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	 EXPERIENCE PLAN     1


	Experience: A woodland and river experience within the local area.


	Number of children: 16

	Age of children: 6-7
	Number of adults: 2 (WG, 2016) 
2 T.A with ALN children 

	Location: Llangenech
	Preparation time: 20 min
	Activity time: Morning 3hrs

	Resources:
· Pop-up gazebo (1)
· Tarp (1)
· Pencils/colours (8 and 4 sets)
· Paper
· Books (selection)
· Tweezers (8)
· Tongs (8)
· Magnifying glass (8)
· Buckets/baskets (range of sizes and quantities)
· Nets (8)
· Rope (8)
· Rubbish bag
Most of the resources will be from the natural environment, loose parts and natural resources (English, 2019).
All children will have access to waterproofs, wellies and change of clothes.
Snacks, water and alcohol gel/wipes.
Register, profile/allergy information and resource list.
First aid kit.


	Aim/s of activity: 
To provide children with the space and freedom to explore natural environments.
To physically explore the outdoor space and develop physical attributes associated with outdoor play.
To be a child-led experience with the freedom to explore the natural environment and resources that lets their own sense of self-directed play occur.
To explore boundaries and experience risk to understand their individual limits in a safe way building resilience and relationships (Maynard and Waters, 2014)


	Links to outcomes:
Health benefits and well-being such as brain health and exercise as being out in the fresh air and physical movement could have a positive impact on children (Roberts, 2010).
Opportunities for physical development (Vestibular and Proprioceptive) such as balance, co-ordination, stamina and exercise could be attained if the children use the experience to explore with physical movement (Archer and Siraj, 2015).
Self-regulation and sense of self while exploring boundaries and limits through risky play and exploration (Goldenberg, Dubiel and Wass, 2020; Maslow, No Date).
Sensory development across all 8 senses could be obtained, Visual, Auditory, Olfactory, Gustatory (Black Berries), Tactile, Vestibular, Proprioceptive and Interoception (STAR Centre Foundation, 2020). 
Social and emotional development through peer learning, understanding of others limits and emotions as according to the Foundation Phase Framework (WG, 2015).
Communication and language development, learning about nature develops understanding and development of new words into their vocabulary it also promotes peer learning through discussions and sharing knowledge (White, 2019). 
Cognitive development and understanding of the natural environment and their connection to the world around them (Piaget and Reggio). 
Understanding nature and the environment, being respectful and taking care not to impact on the environment. To learn how the outdoor environment connects one another and to understand the world around them and their impact on the environment as documented in ESDGC (WAG, 2008).


	Differentiation:
Careful consideration has been made to ensure the experience is suitable for a mixed group of ages and abilities.
The area is safe and adaptable to meet those with Additional needs, either physical or Sensory and the gazebo will provide a safe place to retreat too for all children in all weathers.
Choice of resources has been made in consideration of individual differentiation and Learning Styles (VARK, 2020; World Class Teachers, 2020).
Children requiring additional support 1:1 or small group will have their designated support with a T.A (WG, 2017). 


	Health and safety:
A risk assessment will be carried out on the environment and possible risks to the children and adults. Careful consideration will be taken to limit risk and harm through continuously risk assessing the experience and putting boundaries in place that keep the children safe for the experience to continue.
Following settings health & Safety policies and procedures for outdoor activities and experiences, adhering to the correct adult-child ratio’s and including IEP, statement support requirements, allergies and specific medical needs of individual children. 


	Role of adult/adults:
The adult is the facilitator for the experience, the experience is child-led allowing freedom to explore the natural environments as they choose to do so. 
The role consists of these key aspects:
· Observing, Document and Reflect 
· Learn alongside, extend learning and Introduce new information in line with the curriculum
· Provide appropriate resources and cross-curricular learning opportunities (WG, 2015)
· Support and scaffold learning experiences if invited in (Gray and MacBlain, 2015; Stoudt, No Date)
· To support the children, sustained-shared thinking and scaffolding children’s experiences
· Set instructions, clear limits and boundaries as and when needs to ensure safety through continuous risk assessing.
 

	The activity:
Children will arrive together, and the practitioner will point out the path that will lead to Troserch woodland area. To ensure the safety of the children a practitioner will give instructions for the walk and join the children at the front of the path but allowing the children to take the lead with the practitioner gently guiding them.
Children will be free to explore along the foot path and the group will go at their own pace. Practitioners to ensure children are within safe proximity and set limits and boundaries to keep the children safe while exploring if they choose to.
The path will lead to various points along the river and woods where there is an abundance of plants, flowers, black berries and tress to explore if they so wish. They could collect items of interest to take to the final spot to explore further if they find any interesting objects along the way.
There are wooden bridges that the children will cross which could interest some of the children. Opportunities here to discover things that float and sink, to gage the movement and flow of the river, could climb and run on/along the bridge, throw sticks or flowers off the bridge into the river. Adult must keep a watch full eye and inform children of limits with the bridge and river.
There are many kissing gates that the children may not have encountered before, this provides opportunities for problem solving, turn taking and patience. Also, a discussion as to why they are there and the proximity to the farmers’ fields.
The fields are open and often have cows and cow pats. This can provide opportunities to discuss the digestive systems and eco systems that exist in cow pats, the cows, farming and the way the cow inhabits the environment. It will also give opportunity to discuss the importance of respecting the environment and eco systems in which the cow and other insects live and the farmers land. Encourage children to remain to the left of the natural footpath if there are cows in the fields and to avoid cow pats and to be aware that they could behave unpredictably (cows).
There is a seated area under shelter that you can often find teens jumping into the river. During the visit it will be school time therefore the space will be free for the children to explore safely. This will provide opportunities to discuss canopies and different forestry blocks, difference in the environment compared to the open sections of the woods if they so wish. There is often rubbish left around, adults will model expected behaviour and use the tools and rubbish bag to collect any rubbish and a discussion about how we must leave the environment clean from rubbish and the aims of the ESDGC.
Continuing the walk following the bends of the river which will come to a low open section of the river that will provide ample space for exploration of the environment which will provide cross-curricular holistic learning experiences. 
There are trees and woods all along the riverbanks to the left which opens out onto the fields on the right with the river flowing through and around a bend. This is the area that affords the most learning experiences and where the walk will come to a natural end.
The resources will be set up with the pop-up gazebo and tarp, then resources placed under. Adult will ask for volunteers of a group of children (8) to help set up with the remaining 8 understanding that they will help pack up when it is time to.
The children will be free to explore the environment and use or find resources if they wish to. 
The children could place found items from the walk on the tarp to keep safe or to explore further if they wish with or without the resources provided. They could also find new natural resources to add to the collection and to further their exploration or choose to do something entirely different. 
There are stones and pebbles that lead into the shallow parts of the river which could afford opportunities for mathematical and scientific development by exploring in the river, the riverbanks and surrounding area. Children could use the stones and the pebbles to explore and learn through play, such as sizing, grouping, patterns, colour and stacking. They could observe the patterns in the river and how they can change patterns and flow by throwing stones, poking with a stick or standing in the water.
Opportunities within the river to discover the ebb and flow of the river, different depths, splashing and jumping, sounds and smells that can be made or come the river. Opportunities to discover river life and inhabitants of the river. If the children are interested in learning more about this specific river or rivers in general they could develop historical knowledge such as the age of the river, if it floods, where it leads to and where is comes from, why it is named Morlais. A knowledgeable adult would be able to support the child’s interest and ensure they are aware of the river or have a book that can provide the child with the opportunity to discover the answers.
They could utilize the use of the field to explore by running, rolling, twirling reenacting roleplays and using their imaginative play to act out various scenarios. They could lay on the ground and look up into the sky, make shapes with the clouds, talk about the weather, animals that fly, space or anything that they chose to wonder about.
Trees could afford the children opportunities to climb, sit, pull up, use as a den or hiding place, gather sticks, fallen trees, branches and other fallen natural object from the trees and surrounding area. They can observe what lives among the trees, the types of leaves, seeds and flowers that may grow on the tree. They could explore what lives beneath the tree, different textures, plants and critters. Follow the roots and see where they lead too.
Children could use the resources to document or draw, do rubbings of tree bark and flowers, flower pressing, daisy chains or artwork using found natural objects. Possibly using the books to identify the names of trees, plants and flowers or animals and insects. To discover facts or to write down questions the children may have that could not be answered, which will give children to opportunity to continue with their discovery, revise and consolidate whilst back at the school. Pencils, paper, and books to document, draw and identify things they discover, if the children wish to find items and want to take a closer look and to use the books to extend their learning. 
Tweezers, tongs and magnifying glasses (Wooden) will provide ways of handling the environment carefully and will offer children that are avoidant of the outdoors - possibly due to sensory needs or have limited experience with the outdoor environment, to help build confidence and resilience.
Rope could be used to construct hide outs, den or rafts for the river if they choose to develop ideas that need something to support those within the experience. They could use found natural objects to create and construct with, building dens, using the rope to pull or hoist things, to build a small raft for the river.
Limits will be set as there are open cow fields and high drops from the banks into the river Morlais. Children will be allowed to explore withing the boundaries and in charge of their play and experience and the practitioners are there to keep them safe, expressing clear limits when necessary and when the risk outweighs the benefit.
This experience has unlimited opportunities and learning experiences, it all depends on how the individuals choose to explore and express themselves within the natural environment. They will have time to freely explore, repeat, practice and consolidate their ideas. 
The adult role is to support the independence and freedom afforded to children in this environment and to observe and document how they choose to interact with it and what affordance they get. To watch out for invitations to play and learning opportunities, to scaffold and extend their learning. To become involved if the children show they wish you to be involved and recognise others that do not, ensuring you do not break their play cycle. To reflect on the experiences and to develop it further either through group reflection or to pick up missed opportunities that can be revisited in another environment.
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	Location / Activity:
	A woodland and river experience within the local area (Troserch)
	Date:
	27/09/2020

	Assessor:  
	Natasha Horne
	Review date:  
	27/09/2021


RISK BENEFIT ASSESSMENT     2


The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	WALKING ALONG RIVER PATH: Natural path alongside river, some areas are open to the river others have woodland to the left. To the right open fields sometimes with livestock
	The children will have close access to naturally flowing river, woodland and fields to explore along their walk. This will afford them opportunities to observe the river in motion, the changes of the environment, flowers, trees and plants in a variety of weather and perspectives.
	Slips, trips and falls.
Cuts, grazes and abrasions.
Drowning. Allergies.




	Young people; adults




	· Practitioners to assist and guide children along walk.
· No access to open banks or drops for children without a practitioner.
· Limits and boundaries set for children and constant supervision.
· Children to follow the foot path to designated area.
· Allergies checked with Caregiver prior to experience.
· If livestock in the fields then children to veer to the left of the path
	Low






	SETTING UP AND PACKING RESOURCES: Children and adults to set up resources.



	Learning teamwork, cooperation coordination. Taking responsibility for setting up and taking down resources.



	Fall over, get knocked or prodded.
Catch fingers or hands.
Could wonder off.


	Young people; adults



	· Clear instructions set out
· Allocated roles and jobs
· Supervision of children by adults
· Groups divided into 2 teams
· Set up team and pack up
· Adult ratio per team
	Low 





	RIVER EXPLORING: low banked river with trees and stones.


	Children will learn about the natural ebb and flow of the river, any inhabitants and the environment that surrounds the river.

	Fall into the water, get pulled downstream, drown.
Get hit by stones, low branches, trip or fall over ground.
	Young people; adults


	· Rules about the water discussed prior
· Adult in proximity at all times
· Explain dangers of throwing objects towards people
· Appropriate safety measures in place
· Limit amount of children accessing the water at one time, small groupings.
	Low/Medium






	EXPLORING THE WOODLAND: The woodland area, climbing tree, picking plants and flowers.



	Opportunities to climb and explore heights, learn about various trees, plants, shrubs and flowers. Physical development and cognitive development. Creativity and sensory development.  

         
	Slips, trips and falls. 
Twisted ankle or breaks.
Cuts, splinters and abrasions. Low branches could cause head injury. Allergic reactions.

	Young people; adults




	· Accompanied by an adult
· Explained about unfamiliar and unsteady grounds.
· Support children if needed (climbing)
· Watchful eye over the more adventurous children
· 1:1 support for those who need it
· ESDGC talk about plants and habitats.


	Low






	EXPLORING THE FIELD: Open field area which sometimes has cows.





	Opportunities for physical development, fine and gross motor skills development. Role play opportunities. 




	Cows may be accessing the field and cows may charge. Slip, falls and running off. 
Twisted ankles, head injuries or breaks.



	Young people; adults





	· Boundaries and limits set
· Supervision
· Children advised to steer clear of cows in the field and to be respectful that this is their environment
· Explain about uneven surfaces and to be cautious of their footing
· Discuss the environment and any possible hidden stones, holes and roots that could cause injury.

	Low 








	WHOLE ENVIRONMENT: Fields, woodland and path may have dog faeces and cow pats. Contaminated or spoiled plants, trees and flowers.








	The whole environment affords ample opportunities for physical, social and emotional, sensory, cognitive, wellbeing, communication, self-regulation skills and development








	Tread or fall in faeces or cow pats. Handle contaminated soils, plants and trees. My cause reactions, allergies and illness. Ingesting poisonous plants and berries Stranger danger if people are out walking. Loose dogs or dogs on leads. The weather could impact on the environment, moving branches, rapid flow of the river
	Young people; adults











	· Nothing in their mouth rule, unless berries are edible, washed and checked by adult first
· Wash hands, use water, or alcohol gel
· Children to find and adult to remove mess or rubbish to remain safe
· On site risk assessments to be continuous
· Children to be aware of any mess or damaged tress and encouraged to steer clear of anything that may cause them harm
· To have a first aid kit, water and rubbish bags available 
· Adult to keep watchful eye on the cows and advise children accordingly. 
· Speak about stranger danger and make children aware there could be people on a walk
· To not approach dogs if loose or on lead
· Dressed and advised appropriately for the weather.
	Low














	USING RESOURCES: Both natural, found and supplied resources









	The resources will afford opportunities to extend learning and deepen play opportunities that will enhance their experience and understanding of the environment. Learn how the resources can be used safely and effectively. 





	Damaged resources can harm or hurt. Resources could be used inappropriately. Some could be harmful and cause allergic reactions. Disturbing nesting areas or removing nests.
Removing rotting wood or using wood to build dens.
Trampling of areas.

	Young people; adults









	· Knowledge of allergies documents
· First aid kit included
· Children to be guided on appropriately selecting natural resources and to inform adult of any damaged resources
· Adult to check and store resources before, during and after experience. 
· Discussions on the importance of putting things back where you found them and to not damage nesting areas or habitats
· Inform children about the impact of affecting eco systems and to be mindful of their whereabouts and how they imprint on the environment to limit disruption. 

	Low 
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	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	 Resources needed
	Who is responsible 

	Plants, shrubs, trees and flowers.




	Damage to plants, trees, flowers and land. Picking rare flowers, berries and other protected or limited plants. Taking food sources away from animals and insects.

	To inform children about respecting nature, to pick up what is fallen from the plants, tress or flowers. To check before picking. Suggested drawing instead of picking if rare. Provide books to identify species before picking. 
	Pencils, colour, paper and books.
Informed and knowledgeable adult.
	Adult and young persons.

	Living things





	Damage to their habitats, the environments and their food sources.
Disturbing nesting areas or removing nests.
Removing rotting wood or using wood to build dens.
Trampling of areas.
	Teach the children to respect the habitats of the animals and insects in the environment. To put things back where they found them, to be careful and considerate of their food sources. Discussions on the importance of putting things back where you found them and to not damage nesting areas or habitats.
Inform children about the impact of affecting eco systems and to be mindful of their whereabouts and how they imprint on the environment to limit disruption.
	Tools so pick up living things carefully or to observe them with, such as magnifying glasses and books to identify species and learn about their habitats. 
 
	Adult and young persons.

	Waste 





	Leaving behind any rubbish or resources.
	Encourage children to leave the environment better than when they found it. If they came across rubbish to safely collect it and dispose of appropriately. To not leave anything that could impact on the environment. Resources checklist
	Grabbers or gloves and a bin bag.
Checklist and pencil.
	Adult and young persons.
Adult

	Water from River




	Polluting or changing the balance and flow of the water.
	Encourage children to respect the natural development of the river. Not to remove things or add things that could impact on the inhabitants. Not to damage the riverbanks that could impact on the river.
	Buckets to remove anything safely and to explore and investigate before putting it back. 
	Adult and young persons.
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The environment chosen is a woodland experience that affords opportunities to explore a river, field and woodland.  This was chosen based on a previous experience within a similar environment that could develop learning experiences and opportunities for children, in accordance with the new curriculum to gain ‘experiences, knowledge and skills’ (WG, 2020a). The chosen environment will provide rich experiences that will challenge children, provide opportunities for risk-taking, gaining knowledge and learning new skills both personal and environmental which according to Medlicott are important for supporting social and holistic well-being and development (2019).  The experience will afford children the opportunity to develop skills and independence by driving their own learning opportunities through individual interests that are freely chosen and motivated intrinsically as the experience is child-led (Hughes, 2018; Hughes, 2012). According to Bruce a child will be fully engaged in child-led free play opportunities resulting in deeper learning experiences and building depth of knowledge within a natural environment (2015; 2014; 2004), this is also reflected in Howard and McInnes research where children who perceive experiences as play have better engagement that results in learning attainments and improved well-being (2012). The environment can provide opportunities for holistic cross-curricular (Successful Futures, 2015),  learning across the areas of development and is mirrored by Tinny and Hirst (2018) whereby  emphasis is put on sustainable development being cross-curricular which provides a holistic approach to learning and development. For instance, Health and Well-being (WG, 2020b) and Humanities (WG, 2020c) link with ESDGC where the children could use the natural environment to learn how to develop resilience and skills that will transfer into adult life through opportunities and challenges within the natural environment. Such as negotiating how to navigate safely over uneven surfaces and climbing trees which builds essential vestibular and proprioceptive development by learning how to control their bodies, where they are in relation the environment and using that understanding to achieve their goals (Archer and Siraj, 2015). This will also encourage well-being by children learning and understanding their own limits and boundaries that builds confidence by taking emotional risks. Children will also have opportunities to think about their physical impact on the environment, encouraging children to think about issues that can have negative and positive impacts and what they can do to support the environment. They can learn about respecting the environment as they maneuver through it, consider the inhabitants and their own impact and connection to the natural world developing understanding (WAG, 2008). Similarly, this is reflected in the Future Generations and Well-being Act where there is emphasis on Well-being Goals such as society’s need to promote physical and mental well-being where individuals choices benefit future health and to enable people to reach their full potential, to enhance and improve natural environments that supports social, economic and ecological resilience as well as contributing to the environmental and cultural well-being of Wales which this experience provides (Well-being of Future Generations (Wales) Act (2015). 
Notably, Social Care Wales (2017) and the Social Services and Well-being Act (2014) puts emphasis on Health and Well-being of children that may need additional support within education. Meeting the needs of those individuals and providing the right support with additional practitioners and resources is reflected in the plan, ensuring that the environment and experience are inclusive to all abilities (Rodger, 2012). According to Andrew Colley (as cited in The Guardian, 2016) says ‘’Giving SEN students that feeling of space, and the sensory stimulation that comes with being outdoors, is absolutely vital’’. It goes on to say not only does it engage children in the curriculum but also teaches important life skills that are developed through their own interests and often without realisation (Brewer, 2016).  This is important for all children to develop affording opportunities for peer learning, social and emotional development and increasing well-being. Practitioners will have previous experience and knowledge of the children participating including their one-page profiles and Individual Educational Plans (WG, 2017) therefore careful consideration was taken when planning the experience and what resources are needed in line with additional needs. For example, children with sensory needs may be over-responsive or under-responsive of certain sensory stimulation (Miller, 2014), having resources such as a magnifying glass and tweezers/tongs will allow participation for a child that has an aversion to touch without causing distress and will support the child’s ability to maintain self-regulation which an important component of academic and social success (Goldenberg, Dubiel and Wass, 2020; Bailer and Miller, 2011). This will also support any children that have limited experience of the outdoors by providing resources that promotes the exploration of the environment and creates an inclusive and enabling learning experience for all the children (Thomas and Lewis, 2016). The resources provided are to facilitate and support learning (Langston and Doherty, 2012) by providing opportunities for children to problem solve using the resources to connect with the environment, they learn how to navigate the experience effectively within their limits that makes them feel comfortable which is important for self-identity, self-esteem and belonging (Siraj-Blatchford and Clarke, 2011; Maslow, No Date). It will also support the development of gross and fine motor skills learning how to use the resources effectively building skills and supporting holistic development and cross-curricular learning. The resources will also reflect those who have different learning styles, such as pencils and paper for children who learn best through reading and writing (VARK, 2020). The pencils, paper and books may appeal to children who enjoy, reading and writing, also those who are creative and wish to use natural resources to explore artistically. The environment itself provides ample natural resources and opportunities for all learners (World Class Teachers, 2018). Loose parts and natural resources are readily available within the environment and offer great potential for open-ended affordances that are very much driven by what the environment or the object can offer the child encouraging creativity and imagination. Both theories of ‘affordance’ (Gibson, 1979) and ‘loose parts play’ (Nicholson, 1972) support the potential of natural resources and environments and how they can benefit personal, social and emotional development as they are given choice, freedom and flexibility that promotes children’s learning experiences (England, 2019). Piaget concurs with the use of natural resources and loose parts theory and the impact they have on cognitive and social development which also sparks curiosity and excitement (Flannigan and Dietze). Therefore, a combination of natural and well thought out resources will both support and enhance learning experiences and opportunities for all children and abilities but also support holistic development.
The adult role is to observe, document and reflect on the children’s experiences. Observations are an integral part of a practitioners skill set, through observations we learn about the child and what they are interested in, their experiences, what they already know and how to develop that further (Smidt, 2015). Vygotsky’s Zone of Proximal Development has highlighted the need to observe children closely to ascertain what the child can do alone and what the child could do with help (Gray and MacBlain, 2015). This is where an adult or peer can recognise que’s and see opportunities to extend learning, support future experiences by reflecting current learning, resources and to learn from the children and how they choose to interact with the environment.  The More Knowledgeable Other can assist learning or ‘scaffolding’ in the moment to support and promote the child’s cognitive development (First Discoverers, 2020). Examples of extending learning opportunities or ‘scaffolding’ could be through peers or practitioners introducing new language, recognising and identifying names of creatures, insects, plants, trees and so on. It could be sharing their interests and supporting their ideas with the selection of resources or providing physical support to enable the child to push passed physical boundaries if they so wish.  This is reflected in REPEY (as cited in Maynard and Powell, 2014) project where key aims were identified such as Sustained shared thinking and open-ended questions  whereby 2 or more individuals work together, either to solve problems, clarify concepts or extend narratives, this could also be an adult asking questions that produces more than one word answers and encourages the child to think. Maintaining the child’s interests and developing their learning can develop critical thinkers and problem solvers and can also impact upon their social and emotional development (Gray and MacBlain, 2015). The Reggio Emilia approach also supports this whereby their ethos is that practitioners will learn alongside the children, observe in close proximity and be involved in the child’s play experience if they are invited in by the child as a resource or guide, taking time to reflect and enhance future planning (Stoudt, No Date). Additionally, the Reggio approach put emphasis on the environments themselves and what affordances they can offer playing a crucial role that influences children’s engagement and learning (Virtual Lab School, No date). Overall, observations and appropriate interactions where the practitioners are responsive and attuned to the children, the environment and their interests will see opportunities to extend learning in-line with the curriculum in the environment. The environment chosen affords flexibility when learning in nature which provides opportunities to develop holistic and cross-curricular experiences with the adult as the facilitator (MacQuarrie 2016).
Another part of the adult role is to set limits and boundaries to ensure the children’s safety, limiting risk and to assess the environment continuously.  Natural environments have uneven ground, natural obstacles, plants, bushes and roots that could cause children to trip or fall, cut or graze themselves. It is important to risk assess the environment. However, it is equally important to allow risky play to take place and to use common sense to weigh up the ‘risk benefit’ (Early Education, No date). According to Bottrill children are natural risk takers and need opportunities to explore risks, they learn how to negotiate rules and boundaries. The adult should take risks with the children and model risk taking behaviour, use it as an opportunity to negotiate rules and set boundaries together. It gives the children a sense of responsibility over their own actions and autonomy (2018). Lindon also supports the use of collaboration and discussion to address risk that can occur with children’s play. For example, they could use the sticks to play fight, one child continues to hit the other. It is the adult’s role to set limits and boundaries to keep the children safe to prevent any serious harm, clear discussions, discuss a range of possibilities and outcomes, decide on the best solution and to monitor and evaluate the situation (Lindon,2012). This can be done with the children not done to, given them time to think about their actions and their responsibility to keep themselves and others safe. Maynard and Waters stresses that practitioners need to have a positive attitude towards the environment and the level of risk benefits it can afford as the children are influenced by social and cultural experiences. Risk taking in the natural environment provides children the ability to develop their independence, decision making skills and self-protection strategies which are essential skills that will transfer into adulthood (Maynard and Waters, 2014). Bilton is an advocate for outdoor learning experiences and promotes the outdoor environment and are equally as important as the indoors. The outdoor experience should stimulate and engage the children across all areas of development and the practitioner should be taking the curriculum to them via extended learning opportunities (2010). One important aspect of the outdoor learning experience is ‘time’, time to plan effectively, time for play, time for experiential learning and time to reflect, this is echoed in the Reggio approach and Bruner’s play spiral where by the children can revisit, repeat and consolidate to reinforce their understanding (Aubrey and Riley, 2019). Reflection can take place with the children as a way of revisiting the experience, they can discuss the experience critically and re-explore further, this will provide opportunities for the children to reflect on what they enjoyed or disliked, what they learned or what they would like to know more about. This will give practitioners the opportunity to further enhance or pull back any resources that may have been missed or not needed. The children are deeper involved in the experience and can be part of their planning for future learning experiences (Bolton and Delderfield, 2018).

.
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