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Targets from the previous assignment 

	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Aim to avoid being overly descriptive and continue to work on your criticality. This website may help with this. Academic Phrasebank | Being critical (manchester.ac.uk). 

	This website may help with this. I have used the Academic Phrasebank | Being critical (manchester.ac.uk) to help me to develop my understanding and gain knowledge further of how to be more critical.  


	Targed/Target 2
	Explore topics in more depth, this does not mean more describing, instead pose questions such as why and how might a concept be having an impact. In text comments can help you understand what is meant by this.  
	I have Explored the topics in more depth, I tried to be less descriptive.  

	Targed/Target 3
	Be more critical about the sources you use and reflect on their context and conclusions and how they transfer to your context. 

	I have been more critical about the sources that I have used and reflected on their context and conclusions and how the context can be transferred into my work. 





Introduction 

The aim of this study is to emphasise the importance of ‘How do children perceive positive reinforcement (rewards) in the Reception classroom’. The Skinner’s theory of operant conditioning (1937) will be considered within this study, and it will investigate the impact of positive reinforcement/rewards and how children perceive them both extrinsic and intrinsic rewards. The rationale behind the potential essential of this topic was to explore, children’s viewpoint and develop an understanding how children in Reception class perceive positive reinforcements/rewards. In order to gain more knowledge and better understanding of the chosen filed both past and most current literature are critically examined  and evaluated. The purpose of this study is to provide the results of an exploratory case study that investigated how children perceived positive reinforcements/rewards. The research methodology employed in this study involved administering questionnaires and conducting interviews with fifteen children in the Reception class. This approach aimed to attain a more profound understanding of their perceptions regarding positive reinforcements and rewards. In order to gain a better understanding of how children’s viewpoint and the way they perceive positive reinforcement/rewards using the two different methods to collect data including questionnaire and interview research methods were used. It is important to noted that within this research study emphasis is placed in ‘Listening to learners' within the Professional Standard for Learning and Leadership strand, falling under the category of 'Pedagogy: Influencing'. This standard requires the student teachers/teachers to encourage the learner to express their viewpoints and share their thoughts (Welsh Government, 2019). 

The research study took place at a primary school where English is the medium of instruction, situated within the City and County of Swansea. The school is small with 224 pupils enrolled with mixed gender between the age of three to eleven years old (My Local School, 2023). The research project took place in a Reception classroom of 27 pupils aged between four and five years old. Pupils were provided with a questionnaire and semi-structured interview to discover “How do children perceive positive reinforcement in the Reception classroom?”

Research question.     

How do children perceive positive reinforcement in the Reception classroom?

Overview of relevant literature 

Firstly, it appears crucial to define what is meant by rewards. Rewards can be defined as the act of giving something perceived as valuable or prestigious in exchange for effort, good behaviour and achievement from the pupils (Chen, 2023). Rewards are categorised in two different categories: extrinsic rewards and intrinsic rewards. Extrinsic rewards include stickers, certificate and points (Ma, 2023). Whereas intrinsic rewards refer to verbal rewards, building a positive relationship, appreciation and verbally rewarding pupils such as ‘well done’ and  ‘amazing work’ (Chen, 2023). It can be considered here that rewards are a form of positive reinforcement approach that can be used to encourage desirable behaviour in pupils (Ghafar, 2023). Therefore, research by Chen (2023) noted that rewards and positive reinforcement are provided to the children to foster good behaviour and influence on changing unwanted behaviour in children. The Welsh Government place emphasis on the importance of rewarding children to reinforce desirable behaviour (Welsh Government, 2012). This can be aligned with the purpose of this research study where the aim is to exam “How do children perceive positive reinforcement (rewards) in the Reception classroom?”. 

For the purpose of this research study the behaviourist theorist Skinner will be considered. The notion of positive reinforcements/rewards is developed by Skinner, he placed emphases on that children learn best thorough the use of positive reinforcements/rewards (Chen, 2023). 

Importance of positive reinforcements/rewards

Firstly, positive reinforcements/rewards are considered significant to children’s learning. There has been significant attention in the usage and usefulness of reward strategies, which have been recognised as a crucial approach in improving learning as well as behaviour (Ghafar, 2023). Sumiati, et al. (2019) added to this by stating that  positive reinforcements/rewards play a crucial role as a multifaceted aspect of human psychology and behaviour, shaping individuals' lives and significantly impacting a learner's attitude and approach to learning. Reinforcing children at an early age is crucial factor, as it provides a stimulant an excitement for learning (Sumiati, et al., 2019). However, Deci et al. (1999,2001 cited in Theodotou, 2014) argue that rewards reduce pupils' desire to learn. It can be concluded here that positive reinforcements/rewards facilitate children's understanding of adult expectations and promotes appropriate behaviour (Sari & Indianti, 2019). 

Moreover, research by Ross (2022) point out that the more positive reinforcement is used, the better children respond which indicate that less positive reinforcement is being used. Therefore, positive reinforcements/rewards play a crucial role in children's learning and development. They provide motivation, reinforce desired behaviours and help children understand the consequences of their actions. When used effectively, reward strategies can encourage children to engage in positive behaviours, such as completing tasks, following instructions, and demonstrating kindness and empathy (Dovey, et al., 2017). Currently, in educational settings, positive reinforcements/rewards have been well-known for improving pupils’ performance and motivating them to learn (Phungphai & Boonmoh, 2021). 

Positive reinforcements/rewards have been highlighted for its effectiveness of motivating children in the short-term, however, the reward effective does not stay with them in the long-term bases. Research by Persike, et al. (2023) illustrated that reward systems are associated with a range of adverse consequences, such as reduced intrinsic motivation, increased levels of anxiety and humiliation, reinforcement of a fixed mindset, limiting generosity and empathy, encouragement of masking and increased reliance on external validation.


Children perception on positive reinforcements/rewards 

Research has been conducted on how children perceive positive reinforcements/rewards in the classroom, however, there is gap in the literature regarding how children perceive positive reinforcement/rewards, its effectiveness as well as limitations for the children.  

It is significant to demonstrate children’s perceptions on the use of positive reinforcements/rewards. Research has been conducted by Phungphai & Boonmoh, (2021) and it highlights how children perceive positive reinforcements/rewards. They express themselves being satisfied, enjoying as well as finding the positive reinforcements/rewards being conducive to their learning experience (Phungphai & Boonmoh, 2021). Furthermore, the use of the positive reinforcements/ rewards has been highly valued by the children and research by Chen, (2023; Phungphai & Boonmoh, 2021)  stated that children view the rewards as playing an important part in increasing positive behaviour, motivation, encouraging enjoyment, as well as excitement within their learning. Furthermore, research by Jakešová & Slezáková, (2016) noted that children perceive positive reinforcement/rewards as the way of promoting desirable behaviour, expressing a positive evaluation and also providing them with a sense of joy as well as satisfactions. Additionally, the study by Chen, (2023) provided evidence for the notion that children perceived positive reinforcements/rewards as sources of happiness when receiving rewards from their teacher and these rewards serve as motivation for them to learn more diligently. In addition to receiving recognition from their teachers, the rewards also provide positive feedback that boosts their morale and inspires them to continue putting in effort (Chen, 2023). However, research by Theodotou, (2014) demonstrates that some children interpret/perceive rewards as exerting control over their behaviour particularly. Moreover, other perceive positive reinforcement/rewards as being given in exchange for completing their work (Ilegbusi, 2013). Overall, research by Wan & Salili, (1996) suggests that positive reinforcements/rewards are generally perceived by the children to be more effective than punishment in fostering positive behaviour and enhancing performance among children. However, public praise has been found to be more effective than private praise in maintaining desirable behaviour over time. (Wan & Salili, 1996).


Explanation of the case study 

To start with, it appears appropriate to note that an exploratory case study was conducted in order to carry out this research. An exploratory case study aims to gain a deeper understanding of the topic and preliminary gain a better understating of the topic, where the evaluated case lacks clear or singular outcomes (Lucas, et al., 2018). It is clear that exploratory case study allows researchers to examine a phenomenon from various perspectives and data within a specific context (Zaina, 2007; Lucas, et al., 2018). Therefore, the main goal here is to investigate a phenomenon with the idea of 'exploring' and identifying the research issues that can be used extensively to address it. Although an exploratory case study aims is to explore a specific situation and set it in unique context and focuses on a specific purpose and gaol (Quintão, et al., 2020). 

Without a doubt, carrying out any research methods has both strengths and limitations. One of the strengths of an exploratory case study is an ability to investigating a contemporary event in its real-life context (Yin cited in Leitner & Strauss, 2008). It can be noted that the primary goal of selecting this strategy was to understand how it works and closely explore the topic of interest within its actual context (Yin, 2018). However, one of the frequent criticisms associated among a case study is its low validity as well as reliability (Quintão, et al., 2020). To ensure validity of the case study, it is crucial to implement these strategies, triangulating data from various sources, maintaining the evidence, and allowing key informants to review the summarised data (Fusch, et al., 2018). The research by Quintão, et al. (2020) has argued to maintain validity the case study should be compared with other research data in depth. For example, it enables a more extensive investigation of a topic compared to other methods of data collection which involve a larger number of research participants. Research conducted by Andrade (2020, p. 102) suggested that “a sample that is larger than necessary will be better representative of the population”, however, this was not achievable in this study due to its small-scale focus.   

Overall, the participants of this exploratory case study took place in school with fifteen children aged 4-5 years old. The method of collecting data came in the form of both questionnaire and semi-structured interview. Due to the age of the children, the questionnaire was discussed with the children in a group, the oral assent was gained from the children and they were told that they can leave not answer the questions whenever they would like to. The children were given plenty of time to answer the questions. The children were also invited and interviewed with different questions regarding the research question. Despite both questionnaire and semi-structured interview being conducted within a single Reception class of 27 pupils, in order to ensure a representative sample, consent forms were distributed to all 27 children; however, only 15 of them were returned completed. Without a doubt, a study on a larger scale (having the whole class involved) would have offered deeper insights into this research and supported population estimation than this smaller version (Andrade, 2020). However, children took part in both questionnaire and interview, and they were trying their best to be involved and share their perception on positive reinforcements/rewards and answering the questions. However, due to the deliberate selection of participants in the Reception class and the limited sample size, it is unwise to generalise the results to representative samples. However, Queiros, et al. (2017) argue even though the case studies are valid and reliable, they are not representative. 


Research methods. 

This section will examine the methodology that was deemed most appropriate for gathering data and addressing the research issue. The debate commences by utilising the selected research methodology and delving into its inherent strengths and limitations. Additionally, it aims to elucidate the methodology's structure and incorporate diverse sources of literature.

The rationale for the research method

Questionnaires and semi-structured interviews were employed as methods for collecting primary data within this research project study. The aim of questionnaire was to build a knowledge and find out how children in Reception class perceive positive reinforcements/rewards. A questionnaire is an important tool in a research study because it helps the researcher gain appropriate information on the research topic (Taherdoost, 2022). However, it is critical to ensure that the questionnaire is well designed to minimise errors, bias findings, as well as inappropriate information.  (Taherdoost, 2022).

The semi-structured interview was also used to gain more knowledge and develop literature based on how children view and perceive positive reinforcements/rewards. Due to the size of the research study, one of the other methods that has been utilised within this research is semi-structured interview (Thomas, 2023). 

Questionnaire 

A questionnaire is a tool for collecting self-reported data as part of a research study (Johnson & Christensen, 2014). A questionnaire is the primary data collecting method utilised within this research study, it is the most effective way at gathering lived experience data. Furthermore, the rationale for depending on this strategy was due to children’ s age as well as time limits of the research this is a small-scale research study. Therefore, a questionnaire was designed for Reception aged children to collect data. The questionnaire is considered to be one of the most effective methods of gathering data as they are easy to undertake, do not take time, reliable, valid as well as cheap (Cohen, et al., 2018). However, O'Leary (2021) disagree with Cohen, et al. (2018) stating the process of gathering questionnaire data is not easy. Moreover, it is significant to mention that the questionnaire is suitable in gathering both quantitative and qualitative data (Taherdoost, 2021). It is important to consider that the questionnaire was constructed on close-ended question regarding children’s age as it was easier for them to answer, ensure a speedy response as well as less skilled (Connor Desai & Reimers, 2018). However, research by Hyman & Sierra (2016 ) highlighted the limitation of a close-ended questionnaire such as it cannot achieve detailed/ in-depth responses, is poor at offering new perceptions and also the answers may not be fully reflective. It can be concluded here, that due to the children’s age close-ended questions were noted to be the most appropriate. 

Semi-structured interview 

Semi-structured interviews has both value as well as limitations. Structured interviews are an assessment tool used to collect and compare replies from many interviews. The interviewee is asked about their previous experiences or understanding of the current research question and situations (Queiros, et al., 2017). The semi-structured interview is commonly used in qualitive research. Moreover, the researchers could employ semi-structured interviews to gather current, exploratory data linked to a research topic, to analyse previously collected data from different sources, or to validate findings (DeJonckheere & Vaughn, 2019). Therefore, in order to gain a better and in-depth understanding of the research question as well as questionnaire a semi-structured interview was utilised. The questions were child friendly and suitable language was used, making sure that participants (children in Reception class) could understand and were able to answer the questions. Research by Paz-Soldan, et al. (2014) support this by emphasising that semi-structured interviews were easier to understand and provide deeper background of the research question. 

Despite of the strength of semi-structured interview there are also number of limitations. One of the first limitations that appear within the literature is time consuming as its long period of time conduct and interview every participant (Rutledge & Hogg, 2020). Another, limitation of a semi-structured interview is sample size, and this relevant to this research study due to its sample size only fifteen participants took part in this research study. Research by Vasileiou, et al. (2018) indicate that small size interviews are problematic, and it can have significant effect in the validity of research study results. Moreover, a lack of listening skills can have fundamental effects on the results of the research topic and it is also considered as one of the limitations. Research by DeJonckheere & Vaughn (2019) pointed out the failure to effective listening and it can impact the consistency within the research question. However, semi-structured interview is still highly valued by the researchers as it can be a successful method in gathering open-ended data from participants (DeJonckheere & Vaughn, 2019). This allows the research to gain in-depth insights of the research topic and gain better knowledge (Thomas, 2023). 



Data presentation and Analysis methods

Mixed method was selected as the method to analyse the data gathered from the questionnaire and semi-structured interview. The mixed method includes quantitative and qualitative research methodologies which address various kinds of questions, collect different types of data and provide different types of responses. Each set of approaches has fundamental strengths and weaknesses, and each offers a unique strategy to handle various types of research issues (Wasti, et al., 2022). Without a doubt, mixed methods provide the researcher with a wider, better and deeper understanding of the research topic. It also offers a bigger picture that can enhance description as well as gaining a better understating of the topic (Sharma, et al., 2023; Dawadi, et al., 2021). However, research by Wasti, et al. (2022) states that employing a mixed method research study does not necessarily ensure an improvement and enhancement in quality of the research. Moreover, mixed method has various criticism and limitations. One of the limitations of the mixed methods research is it requires additional time, as the result of collecting and analysing two different types of data (Creswell & Plano Clark, 2011 cited in McKim, 2017). Hafsa, (2019) and Wasti, et al. (2022) added to this by stating that adopting a mixed method technique might be challenging for the researchers due to a lack of resources, knowledge and time to complete as it involves multiple stages of collecting data and separating the data analysis. 

Despite these potential drawbacks, Sharma, et al. (2023) defined the mixed methods research approaches and the process of using it. The mixed methodologies research design generally comprises the following seven steps: identifying the research questions and objectives, selecting the research method, collecting data, reviewing data, integrating the results of the research, developing conclusion and recommendations and finally reporting the findings/results (Sharma, et al., 2023). It can be argued that mixed methods increase the validity and reliability of the research study and it also enriches the findings (Sharma, et al., 2023). Moreover, it also provides flexibility in methodology and a deeper understanding of small cases (Maxwell, 2016). 

The reliability and validity of this research is demonstrated using two different data collection methods, including a questionnaire and a semi-structured interview. To ensure validity, the children were interviewed twice. Moreover, in order to ensure trustworthiness, following the seven steps of mixed methods by Sharma, et al. (2023) in analysing and reviewing the data. It is fundamental to consider that this was a small-scale study and only 15 participants took part in each questionnaire and semi-structured interview. Therefore, this may be limited in gaining a deeper understanding of the research question (Smith & Noble, 2014). However, complications may develop if participants behave/act favourably towards the researcher (bias) because they know the researcher (Smith & Noble, 2014). Also, the bias could include providing or paying to the participants in exchange for taking part within the research study (Largent & Fernandez Lynch, 2017). However, the participants within this research were not exchanged with any goods in taking part. Therefore, it could be argued that the reliability was still evident within this research project. 



Ethical considerations 

The British Educational Research Association (BERA) emphasises that researchers must acknowledge and respect the privacy entitlements of both institutions and individual participants, ensuring they are granted confidentiality and anonymity rights(BERA, 2018). Therefore, it is important to consider confidentiality and anonymity of the research (Cohen, et al., 2011). It is crucial to remember that this study was approved ethically by the UWTSD's Procedures for Ethical Approval of Research Projects and was conducted in accordance with the Research Ethics and Integrity Code of Practice (UWTSD, 2022). The BERA was adhered and considered in completing and carrying out this research project (BERA, 2018). The initial step in conducting this research involved gaining a consent at an institutional level, specifically from the school head teacher (Cohen, et al., 2011). Consent from participants was obtained by creating a consent form and letter, which were then sent to parents to seek approval for their children's involvement in the research. (See appendix 1 for the consent form and letter).  The consent letter clearly outlined the right to voluntary participation and withdrawal, ensuring that participants could revoke their consent at any time or for any reason, highlighted by (BERA, 2018). Moreover, participants were further assured that this research would not disclose the setting, location, or their identities and that personal raw data would be securely maintained and subsequently destroyed upon completion of the study (see appendix add the appendix number).

Assent 
In addition to obtaining consent from the responsible parents, carers or guardians due to the age of the children (BERA, 2018), a crucial aspect of this research involved obtaining assent from the children themselves. This is emphasised as essential for aiding children in comprehending the aspects of a research project and making an informed decision about their participation (Cohen, et al., 2011). To uphold ethical standards, verbal assent was obtained from participants at the outset of questionnaire, semi-structured interview and continuously throughout the research via ongoing negotiation.



Results / Alaysia of results/ discussion 

As previously mentioned, fifteen children participated within this research project. Children took part in both questionnaire and semi-structured interview, the aim of both of them was to gain more knowledge on how children perceive positive reinforcements/rewards. The oral assent was gained from the children, and they were informed for any reason if they would like to leave or stop and do not take part in both questionnaire and semi-structured interview, they could. The questionnaire was conducted with the children in a group due to their age and ability of reading. The children were provided with time to think about the answer before selecting or moving on to another question. With reference to the semi-structured interview, children were interviewed individually due to the validity and reliability of the research study (Aung, et al., 2021). The result from the questionnaire and semi-structured interview indicate that children feel very satisfied and willing to learn when stickers are providing and this is in line with the most current literature (Phungphai & Boonmoh, 2021). 
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(Graph 1)

Positive reinforcements/rewards

Developing Skinner's operant conditioning theory to include positive reinforcements/rewards is at the heart of this research study and investigating how children perceive positive reinforcements/rewards. The questionnaire was undertaken in the Reception class and fifteen participants took part with the research; participants were asked ‘How do you feel when someone says nice things to you?’ thirteen out of fifteen children mentioned that they feel very happy and two out of fifteen children stated being happy (see graph 1). This is aligned with Sumiati, et al. (2019) research stating that when positive reinforcement is used children feel happy. The children were asked ‘how do you feel when you get a sticker?’ 87% of children stated being happy, 7% of participants says they feel relaxed as well as 6% being excited to receive sticker. This support by Leeder (2022) Skinner believed that use of positive reinforcement/rewards including stickers refers to the process of adding a “pleasant stimulus to strengthen behaviour and increase the likelihood of it occurring again” in children (Leeder, 2022, p. 28). Moreover, to develop further understanding of the research question ‘how children perceive positive reinforcement/rewards in Reception class’, during the semi-structured interview, interviewees were questioned ‘can you tell me about a time when you felt really proud of something you did in the classroom?’ Participant 1 responded “I felt very proud when I was in the special book for completing my work.” Participant 2 was also very proud of themselves for completing their reading book. Participant 3 also highlighted that they were very proud of their worm painting. This can be supported by Phungphai & Boonmoh (2021, p. 39) stating that “receiving rewards influenced students’ positive emotions - enjoyment, excitement and relaxation”. This was clearly noted during the semi-structured interview undertaken in Reception class. 
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(Graph 2)

Furthermore, children were asked based on positive reinforcement and encouragement (see graph 3), nine out of fifteen participants stated being/feeling sad. Three out of fifteen mentioned they feel okay and the other three said they felt angry. However, based on my questionnaire, some children perceive encouragement and positive behaviour as failure. Research by Tsang & Zhang (2022) suggests that using extrinsic rewards in conjunction with verbal praise can effectively increase or maintain children’s intrinsic interest in activities.
Nevertheless, during the interview all fifteen participants indicated that they feel ‘happy’ when positive reinforcement was used (see appendix add number). Furthermore, the participants were also asked to share their viewpoints on any occasion when they were being rewarded for their hard work, all of the fifteen participants noted that they were feeling ‘happy’ and that they were reading to their teacher. This is in accordance with Skinner’s theory as he believed positive reinforcement/rewards whether is extrinsic or intrinsic provide children with positive strength (Macblain, 2014). 
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Conclusion and Recommendations 

This research has placed an emphasis on how children perceive positive reinforcements/rewards in Reception class. Through using both primary and secondary data, this research has effectively addressed the research question and obtained answer. Despite finding that there were gaps in the research and  literature was very limited, this research study has been able to successfully answer the research question. It can be stated here that children perceived positive reinforcements/rewards in a very positive way. The researcher has gained a better understanding of how children’s viewpoint and the way they perceive positive reinforcement/rewards. This could be linked to the ‘Listening to learners' within the Professional Standard for Learning and Leadership strand which it requires the student teachers/teachers to encourage the learner to express their viewpoints and share their thoughts (Welsh Government, 2019). It is also important to consider that two different methods were used in collecting data including questionnaire and semi-structured interview, in order for validity and reliability of the research question (Aung, et al., 2021). However, due to the size and sample of the research question it would have been more beneficial if only a method was used.  

Without a doubt, both questionnaire and semi-structured interview has provided the researcher with a deeper understanding and consolidated how do children perceive positive reinforcements/rewards. However, it is important to note that this study had a limited sample size, with only fifteen participants. Undoubtedly, a larger-scale study would offer deeper insights into this research study, which will lead to more reliable and generalisable data. Therefore, a recommendation is that further research should be conducted on the same research question with a larger sample size to ensure more reliable, generalisable, as well as representative data. 
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