotional Development)


Notes for the teacher
· Max has been diagnosed with ASD (Autism Spectrum Disorder) which means that he often has problems with social communication and interaction, and has restricted or repetitive behaviours or interests. 
· Max is currently going through a transition where there has been a change in personal circumstances (parental separation) 
· Max’s behaviour and emotional well-being has changed due to home life. Since this has happened, Max has become uncomfortable and disruptive in school due to the change, which is now affecting his development in learning. 




Assessment

Observation will be the main assessment type over the 5 weeks of intervention. 
The class teacher will consistently make class notes in Max’s file, updating on any positive changes the interventions have made.

These notes can then be shared with both of Max’s parents, at the end of every week, over email or face to face meetings. 


	Week
	Intervention
	Activity
	Links to the curriculum (Health and Well-Being).                           
	Parental involvement 

	Week One
 
	Focus-
Behavioural Development 

Visual Timetables 
	Making visual class timetables
(inclusion for the whole class)
Get the children involved in creating their visual class timetable. 
· I think that this will help Max knowing the whole class is following the same routine. 
Get into a consistent routine of getting the children to acknowledge the visual timetable in the morning.

Challenges- Make sure that the timetable is updated if there are any changes throughout the day. 

(Carry on this visual timetable throughout the 6 weeks if it is having a positive impact on Max’s learning)

Teacher involvement:
Class teacher does the visual timetable at the start of each day.
The class TA will then support and explain to Max if he has any questions about his day.
Both class teacher and TA are responsible to keeping the visual timetable updated.
	
How we process and respond to our experiences affects our metal health and emotional well-being. (Welsh Government, 2020)
	· Communicate with the parents on creating their own visual timetables at each of their houses.
· Send an example home of the school’s visual timetable, as both timetables will be similar.
· Encourage the parents to get involved in creating the timetable with Max at home. 


	Week Two 
	Focus-
Behaviour Development 

Rewards
	Marble in the Jar!
(inclusive for the whole class)
If an individual child reaches the class daily targets for the day, the whole class will get rewarded by putting a marble in the jar. When the jar is full- whole class is rewarded. 
· Encourage Max to work as a team with his class, promote and encourage him to not get distracted while doing work.
· Promotes social interaction with other peers when working as a team- gives him a sense of involvement. 

Challenges-
If Max does not get enough marbles in the jar, this might discourage him to do his best in his work.

Teacher involvement:
Class teacher needs to remind Max that this reward system involves the whole class. Needs to be reminded of the benefits of team work- all get a reward when they work together. 
	
How we engage with social influences shapes who we are and affects out health and well-being. (Welsh Government, 2020) 
	· Have a similar reward system at home (pom pom in a jar)
· This could also promote team work within the house, encourage time more time with both parents. 
· The rewards could be for house work for both Max and the parent.


	Week Three 
	Focus- 
Behaviour Development

Rewards
	Tick Chart 
(individual for Max and his own learning development) 
This reward system will be put into place for Max to follow individually. This chart will be on the computer and have his own specific needs that he needs support with and will hopefully encourage him to reach his goals. 
-Some rewards are tailored to what Max enjoys doing in school (doing jobs around the school/going on the computer).
- These rewards will be given to Max if he completes a piece of work in the time frame he has been given.

Challenges: 
If Max does not do a certain task on his tick list, he might get upset or frustrated when he doesn’t receive his reward.

Teacher involvement:
Make sure the TA is keeping up to date with his individual tick chart, talking and keeping the class teacher updated on what Max has found hard.
This can then help the class teacher to adjust the tick chart to what fits Max’s needs best. 
Both TA and class teacher need to be on top of this tick chart, as Max likes consistency. 
	

Our decision-making impacts on the quality of our lives and the lives of others. (Welsh Government, 2020)
	· Let parents know about this reward system. This can give the teachers on any new interests Max has to update his reward system. 
· This can help continue Max’s encouragement. 
· Parents can choose to do this at home or stick to the pom pom jar.
· 

	Week Four
	Focus-
Emotional Development 

Evaluating Emotions 
	Feelings chart check up
(Individual fot Max and his own learning development)
This will be a small chart that Max keeps in his tray that he can fill out throughout the day.

· This then gives the teachers and other staff an insight to what Max is feeling that day- can encourage him to share his emotions.

Connect feelings with a colour so that the emotion can easily be identified by Max. 

Challenge:
Max might not be consistent with this intervention as he might be confused with what he is feeling that day. 

Teacher involvement: 
It is important that the teacher doesn’t pressure Max.
Remind and encourage Max that he can change how he is feeling throughout the day. 
	

How we process and respond to our experiences affects out mental health and emotional well-being. (Welsh Government, 2020)
	· A smaller version of this feelings chart can be given to each of Max’s parents. This can then be practised at home. 
· Encourage the parents to use this chart, to get Max used to expressing how he’s feeling- informs the parents at home. 
· Parents can also inform the school before Max comes into school on how he is feeling – teacher can be prepared. 

	Week Five
	Focus-
Emotional Development 

Evaluating Emotions
	Well-Being News
 (whole school approach)
Max enjoys sharing his news from the weekend. This is a good opportunity for him to talk about his home life. 
Every Monday (Well-being hour)- the whole class shares and brings in examples of what they have done over the weekend. 
This then gives the children a chance to get to know each other.

· Helps Max understand his living situation has changed and to focus and pick out the positives to the change in his family life. 

Challenge:
Max might feel upset or confused when another child is talking about doing an activity with both of their parents. 



	

How we engage with social influences shapes who we are and affects our health and well-being. (Welsh Government, 2020)

	· Get the parents to share any pictures or information about their weekend on Class Dojo, for the children to share.
· Encourage the parents to use enthusiasm when talking to Max about sharing his fun weekend at home. 
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MAX’S ONE PAGE PROFILE 
NAME: 
Max Jones  
 
AGE: 
8 years old  
 
YEAR: 
Year 4 



What is important to me: 
- Being listened to. 



- Being trusted to do a good job around school or the house. 



- Having a routine to follow, so that I’m doing on a day to day basis. 



- Being told about my routine in advance. 



- Having praise and encouragement when completing work in the classroom. 



- Having reassurance when in a new environment.  



- Going onto the computer when uncomfortable or upset (going on games, looking at pictures of 
Mario Kart) 



- I like talking to you about Mario Kart, and sharing knowledge on what I know. 
  



 



-  
 
How to support me: 



• Please be on time, or let me know if you are running late, otherwise I may worry. 
• Please tell me if there has been a change of plans in advance, so that I can process the new 



routine. 
• Never shout or raise your voice, as I am very sensitive to loud noise.  
• Please remove me from any loud music as this makes me very nervous (assemblies, music lessons, 



concerts) 
• If I’m not sure about myself, please reassure me. I sometimes feel anxious or worries about new 



things.  
• Please do not interrupt me as I like to be listened to, to know that you understand me. 
• When I get nervous or angry, please take me out of the environment that I am in and ask me what 



I would like to do to calm down (going on the computer, talking about Mario Kart) 
• Please allow me to be independent when asked to do jobs around the school, as I enjoy helping 



people.  
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