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Contextual Safeguarding: An exploration of cultural sensitivity in early years 

safeguarding practices within contemporary Wales. 

 

Abstract  

Safeguarding children and families in the early years sector is a multifaceted and 

complex process (Buckler, 2023; Cronin, 2026), further intensified due to 

increasingly diverse cultural, religious and socio-economic families attending early 

years settings (Keddell, 2023). Such diversity requires a nuanced, contextual and 

critically informed approach to practice. Central to this, is the development and 

application of cultural competence; practitioner’s ability to recognise, understand and 

respond appropriately to differences, consequently ensuring that all children and 

safeguarded equitably (Laird and Williams, 2023; Balogun et al., 2025). 

This pilot study aimed to evaluate focus group methodology for a subsequent main 

study titled Contextual Safeguarding: An exploration of cultural sensitivity in early 

years safeguarding practices within contemporary Wales. The main study will use a 

combination of focus groups and citizens juries. The pilot study aimed to test the key 

features including aspects such as recruitment and consent processes, facilitation 

strategies, data collection and analysis, emerging themes and practitioners 

understanding of cultural competence. 

Key findings included methodological validation, validation of the need for 

deliberative discussion, variation in practitioner understanding and experiences of 

cultural competence, potential for informing citizens jury discussions and 

opportunities for methodological refinement. 

In addition, several key themes emerged that are promising and may function as 

further provocations for exploration within the main study. These included relational 

practice, training gaps, system inequalities, the complexity of safeguarding and 

practitioner confidence.  

Introduction 
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Safeguarding is a collective responsibility concerned with promoting the welfare and 

positive outcomes of children and protecting them from abuse, neglect, exploitation 

and other forms of harm (Ball and McManus, 2023). According to Care Quality 

Commission (2026) effective safeguarding seeks not only to respond to concerns 

when they arise, but also to identify risk factors early and create conditions that 

enable children to thrive safely. The importance of safeguarding is reflected in 

legislation and policy across the United Kingdom and Wales, all of which place 

children's rights, welfare and protection at the centre of professional practice 

(NSPCC Learning, 2026). While safeguarding legislation in England and Wales 

share several common foundations, Wales has developed a distinct policy and 

legislative framework following devolution (Ann Craft Trust, 2026). Safeguarding 

practice in Wales is primarily underpinned by the Social Services and Well-being 

(Wales) Act 2014, which places wellbeing, prevention, partnership working and voice 

at the centre of service delivery. Both Wales and England are strongly influenced by 

the Children Act 1989 and Children Act 2004. Wales, however, operates within a 

more integrated framework that brings together children’s and adults’ safeguarding 

under a single national system of procedures and regional safeguarding boards (Ball 

and McManus, 2023). Furthermore, Welsh policy places particular emphasis on 

rights-based, person-centred and preventative approaches, reflecting broader 

commitments to the United Nations Convention on the Rights of the Child (UNCRC) 

and wellbeing principles (Murphy, 2024).  

Contemporary safeguarding practice increasingly recognises that children's 

experiences cannot be understood solely through the circumstances within their 

family home. Children's lives are shaped by a complex range of social, 

environmental and cultural influences, including schools, peer groups, online spaces, 

neighbourhoods and wider communities (Firmin, 2020; Featherstone et al., 2020). 

Consequently, safeguarding has evolved towards more contextual approaches 

seeking to understand the broader environments in which children live and 

experience harm. 

Contextual safeguarding provides a framework for understanding how extra-familial 

contexts influence children's safety and wellbeing (Owens et al., 2020). Rather than 

viewing risk as located solely within individual children or families, contextual 

approaches acknowledge that vulnerability and protection are shaped by multiple 
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interacting systems and experiences. This perspective aligns with ecological 

understandings of child development, recognising that children's lives are influenced 

by relationships, communities, social structures and cultural environments (Wroe, 

2021). Understanding context therefore becomes essential for practitioners seeking 

to accurately assess risk and provide equitable and effective safeguarding 

responses. 

Among the many contextual factors that shape children's lives, culture is particularly 

significant. Culture influences beliefs, values, behaviours, expectations, 

communication and experiences, affecting both how children experience the world 

and how professionals interpret safeguarding concerns (Bicchieri et al., 2023; Lloyd 

et al., 2024). As societies become increasingly diverse, professionals must engage 

with a broad range of cultural identities, experiences and perspectives. This has led 

to growing interest in the concept of cultural competence and its role in ensuring 

safeguarding practice is responsive, equitable and capable of meeting the needs of 

all children and families. 

Literature Review 

Cultural Competence 

Cultural competence refers to practitioners' ability to recognise, understand and 

respond appropriately to the diverse cultural identities, experiences and needs of 

children and families whilst reflecting critically on their own assumptions and 

positionality (Laird and Tedam, 2019; Laird and Williams, 2023; Khazbak et al., 

2025). Furthermore, it is the process of being respectful and responsive to the 

beliefs, the practices, the culture and the linguistic needs of diverse individuals 

(Newcastle Safeguarding Adults Board, 2024; Oldham Safeguarding Adults Board, 

2025) and considering one’s own positionality and cultural biases and work actively 

towards mitigating for these (London Borough of Redbridge Safeguarding Adults 

Board, 2025). 

 

Referring to contextual safeguarding, culture can be one of the most powerful 

contextual layers. Having a good understanding of factors that influence an 

individual’s vulnerability can help practitioners map risk in context, looking beyond 
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the family home. However, Lau and Rodgers (2021) claim that a limitation of cultural 

competence can sometimes result in practitioners treating culture as something 

static or constant rather than a dynamic and ever-changing state. Furthermore, 

Harrison and Turner (2011) claim that when considering factors including race, 

religion, nationality, ethnicity and language as one distinct group, then our 

understanding of culture can become foggy and misconstrued. Another challenge 

that can limit effective execution of cultural competence is whether the practitioner 

believes that this is something achievable or whether they see it as unrealistic 

(London Borough of Redbridge Safeguarding Adults Board, 2025). This is since 

cultural competence, whilst something that may be strived for, due to its subjective 

and complex nature, successful achievement is unachievable and unrealistic.   

Cultural norms influence factors including communication, behaviour, roles, discipline 

and expectations (Bicchieri et al., 2023). This underscores the need for practitioners 

to develop cultural competence, recognising that cultural norms are deeply 

embedded within children's lived experiences and influence how they understand, 

navigate and interact with the world around them. Cultural competence can ensure 

that practitioners interpret behaviours and indicators accurately (Lloyd et al., 2024). 

Furthermore, it ensures that practitioners do not rely on a single, cultural lens to view 

the safeguarding picture. Cultural competence can support an equitable, rights-

based approach to safeguarding practice in accordance with the United Nations 

Convention on the Rights of the Child (UNCRC). This links to both UK and Welsh 

frameworks which emphasize anti-discriminatory practice, respect for identity, 

equality and human rights, included in the Equality Act 2010 (UK), Equality Act 2010 

(Statutory Duties (Wales) Regulation (2011), Keeping Learners Safe (2021) (Wales), 

Social Services and Well-being (Wales) Act 2014, Wales Safeguarding procedures 

(2019), Working Together to Safeguard People (Wales) Children Act’s (1989) and 

(2004) (UK) Education Act 2002 (UK) and the Human Rights Act 1998. 

Contextual Safeguarding 

Contextual safeguarding is defined as an approach to safeguarding individuals 

through considering broader, extra-familial contexts (EFC) (Owens et al., 2020). 

Featherstone et al. (2020) builds on this and adds that combining the social model of 
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child protection with contextual safeguarding, approaches can better consider the 

conditions and contexts in which abuse and harms occur. 

The fast paced and ever-changing nature of safeguarding demands contextual 

approaches and deeper exploration into lived experiences in order to protect children 

effectively (Firmin, 2020; Orr, 2021 and Holmes, 2022).  

Practitioners must understand that safeguarding is contextual in order to ensure that 

the processes to protect children are effective. According to Buckler (2023) 

practitioners must be able to understand a child’s lived experiences to be able to fulfil 

their protection needs. Harm cannot be considered without understanding the 

cultural ecosystem in which the child resides (Draper et al., 2023). Asking the 

question, what does this mean in ‘this’ child’s world should illicit deeper 

considerations of that child within their unique and individual situations. Wroe (2021) 

highlights Bronfenbrenner’s 1979 ecological systems theory as an effective lens with 

which to explore the diverse systems that can impact the lives of children. This will 

be explored in more depth at thesis stage. To be able to apply a contextual 

approach, practitioners must possess professional curiosity. Manchester 

Safeguarding Partnership (2022) define professional curiosity (within the 

safeguarding context) as the exploration, reflection and testing of information about 

the individuals involved in safeguarding concerns.   

Professional curiosity is a combination of looking, listening, asking direct questions, 

checking out and reflecting on information received and not accepting it at face value 

(Smith, 2024). North Yorkshire Safeguarding Partnership (2021) believes that 

professional curiosity is fundamental to understanding children's complex lives and 

ensure positive outcomes. Muirden and Appleton (2022) outline that a lack of 

professional curiosity has been identified in several historical Serious Case Reviews 

(SCR’s). Additionally, Burton and Revell (2018) highlight that several Serious Case 

Reviews including those for Hamzah Kahn, Daniel Pelka and Oxfordshire’s Serious 

Case Review into child sexual exploitation highlighted a lack of professional curiosity 

as a contributing factor. All of these cases had an element of culture to them, not to 

mention those of Jasmine Beckford, Victoria Climbié and Kyra Ishaq (Akilapa and 

Simkiss, 2012). 
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Culture can shape a child’s life, their peers, the expectations placed on them, their 

behaviours, attitudes and their experiences. LeVine and New (2008), key 

researchers in cultural anthropology, highlight this concept as a result of their in-

depth studies. Lamb and Lerner (2015) support this, outlining how renowned 

theorists and psychologists such as Eriksson, Piaget and Gesell have long since 

recognised the complex and multifaceted role of culture and its ability to influence 

children’s lives. Ang (2025) further highlights how cultural beliefs and experiences, 

values and norms come together to play a significant role in how children experience 

life. A contextual approach can influence safeguarding beyond the family, showing 

how culture shapes neighbourhoods, schools, beliefs and more (Buckler, 2023) and 

reinforces Bronfenbrenner’s theory (Wroe, 2021).  

In addition to how culture can impact those directly affected by harm/abuse, culture 

can also shape professional perceptions and behaviours (Oldham Safeguarding 

Adults Board, 2025). According to Lee (2024) professionals should possess the 

ability and skills to look inside themselves and reflectively explore their own bias, 

limitations and assumptions. Furthermore, Lloyd et al. (2024) state that by employing 

contextual approaches, practitioners are more aware of their own assumptions, 

responses, biases and this consequently strengthens equitable safeguarding for all 

children and families regardless of culture. Aynsley-Green (2019), agrees with the 

concept of analysing children’s contexts and lived experiences, and moreover, calls 

for a new Children Act that considers more contemporaneous and contextual 

approaches that places children and their lived experience at the centre. 

Intersectionality 

Steinmetz (2020) refers to Crenshaw’s 1989 work that coined the concept of 

intersectionality, a method by which to evaluate the complexities that impact 

individual’s lives. Intersectionality is an effective paradigm to investigate the life of an 

individual and perhaps more importantly, how that life is impacted by factors such as 

poverty, race or religion, which regularly shape injustice and inequality (Bauer et al., 

2021).  

Intersectionality is an important consideration in any safeguarding process because 

harm is always shaped by a child’s family, community, identity and lived experiences 

(Nadin and Korbin, 2019). Furthermore Rice, Harrison and Friedman (2019) and 
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Manister (2021) believe that intersectionality must be considered in order to improve 

responses, decisions and subsequent outcomes. By doing this, practitioners can 

move beyond surface level, standardised approaches. Davies (2022) believes 

that by considering intersectionality, practitioners can move beyond a generic, 

universal approach to implementing safeguarding policy. However, according to 

BASW (2025), intersectional approaches are often not exercised when considering 

safeguarding cases. Furthermore, according to Welsh Government (2025), failure to 

apply intersectional approaches can significantly impact outcomes or result in 

inadequate protection protocols being implemented.  

Intersectionality not only emphasizes how children’s identities such as race, class 

and gender interact but also how these identities are shaped by power (Azmitia, 

Garcia Peraza and Casanova, 2023; Romero, 2025). According to Pease (2022), 

consideration must be paid to how historic, systemic and cultural factors privileges 

some groups of individuals whilst marginalising others. 

Children’s experiences are shaped by forces beyond individual behaviours, they may 

hold more or less power depending on the context they are in (Osher et al., 2020). 

Practitioners must avoid making assumptions that a child’s experience is uniform 

across contexts or that all children’s experiences are equitable in the same context 

(Solvason, 2022). For example, a 10-year-old Somali Muslim female may be 

confident, outspoken, independent and socially influential in her mosque youth 

group, where she is surrounded by familiar friends, peers, family and community 

members who treat her as competent, capable and mature. However, in contrast, in 

school she may be quiet, hesitant, shy and avoidant of eye contact. Practitioners 

must avoid interpreting her classroom behaviour incorrectly based on her navigation 

of a space (the classroom) where she feels she holds less social power and is 

therefore less culturally anchored. Her identity markers, gender, ethnicity, religion, 

migration history all interact with structural power in different ways depending on the 

context. This supports the need for intersectional approaches to consider individual 

identities, structural power and contextual power shifts.  

Intersectional practice can ensure that support mechanisms are tailored, equitable 

and culturally capable. This is supported by Hull et al. (2023) who state that a 

structural and systemic approach to intersectional policy making can support more 
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equitable outcomes for all. This aligns with the principles of Welsh policy such as 

Welsh Government’s (2022) Working Together to Safeguard People guidance, the 

Social Services and Well-being (Wales) Act (2014) and the Welsh Safeguarding 

Procedures (Social Care Wales, 2026) which demand that practitioners understand 

the needs of the diverse children and families both at a strategic level but more 

importantly, at a practical level.  

Child protection in the United Kingdom and Wales – Policy Context 

Safeguarding and child protection in Wales and the UK continues to be a complex 

and multifaceted process (Wilson et al., 2025; Gillen and Canavan, 2023). A 

consistent finding across analyses of Serious Case Reviews (SCR’s), Child Practice 

Reviews (CPR’s) and national review reports is that culture remains under-

recognised, poorly defined and inconsistently examined within safeguarding 

investigations (Brandon et al., 2020; Dickens et al., 2022a; Dickens et al., 2022b; 

Bernard and Harris, 2018; DfE, 2025). 

Continuous failure to identify culture as a contributing factor in SCR’s and CPRs may 

prevent identification of the need for professional development in this area (Bernard 

and Harris, 2018). Recent research exploring this concept supports the notion that 

culture is under reported in systemic reviews into safeguarding failures. 

Dickens et al. (2022b) in their 2017-2019 Triennial Review of SCR’s does highlight 

culture as a recurring issue in safeguarding cases, however, it fails to identify culture 

as a specific theme. Neither is it clearly defined or explicitly quantifiable, indicating 

that, whilst culture is acknowledged, insufficient significance is placed on it as a 

contributing factor within safeguarding review frameworks. This review analysed 235 

SCRs in England between 2017-2019, a considerable number of cases, 

strengthening these claims. This is supported further by the National Society for the 

Prevention of Cruelty to Children (NSPCC) (2026), who state that children from 

minority backgrounds are frequently overlooked or inadequately understood in 

systematic reviews of practice. Department of Education’s (2025) report into cultural 

issues in safeguarding practice outlines that there is an imperative need for systemic 

change in how race and culture are addressed within safeguarding practice. Amin 

and Khan (2025) report that the 2025 DofE report, authored by an independent Child 

Safeguarding Practice Review panel, was commissioned with the specific aim of 
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exploring, to what extent culture informs safeguarding practice. BASW (2025) in 

response to the findings of the 2025 report, articulates a possible limitation of 

systemic review processes, highlighting the possibility that those instigating, setting 

the terms of reference and conducting safeguarding reviews may not themselves 

understand the significance of culture and its impact on decision making. In 

agreement with Dickens et al. (2022b), the Department of Education (2025), whilst 

acknowledging that some progress has been made, concludes that there is a 

persistent and concerning silence around elements of culture, with these issues 

often being under-explored, inadequately named and/or entirely absent in 

safeguarding reviews. Davies (2025) highlights that the Department of Education’s 

(2025) report findings overlook children and families from diverse backgrounds, not 

only in the immediate responses to harm, but also in systematic approaches to 

improve and learn from failings. Brandon et al. (2020) further support this in their 

2014-2017 Triennial Review of SCR’s, stating that use of ambiguous and unclear 

language in reference to culture could have resulted in diluted or weakened 

approaches to safeguarding. Laird and Tedam (2019) further highlight the need to 

understand and explore how cultural misunderstandings and lack of cultural 

competence has historically resulted in significant harm or deaths of children. 

Furthermore, BASW (2025) state that too little progress has been made in this 

specific area since the 2003 inquiry into the death of Victoria Climbié. 

Whilst these findings highlight significant omissions regarding the recognition of 

culture within safeguarding systems, the majority of available evidence originates 

from England-based Serious Case Reviews and national review processes.  

Research Gap 

Despite increasing recognition of culture within safeguarding literature and policy, 

limited research has examined how early years practitioners understand and 

operationalise cultural competence within safeguarding practice in Wales. 

Furthermore, little is known about whether practitioners feel equipped to apply 

culturally competent approaches when safeguarding children from diverse 

backgrounds. This study therefore seeks to explore practitioners' understandings of 

cultural competence, their capacity to utilise cultural competence and its role within 

safeguarding decision-making in Wales. 
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Methodology 

This research combines an interpretivist approach with a participatory element to 

gather rich, authentic and meaningful data. The choice of research paradigms plays 

a crucial role in shaping not just the methodologies but also the outcomes of studies 

(William, 2024). 

Interpretivism can be categorised as a way of progressing a more in depth 

understanding of human behaviour and social phenomena by analysing data 

subjectively to construct theoretical and social meaning (Pulla and Carter, 2018; 

Walt, 2020). Adil et al. (2022) believe that interpretivism can be a valuable tool to 

investigate and explore social problems such as the one in this project. Interpretive 

approaches require human interpretation of data, this means that interpretivism 

contains a human element which is considered by scholars to be the only way to 

socially construct reality (Ikram and Kenayathulla, 2022). Furthermore, the pilot 

findings demonstrated that understandings of cultural competence emerged through 

dialogue and collective reflection amongst participants. An interpretivist approach 

therefore provides an appropriate framework for exploring how practitioners 

construct, negotiate and refine their understanding of cultural competence within 

safeguarding contexts. 

Participatory Research (PR) is a method or framework that involves and values 

stakeholders as active and dynamic partners in the research process (Duea et al., 

2022). According to Vaughn and Jacquez (2020) the use of organised explorations in 

collaboration with individuals directly impacted and involved with the subject being 

explored falls under the PR paradigm, especially if the results can instigate change 

or action, which is one of the desired outcomes for the main study. This is a notion 

supported by Cornwall and Jewkes (1995) who articulate that PR focuses on 

participant’s direct contributions based on their experiences, perspectives and 

knowledge and is a ‘research-to-action’ method. The hope is that this research, as a 

direct result of empowering practitioners to share their lived experiences, will 

promote and instigate progress and development in the field of safeguarding (Opara, 

2025) in addition to addressing societal needs. The participants in the research were 

positioned as co-producers of knowledge, acknowledging and promoting their 
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capacity to drive change based on authentic and meaningful engagement (Duea et 

al., 2022). Moreover, according to Weddle and Oliveira (2024), PR methods are 

more effectively aligned to societies needs and addressing urgent failures, which the 

safeguarding literature has consistently identified. Practitioners within the early years 

sector are directly responsible for implementing safeguarding policies and making 

decisions that affect children and families; therefore, their experiences and 

perspectives are central to understanding how cultural competence is 

conceptualised and enacted in practice, making the PR paradigm an effective choice 

in this research. 

The research used a qualitative approach using online focus groups with early years 

practitioners from both rural and urban locations in Wales. Qualitative methods were 

chosen because it is an effective method for acquiring deep insights which can 

support understanding of complex phenomena (Lim, 2025). Data was collected 

through recorded discussions using the Microsoft Teams platform due 

to its convenience, functionality and usefulness. The recording and transcription 

functionality was used and the participants all contributed with their cameras and 

microphones on which aided the smooth facilitation.  

Focus groups are a ‘carefully planned series of discussions, designed to 

obtain perceptions on a defined area of interest in a permissive, non-threatening 

environment (Chand, 2025). Focus groups are an effective qualitative method 

to gather data on specific and nuanced topics and are undertaken across a broad 

set of disciplines to explore a variety of phenomena to generate theories, investigate 

opinions and perceptions and develop new thinking (Gundumogula, 2020; Bachtiar, 

Fariz and Sholikhan, 2024; Lobe and Morgan, 2021 and Morgan and Hoffman, 

2018). This is particularly relevant to both the pilot and main study, which adopt an 

interpretivist perspective and seek to understand how early years practitioners 

construct meaning around cultural competence in safeguarding practice. Through 

discussion and shared reflection, the focus group provided a valuable means of 

exploring the diverse experiences, assumptions and understandings that may not 

have emerged through individual methods of data collection such as interviews or 

questionnaires. 
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Furthermore, Estrada-Jaramillo, Michael and Farrimond (2022) believe that focus 

groups are beneficial in collecting rich qualitative data by allowing participants to 

respond not only to the researcher but to each other’s thoughts and opinions. For 

this study, such interaction was important as it enabled exploration of how early 

years practitioners collectively construct meaning around cultural competence and 

safeguarding. In addition, according to Gundumogila (2020), focus groups are 

exceptionally useful in complementing additional methods of data collection. 

Traditionally, focus groups were conducted in person, however, due 

to technological advances and the development of videoconferencing software, 

online platforms are now a common way to conduct qualitative focus groups 

(Falter et al., 2022). Cheng, Krumwiede and Sheu (2009) and Jones et al. (2022) 

found that online focus groups yielded superior results, elicited more data and that 

participants were more open with improved interaction, empathy and harmony. 

Which, for the sensitivity of the topic in this research, is important. These factors 

were evident in the pilot. The research sought to recruit practitioners from different 

geographical locations across Wales, online facilitation made this easily possible. 

The pilot invited six early years participants from the researchers existing networks, 

although, due to unforeseen circumstances, only four attended. They included a 

mixture of genders, ages, levels of experience, settings and geographic locations 

according to the pre-determined criteria. This equates to a non-probability, 

convenience sample. A non-probability sample can be defined as a sample where 

there is no equal chance of selection for the research (Rahman, 2023), effective 

because it can typically be obtained quickly and without cost implications (Rahman, 

2023), as was the case in this research. Furthermore, Ahmed (2024) believes that 

non-probability sampling can be particularly useful in exploratory research, such as 

this. A convenience sample can be defined as individuals who are accessible to the 

researcher for one reason or another (Stratton, 2023). However, in using participants 

known to the researcher, it is important to recognise an element of bias, which can 

lead to limitations with generalizability (Ahmed, 2024). Whilst convenience sampling 

can be criticised for its limited representativeness, the use of well-defined and 

purposeful selection criteria, as in this research, can strengthen sample quality and 

increase the extent to which findings may be transferable to similar populations 

(Sarker and Al-Muaalemi, 2022 and Kunselman, 2024). In addition, there is an 
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element of purposive sampling to this research. Makwana et al. (2023) define this as 

participants being chosen due to their relevance to the subject matter, as in this 

research. 

According to Pope and Mays (2020), the optimum number for a focus group 

is somewhere between seven and twelve participants. However, Creswell and 

Creswell (2018) believe that smaller groups can yield better results. This justifies the 

number or participants chosen and validates the number that took part. Ellis (2023) 

claim that rather than the number of participants, it is the topic, the facilitation the 

heterogeneity the skill of the researcher and the format that influences the quality of 

data collected.  

Ethical consideration 

A range of ethical considerations were addressed to ensure the safety, wellbeing and 

rights of participants throughout the research process. 

Comprehensive research information was emailed to participants in the initial invite 

and again, with the consent form. This was undertaken at least fourteen days before 

the focus group took place. All consent was informed, voluntary and clearly 

communicated, a key requirement (Jenkins, Calvert and Draper, 2020) and can only 

be achieved if the participants fully understand the purpose and process of the 

research (O’Sullivan et al., 2021). Obtaining and reiterating consent and information 

at different opportunities, aligns to a ‘process based’ model of consent rather than an 

‘event based’ model of consent (Jenkins, Calvert and Draper, 2020). 

A feedback form completed by participants confirmed that they felt the information 

provided was clear, concise and detailed, minimising the risk of any ethical breeches 

or withdrawal at later stages. Failure to establish effective ethical processes could 

negatively impact the ethical foundations on which this research was designed (Xu et 

al., 2020). Using a combination of both verbal and written information during consent 

procedures ensures that information is fully retained by participants 

(Jenkins, Calvert and Draper, 2020). Testing consent and information sharing during 

the pilot has resulted in confirmation that processes are robust and effective. 

Ensuring that the research is ethically informed (Blom et al., 2025), aligns to 

institutional and legal requirements (UK Data Service, 2025) whilst instilling trust, 

improving engagement and ethical participation (Kelly, 2024).  
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The pilot study allowed for the testing of strategies to reduce risks to participant’s 

well-being and to practice escalating any safeguarding concerns or disclosures 

should this become necessary. During the pilot however, there were no such 

incidents. A full briefing and emotional warning were provided before commencement 

in addition to a debriefing session after completion.  

Given the interpretivist nature of this study, the aim was not to establish objective 

truth but rather to explore participant’s subjective understandings of cultural 

competence within safeguarding practice. The credibility of this research was 

enhanced through the use of deliberative discussions, which enabled participants to 

reflect on, challenge and build upon one another's perspectives, resulting in rich and 

nuanced data. Furthermore, the pilot study provided an opportunity to evaluate the 

effectiveness of discussion prompts and facilitation methods, helping to ensure that 

questions elicited meaningful and relevant responses. In addition, the use of 

reflexive journalling and field notes enabled ongoing reflection on the researcher's 

role, assumptions, positionality, bias and overall potential influence on the research 

process. 

Although the pilot employed a convenience sample, clear inclusion criteria were 

established to ensure participants possessed relevant safeguarding experience and 

knowledge. This enhanced the relevance of the sample and contributed to the 

credibility of the findings.  

Data Analysis 

Data was analysed using Braun and Clarke’s (2006) Thematic Analysis (TA), 

allowing emerging themes to develop (Naeem et al., 2023). This was a flexible 

method allowing for both inductive and deductive coding and further refinement of 

the emerging themes (Richards and Hemphill, 2018). Although, for the pilot study, 

analysis was primarily inductive, grounded in the accounts of the practitioners, but 

underpinned by theoretical frameworks including cultural competence (Gallegos, 

1982), contextual safeguarding (Firmin, 2020), and intersectionality (Crenshaw, 

1989). Ahmed et al. (2025) believe that TA is an effective, structured and methodical 

method for data analysis.  

A flexible codebook (Braun, Clarke and Hayfield, 2022) was created, supporting 

early coding. Coding was considered an interpretive, reflexive activity, with themes 
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developing through iterative analysis to capture deeper meanings (Braun and Clarke, 

2021).  

The pilot confirmed that this method does have the ability to produce the type of data 

necessary for successful coding, which Maher et al. (2018) believe is key for TA. 

This data clearly demonstrates the complexity of cultural competence in 

safeguarding practices across Wales.  

Analysis followed an inductive, thematic approach, whereby patterns of shared 

meaning were identified across the dataset and grouped into higher-order themes 

(Braun et al., 2018; Wæraas, 2022). Initial coding generated a number of recurring 

concepts relating to participant's experiences of cultural competence and 

safeguarding practice.  

Findings 

Participants frequently referred to the importance of respect, trust and relationship 

building when engaging with children and families. Comments such as, “If we 

respect them, they're going to respect us” and “we kind of had to have a really good 

relationship with the parents” reflected concepts of mutual respect and relational 

engagement, which were subsequently grouped into the theme Relational Practice. 

A second theme, Training and Knowledge Gaps, emerged from participant’s 

repeated concerns regarding the adequacy of current safeguarding training. 

References to training as a “tick-box exercise”, alongside statements such as 

“there's not enough education for us”, highlighted perceived deficiencies in 

professional development and limited opportunities to develop cultural safeguarding 

knowledge. 

Discussions relating to inequalities within safeguarding systems generated the 

theme System Inequality and Policy. Participants, when asked about whether all 

children were safeguarded equally, statements such as “I don't think they are” and 

descriptions of practitioners being “between a rock and a hard place”, reflected 

concerns regarding unequal outcomes and tensions between policy expectations 

and practice realities. 

The theme Safeguarding Complexity captured participant’s recognition of the 

challenges associated with navigating diverse cultural contexts whilst maintaining 
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safeguarding responsibilities. Expressions such as “balancing respect… with 

responsibility” and “real life situations are very rarely straightforward” demonstrated 

how practitioners negotiate competing demands, including cultural sensitivity, legal 

responsibilities and child protection concerns. 

Finally, the theme Practitioner Confidence reflected participant’s varying levels of 

confidence in engaging with cultural issues. Comments such as “She was kind of 

scared… didn't want to offend them” highlighted anxieties around causing offence or 

making mistakes, whereas statements including “just putting yourself out there” 

suggested that confidence often developed through experience, exposure and 

reflective practice. 

Collectively, these themes illustrate practitioners' attempts to navigate the 

complexities of culturally informed safeguarding whilst identifying significant 

challenges relating to confidence, training, policy implementation and equitable 

practice. 

 

Discussion 

The emergence of relational practice as a theme is no surprise and supports the 

literature available. The participants viewed elements such as respect, trust and 

relationships as fundamental to culturally competent safeguarding practice. This links 

to Laird and Williams (2023) and Balogun et al. (2025) whose work identified 

practitioner’s ability to build relationships with families is fundamental in recognising, 

understanding and responding appropriately to differences to ensure equity. 

Additionally, this is consistent with the work of Lloyd et al. (2023) who state that 

relational factors can strengthen and improve equitable approaches to safeguarding. 

Furthermore, it reinforces the literature that outlines the importance of a rights-based 

approach to safeguarding. These findings suggest that practitioners conceptualise 

cultural competence primarily as a relational process, grounded in trust, 

communication, and mutual respect. This aligns to Laird and Tedam’s (2019) 

conceptualisation that cultural competence comes from responsive and respectful 

engagement with diverse families.  
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Participants consistently identified failures or insufficient training, resulting in gaps in 

knowledge. The participant’s perceptions of inadequate training reflect wider 

concerns in the literature which demonstrates there is a limited attention given to 

culture within safeguarding systems and professional development. This will be 

explored further at thesis stage. 

The data demonstrated participant’s perceptions that not all children are 

safeguarded equally, reflecting findings from the SCR reviews. In addition, it reflects 

the ideas around intersectionality and its impact on individual’s experiences. It is 

clear from practice that structural inequalities continue to affect safeguarding 

outcomes. This could be a potential area of further research in future.  

Safeguarding complexity came through as a theme. Practitioners consistently 

highlighted the challenges with balancing culture, law, and safeguarding 

practicalities. Reinforcing the work of Firmin (2020), who identified that safeguarding 

is complex and success depends on understanding children’s lived experiences.  

These ideas strengthen the need for professional curiosity, as demonstrated in the 

literature.  

Within the focus group, it was clear that confidence varied and this was attributed to 

experience and exposure to safeguarding encounters. This is associated with 

cultural competence literature. Furthermore, it reinforces experiential learning and 

professional development, all to be explored further. 

Confidence in the field of cultural competence develops through exposure, reflection, 

and dialogue rather than through compliance-based training and qualifications alone.  

Limitations 

Sample Number 

The pilot study involved a small sample number, limiting the breadth and depth of 

data collected. Whilst the participants represented a broad criterion, it cannot be 

assumed that this reflects early years practice across Wales. However, the purpose 

of the pilot was exploratory and methodological in nature, with a clear focus on 

testing research procedures rather than generating generalisable findings. 

Practitioner Homogeneity 
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Although participants were chosen because they represented early years practice in 

different settings, all the participants were early years practitioners. The pilot, 

therefore, did not capture broader perspectives from other stakeholders. This is 

where using the focus group method alongside the citizens juries as part of the main 

study, should elicit a much richer, comprehensive and broader data set which will 

contribute to depth.  

Online Data Collection 

Microsoft Teams was chosen as a platform due to it improving accessibility and 

enabling participation from individuals from across Wales. However, it is important to 

note that using online techniques such as Microsoft Teams, can reduce the 

opportunities to observe elements such as non-verbal communication. Therefore, it 

could be possible that some nuances of participant’s responses were not fully 

captured in the ‘virtual’ environment. However, as Thematic Analysis was being used 

rather than other methods such as Conversation Analysis, this did not impact the 

data significantly.  

Social Desirability Bias 

Safeguarding is a professionally, personally and morally sensitive topic. Despite 

attempts during facilitation reassure them, participants may have been reluctant to 

show uncertainty, bias, examples of poor practice, and instead, may have chosen to 

present responses perceived as acceptable. The group dynamics may have 

contributed to this. Nevertheless, effective facilitation techniques, analysis of the 

reflexive journal, field notes and participant feedback indicated that this risk was 

minimised within the pilot study. 

Researcher Bias 

There is potential for researcher influence during data collection and interpretation 

due to their vested interest. While reflexive journalling and field notes were used to 

help mitigate this, complete removal of researcher subjectivity is not possible within 

an interpretivist study. 

Limited Exploration of Emergent Themes 
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The pilot generated several areas of discussion. Due to time constraints, these 

topics were not explored in greater depth, highlighting potential areas for more 

focused investigation within the main study. 

Whilst the pilot generated rich discussion regarding cultural competence, the findings 

suggest considerable variation in participant’s understanding of the concept itself. 

Consequently, further research involving a larger and more diverse sample is 

required to explore how cultural competence is understood and enacted across 

different professional contexts within Wales. This justifies progression to the main 

study which will include further focus group activity alongside the citizens juries.  

Conclusion 

The study demonstrated that findings align with existing, underpinning theoretical 

frameworks within safeguarding. 

Furthermore, the emerging themes are promising and, perhaps more importantly, 

have the potential for impacting professional development, legislation, policy and, at 

a more grassroots level, practice. 

In conclusion, current safeguarding literature identifies the absence of qualitative and 

systematic evidence regarding the role of culture in safeguarding in Wales. Whilst 

policy documents and review reports increasingly acknowledge the importance of 

culture, there remains a broader tendency for cultural factors to be under-

recognised, under-recorded and subsumed within more general categories of risk. 

Furthermore, there is limited Welsh-specific evidence exploring practitioner’s 

understandings of cultural competence and its application to safeguarding practice. 

This gap is particularly significant given Wales’s commitment to equitable, rights-

based approaches to safeguarding and suggests a need for research that explores 

how practitioners conceptualise cultural competence and navigate cultural 

complexity in practice. Such evidence has the potential to inform professional 

development, policy development and implementation and future safeguarding 

practice across Wales. 

 

 



Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

21 
 

Reference List 

Adil, M., Nagu, N., Rustam, A., Wahyuni, Idrawahyuni, and Winarsih, E. (2022) 

‘Interpretive Paradigm on Development of Science and Accounting Research’, 

International Journal of Humanities Education and Social Sciences, 1 (4), pp. 297-

302. Available at: https://ijhess.com/index.php/ijhess (Accessed: 14 June 2026). 

Ahmed, S. (2024) ‘How to choose a sampling technique and determine sample size 

for research: A simplified guide for researchers’, Oral Oncology Reports, 12, no page 

number. https://doi.org/10.1016/j.oor.2024.100662  

Ahmed, S., Mohammed, R., Nashwan, A., Hussein Ibrahim, R., Qadir Abdulla, A., 

Ameen, B. and Khdir, R. (2025) ‘Using thematic analysis in qualitative 

research’, Journal of Medicine, Surgery, and Public Health, 6, no page 

number. https://doi.org/10.1016/j.glmedi.2025.100198     

Akilapa, R. and Simkiss, D. (2012) ’Cultural influences and safeguarding children’, 

Paediatrics and Child Health, 22 (11), pp. 490-495. 

https://doi.org/10.1016/j.paed.2012.06.008 

Amin, S. and Khan, A. (2025) ‘The Child Safeguarding Review Panel’s report on 

race, racism and safeguarding children’ in Farrer and Co, 24 April. Available at: 

https://www.farrer.co.uk/news-and-insights/the-child-safeguarding-practice-review-

panels-report-on-race-racism-and-safeguarding-children/ (Accessed: 03 June 2026). 

 

Ang, L. (2025) ‘Cultural diversity and the social and emotional development of young 

children in early childhood’, in Royal Foundation Centre for Early Childhood, 3 Feb. 

Available at: https://centreforearlychildhood.org/news-insights/guest-essays/cultural-

diversity-and-the-social-and-emotional-development-of-young-children-in-early-

childhood/ (Accessed: 05 June 2026).  

Ann Craft Trust (2026) Differences Between Safeguarding in Wales and England. 

Available at: https://www.anncrafttrust.org/resources/differences-between-

safeguarding-in-wales-and-england/. (Accessed: 04 July 2026). 

Aynsley-Green, A. (2019) ‘Thirty years on, has the Children Act changed family life 

for the better?’, The Guardian, 13 November. Available 

https://ijhess.com/index.php/ijhess
https://www.sciencedirect.com/journal/oral-oncology-reports
https://doi.org/10.1016/j.oor.2024.100662
https://www.sciencedirect.com/journal/journal-of-medicine-surgery-and-public-health
https://doi.org/10.1016/j.glmedi.2025.100198
https://www.sciencedirect.com/journal/paediatrics-and-child-health
https://doi.org/10.1016/j.paed.2012.06.008
https://www.farrer.co.uk/news-and-insights/the-child-safeguarding-practice-review-panels-report-on-race-racism-and-safeguarding-children/
https://www.farrer.co.uk/news-and-insights/the-child-safeguarding-practice-review-panels-report-on-race-racism-and-safeguarding-children/
https://centreforearlychildhood.org/news-insights/guest-essays/cultural-diversity-and-the-social-and-emotional-development-of-young-children-in-early-childhood/
https://centreforearlychildhood.org/news-insights/guest-essays/cultural-diversity-and-the-social-and-emotional-development-of-young-children-in-early-childhood/
https://centreforearlychildhood.org/news-insights/guest-essays/cultural-diversity-and-the-social-and-emotional-development-of-young-children-in-early-childhood/
https://www.anncrafttrust.org/resources/differences-between-safeguarding-in-wales-and-england/
https://www.anncrafttrust.org/resources/differences-between-safeguarding-in-wales-and-england/


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

22 
 

at: https://www.theguardian.com/society/2019/nov/13/children-act-changed-family-

life-children-better (Accessed: 20 June 2026).   

Azmitia, M., Garcia Peraza, P. and Casanova, S. (2023) ‘Social Identities and 

Intersectionality: A Conversation About the What and the How of Development’, 

Annual Review of Developmental Psychology, 5, pp. 169-191. 

https://doi.org/10.1146/annurev-devpsych-120321-022756 

Bachtiar, N., Fariz, M. and Sholikhan, M. (2024) ‘Conducting a Focus Group 

Discussion in Qualitative Research’, Innovation Technology Entrepreneurship 

Journal, 1 (2), pp. 94-101. https://doi.org/10.31603/itej.11466  

Ball, E. and McManus, M. (2023) The Collective Safeguarding Responsibility Model: 

12 C’s The Enactment of ‘Safeguarding is Everyone’s Responsibility. Available at: 

https://safeguardingboard.wales/wp-content/uploads/sites/8/2024/04/MMU2750-CS-

Practice-Brochure-V6.pdf (Accessed: 04 July 2026).  

Balogun, A.K., Atta, J.A., Oyetubo, O.M., Ibiam, V.A., Bakare-Adesokan, K.A. and 

Ojo, T.O. (2025) ‘Developing culturally competent models for inclusive social work 

and healthcare interventions’, International Journal of Science and Research 

Archive, 14 (1), pp. 1396-1406. https://doi.org/10.30574/ijsra.2025.14.1.0226  

BASW (2025) Racial bias is routinely going unaddressed in child safeguarding, new 

analysis finds. Available at: https://basw.co.uk/about-social-work/psw-

magazine/articles/racial-bias-routinely-going-unaddressed-child-safeguarding 

(Accessed: 03 June 2026). 

 

Bauer, G., Churchill, S., Mahendran, M., Walwyn, C., Lizotte, D. and Villa-Rueda, A. 

(2021) ‘Intersectionality in quantitative research: A systematic review of its 

emergence and applications of theory and methods’, SSM - Population Health, 14, 

pp. no page number. https://doi-

org.uwtsd.idm.oclc.org/10.1016/j.ssmph.2021.100798  

 

Bernard, C. and Harris, P. (2019) ‘Serious case reviews: The lived experience of 

Black children’, Child and Family Social Work, 24 (2), pp. 256-263. 

https://doi.org/10.1111/cfs.12610  

https://www.theguardian.com/society/2019/nov/13/children-act-changed-family-life-children-better
https://www.theguardian.com/society/2019/nov/13/children-act-changed-family-life-children-better
https://www.annualreviews.org/content/journals/devpsych
https://doi.org/10.1146/annurev-devpsych-120321-022756
https://doi.org/10.31603/itej.11466
https://safeguardingboard.wales/wp-content/uploads/sites/8/2024/04/MMU2750-CS-Practice-Brochure-V6.pdf
https://safeguardingboard.wales/wp-content/uploads/sites/8/2024/04/MMU2750-CS-Practice-Brochure-V6.pdf
https://doi.org/10.30574/ijsra.2025.14.1.0226
https://basw.co.uk/about-social-work/psw-magazine/articles/racial-bias-routinely-going-unaddressed-child-safeguarding
https://basw.co.uk/about-social-work/psw-magazine/articles/racial-bias-routinely-going-unaddressed-child-safeguarding
https://doi-org.uwtsd.idm.oclc.org/10.1016/j.ssmph.2021.100798
https://doi-org.uwtsd.idm.oclc.org/10.1016/j.ssmph.2021.100798
https://doi.org/10.1111/cfs.12610


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

23 
 

Bicchieri, C., Dimant, E., Gelfand, M. and Sonderegger, S. (2023) ‘Social norms and 

behavior change: The interdisciplinary research frontier’, Journal of Economic 

Behavior & Organization, 205, pp. A4-A7. https://doi-

org.uwtsd.idm.oclc.org/10.1016/j.jebo.2022.11.007 

Blom, J.M.C., Rivi, V., Tascedda, F. and Pani, L. (2025) ‘Building trust in clinical 

research: a systems approach to ethical engagement and sustainable 

outcomes’, Frontiers in Pharmacology, 16, no page 

number. https://doi.org/10.3389/fphar.2025.1570899    

Brandon, M., Sidebotham, P., Belderson, P., Cleaver, H., Dickens, J., Garstang, J., 

Harris, J., Sorensen, P. and Wate, R. (2020) Complexity and challenge: a triennial 

analysis of SCRs 2014-2017. London: Department of Education.  

Braun, V. and Clarke, V. (2006) ‘Using thematic analysis in psychology’, Qualitative 

Research in Psychology, 3 (2), pp. 77–

101. https://doi.org/10.1191/1478088706qp063oa   

Braun, V. and Clarke, V. (2021) ‘One size fits all? What counts as quality practice in 

(reflexive) thematic analysis?’, Qualitative Research in Psychology, 18(3), pp. 328–

352. https://doi.org/10.1080/14780887.2020.1769238  

Braun, V., Clarke, V. and Hayfield, N. (2022) ‘A starting point for your journey, not a 

map’: Nikki Hayfield in conversation with Virginia Braun and Victoria Clarke about 

thematic analysis’, Qualitative Research in Psychology, 19(2), pp. 424–445. 

https://doi.org/10.1080/14780887.2019.1670765  

Braun, V., Clarke, V., Terry, G. and Hayfield, N. (2018) ‘Thematic 

Analysis’ in Liamputtong, P. (eds)Handbook of Research Methods in Health and 

Social Sciences. Singapore: Springer, pp. 843–860.  

Buckler, R. (2023) Developing Child-Centred Practice for Safeguarding and Child 

Protection. London: Routledge.  

Burton, V. and Revell, L. (2018) ‘Professional Curiosity in Child Protection: Thinking 

the Unthinkable in a Neo-Liberal World’, The British Journal of Social Work, 48 (6), 

pp.1508-1523. https://doi-org.uwtsd.idm.oclc.org/10.1093/bjsw/bcx123  

Care Quality Commission (2026) Safeguarding people. Available at: 

https://www.cqc.org.uk/about-us/how-we-do-our-job/safeguarding-people (Accessed: 

04 July 2026). 

https://www-sciencedirect-com.uwtsd.idm.oclc.org/journal/journal-of-economic-behavior-and-organization
https://www-sciencedirect-com.uwtsd.idm.oclc.org/journal/journal-of-economic-behavior-and-organization
https://doi-org.uwtsd.idm.oclc.org/10.1016/j.jebo.2022.11.007
https://doi-org.uwtsd.idm.oclc.org/10.1016/j.jebo.2022.11.007
https://doi.org/10.3389/fphar.2025.1570899
https://psycnet.apa.org/doi/10.1191/1478088706qp063oa
https://doi.org/10.1080/14780887.2020.1769238
https://doi.org/10.1080/14780887.2019.1670765
https://doi-org.uwtsd.idm.oclc.org/10.1093/bjsw/bcx123
https://www.cqc.org.uk/about-us/how-we-do-our-job/safeguarding-people


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

24 
 

Chand, S. (2025) ‘Methods of Data Collection in Qualitative Research: Interviews, 

Focus Groups, Observations, and Document Analysis’, Advances in Educational 

Research and Evaluation, 6 (1), pp. 303-317. 

https://doi.org/10.25082/AERE.2025.01.001  

Cheng C. C., Krumwiede D., Sheu C. (2009) ‘Online audio group discussions A 

comparison with face-to-face methods’, International Journal of Market Research, 

51(2), pp. 219–241. https://doi.org/10.2501/s1470785309200438  

Children Act 1989, c.41. Available at: 

https://www.legislation.gov.uk/ukpga/1989/41/contents (Accessed: 04 July 2026).  

Children Act 2004, c.31. Available at: 

https://www.legislation.gov.uk/ukpga/2004/31/contents (Accessed: 04 July 2026).  

Cornwall, A. and Jewkes, R. (1995) ‘What is participatory research?’, Social Science 

and Medicine, 41 (12), pp. 1667-1676. https://doi.org/10.1016/0277-9536(95)00127-

S  

Crenshaw, K. (1989) Demarginalizing the Intersection of Race and Sex: A Black 

Feminist Critique of Antidiscrimination Doctrine, Feminist Theory and Antiracist 

Politics’, University of Chicago Legal Forum: Vol. 1989, Article 8. 

Available at: https://chicagounbound.uchicago.edu/uclf/vol1989/iss1/8 (Accessed: 1 

June 2026). 

Creswell J.W. and Creswell, J.D. (2018) Research Design: Qualitative, Quantitative, 

and Mixed Methods Approaches. 5th edn. London: Sage Publications ltd.  

Cronin, M. (2026) Integrated Working in Early Childhood. London: Routledge. 

Davies, J. (2022) Adultification bias within child protection and 

safeguarding. Available at: https://www.justiceinspectorates.gov.uk/hmiprobation/wp-

content/uploads/sites/5/2022/06/Academic-Insights-Adultification-bias-within-child-

protection-and-safeguarding.pdf (Accessed: 01 June 2025).   

Davies, J. (2025) 'Is racism impacting our ability to safeguard children?’, in Research 

in Practice. 15 September. Available at: 

https://www.researchinpractice.org.uk/children/news-views/2025/september/is-

racism-impacting-our-ability-to-safeguard-children/ (Accessed: 17 June 2026).  

https://doi.org/10.25082/AERE.2025.01.001
https://doi.org/10.2501/s1470785309200438
https://www.legislation.gov.uk/ukpga/1989/41/contents
https://www.legislation.gov.uk/ukpga/2004/31/contents
https://doi.org/10.1016/0277-9536(95)00127-S
https://doi.org/10.1016/0277-9536(95)00127-S
https://chicagounbound.uchicago.edu/uclf/vol1989/iss1/8
https://www.justiceinspectorates.gov.uk/hmiprobation/wp-content/uploads/sites/5/2022/06/Academic-Insights-Adultification-bias-within-child-protection-and-safeguarding.pdf
https://www.justiceinspectorates.gov.uk/hmiprobation/wp-content/uploads/sites/5/2022/06/Academic-Insights-Adultification-bias-within-child-protection-and-safeguarding.pdf
https://www.justiceinspectorates.gov.uk/hmiprobation/wp-content/uploads/sites/5/2022/06/Academic-Insights-Adultification-bias-within-child-protection-and-safeguarding.pdf
https://www.researchinpractice.org.uk/children/news-views/2025/september/is-racism-impacting-our-ability-to-safeguard-children/
https://www.researchinpractice.org.uk/children/news-views/2025/september/is-racism-impacting-our-ability-to-safeguard-children/


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

25 
 

Department of Education (2025) “It’s Silent”: Race, racism and safeguarding 

children. London: Child Safeguarding Practice Review Panel. 

Dickens, J., Taylor, J., Cook, L., Cossar, J,. Garstang, J. and Rimmer, J. (2022a) 

Serious case reviews 1998 to 2019: continuities, changes and challenges. London. 

Department of Education.  

Dickens, J., Taylor, J., Cook, L., Cossar, J., Garstang, J., Hallett, N., Molloy, E., 

Rennolds, N., Rimmer, J., Sorensen, P. and Wate, R. (2022b) Learning for the 

Future: Final Analysis of Serious Case Reviews 2017–2019. London: Department for 

Education. 

Draper, C.E., Cook, C.J., Howard, S., Makaula, H., Merkley, R., Mshudulu, M., 

Tshetu, N. and Scerif, G. (2023) ‘Caregiver perspectives of risk and protective factors 

influencing early childhood development in low-income, urban settings: A social 

ecological perspective’, Infant and Child Development, 32(3), 

e2417. https://doi.org/10.1002/icd.2417 

Duea, S.R., Zimmerman, E.B., Vaughn, L.M., Dias, S., and Harris, J. A. (2022) 

‘Guide to Selecting Participatory Research Methods Based on Project and 

Partnership Goals’, Journal of Participatory Research Methods, 3 

(1). https://doi.org/10.35844/001c.32605  

Education Act 2002, c. 32. Available at: 

https://www.legislation.gov.uk/ukpga/2002/32/contents (Accessed: 01 July 2026).  

Ellis, P. (2023) ‘Understanding research, focus groups 2: practical issues’, Wounds 

UK, 19 (2), no page number. Available at: https://wounds-uk.com/journal-

articles/understanding-research-focus-groups-2-practical-issues/ (Accessed: 16 

January 2026).   

Equality Act 2010 (Statutory Duties) (Wales) Regulations 2011 (No.1064) (W.155). 

Available at: https://www.legislation.gov.uk/wsi/2011/1064/contents (Accessed: 01 

July 2026).  

Equality Act 2010, c.15. Available at: 

https://www.legislation.gov.uk/ukpga/2010/15/contents (Accessed: 01 July 2026).  

https://doi.org/10.1002/icd.2417
https://doi.org/10.35844/001c.32605
https://www.legislation.gov.uk/ukpga/2002/32/contents
https://wounds-uk.com/journal-articles/understanding-research-focus-groups-2-practical-issues/
https://wounds-uk.com/journal-articles/understanding-research-focus-groups-2-practical-issues/
https://www.legislation.gov.uk/wsi/2011/1064/contents
https://www.legislation.gov.uk/ukpga/2010/15/contents


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

26 
 

Estrada-Jaramillo, A., Michael, M. and Farrimond, H. (2022) 

‘Absence, multiplicity and the boundaries of research? Reflections on online 

asynchronous focus groups’, Qualitative Research, 23 (6), pp. 1669-

1688. https://doi.org/10.1177/14687941221110169   

Falter, M., Arenas, A. A., Maples, G. W., Smith, C. T., Lamb, L. J., Anderson, M. G. 

and Wafa, N. Z. (2022) ‘Making Room for Zoom in Focus Group Methods: 

Opportunities and Challenges for Novice Researchers (During and Beyond COVID-

19)’ Forum Qualitative Sozialforschung Forum: Qualitative Social Research, 23 (1), 

no page numbers. https://doi.org/10.17169/fqs-23.1.3768   

Featherstone, B., Firmin, C., Gupta, A. and Wroe, L. (2020) The Social Model and 

Contextual Safeguarding Key Messages for Practice. Bedfordshire: University of 

Bedfordshire.  

Firmin, C. (2020) Contextual Safeguarding and Child Protection: Rewriting the Rules. 

Abingdon: Routledge. 

Gallegos, J. S. (1982) ‘The ethnic competence model for social work education’, in 

White, B. W. (eds) Color in a white society Silver Spring, MD: National Association of 

Social Workers, pp. 1–9. 

Gillen, A. and Canavan, J. (2023) ‘Complexity Theory and Child Protection and 

Welfare: A tool of hindsight and/or a tool to assist improved decision making in child 

protection and welfare work’, The British Journal of Social Work, 180, pp. 1-

18. https://doi.org/10.1093/bjsw/bcad180   

Gundumogula, M. (2020) ‘Importance of Focus Groups in Qualitative 

Research’, International Journal of Humanities and Social Science (IJHSS), 8 (11), 

pp.299-302. https://doi.org/10.24940/theijhss/2020/v8/i11/HS2011-082⟩  

Harrison, G. and Turner, R. (2011) ‘Being a ‘culturally competent’ social worker: 

Making sense of a murky concept in practice’, British Journal of Social Work, 41(2), 

pp. 333–350. https://doi-org.uwtsd.idm.oclc.org/10.1093/bjsw/bcq101 

Holmes, D. (2022) ‘Transitional Safeguarding: The Case for Change’, Practice: 

Social Work in Action, 34 (1), pp. 7-

23). https://doi.org/10.1080/09503153.2021.1956449  

https://doi.org/10.1177/14687941221110169
https://doi.org/10.17169/fqs-23.1.3768
https://doi.org/10.1093/bjsw/bcad180
https://dx.doi.org/10.24940/theijhss/2020/v8/i11/HS2011-082
https://doi-org.uwtsd.idm.oclc.org/10.1093/bjsw/bcq101
https://doi.org/10.1080/09503153.2021.1956449


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

27 
 

Hull, S.J., Massey, J.S., Holt, S.L. and Bowleg, L. (2023) ‘Intersectionality 

Policymaking Toolkit: Key Principles for an Intersectionality-Informed Policymaking 

Process to Serve Diverse Women, Children, and Families’ Health Promotion 

Practice, 4, pp.623-635. Https://doi.org/10.1177/15248399231160447  

Human Rights Act 1998, c. 42.  Available at: 

https://www.legislation.gov.uk/ukpga/1998/42/contents (Accessed: 01 July 2026).  

Ikram, M. and Kenayathulla, H. (2022) ‘Out of Touch: Comparing and Contrasting 

Positivism and Interpretivism in Social Science’, Asian Journal of Research in 

Education and Social Sciences, 4 (2), pp.39-49. 

https://doi.org/10.55057/ajress.2022.4.2.4  

Jenkins, S.P., Calvert, M. and Draper, M. (2020) ‘Potential research participants’ use 

of information during the consent process: A qualitative pilot study of patients 

enrolled in a clinical trial’, PLOSOne, no issue or volume, no page 

number. https://doi.org/10.1371/journal.pone.0234388  

Jones, J. E., Jones, L. L., Calvert, M. J., Damery, S. L., and Mathers, J. M. (2022) ‘A 

Literature Review of Studies that Have Compared the Use of Face-To-Face and 

Online Focus Groups’, International Journal of Qualitative Methods, 21, no page 

number. https://doi.org/10.1177/16094069221142406  

Keddell, E. (2023) ‘Recognising the embedded child in child protection: Children’s 

participation, inequalities and cultural capital’, Children and Youth Services Review, 

147, no issue number, no page number. 

https://doi.org/10.1016/j.childyouth.2023.106815  

Kelly, K. (2024) ‘True Informed Consent Requires 

Understanding and Trust from Patients’ Clinical Leaders, 6 August. Available 

at: https://www.clinicalleader.com/doc/true-informed-consent-requires-understanding-

and-trust-from-patients-0001 (Accessed: 23 June 2026).  

Khazbak, R., Gardner, A., Burcu, O. and Gray, C. (2025) ‘Can a ‘structural 

competency’ approach improve the safeguarding of diverse marginalised 

communities from exploitation?’, Critical Social Policy, 45 (3), pp. 447-468. 

https://doi-org.uwtsd.idm.oclc.org/10.1177/02610183241284502 

https://doi.org/10.1177/15248399231160447
https://www.legislation.gov.uk/ukpga/1998/42/contents
https://doi.org/10.55057/ajress.2022.4.2.4
https://doi.org/10.1371/journal.pone.0234388
https://doi.org/10.1177/16094069221142406
https://www.sciencedirect.com/journal/children-and-youth-services-review
https://doi.org/10.1016/j.childyouth.2023.106815
https://www.clinicalleader.com/doc/true-informed-consent-requires-understanding-and-trust-from-patients-0001
https://www.clinicalleader.com/doc/true-informed-consent-requires-understanding-and-trust-from-patients-0001
https://doi-org.uwtsd.idm.oclc.org/10.1177/02610183241284502


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

28 
 

Kunselman, A. (2024) ‘A brief overview of pilot studies and their sample size 

justification’, Fertility and Sterility, 121 (6), pp. 899-901. 

https://doi.org/10.1016/j.fertnstert.2024.01.040 

Laird, S. and Tedam, P. (2019) Cultural Diversity in Child Protection: Cultural 

Laird, S. and Williams, C. (2023) ‘An applied model of cultural competence in child 

protection practice’, Journal of Social Work, 23 (4), no page 

number. https://doi.org/10.1177/14680173231162551   

Laird, S. and Williams, C. (2023) ‘An applied model of cultural competence in child 

protection practice’, Journal of Social Work, 23 (4), no page number.   

https://doi.org/10.1177/1468017323116255   

Lamb, M.E. and Lerner, R.M. (2015) Handbook of child psychology and 

developmental science: Socioemotional processes. Hoboken: Wiley.  

Lau, L.S. and Rodgers, G. (2021) ‘Cultural competence in refugee service settings: A 

scoping review’, Health Equity, 5(1), pp.124–134. https://doi-

org.uwtsd.idm.oclc.org/10.1089/heq.2020.0094 

Lee, E. (2024) ‘Navigating Perceptions of Child Abuse with Culturally Diverse 

Families in A Trauma-Informed & Strengths-Based Way’, Division 56 Trauma 

Psychology American Psychological Association, 19 (1), no page number. Available 

at: https://apatraumadivision.org/navigating-perceptions-of-child-abuse-with-

culturally-diverse-families-in-a-trauma-informed-strengths-based-way/ (Accessed: 05 

June 2026). 

LeVine, R.A. and New, R.S. (2008) Anthropology and Child Development: A Cross-

Cultural Reader. Malden: Blackwell Publishers. 

Lim, W. (2025) ‘What Is Qualitative Research? An Overview and Guidelines’, 

Australasian Marketing Journal, 33 (2), pp. 199-229. https://doi-

org.uwtsd.idm.oclc.org/10.1177/14413582241264619  

Lloyd, J., Hickle, K., Owens, R. and Peace, D. (2024) ‘Relationship-based practice 

and contextual safeguarding: Approaches to working with young people experiencing 

extra-familial risk and harm’, Children & Society, 38, pp. 1113–

1129. https://doi.org/10.1111/chso.12787 

https://doi.org/10.1016/j.fertnstert.2024.01.040
https://doi.org/10.1177/14680173231162551
https://journals.sagepub.com/home/JSW
https://doi.org/10.1177/1468017323116255
https://doi-org.uwtsd.idm.oclc.org/10.1089/heq.2020.0094
https://doi-org.uwtsd.idm.oclc.org/10.1089/heq.2020.0094
https://apatraumadivision.org/navigating-perceptions-of-child-abuse-with-culturally-diverse-families-in-a-trauma-informed-strengths-based-way/
https://apatraumadivision.org/navigating-perceptions-of-child-abuse-with-culturally-diverse-families-in-a-trauma-informed-strengths-based-way/
https://doi-org.uwtsd.idm.oclc.org/10.1177/14413582241264619
https://doi-org.uwtsd.idm.oclc.org/10.1177/14413582241264619
https://doi.org/10.1111/chso.12787


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

29 
 

Lobe, B. and Morgan, D.L. (2021) ‘Assessing the effectiveness of video-based 

interviewing: a systematic comparison of videoconferencing based dyadic interviews 

and focus groups’, International Journal of Social Research Methodology, 24(3), pp. 

301–312. https://doi.org/10.1080/13645579.2020.1785763  

London Borough of Redbridge Safeguarding Adults Board (2025) Cultural 

Competence. https://www.redbridgesab.org.uk/for-professionals/cultural-

competence/ (Accessed: 03 June 2026).  

Maher, C., Hadfield, M., Hutchings, M. and de Eyto, A. (2018) ‘Ensuring Rigor in 

Qualitative Data Analysis: A Design Research Approach to Coding Combining NVivo 

With Traditional Material Methods: A Design Research Approach to Coding 

Combining NVivo With Traditional Material Methods’, International Journal of 

Qualitative Methods, 17 (1), no page 

number. https://doi.org/10.1177/1609406918786362   

Makwana, D., Engineer, P., Dabhi, A. and Chudasama, H. (2023) ‘Sampling Methods 

in Research: A Review’, International Journal of Trend in Scientific Research and 

Development (IJTSRD), 7 (3), pp. 762-768. Available 

at: https://www.researchgate.net/profile/Priti-

Engineer/publication/371985656_Sampling_Methods_in_Research_A_Review/links/

64b0c631b9ed6874a51854a7/Sampling-Methods-in-Research-A-

Review.pdf (Accessed: 04 July 2026).  

Manchester Safeguarding Partnership (2022) Professional Curiosity 7-minute 

Briefing. Available at: https://www.manchestersafeguardingpartnership.co.uk/wp-

content/uploads/2023/10/7mb-Professional-Curiosity.pdf (Accessed: 05 June 2026). 

Manister, M. (2021) ‘Contextual Safeguarding and intersectionality’ Contextual 

Safeguarding, 14 May. Available at: 

https://www.contextualsafeguarding.org.uk/blog/contextual-safeguarding-and-

intersectionality/ (Accessed: 09 June 2026).  

Morgan, D.L. and Hoffman, K. (2018) ‘A system for coding the interaction in focus 

groups and dyadic interviews’, Qualitative Report, 23 (3), pp.519–

531. https://doi.org/10.46743/2160-3715/2018.2733   

Muirden, C. E. and Appleton, J. V. (2022) ‘Health and social care practitioners' 

experiences of exercising professional curiosity in child protection practice: An 

https://doi.org/10.1080/13645579.2020.1785763
https://www.redbridgesab.org.uk/for-professionals/cultural-competence/
https://www.redbridgesab.org.uk/for-professionals/cultural-competence/
https://doi.org/10.1177/1609406918786362
https://www.researchgate.net/profile/Priti-Engineer/publication/371985656_Sampling_Methods_in_Research_A_Review/links/64b0c631b9ed6874a51854a7/Sampling-Methods-in-Research-A-Review.pdf
https://www.researchgate.net/profile/Priti-Engineer/publication/371985656_Sampling_Methods_in_Research_A_Review/links/64b0c631b9ed6874a51854a7/Sampling-Methods-in-Research-A-Review.pdf
https://www.researchgate.net/profile/Priti-Engineer/publication/371985656_Sampling_Methods_in_Research_A_Review/links/64b0c631b9ed6874a51854a7/Sampling-Methods-in-Research-A-Review.pdf
https://www.researchgate.net/profile/Priti-Engineer/publication/371985656_Sampling_Methods_in_Research_A_Review/links/64b0c631b9ed6874a51854a7/Sampling-Methods-in-Research-A-Review.pdf
https://www.manchestersafeguardingpartnership.co.uk/wp-content/uploads/2023/10/7mb-Professional-Curiosity.pdf
https://www.manchestersafeguardingpartnership.co.uk/wp-content/uploads/2023/10/7mb-Professional-Curiosity.pdf
https://www.contextualsafeguarding.org.uk/blog/contextual-safeguarding-and-intersectionality/
https://www.contextualsafeguarding.org.uk/blog/contextual-safeguarding-and-intersectionality/
https://doi.org/10.46743/2160-3715/2018.2733


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

30 
 

integrative review’, Health & Social Care in the Community, 30, e3885–

e3903. https://doi.org/10.1111/hsc.14088 

Murphy, S. (2024) Welsh Government Response to the United Nations Committee 

on the Rights of the Child’s Concluding Observations Report 2023. Available at: 

https://www.gov.wales/sites/default/files/publications/2024-07/response-to-united-

nations-committee-rights-child-concluding-observations-report-2024.pdf (Accessed: 

04 July 2026). 

Nadin, Y. and Korbin, J. (2019) ‘Cultural Context, Intersectionality, and Child 

Vulnerability’, Child Vulnerability Journal, 1, pp. 5-14. Available at: 

https://link.springer.com/article/10.1007/s41255-019-00003-7 (Accessed: 09 June 

2026). 

Naeem, M., Ozuem, W., Howell, K., and Ranfagni, S. (2023) ‘A Step-by-Step 

Process of Thematic Analysis to Develop a Conceptual Model in Qualitative 

Research’, International Journal of Qualitative Methods, 22, no page 

number. https://doi.org/10.1177/16094069231205789  

Newcastle Safeguarding Adults Board (2024) Cultural Competence: Practice 

guidance, awareness and advice in the context of safeguarding. Newcastle: 

Newcastle Safeguarding Adults Board.  

North Yorkshire Safeguarding Partnership (2021) Professional curiosity – Practice 

Guidance. Available at: https://safeguardingchildren.co.uk/professionals/procedures-

practice-guidance-and-one-minute-guides/professional-curiosity-challenge-guidance-

for-practitioners/ (Accessed: 04 June 2026).  

NSPCC (2026) Race, ethnicity and culture: learning from case reviews. Available at: 

https://learning.nspcc.org.uk/research-resources/learning-from-case-reviews/race-

ethnicity-culture.  (Accessed: 29 May 2026). 

NSPCC Learning (2026) Child protection system in the UK. Available at: 

https://learning.nspcc.org.uk/child-protection-system (Accessed: 04 July 2026).  

O’Sullivan, L., Feeney, L., Crowley, R., Sukumar, P., McAuliffe, E. and Doran, P. 

(2021) ‘An evaluation of the process of informed consent: views from research 

participants and staff’, Trials, 22 (544), no page 

number. https://doi.org/10.1186/s13063-021-05493-1   

https://doi.org/10.1111/hsc.14088
https://www.gov.wales/sites/default/files/publications/2024-07/response-to-united-nations-committee-rights-child-concluding-observations-report-2024.pdf
https://www.gov.wales/sites/default/files/publications/2024-07/response-to-united-nations-committee-rights-child-concluding-observations-report-2024.pdf
https://link.springer.com/article/10.1007/s41255-019-00003-7
https://doi.org/10.1177/16094069231205789
https://safeguardingchildren.co.uk/professionals/procedures-practice-guidance-and-one-minute-guides/professional-curiosity-challenge-guidance-for-practitioners/
https://safeguardingchildren.co.uk/professionals/procedures-practice-guidance-and-one-minute-guides/professional-curiosity-challenge-guidance-for-practitioners/
https://safeguardingchildren.co.uk/professionals/procedures-practice-guidance-and-one-minute-guides/professional-curiosity-challenge-guidance-for-practitioners/
https://learning.nspcc.org.uk/research-resources/learning-from-case-reviews/race-ethnicity-culture
https://learning.nspcc.org.uk/research-resources/learning-from-case-reviews/race-ethnicity-culture
https://learning.nspcc.org.uk/child-protection-system
https://doi.org/10.1186/s13063-021-05493-1


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

31 
 

Oldham Safeguarding Adults Board (2025) Cultural Competence in Safeguarding - 

Practice Guidance. Available at: https://www.osab.org.uk/cms-

data/depot/hipwig/OSAB-OSCP-Cultural-Competence-in-Safeguarding---Practice-

Guidance.pdf (Accessed: 5 June 2026).  

Opara, I. (2025) ‘Community-based participatory research is not political’, The 

Lancet Regional Health – Americas, 50 (101239), pp. no page number. Available 

at: Community-based participatory research is 

n https://www.thelancet.com/journals/lanam/article/PIIS2667-193X(25)00249-

2/fulltextot political - The Lancet Regional Health – Americas (Accessed: 04 July 

2026). 

Orr, D. (2021) Child protection in the 21st century: a role for contextual safeguarding. 

Available at: https://www.iriss.org.uk/sites/default/files/2021-04/insights-

60.pdf (Accessed: 21 June 2025).  

Osher, D., Cantor, P., Berg, J., Steyer, L. and Rose, T. (2020) ‘Drivers of human 

development: How relationships and context shape learning and development’, 

Applied Developmental Science, 24 (1), pp. 6-36. 

https://doi.org/10.1080/10888691.2017.1398650 

Owens, R., Ruch, G., Firmin, C., Millar, H. and Remes, E. (2020) Relationship-based 

practice and Contextual Safeguarding Key Messages for Practice. Bedfordshire: 

University of Bedfordshire.  

Pease, B. (2022) Undoing Privilege: Unearned Advantage and Systemic Injustice in 

an Unequal World. 2nd edn. London: Bloomsbury.  

Pope, C. and Mays, N. (2020) Qualitative Research in Health Care. 4th edn. 

Hoboken: Wiley Blackwell.  

Pulla, V. and Carter, E.V. (2018) ‘Employing Interpretivism in Social Work 

Research’, International Journal of Social Work and Human Services Practice, 6, pp. 

9-14. https://doi.org/10.13189/ijrh.2018.060102  

Rahman, M. (2023) ‘Sample Size Determination for Survey Research and Non-

probability Sampling Techniques: A review and set of recommendations’, Journal of 

Entrepreneurship, Business and Economics, 11 (1), pp. 42-62. Available 

https://www.osab.org.uk/cms-data/depot/hipwig/OSAB-OSCP-Cultural-Competence-in-Safeguarding---Practice-Guidance.pdf
https://www.osab.org.uk/cms-data/depot/hipwig/OSAB-OSCP-Cultural-Competence-in-Safeguarding---Practice-Guidance.pdf
https://www.osab.org.uk/cms-data/depot/hipwig/OSAB-OSCP-Cultural-Competence-in-Safeguarding---Practice-Guidance.pdf
https://www.thelancet.com/journals/lanam/article/PIIS2667-193X(25)00249-2/fulltext
https://www.thelancet.com/journals/lanam/article/PIIS2667-193X(25)00249-2/fulltext
https://www.thelancet.com/journals/lanam/article/PIIS2667-193X(25)00249-2/fulltext
https://www.iriss.org.uk/sites/default/files/2021-04/insights-60.pdf
https://www.iriss.org.uk/sites/default/files/2021-04/insights-60.pdf
https://doi.org/10.1080/10888691.2017.1398650
https://doi.org/10.13189/ijrh.2018.060102


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

32 
 

at: https://www.researchgate.net/profile/Md-Rahman-

68/publication/368287070_Sample_Size_Determination_for_Survey_Research_and

_Non-

Probability_Sampling_Techniques_A_Review_and_Set_of_Recommendations/links/

63dfb37664fc8606382088de/Sample-Size-Determination-for-Survey-Research-and-

Non-Probability-Sampling-Techniques-A-Review-and-Set-of-

Recommendations.pdf (Accessed: 04 July 2026).  

Rice, C., Harrison, E. and Friedman, M. (2019) ‘Doing Justice to Intersectionality in 

Research’, Cultural Studies – Critical Methodologies, 19(6), pp. 409-

420. https://doi.org/10.1177/1532708619829779 

Richards, K.A.R. and Hemphill, M. (2018) ‘A Practical Guide to Collaborative 

Qualitative Data Analysis’, A Practical Guide to Collaborative Qualitative Data 

Analysis, 37, pp. 225-231. https://doi.org/10.1123/jtpe.2017-0084   

Romero, M. (2025) Introducing Intersectionality. 2nd edn. Cambridge: Policy Press. 

Sarker, S. and Al-Muaalemi, M.A. (2022) ‘Sampling Techniques for Quantitative 

Research’, in Islam, M.R., Khan, N.A., Baikady, R. (eds) Principles of Social 

Research Methodology. Singapore: Springer. https://doi.org/10.1007/978-981-19-

5441-2_15   

Smith, E. (2024) ‘What is professional curiosity?’ in Research in Practice, 11 

December. Available at: https://www.researchinpractice.org.uk/all/content-

pages/podcasts/what-is-professional-curiosity/ (Accessed: 05 June 2026).  

Social Care Wales (2026) Wales Safeguarding procedures. Available at: 

https://www.safeguarding.wales/en/ (Accessed: 01 July 2026). 

Social Services and Well-being (Wales) Act 2014 (Anaw 4). Available at: 

file:///C:/Users/n.young/OneDrive%20-%20University%20of%20Wales%20Trinity%2

0Saint%20David/Desktop/Harvard%20en_v.1.3%20(V6).pdf (Accessed: 09 June 

2026).  

Solvason, C. (2022) ‘Avoid Assumptions’ in Solvason, C. and Cliffe, J. (eds) Creating 

Authentic Relationships with Parents and Children: A practical guide for educators. 

London: Routledge, pp. 21-41.  

https://www.researchgate.net/profile/Md-Rahman-68/publication/368287070_Sample_Size_Determination_for_Survey_Research_and_Non-Probability_Sampling_Techniques_A_Review_and_Set_of_Recommendations/links/63dfb37664fc8606382088de/Sample-Size-Determination-for-Survey-Research-and-Non-Probability-Sampling-Techniques-A-Review-and-Set-of-Recommendations.pdf
https://www.researchgate.net/profile/Md-Rahman-68/publication/368287070_Sample_Size_Determination_for_Survey_Research_and_Non-Probability_Sampling_Techniques_A_Review_and_Set_of_Recommendations/links/63dfb37664fc8606382088de/Sample-Size-Determination-for-Survey-Research-and-Non-Probability-Sampling-Techniques-A-Review-and-Set-of-Recommendations.pdf
https://www.researchgate.net/profile/Md-Rahman-68/publication/368287070_Sample_Size_Determination_for_Survey_Research_and_Non-Probability_Sampling_Techniques_A_Review_and_Set_of_Recommendations/links/63dfb37664fc8606382088de/Sample-Size-Determination-for-Survey-Research-and-Non-Probability-Sampling-Techniques-A-Review-and-Set-of-Recommendations.pdf
https://www.researchgate.net/profile/Md-Rahman-68/publication/368287070_Sample_Size_Determination_for_Survey_Research_and_Non-Probability_Sampling_Techniques_A_Review_and_Set_of_Recommendations/links/63dfb37664fc8606382088de/Sample-Size-Determination-for-Survey-Research-and-Non-Probability-Sampling-Techniques-A-Review-and-Set-of-Recommendations.pdf
https://www.researchgate.net/profile/Md-Rahman-68/publication/368287070_Sample_Size_Determination_for_Survey_Research_and_Non-Probability_Sampling_Techniques_A_Review_and_Set_of_Recommendations/links/63dfb37664fc8606382088de/Sample-Size-Determination-for-Survey-Research-and-Non-Probability-Sampling-Techniques-A-Review-and-Set-of-Recommendations.pdf
https://www.researchgate.net/profile/Md-Rahman-68/publication/368287070_Sample_Size_Determination_for_Survey_Research_and_Non-Probability_Sampling_Techniques_A_Review_and_Set_of_Recommendations/links/63dfb37664fc8606382088de/Sample-Size-Determination-for-Survey-Research-and-Non-Probability-Sampling-Techniques-A-Review-and-Set-of-Recommendations.pdf
https://www.researchgate.net/profile/Md-Rahman-68/publication/368287070_Sample_Size_Determination_for_Survey_Research_and_Non-Probability_Sampling_Techniques_A_Review_and_Set_of_Recommendations/links/63dfb37664fc8606382088de/Sample-Size-Determination-for-Survey-Research-and-Non-Probability-Sampling-Techniques-A-Review-and-Set-of-Recommendations.pdf
https://doi.org/10.1177/1532708619829779
https://doi.org/10.1123/jtpe.2017-0084
https://doi.org/10.1007/978-981-19-5441-2_15
https://doi.org/10.1007/978-981-19-5441-2_15
https://www.researchinpractice.org.uk/all/content-pages/podcasts/what-is-professional-curiosity/
https://www.researchinpractice.org.uk/all/content-pages/podcasts/what-is-professional-curiosity/
https://www.safeguarding.wales/en/
file:///C:/Users/n.young/OneDrive%20-%20University%20of%20Wales%20Trinity%20Saint%20David/Desktop/Harvard%20en_v.1.3%20(V6).pdf
file:///C:/Users/n.young/OneDrive%20-%20University%20of%20Wales%20Trinity%20Saint%20David/Desktop/Harvard%20en_v.1.3%20(V6).pdf


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

33 
 

Steinmetz, K. (2020) ‘She coined the term ‘Intersectionality’ over 30 years 

ago. Here’s what it means to her today’, Time, 195 (7), no page number. Available 

at: https://time.com/5786710/kimberle-crenshaw-intersectionality/ (Accessed: 01 

June 2026).   

Stratton S.J. (2023) ‘Population Sampling: Probability and Non-Probability 

Techniques’, Prehospital and Disaster Medicine, 38(2), pp.147-

148. https://doi.org/10.1017/S1049023X23000304  

UK Data Services (2025) Consent for Data Sharing. Available 

at: https://ukdataservice.ac.uk/learning-hub/research-data-management/ethical-

issues/consent-for-data-sharing/ (Accessed: 31 June 2026).  

Vaughn, L. M. and Jacquez, F. (2020) ‘Participatory Research Methods – Choice 

Points in the Research Process’, Journal of Participatory Research Methods, 1(1), 

pp. no page number. https://doi.org/10.35844/001c.13244  

Wæraas, A. (2022) ‘Thematic Analysis: Making Values Emerge from Texts’, in: 

Espedal, G., Jelstad Løvaas, B., Sirris, S. and Wæraas, A. (eds) Researching 

Values. London: Palgrave Macmillan. Pp. 153-170. 

Walt, J.V. (2020) ‘Interpretivism-Constructivism as a Research Method in the 

Humanities and Social Sciences – More to It Than Meets the Eye’, International 

Journal of Philosophy and Theology, 8 (1), pp. 59-

68. https://doi.org/10.15640/ijpt.v8n1a5  

Weddle, H. and Oliveira, G. (2024) ‘Imagining New Possibilities Through 

Participatory Qualitative Methods’, International Journal of Qualitative Methods, 23, 

no page number. https://doi.org/10.1177/16094069241301983   

Welsh Government (2021) Keeping Learners Safe. Wales: Welsh Government.  

Welsh Government (2022) Working together to safeguard people: code of 

safeguarding practice (Wales), Wales: Welsh Government. Available at: 43871 

Working together to safeguard people: national action plan on preventing and 

responding to child sexual abuse (Accessed: 01 July 2026). 

Welsh Government (2025) Cafcass Cymru: Intersectionality and Anti-racism. 

Available at: https://www.gov.wales/sites/default/files/publications/2025-05/05-

https://time.com/5786710/kimberle-crenshaw-intersectionality/
https://doi.org/10.1017/S1049023X23000304
https://ukdataservice.ac.uk/learning-hub/research-data-management/ethical-issues/consent-for-data-sharing/
https://ukdataservice.ac.uk/learning-hub/research-data-management/ethical-issues/consent-for-data-sharing/
https://doi.org/10.35844/001c.13244
https://doi.org/10.15640/ijpt.v8n1a5
https://doi.org/10.1177/16094069241301983
https://www.gov.wales/sites/default/files/publications/2022-01/working-together-to-safeguard-people--code-of-safeguarding-practice_0.pdf
https://www.gov.wales/sites/default/files/publications/2022-01/working-together-to-safeguard-people--code-of-safeguarding-practice_0.pdf
https://www.gov.wales/sites/default/files/publications/2022-01/working-together-to-safeguard-people--code-of-safeguarding-practice_0.pdf
https://www.gov.wales/sites/default/files/publications/2025-05/05-cafcass-cymru-domestic-abuse-guidance-intersectionality-anti-racism.pdf


Student No. 1804341 Module Code. ECCP7005 Word Count: 6042  

34 
 

cafcass-cymru-domestic-abuse-guidance-intersectionality-anti-racism.pdf (Accessed: 

05 June 2026).  

William, F.K.A. (2024) ‘Interpretivism or Constructivism: Navigating Research 

Paradigms in Social Science Research’, International Journal of Research 

Publications, 143 (1), pp. 134-138. 

https://doi.org/10.47119/IJRP1001431220246122   

Wilson, S., Cowan, T., Flynn, J. and Heaslip, V. (2025) ‘Child Protection and 

Safeguarding’, in: G. Trainor, and V. Heaslip, V. (eds) Needs of Children and Young 

People Living with Complex Mental Health Difficulties. London: Springer.  

Wroe, L. (2021) ‘Using Contextual Safeguarding to teach connections between 

Social Work Theory and Practice’ Contextual Safeguarding, 31 March. Available 

at: https://www.contextualsafeguarding.org.uk/blog/using-contextual-safeguarding-to-

teach-connections-between-social-work-theory-and-practice/ (Accessed: 03 July 

2025).   

Xu, A., Baysari, M.T., Stocker, S.L., Joo Leow, L., Osbourne Day, R. and Carland, 

J.E. (2020) ‘Researchers’ views on, and experiences with, the requirement to obtain 

informed consent in research involving human participants: a qualitative study’, BMC 

Medical Ethics 21 (93), no page number. https://doi.org/10.1186/s12910-020-00538-

7   

https://www.gov.wales/sites/default/files/publications/2025-05/05-cafcass-cymru-domestic-abuse-guidance-intersectionality-anti-racism.pdf
https://doi.org/10.47119/IJRP1001431220246122
https://www.contextualsafeguarding.org.uk/blog/using-contextual-safeguarding-to-teach-connections-between-social-work-theory-and-practice/
https://www.contextualsafeguarding.org.uk/blog/using-contextual-safeguarding-to-teach-connections-between-social-work-theory-and-practice/
https://doi.org/10.1186/s12910-020-00538-7
https://doi.org/10.1186/s12910-020-00538-7

