ECAD6008
Name: Nicole Kalmuczak 
Student number:1351234
Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	The conclusions should reflect on what you have learnt in your literature review. I had a feeling you were developing your thoughts as your essay developed. Therefore, make sure you have enough time to research and structure everything you want to cover in the lit review. There should be no additions to this in the conclusions.
	To achieve this target in the assignment I ensured that I concluded on the research that was conducted in the literature. Furthermore, to ensure this target was achieved no new literature was included in the conclusion. 

	Target 2
	Engage with the UWTSD Harvard ref guide and study it again.
	To achieve this target, I ensure that I downloaded the UWTSD to Harvard referencing document and followed the guidelines for each reference that was included in this assignment 

	Target 3
	 Use the assignment specification to help you.
	To achieve this target, I ensured that the assignment specification was checked thoroughly during each section of the essay 



Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 As a student from the Cadle Network we were invited to visit Cadle Primary School to meet our School Mentor and our Senior lecturer. During this session we discussed the Successful Future for Wales Document. This gave us the opportunity to thoroughly analyse what the documents requires from teachers in Wales. During this meet session at Cadle we were shown a very effective PowerPoint highlighting different Assessment for Learning (AfL) strategies. During this session we also were given a talk from the Deputy Head of Cadle Primary School who was able to give us an insight of the AfL strategies that are being used throughout the school. 	 After the meet day, I have learnt about different AfL success stories from different Teachers/Mentors. I was able to identify how important it is to adapt AfL into your everyday teaching. After this session I was also able to research the most successful AfL strategies used within the Foundation Phase. As it was made very clear during the meet day that what can be used in Key Stage 2 can very much differentiate between year groups and class abilities. Therefore, it was important to test as many AfL strategies within my teaching to identify the most successful and best suited AfL to the class that I was teaching during my placement. 


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I undertook research with the class teacher. Through this discussion we identified that children in my class have not yet undertaken any formative Self-assessments. Self- assessment is a process of formative assessment during which students reflect and evaluate using their own work following a success criteria. For this instance, it was checklist which children were able to kick off if they met that certain criteria. Prior to introducing Self- assessment AfL strategy I activated children's knowledge of Teacher Assessment which followed the same template as the Self-assessment. During the teacher assessment children observed myself and I would ask student for some verbal feedback in regards to what they believed went well.
	I believed that this AfL strategy was used very successfully as it encouraged learners to be critical of their work, this is skill that students in the year 1 class are currently developing. This Strategy also help to develop children's judgemental skills, it allowed them to think about what was good or what was bad about the work they have completed. It also helped to increase children’s engagement, students were told that they were stepping into the teacher's shoe which lead to enthusiasm from the students. Children also showed an increased level of confidence when they were meeting the success criteria checklist. This information was gathered in PowerPoint which would be shown to other Teacher Students, Curriculum Lead and Network Lead during the share day.


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the share day each person had time to present their findings of applying AfL strategies into their teaching. During the share day it gave student- teachers the opportunity of hearing about successful and some not so successful AfL that might have been applied through different schools. This was very helpful as it helped us to see what improvements we can apply when an AfL is unsuccessful. 
	Throughout the presentations on different AfL strategies that have been used across different year groups by student teachers we were able to reflect on good practise and how we would be able to apply it our future lesson. 
Being able to hear from other students in the Key Stage 2 has given me a better insight of what to expect when teaching in Key Stage 2 and what strategies to consider applying.

I think my presentation went well and other peers liked the idea of children ticking off the criteria list 'being in the teacher's shoes' , as some student teachers felt that they have been using the Traffic light from self-assessment (Green- I understood everything and Red- I need more help) however they felt that this self-assessment gave them biased findings. As children tended to just put Green traffic light. Some peers believed that this strategy would help them to see the areas of children’s learning that required further development.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Prior to delivering a lesson on Imperative verbs. I undertook some literacy skill develop to ensure that I was able to deliver a successful lesson on Instruction writing. 
To develop in this area, I undertook some online research that would help to support student’s learning and understanding what an imperative verb was. Through this research I was able to recognise that children in a Foundation Phase classroom would refer to them as ‘Bossy verbs`. 
I accessed a very useful blog on Bossy verbs – “How to teach the imperative” through this article I was identify some key tips on delivering a successful lesson on Imperative Verbs. 
After identifying what an imperative verb was, I then undertook further research on how to deliver a successful lesson to children on instruction writing that would include bossy verbs. Through my research I came across an online lesson provided by Oak National Academy. The Lesson objective was to use imperative verbs. By watching this lesson, I was able to take on some tips like introducing the lesson with a game of Simon Says. This would help children in a Foundation Phase to have a link to the introduction writing. 

The link to the online lesson on Imperative Verbs can be found: 
Oak National Academy (2020) To use imperative verbs. Available at: https://classroom.thenational.academy/lessons/to-use-imperative-verbs-6wr6cd?activity=video&step=1 (Accessed 1 November 2020).
Drury, S. (2020). Bossy verbs – How to teach the imperative from Year 2 onwards Collection Resources Available at: https://www.plazoom.com/blog/bossy-verbs-how-to-teach-the-imperative-from-year-2-onwards(Accessed 1 November 2020)




Cymhwysedd Digidol / Digital competence- Digital Training on Seesaw Presentation PowerPoint
Evidenced by an asset? 
During my placement I was given an opportunity to take part in some digital training linked to Digital Learning Environments (DLE). Therefore, myself and the reception class teacher organised a discussion relating to what DLE platforms It would be recommended for me to use in PTE2 within the Foundation Phase classroom. During this discussion I identified that the following platforms were an interest to me and that I had little knowledge of using.    
- Microsoft Loom: Through this training I am now able to record presentation/ video to support children’s learning or to be able to pre-record videos giving guidance to parents on how to access any learning platforms that children may use within the classroom or any platforms that children would be asked use as part of remote learning.  
- Seesaw: Through this training I have a better insight of the functions that seesaw can offer/ How to assign work to children and even how to track children’s learning by logging it all into each child’s individuals file/ Example of the different tool the children can use/ I was able to have an insight of what learners would see when accessing this app.
- Dojo: Through my placement I was introduced to dojo more frequently to send out messages to parents. However, through this digital training I was given an opportunity to log in and to create my own class. This team session was very beneficial to me as I received a lot of training support for the above apps that will be very useful to me for my teacher training and for when I go on to have your own class in the near future. 
Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
After receiving the Spring Term Planning from my class mentor prior starting PTE1 Part 2 of my placement I carried out research on Romans to develop my subject knowledge on this area. Some of the research covered the following of areas– different types of soldiers – What type of soldiers were there in the Roman times? Where Romans lived? What they wore? What they ate etc.  To undertake this research, I looked at many different resources which would help me to deliver a successful lesson/ plan for the differentiated worksheets.  
Roman Britain on BBC Bitesize- https://www.bbc.co.uk/bitesize/topics/zqtf34j : Through this research I came across many different clips that I used to for introductory lessons to set the scene for the learners. I also looked at any different video’s on Youtube which also were very helpful as these videos were catered for children’s abilities and age.  To further my knowledge on Romans I also undertook research on the University Library and Google Books. I looked at different books to help me understand more about what life was like during the Roman times. Some of the books that I looked at:  
- Lancaster, S., 1991. The Roman Empire, Ormskirk: Causeway. 
- Ganeri, A. (2014). Life in Roman Britain. United Kingdom: Raintree.
- Sims, L. (2015). Roman Soldier's Handbook. United Kingdom: Usborne Publishing, Limited.  

Safonau/ Standards
Professional Experience Template 1: Positive Behaviour Management
Pedagogy Standard: Advancing: Four purposes
What did you do and why?
After observing the Positive Behaviour Management being used by my class mentor, I decided to implement this into my teaching as it engaged well with the four purposes of Donaldson by encouraging students to be more confident. Healthy confident individuals are one of the purposes that shows a clear link to Positive Behaviour Management. Donaldson (2015) stated that for children ‘building their mental and emotional well-being by developing confidence, resilience and empathy creates healthy confident individuals’. It was evident that the reward system being applied by myself it supports Donaldson’s statement. Through my experience I was able to recognise that when a reward was applied immediately it produced measurable improvements in both behaviour and lesson involvement.
What have you learned?
Through the use of Positive Behaviour Management students became healthy confident individuals as the use of praise and the positive reinforcement encouraged students to become more confidence. Therefore, I have learnt that the simple rewards and praises used within my teaching created a sense of achievement among the children which generated a positive learning environment. This also increased the children’s motivation and well-being as the children seemed more confident, this translated into effective learning.
What next?
I will continue delivering a broad and balanced education for all students.  In the New Curriculum for Wales, Donaldson (2015) has emphasised the importance of of fulfilling these purposes, in order to set high expectations for all, promote individual and national well-being, tackle ignorance and misinformation, and encourage critical and civic engagement.

Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available:  https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf (Accessed: 5th of October 2020)

Professional Experience Template 2: Interactions with Home Learning
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
After marking and keeping record of children's interaction for the period of two weeks it became very obvious that the same children, were returning the work set, as well as the same students not returning in their work. Through a Microsoft Teams meeting with my class mentor, we both established that an action plan for interaction should be prepared and used after the February half term. Within the Action plan that I have created it helps establish how teachers can support children who are repeatedly not responding with the work set daily. On the other hand how to reward students for returning and attempting to complete the work set via teams. 
What have you learned?
Through creating an action plan, I was able to identify how important it is to support children and parents on with online learning as it was a new experience for many. Through the document I was able to establish the following actions: 
If engagement is a concern the following action will be followed by the class teacher:
· Telephone conservation with parents will take place in order to discuss how children can be supported with completing the tasks/ ensuring all of the children have got log in details to access the remote learning platforms. 
· Parents will be offered IT support. pre-recorded webinars on how to access the remote learning platforms e.g. teams/ hwb/reading eggs.
· Well-being calls- if children have not been able to engage with these check- in calls. Messages will be sent out to parents to ask if they require any support with this, or whether an appointment can be changed to suit the child’s needs.
· Any continuing concerns will be passed onto school’s senior members.
These actions aim to guide a teacher on what actions to follow to help to increase children's interaction who may not be interacting with the worksheets at all. Also, after offering this support to parents it can ensure that as a teacher, I have done everything I can to assist the child.

What next?
Moving forward with the action plan that I have created. I would like to put these actions in place. I will look at insights on Microsoft Teams to see which children have not been accessing the work- meaning they have not even been viewing the worksheet and record a short video on Microsoft Loom explaining to both children and parents on how to use the application. including how to sign in and how to open the assignments that have been set. To ensure that the reason that they cannot access these platforms is because only any logging in problems.

Professional Experience Template 3: Well- being calls
Pedagogy Standard: Influencing: Learning outcomes and well-being
What did you do and why?
During my PTE 1 Part 2 placement I was able to experience remote well-being calls with students in ​​​​​​​a year 3 class. During these well-being check in calls we would be able speak to children to see how they were doing through the lockdown. Through these well-being calls I was able to interact with these children for the first time through this this placement and been given the opportunity to get to know children on a better level as well as checking on their health and well-being. According to Young Minds (2021) schools play a vital role in helping children to develop life-long health and well-being outcomes, and schools are to key developing social and emotional skills. 
What have you learned?
Participating in Well-being check in calls highlighted the importance of ensuring children's health and well-being was being monitored during the pandemic.  This was an opportunity for children to express their feelings through a variety of topics. 
· Sweet and Sour Moments: Through this activity children were able to discuss their happy and sad moments with other peers. Through this, children were able to see that everyone including their teachers and peers have good and not so good moments. This allowed children not to feel alone. 
· 13 Storey Tree house: Through this activity children were encouraged to think deep into their imaginations and to think of 'happy' place, allowing them to express what happiness looks like. Children all shared ideas with their classmates allowing them to interact with each other, as this is something they may not have been able to do due to the current pandemic. 
· Show and Tell: Through this activity children were encouraged to bring something along to the well-being call. During this show and tell children were encouraged to speak about something that brings them happiness/ something they are proud of. 

What next?
Reflecting on this practise, I believe that through this experience children were able to demonstrate an awareness of their well-being which includes physical and mental health. However, moving forward, I will prepare resources that relate to children's well-being. This includes games/ online leaflets accessible for children's ability level and videos produced by professionals that are able to discuss the importance of keep well mentally and physically. 

Young Minds (2021) Wise up  Prioritising wellbeing in schools. Available at:  https://youngminds.org.uk/media/1428/wise-up-prioritising-wellbeing-in-schools.pdf (Accessed on 23 February 2021).
Part 2: Critical Reflection
A critical reflection of using Self- Assessment as part of Assessment of Learning to improve students’ performance.
Introduction
The chosen aspect of practice that this critical reflection will anaylse is the importance of using Assessment for learning (AFL) within the educational sector as an approach which creates feedback to improve student performance. The focus of this critical reflection will look at one of the strategies used within the AFL which is self-assessment (Cambridge Assessment International Education, 2011). From personal experience, which I have gained from my placement, this method of AFL has been used, tested, and discussed within my Professional Learning Passport as an effective tool to help increase student performances. This strategy allows students to be part of a learning process, which then can help learners to feel more confident when they are able to mark their work as correct. Therefore, the aim of this critical reflection is to examine the literature to conclude the effectiveness of adapting Assessment for Learning into future teaching practice. In addition, this will also identify whether there is significant research to suggest that it improves pupil’s performance when self- assessment is used within lessons. This critical reflection will aim to explain whether this AFL strategy ‘closes the gap` between learner’s current situation and where the learner should be in their learning or achievement.
Critical Discussion of Chosen Aspect
According to Wride (2016), self-assessment can be identified as a process which allows learners to make judgements of their achievements and outcomes through the students learning. Self-assessment is considered a valuable approach used formatively to support the students learning. The literature suggests that the idea of self- assessment has been designed to support students learning and it is known as an important skill that may be required for future development, as well as establishing life-long learning skills. To support this statement, Boud (1995) also highlights the idea that self-assessment should not be primarily used to ask students to evaluate themselves with a mark or grade. However, self-assessment should be used within the education system as a way to help students develop their learning skills. Upon reflection, this has led me to believe that self-assessment needs to be considered as a valuable approach. As a student-teacher, my duty must involve preparing students for life-long learning, and through self-assessment students will have the opportunity to discuss their skills and competencies within the lesson. This gives students the opportunity to promote deeper learning.

The University of Reading (2019) states that one strength that has been identified through the use of self- assessment is that through this process, students are able to assess their own work and it allows individuals then to take greater responsibilities for their learning. Furthermore, self-assessment helps encourage students’ engagement through the process of reflecting on their own learning. By reflecting, students are able to learn from their mistakes, which will support in identifying strengths and weaknesses, as well as self-identifying targets on how to improve their learning. This statement suggests that through the use of self- reflections, students become more active in their learning. This then allows them to have a greater understanding of what is expected of them by giving suggestions on how to improve their own life-long learning skills, as they become participants rather than ‘outsiders` looking in on what the teacher has requested them to improve on. As a result, this can help students to engage with their learning. 

In support of self-assessment being used in Primary school’s is Dix (2011) who suggested that in order for a successful classroom to be sustained, vital self-reflective skills need to be taught in schools. Furthermore, in order for learners to be deemed as “successful” they should be able to assess their own learning performance through the skills they have been taught. This suggests the importance of creating regular opportunities for children inside and outside of the lesson to self-reflect in order for them to start understanding how they are learning. Upon reflection of Howard Gardner’s intrapersonal intelligence, it could be said that learners who are able to develop strong intrapersonal intelligence are able to self-asses their abilities as a learner. Gardner (2008) suggests that learners often rely on the teacher’s feedback in order to determine their own progress. Therefore, to prepare these learners for secondary education, they are required to learn self-assessment skills in order to help them rely on themselves meaning educators have a vital role of preparing children for secondary school. It is paramount that learners are not left to depend solely on teachers’ approvals as this will only cause students to be reliant on teachers’ feedback over time. Therefore, self-assessment must be a tool that is taught to develop student’s reflective thoughts and encourage their independence. 

Ross (2006) claims that one limitation that is associated with using self-assessment is that research has found that often learner’s over-estimate their grades abilities and achievements through the process of reflecting on their own learning, and in particular when a grade is associated. This can then produce setbacks within the classroom as it deviates away from the main purpose of using self-assessment. Self-assessment provides students with opportunities to improve and assess their learning progress, or to help develop life-long reflective skills that they may require for professional competence rather than using self-assessment as an ending point for students’ learning (Academ, 2017). In addition, the results concluded that over time students who over-estimate their achievement levels through this self-assessment strategy, resulted in them becoming de-motivated if the results awarded by the teacher did do not match their perceived grade levels (Ross, 2006). 

Furthermore, a previous study conducted by Ross et al. (1998) highlighted that students are often unable to recall what is expected of them. Therefore, this produces inaccurate self-assessment production as student are unable to identify what high level performance looks like as a lack of assessment criteria understanding. Similarly, this study also suggests that the main concern raised by teachers is that students often exaggerate their own achievements in addition to be being dishonest about effort or issues with misapplying the criteria. Both studies suggest that a review for improvement is required before applying self-assessment into future practice. Critics have also argued that not only does self-assessments provide an inaccurate level of students’ achievements but suggest that in order for this tool to be successful students need support to provide honest and constructive reflections on their learning. Therefore, a one-to-one measure should be taken when using self-assessment tool, especially if the aim of using this tragedy is to gather grades from students. This then can help to ensure grades are not inflated by students (Badger State Speechy 2019). 
From the literature it could be understood that using of self-assessment as a tool to measuring academic achievement can cause irreparable damaged to student’s sense of self when a perceived grade is not achieved. Therefore, in future practice, it would be more practical to introduce self-assessment to increase student’s engagement rather than as a tool to monitor students’ grade achievements. By using this tool as a form of engagement it allows learners to discuss the criteria ensuring that it is applied objectively and consistently.

Within this literature, significant links have been highlighted between the use of self-assessment strategy within school and links to students’ academic achievements. Another major drawback of this approach being used in primary schools is that students may not benefit from using this tool to self-reflect, or to use it to better their learning as children from the younger generation have not got the ability to precisely assess themselves (Kostons et al, 2009,2012). This is magnified in children who still attend primary schools as they would have still not developed cognitive maturity in order to monitor their learning. Kostons et al. (2012) continues to suggest that children who have not reached adulthood have limited cognitive functions. Therefore, during a self- assessment activity, children have difficulty focusing on assessing their learning simultaneously without being distracted by other students or activities in the classroom. Assessment Activities (2009) also highlights similar limitations of using self-assessment and states that using this tool depends on students’ maturity levels. This suggests that students need to be fully introduced and trained in order to undertake this self- assessment strategy independently as some students might not be able to take it seriously meaning, that this strategy will be considered as unsuccessful until children are given the correct guidance and support to complete a self-assessment on their learning achievements. 

Even though literature suggests that self-assessment can have a negative effect on students, some statistics support the literature in favour of using self-assessment as a strategy to encourage students’ classroom learning. A study on ‘Student Responses to Criteria Referenced Self-assessment` conducted by Andrade and Du (2007) claimed that students who used self-assessment strategy were able to experience multiple benefits from the using this practice. The benefits included enhancements student’s grades, motivation, quality of students’ learning and their work. Furthermore, the study suggested that through the use of self-assessment within the education sector it helped to produce positive results.

Conclusion
In conclusion, self-assessment is recognised as a valuable approach used within the education sector to support student learning, especially when used by teachers formatively.  Furthermore, self-assessment should be used to promote students’ future professional development and to improve student’s life-long learning, as it helps to develop their capacity skills to become assessors of their own learning.  
In future teaching experiences, I will ensure that I apply self-assessment. As suggested by the ‘Student Responses to Criteria Referenced Self-assessment study, there were significant benefits to using self-assessment to enhance student’s motivation and grades. However, as a student- teacher I believe that even though some children under the age of 18 lack cognitive skills to fully and successfully assess their learning, they should all be given the opportunity to help promote their cognitive skills to ensure that these leaners are able to improve and assess their learning progress and promote life-long reflective skills that these learners may have to acquire for professional competence. Therefore, one to one strategy would be effective especially when being used by students in the Foundation Phase. By using this strategy on a one-to-one basis, it would allow me as a student- teacher, to ensure that students have complete understanding of the success criteria through discussion of what is required and to guidance on how to judge their contributions (Badger State Speechy, 2019). Therefore, this would overcome any barriers of students misapplying the criteria. (Ross et al, 1998). Furthermore, by using a one-to-one strategy when asking children to complete a self-assessment this will also help to minimise students inflating or deflating their grades which helps to overcome the damaging effect of students being incorrectly graded.  Upon reflection, I believe that this strategy should be recognised as a tool to help student’s engagement with their learning rather than a tool that assess students’ grades. This is because students in primary schools have not acquired reflective skills to assess their achievement to be grading their own work.  
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