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Section 1
The first aspect to note, is that the Foundation Phase Statutory Curriculum is for children aged 3-7 in Wales, throughout maintained and funded non-maintained settings. The curriculum was designed to provide a developmental, experiential, play-based approach to teaching and learning, underpinning evidence form successful early years programmes, such as Scandinavia, Reggio Emilia and New Zealand: Te Whariki. These programmes indicated the adoption of an overly formal curriculum being implemented before the age of six or seven, equalled for lower standards of attainment in the longer term (Welsh Government, 2015). The new curriculum emphasises the centrality of the child and the significance of children’s wellbeing, advocating a balance of child-initiated and practitioner-directed activities within stimulating indoor and outdoor environments (Welsh Government, 2015). 
According to Bratton et al. (No Date) one of the biggest changes in the new curriculum for Wales, is the heavy influence on the importance of providing children with outdoor environments for learning. It has become evident, there are numerous benefits to implementing a play-based curriculum including, comfort of the unstructured, developing a love of learning, reinstituting play, socialisation factors, fostering autonomous learners and progressing executive functioning skills (Welsh Government, 2015). Play and Learning encounter a unique link that is captivating and thought-provoking, encouraging the holistic development of children by providing a secure and safe source for discovery, inquiry, perception and evaluation of the world to take place (Haymarket Children’s Academy, 2019). Early Excellence (2021) suggest, being clear about the learning that takes place in the outdoors is critical and with the new Ofsted inspection framework and the new curriculum, it is crucial to articulate what has been planned and the reasons why. In support of this, the four purposes of the new curriculum will enable children to be ambitious, capable learners, ethical informed citizens, enterprising, creative contributors, ethical informed citizens and healthy, confident individuals (Successful Futures, 2018). 
We can argue further by acknowledging, playing is a natural and enjoyable way for children to remain active, stay well and be happy, with freely chosen play supports children’s healthy development. Play in learning, is important for improved cognitive, physical, social and emotional well-being of children and young people. Play supports the development of skills including confidence, self-esteem, resilience, interaction, social skills, independence, curiosity and coping mechanisms for challenging situations (Ni Direct Government Services, No Date). To illustrate this point, one might refer to the forest school ethos that is becoming increasingly popular throughout the United Kingdom. An approach that takes a long term sustained approach to outdoor learning. Forest schools seek to encourage, motivate, engage and inspire children through positive outdoor experiences, that are closely entwined with the concepts of free flow play and learning from play (Early Learning HQ, No Date). 
However, The Independent Evaluation of the Foundation Phase in Wales identified a need, that newly qualified and teachers in training required to be more aware of Foundation Phase practices and the importance of providing children with a play-grounded curriculum (Welsh Government, 2014). Arberg (2019) points out, even though budgets are set to be tight amongst settings, practitioners are encouraged to understand the importance of ongoing professional development and magnify this during implementation.
The arguments presented, suggest that the new curriculum for Wales will emphasise the significance of the child and the importance of children’s wellbeing, advocating a balance of child-initiated and practitioner-directed activities within indoor and outdoor environments (Welsh Government, 2015). Early Years Careers (2015) indicates, to keep up to date with current changes related to legislation or practice, practitioners should attend and be provided with opportunities to attend regular training sessions, to meet the new requirements. Building on a three-year mixed methods independent evaluation of the Foundation Phase, Wales intends to get its own policy direction to get the best for Wales. For this to take place, it is suggested there are several lessons to be learnt (Taylor, Rhys and Waldron, 2016). Pridham (2014) states, consistency needs to remain key for the same positive outcomes of learners to be met, and at present there is too much variation from class to class and school to school, which must be altered. 
Section 2
Let us begin by acknowledging, assessment holds a key role in the developments of children’s learning, as a method of tracking progress, planning and reporting next steps, involving parents, children and young people throughout the process (Parent Zone Scotland, 2021). Assessment within the Foundation Phase is said to require, clearly defined criteria with a variety of suitable approaches, that will enable teachers to deliver constructive feedback to learners, parents and stakeholders (Kanjee and Mthembu, 2015). Naude and Davin (2017) highlight, the goal of assessment specific to the Foundation Phase is to inspire teachers to meet the challenges of future learning through quality assessment, in support of learners gaining the capacity for lifelong education. Shepard (2000) supports this by expressing, assessment holds a fundamental role in ensuring each individual learner is supported and challenged accordingly. Assessing children should focus on developing a holistic picture of the child, identifying their strengths, ways that they learn and areas of development, to inform subsequent steps in learning and teaching. Welsh Government (2017) exclaim, The Foundation Phase Profile supports assessment of children’s learning and development, with a core purpose to present a nationally consistent baseline assessment which aligns with end of phase outcomes. Welsh Government (2011) confirms, the baseline assessment takes place within six weeks of the child’s entry to the Foundation Phase. Standardised baseline assessments deliver how learners performed on one test, on one day, providing only a snapshot and should form just one diagnostic aspect of a school’s overall approach to assessment, along with a whole range of formative and summative assessments, teacher observations and judgements (Bailey, 2020). 
However (Suskie, 2018) explains, assessment should not be used as a one-off judgement on the learner’s overall achievement at a set age or point in time against descriptors, or a best-fit basis. In support of this, the new curriculum for Wales proposes to move away from the current assessment system where judgements are made on a best fit basis and instead, will be implemented on an ongoing basis to help practitioners decipher weather a learner is on track with their learning progression. As the new curriculum is built on progression, supporting learner progression is at the heart of the proposals (Welsh Government, 2019). 
Consequently, assessments come in a range of forms, whereby teachers use a combination of teacher-made tests, informal assessments, standardized tests and performance-based assessments (Forstall, 2019). To illustrate this point, one might refer to working portfolio assessments, that are built upon a collection of work gathered over a long period of time, to reflect what has been taught and what has been learnt, demonstrating the child’s current skills and knowledge (Issuu, 2015). Meador (2019) claims, portfolio assessments provide benefits including, opportunities for the learner to reflect on their learning, demonstration of what has been learnt over time rather than what is known on a certain day, self-assessment, interaction between teacher and learner and formulation of a deeper understanding of the concepts they are learning beyond a surface explanation. Forstall (2019) further suggests, performance-based assessments support student choice, flexibility, authentic assessment of ability, direct observation of ability and active student engagement. Nevertheless, notable limitations of portfolio assessments consist of, collected data can be difficult to analyse or aggregate, time consuming for teachers to organise and evaluate the contents of the learner’s portfolio, development of individualized criteria can be difficult and miscellaneous collection of artifacts that do not show patterns of growth and achievement (Rosal, 2014).
However, Finland’s delivery of Programme for International Student Assessment has consistently done well, evidencing a good balance between academic achievement and life outside of school (This is Finland, 2021). It is important to note, Finland do not follow standardised tests as a means of assessing children, instead all children all graded on an individualised basis and system set by their teachers (Internationaled News, 2014). Beneficial approaches to the Finnish curriculum include cooperation not competition, students not being standardized, basics as a priority, starting school at an older age, less strenuous school days from later starting times, a relaxed atmosphere, less homework required, consistent instruction from the same teachers and providing of professional options past a traditional degree (Dickinson, 2019). 
In support of this, Logsdon (2020) contends the drawbacks of age equivalent assessments, that are considered unprecise scores for measuring children’s performance. If a child does poorly on an age-equivalent test it does not suggest they cannot handle age-level work and should not be consigned for material for a child one year below.  
Early Years Careers (2016), emphasize the need for practitioners to fully understand their role in the process of observation and assessment. Practitioners are encouraged to always reflect and evaluate the observation and assessment system being used and if it is not working for the child, adult or setting then look at altering it. This is backed by Schon’s theory of reflective practice, highlighting the need for practitioners to reflect in action, on action and knowing in action, in best support of children’s learning and development (Colwell, 2019). Central to this analysis, is the use of observations in line with the compact profile. An observational baseline, rather than a series of tests, offers a broad range of evidence on which to form assessment judgments (Welsh Government, 2015). This approach supports the Foundation Phase pedagogy, helping practitioners to understand children’s learning styles and interests as well as their developmental stages. Moreover, the Reggio approach to learning, suggests that assessing projects repeatedly, means children will be able to understand their own questions. The educator’s role is to guide the natural curiosity and learning of the children, with the environment understood as the third teacher (Emilia, 2015). 
One should not forget, the new additional learning needs act and transformation programme due to come into force, aims for children with additional learning needs to achieve their full potential by creating an integrated, collaborative process of assessment, planning and monitoring support provided, that facilitates early and effective interventions (Welsh Government, 2020). Notably, a potential area for concern was highlighted by project experts in relation to using assessment for learning amongst pupils with the most severe needs and engaging pupils with multiple learning difficulties in the feedback loop, that was seen as challenging. However, Grubb (2007) recognizes, throughout Finland, normative assessment takes place in early comprehensive school to identify students with possible learning disabilities and need for special education support. Students are not placed in different classes by ability level; instead, all students are in the same classroom and an additional teacher is present in the classroom to assist struggling students. Experts summarised with “students with profound difficulties do not need different assessment systems, but rather different methods and tools of assessment” (European Agency, No Date, p. 4). 
Section 3 
Practitioners understanding on the importance of outdoor learning throughout the Foundation Phase 
Several early years practitioners are dedicated to understanding, why out-of-classroom opportunities and the benefits that lie in outdoor environments for children, are sometimes discouraged and overlooked throughout practice, by some educators, parents/carers and colleagues.
According to Independent School Parent (2021), teacher’s commitment to provide learning indoors and outdoors, leads schools to educate children that learning occurs everywhere, at any time. Cooling-Smith (2019) climaxes, that high-quality outdoor learning experiences have proven to provide several prospects and involvements for children’s holistic development including, exploring nature first-hand, health benefits, resilience and adaptability, collaborative working and communication as well as, reflective and inquisitive thinking supporting problem solving to real life situations. Notably, Welsh Government (2015) places emphasis on The Foundation Phase Framework Curriculum for Wales that suggests, environments promoting discovery and independence, with greater prominence on using the outdoors are resources for children’s play, learning and development. Welsh Government (2015) further claims, environments that are fun, exciting, stimulating and safe, promote children’s development on a holistic level, as well as encouraging their natural curiosity to learn and explore through first-hand experiences. It follows that Wales leads the United Kingdom in its development of learning outdoors, with the Foundation Phase ensuring we are in the forefront of experiential learning, of which outdoor learning is such a vital element (Welsh Government, 2015). However, one cannot ignore the fact, the outdoors is not additional to the Foundation Phase, but rather both are inseparable, as enshrined throughout the Foundation Phase Outdoor Learning Handbook (Welsh Government, 2009). In addition, the Foundation Phase action plan builds upon the aim to establish healthy, confident individuals ready to lead succeeding lives as valued members of society, using the outdoors in support of enabling this for children (Welsh Government, 2016). 
Estyn (2011) argue, the evaluation of learning in the outdoors for children under five in the Foundation Phase reported that only 34% of practitioners claimed to use the outdoor learning environment every day, suggesting it was rarely used as a continuous extension of the classroom. This evaluation could imply for mandatory training for practitioners in preparation of the new Curriculum for Wales coming into force, raising awareness and understanding on the benefits of the outdoors and what it holds for children within their care (Welsh Government, 2015). First Discoverers (2020) explain, if children’s outdoor experiences are to reliably contribute to their learning and development, then staff should adopt professional roles and practices which positively contribute to this aim.
Moreover, Welsh Government (2015) further contends that when asked, practitioners often noted outdoor learning opportunities are heavily dependant on the weather conditions and despite this, children are observed in more robust and vigorous activities when outdoors, with a higher percentage of child-led learning. Davies and Hamilton (2016) underline, the outdoors is not used to its full potential with factors of this including, lack of appropriate resources, level of staff expertise, child to staff ratio, adverse weather and changes to curriculum policy which place emphasis on the formal assessment of children. Furthermore, Marchant et al. (2019) maintains, that practitioners understood the outdoors to be challenging for assessment measures due to the pressure on having to record evidence for every session, or fitting outcomes within a tick box procedure. The New Curriculum for Wales aims to provide children with opportunities to take most activities outdoors, as there is no such thing as bad weather, rather inappropriate clothing for adverse weather. As well as providing the children with opportunities to benefit from outdoor exploration, this aim will inspire practitioners to conduct observations in areas other than inside the classroom (Welsh Government, 2015). 
Let us acknowledge, Marchant, Todd and Brophy (2019) used qualitative research methods, that unveiled the opinions of practitioners and children on outdoor learning, which highlighted practitioners concerns over safety and children spending less time outdoors due to the worries over safety measures and parental worries. However, Brussoni et al. (2015) propose, a study conducted on children in an experimental group, exposed to risky play intervention, clearly identified improved risk detection and competence, increased self-esteem and decreased conflict sensitivity relative to the children’s pre-intervention performance. The Foundation Phase Framework supports children’s personal and social development, well-being and cultural diversity by recognising, children should be given opportunities to take risks and become confident explorers of their indoor and outdoor environment (Welsh Government, 2015).  Education World (2021) recommends, sometimes just moving the class outside to do an activity that could be done indoors, provides a much-needed energy boost for children. As an example, for an objective related to probability and sampling, going outside to sample the number of dandelions on the school grounds can provide an activity just as effective as one done at an indoor desk.
To illustrate the points included, one might refer to the Froebelian approach to outdoor play and exploration, that remains vibrant, with increasing relevance for the play and learning of young children today (Tovey, No Date). Froebel strongly believed that throughout play children construct their understanding of the world with direct experience with it, inclusive of principles consisting of play, imagination, creativity, learning through self-activity and making connections (Early Education, No Date). Additionally, Froebel considered that the effect of early life extended beyond the educational achievement into health and society at large, with children’s gardens being first created by Froebel, as he believed a child’s development symbolised a plant, showing growth and thriving where the right conditions exist (Spriet, 2017). It is, therefore, important that children have admittance to a range of outdoor environments to have the opportunity to understand and learn about different settings. Above all, implementing Froebel’s theoretical underpinning to current measures and practice, is said to facilitate children’s holistic development, giving them the very best start in life possible (Tovey, 2016). 
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 Access activity ideas supporting experiential learning here:
· https://teachingideas.ca/2020/08/10/outdoor-learning-activities/ (Teaching Ideas, 2020). 

for guidance on incorporating outdoor learning to practice, the Foundation Phase Learning Handbook can be accessed here:
· https://hwb.gov.wales/storage/fcb8539c-9be7-4883-8542-35d7b54b56f2/foundation-phase-outdoor-learning-handbook.pdf  (Welsh Government, 2009). 
As a final point, practitioners are continually encouraged to welcome and accept the voice of the child, ensuring their opinions are heard and their freedom of expression is acknowledged (Unicef, 2012). Signifying outdoor play options throughout practice based upon the voice of the child, respectfully acknowledges the child’s right to play (Playing Out, No Date). 
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“Play is the highest expression
of human development in
childhood, for it alone is the
free expression of what is in a
child's soul.”





