HPEN7006 Current theories in SLA
Assignment 2: Essay on Question (2)

1. Introduction 
There exists a dichotomy in language teaching and learning field, that is “native speakers” and “non-native speakers”. The previous one according to David Crystal (2014) refers to people who have learned a language first in their life usually through child language acquisition. Whereas the latter is defined as individuals who “learn a foreign language top-down”, who are exerted an idealised target of the standard variety of the target language from the beginning of learning as well as the varieties which help them to cope with communication in the target language (ibid). Although this division has received academic criticism in recent decades, the differences of these two types of speakers are undeniable. Importantly, their discrepancy tends to impose non-native language teachers at a disadvantageous position compared with their counterparts. 

This essay is thus expected to discuss on their differences and to justify the integral part that non-native language teachers play, especially in English as a Foreign Language (EFL) or Second Language contexts. In this essay, I use “acquisition” and “learning” interchangeably because in many cases language acquisition and learning are intwined as Ellis (2015, pp.7) clarified that it is difficult to separate learners’ incidental ‘pick-up’ of a language from their conscious intentional efforts.     

2. Differences between native and non-native English speakers
According to Davies (2003, pp.211), there are six criteria that may bar L2 speakers from becoming native speakers of the target language, including early childhood acquisition, intuitions about grammar, pragmatic control, creative performance, and translating. Yet some of the criteria can be acquired by non-native speakers except the early childhood acquisition. I will start discussing relevant differences from the relationship between their attainment and learners’ age, and then move to their knowledge of grammar, phonological variations and pragmatic control. 

2.1 Age and general language attainment
Native speakers and non-native speakers usually start language acquisition or learning at different stage of their lives which may pose different impact on their language development. Bloomfield (1933, cited in Love and Ansaldo, 2010) introduced the concept of “native speaker” into linguistics and pointed out the first language a person learns to speak is one’s native language. Then he/she is called a native speaker of that language. This means that language speakers are almost predetermined by individuals’ immediate family background in one’s infancy, whereas the rest languages that people learn at a later stage, from schools for example. 

Supporters of Critical Period Hypothesis (CPH) proposed by Penfield and Roberts (1959, cited in Singleton and Pfenninger, 2018, pp.255) believe that an optimal period for language acquisition ends at the end of childhood. During this period of time, children can easily acquire a second language implicitly and achieve native-speaker competence. Although it has been challenged by Singleton and Pfenninger (2018) and modified by Granena and Long (2012), it demonstrates opportunities existed for non-native speakers to attain the same or almost the same level of natives, even though they did not acquire the language first. Specifically, according to the evidence found by Granena and Long (2012), if non-native speakers start English listening and speaking learning perhaps no later than four-years-old, vocabulary usages and grammar learning no later than their mid-teens, it is very likely that their performance will be hard to distinguish from the native speakers. On the contrary, salient features can be found in the performance of non-native speakers if they embark on English learning after puberty. An influence of L1 transfer is often discussed in L2 learning. This can be found in EFL or ESL speakers at phonological, grammatical, textual levels frequently. Details will be analysed in the following sections.

2.2 Knowledge of grammar
[bookmark: _GoBack]Grammatical knowledge mastery between native speakers of English and non-natives has been perceived a discrepancy. Árva and Medgyes (2000, pp.361) reported a general difficulty of native English teachers in explaining the grammatical points, although they can tell those correct and wrong usages of English grammatical structure. Interestingly, native speakers also state that most of them have not encountered grammar until they start teaching English in the interview (ibid). Paikeday (1985, pp.87, cited in No and Park, 2008) criticised the traditional view on “native speakers” who own grammatical intuitions of one’s mother tongue, because for him this is fabricated by linguists. Such a gap between native speaker’s metalinguistic and linguistic knowledge about grammar seems to be challenging to a popular favour of the native perspectives on English grammatical norms. 

Another phenomenon also complicates the understanding of native speakers’ mastery of English grammar, that is the varieties of English slangs and dialects which cover some grammatical variations. Most of native English speakers adopt their own dialects as well, even though they learn Standard British or American English in formal educational setting. On one hand, authorities in the UK argue that “all pupils should learn, and if necessary be explicitly taught, Standard English” because they may lose important opportunities in their lives if Standard English is not learned properly (the Cox Report, 1989, pp.63). On the other hand, they also notice that people actually use some non-standards dialects to mark their social group identity. Chambers (2003, pp.265-266, cited in Mesthrie, 2010, pp.596) summarised some universal patterns appeared in L1 English speakers, the frequency of which tend to vary to suit the formality extent of contexts. Some of patterns include “default singulars like invariant was to the exclusion of were”, “conjugation regulation” and “multiple negation” (ibid). These are clear deviations from the grammatical rules of standard English, and proves that what native speakers actually use may not be in exact accordance with the standard English they have learned at school. Interestingly, some grammatical features found in native speakers are seldom caught in non-natives. For instance, using presentational there’s for the plural, them for demonstrative those and multiple negation are on the top of the surveyed native English speakers (Kortmann and Szmrecsanyi, 2004, cited in Mesthrie, 2010, pp.597). 

On the contrary, non-native speakers of English are often expected to learn English grammar as an important component of English course. Thanks to the systematic learning, their knowledge of English structure has been built to foster a metacognitive awareness that explains the functioning of those abstract grammatical rules. However, this does not guarantee their correctness in producing each English sentence. As for grammatical features of non-native speakers of English, scholars have found some similarities among World Englishes (Mesthrie, 2004, cited in Mesthrie, 2010). For example, they tend to use an invariant question tag “isn’t?” in all situations, while in standard English this interrogative is supposed to agree with the verb in the main clause. The use of invariant question tag is perhaps influenced by their native languages because such kind of structure has been fossilised into a fixed form in other languages (Wikipedia, 2020). 

Although the above features somehow imply that not all the errors in non-natives’ English utterance are due to the effect of their mother tongue’s influence, other common features of non-native speakers’ grammatical knowledge suggest that they may encounter similar difficulties. Such as using stative verbs in present continuous tense, say “I am not knowing her name.”. Mesthrie (2004, cited in Mesthrie, 2010) also reported the use of inversion in indirect questions is also a general feature of non-native speakers of English. Other scholars like Kortmann and Szmrecsanyi (2004, cited in Mesthrie, 2010) even find an overlapping area of deviations of English in native speakers as well as non-native speakers. 

2.3 Phonological variations
The phonological variations between native speakers and non-native speakers are to be noticed immediately when people start to talk. Traditionally, the standard varieties of British and American English has been universally acknowledged and promoted as pedagogical models (Adamson, 2004). But the dominant position of the traditional respected oral English models like RP has been questioned nowadays, since the World Englishes have become prosperous because of the globalisation. So is the concept of native speakers of English challenged by Davies (2003, pp.2) because English has been adopted by people transnational boundaries.

Some key features of non-natives can be found in association with their L1. In Smith and Swan’s edited book (2001), a series of representative features found in learners’ English have been presented, in which Chang (edited in Smith and Swan, 2001) reviewed some of Chinese learners’ English. For example, those students tend to have difficulties in distinguishing English vowels in terms of the articulation position, such as /æ/ and /[image: \]/, /i:/ and /i/. This is largely because there are similar ones in Chinese. Very often, learners may use their similar phonemes of Chinese Pinyin /a/ and /i/ instead. Some Chinese dialects do not separate /l/ and /r/ and this easily leads to their transferring to similar errors in English. Zheng and Liu (2018, pp.1482) revealed more learners’ confusion of phonetic pairs and their Chinese dialect interference. It is worth noticing that Chinese learners not only mispronounce some Chinese Mandarin phonemes wrongly but also English ones in a similar pattern. Specifically speaking, some learns from northwest China mistakenly pronounce /en/ as /ei/ in Mandarin words like “Ben” as “Bei” and in English “Pen” as “Pei”. Similar problems also occur to the phonemes including /n/ and /l/, /u/ and /əʊ/ in English (ibid.). Another interesting finding lies in the production of /f/ and /v/ of learners from central provinces in China. In their own dialect, this pair of phonemes are identical while it is different in Mandarin and English.   

Compared with non-native speakers, native speakers of English tend to be praised as superior or desirable models, especially as pronunciation models globally. The reality of native speakers of English pronunciation is rather complicated. There are also variabilities within Britain and America, and people’s accents from different social background may also vary. For instance, in Northern England people tend to pronounce /ʌ/ with a sound with a slightly rounded mouth shape and uttered more from the throat does not like the way it is in the RP (English with Lucy, 2016). In sentences, they also easily drop the sound /h/. Say /im / and /ɜː/ in “him and her” (English Like A Native, 2017). At the same time, the traditionally promoted model of Received Pronunciation is now regarded less popular among British native speakers. People who are able to speak RP sometimes even disguise themselves to get along with other people. It poses questions on whether it is appropriate and applicable to encourage non-native speakers still to keep imitating those traditional models or to speak like a native.  

Moreover, the diaspora of English give birth to more varieties of pronunciation models in other parts of the world. Kachru (1985) divided the global use and users of English into three circles including the Inner Circle which is comprised of countries traditionally using English as the first or dominant language, the Outer Circle which covers countries that use English as an official language and for a wide purposes in political, educational fields and popular cultures, and the Expanding Circle which refers to countries in which English use is limited to more specific purposes than the Outer Circle ones and for various spans of time. No matter people are from the Inner Circle of traditional English-speaking countries or the Outer Circle, their pronunciation though perceived disparities still function generally well in communicating with each other. The Cox Report (1989, pp.63) clearly states that Standard English is defined as a special social dialect which only refers to grammar and vocabulary, not accent. These seem to leave space for alternative models of English pronunciation, especially to countries outside the inner circle.

But a general favourable attitude to native speakers’ accents is not to be shaken easily. Considering the historic and cultural influence of Britain over the former colonies as well as American powerful impact on global commercial relations and technical fields, the looking-up attitude to the Inner Circle models may sustain. This privileged favour sometimes can be seen from the Inner Circle native speakers’ intolerance and mocking at non-natives’ accent, but they may be quite tolerant to other Inner Circles speakers.  Kachru and Nelson (edited in McKay and Hornberger, 1996, pp.81) comment that British English is still be deemed as the standard of good use in Singapore even though Singapore English has been used for business purpose for decades. They reckon that is because the long-time external reference points for these countries’ own norms. Similar cases can be found in expanding circle as well. Native speaker norms are found to be the most desirable in China’s English classroom of higher education institutions compared with China English, while China English’s well-codified features can just play a supplementary role in English teaching and learning (He and Zhang, 2010, pp.769). These may drive people to reflect upon our attitudes towards English norms, pronunciation norms in particular. It may be of more importance that speakers’ pronunciation is to be assessed or taught according to their communication demands via English language in specific contexts rather than against to what extent their pronunciation resembles the RP or Standard American English.     

2.4 Pragmatic control
In discussing the differences between native and non-native speakers, pragmatic issues such as fluency and confidence of control one’s discourse is also important. As Mesthrie (2010, pp.600) comments that these pragmatic issues are important in discussing Indian English’ nativeness to Standard English. Native speakers are believed to use language appropriately to perform personal and public communication activities involving functions like arguing, complaining, refusing and etc., thus pragmatic competence can reflect people’s possible uses of language (Cook, 2008, pp.23). In contrast, non-native speakers generally face challenges in this regard. 

Although non-native speakers do make various pragmatic mistakes in conversations, it is possible that some of them may present strong pragmatic competence. According to Naiman et al. (1978/1995, cited in Cook, 2008, pp. 114), combing grammatical and pragmatic competence is a learning strategy of good language learners. It demonstrates that some non-native speakers are consciously grasping not only linguistic constructs and rules but also how they should be applied to real contexts. It is also demonstrated that non-natives with higher language competence and longer length of stay in the target environment tend to better comprehend pragmatic component such as conversational implicatures than less competent non-native speakers (Nigar, 2019, pp.1159). Given sufficient interaction and certain inter-cultural training or guidance, non-native speakers are possible to lower down pragmatic errors and show strong pragmatic competence as well.  

Sometimes both native and non-native speakers may influence each other in real contacts, and then their expression may not be in exact accordance with their own cultural norms. This perhaps shows that their undesired language expressions may not be due to weak pragmatic control. In No and Park’s (2008, pp.81) survey of people’s awareness and perceptions about native and non-native speakers of English, a question was designed to intentionally see how people from different cultural backgrounds would react to friends’ request of borrowing a big sum of money. Their presumption was that Americans would to a large extent refuse this request because Western Cultures comparatively stress more on individualism and private rights according to their previous research, whereas Asians would give this offer. However, their finding was the opposite. It’s out of people’s expectation, and they gave hypothesized answers like global cultural contact and people’ adoption of norms from each other’s cultures. It is a pity that they did not present the discourse of the respondents directly, but it is still worth noticing that their explanation is highly possible because Hawaii where the survey was conducted is a multicultural and multilingual context. 

3. Justification of non-native teachers of English 
Based on the above discussion on the differences between native and non-native speakers of English, it is clear that not all the native speakers are flawless language models and non-native speakers are also possible to master a high level of language proficiency. Moreover, to teach English to non-native speakers is an extremely complex issue, considering the variables of learners and their locality. There are several factors made non-native English speaker teachers a necessary part in this field. They will be analysed in this section. 

3.1 Serving as learner models 
Non-native speaker teachers of English can be models for learners to target at in terms of multilingual competence as well as variabilities showcasing. 

Firstly, non-native English teachers demonstrate a target attainable for their non-native learners. It is believed true when the teachers and students share the same L1 or know a language in common. Cook (2008, pp.188) argued that watching these teachers successfully using English in class will convince the students the possible outcome of learning a foreign language. On the contrary, native teachers present a model which most of EFL students may not be able to ultimately become. The model role of non-native teachers can to some extent help students to build up confidence in learning a new language. This is one of the facilitating factors which boost learners’ language learning motivation. 

Ur (1996, pp.277) reminds teachers to shoulder certain responsibility in motivating language learners and one way to realise this is to start from recalling our own learning experience. Teachers’ previous English learning experience as non-native speakers may add advantages to their reflection and teaching. It resembles much of their students’ learning experience, thus they can easily share learning experience and learning strategies. With this kind of interaction, students can be encouraged to go through possible difficulties during learning process which is often combined with tediousness and setbacks. For instance, a professor of English who taught me during my college years impressed me in this regard. As a non-native teacher, she demonstrated a vigorous model as both an English learner and an English teacher to me, by visiting UK as a scholar with government sponsorship in her forties and obtained her PhD degree in English at her fifties and voluntarily organise our English reading room even after retirement. This is why I assume that she has shown a wonderful learner model through presenting her professional abilities in using and teaching English.      

Secondly, these non-native teachers around the globe who bring their featured varieties to EFL or ESL classroom actually add in linguistic input of World Englishes to learners. As previously mentioned, the traditional native speaker model is somehow idealised, especially in terms of pronunciation. Considering the role of English as a lingua franca, some scholars argue that there is no necessity for non-native speakers to aspire for a native standard accent like RP or Standard American English. After all, in many cases it would be communication between non-native speakers in English ranging from international trade and commerce to scientific research. It was estimated that up to 80% of international communication in English taken place between non-native speakers (Prodromou, 1997, cited in He and Zhang, 2010, pp.773). Thus, the oral English teaching goals for these learners is to be maximally comprehensible to other non-native English speakers, not solely to the native speaker (Cook, 2008, pp.79). Kirkpatrick and Xu (2002) and other scholars surveyed English teaching and learning stakeholders in China and found contradictory results about Chinese students’ attitude to pedagogic models. Some findings also suggested that Chinese students’ preference over native models such as American English or British English was somehow due to a lack of chances to varieties of World Englishes, not because of spontaneous aspiration. But sooner or later they are about to face international encountering with other communities of English users and face non-native varieties. 

Non-native English teachers even with slight foreign accents can still function well in providing learners adequate models, provided he or she is a competent speaker of that language (Ur, 1996, pp.56). Working in a Chinese university offers me frequent encounters with native and non-native English teachers as a partner teacher. Some of the native English teachers do have very obvious accents of the regions where they lived and used slangs in class, which caused certain difficulty when Chinese students want to fully comprehend their utterance, especially to those students who either get used to the Standard American English or RP from repetitive listening exercises or have limited chances to any authentic English listening materials. From a yearly review made to our university employed English teachers who are foreign nationals, it was found that non-native English teachers from the Philippines and Madagascar received more positive feedback from their students and other Chinese colleagues who observed their classes. One of the students’ favourite teacher from Madagascar who can speak four languages including English and Chinese showed great talents in language learning and teaching. Students commented that they heard varieties of English from the same teacher for the first time. In an Oral English activity called “Global English News”, before he invited students to play the role of news presenters, he simulated news presenting in Madagascan and French English. None of them mocked but got fresh ideas about how World Englishes sound like. This somehow explains the value of non-native teachers’ in a global EFL field. Those teachers help students to prepare for a future encounter with English when they have limited access to other varieties of English.          

3.2 Equipped with overall professional knowledge 
Non-native teachers generally are acknowledged with appropriate teacher training and qualifications (Cook, 2008, pp.189). This has been echoed in a lot of findings. Tatar (2019) reported that Turkish school administrators found local English teachers more knowledgeable in teaching methods than those expatriate native teachers. Specifically speaking, non-native teachers are advantageous at declarative knowledge, more effectively teaching reading and grammar, making cross-linguistic and cross-cultural comparisons and contrasts, and some capabilities related with examination preparation based on Selvi’s (2014) relevant literature compilation. Although students’ and administrators’ feedback on non-native teachers’ professionality may vary according to specific individuals and their teaching contexts, this advantage cannot be ignored because to most of these teachers it is rewarded by years of English language learning through a different route from their native counterparts.    

This general merit is partly pushed by relatively strict entry requirements set by governments and local educational institutions. Whether this is influenced by the Native Speakerism or institutionalised routines, the discrimination in EFL will continue to trigger reflection on the justified roles of non-native teachers (Selvi, 2014, pp.592). To become a certified teacher in EFL field for non-native speakers is not as easy as native speakers in many cases. For instance, there are two separate routes for Chinese applicants and foreign nationals to obtain a teacher post in Chinese education institutions according to Teachers Law of the People’s Republic of China (1994). Chinese applicants for an English teacher post in a Chinese university, must hold a postgraduate degree majored in English from acknowledged universities at least and excel in multiple examinations and screening stages set by a university employer. To meet the first requirement on academic degree qualification, most of local teacher candidates have learned modules on basics of English language and literature, applied linguistics, English teaching methodologies, practical knowledge and skills from their Bachelor and Master degree programmes. All together it takes at least 6 years’ systematic learning and training at tertiary education level for them to become a qualified candidate. This to certain extent explains why a general attribute of non-native English teachers are found to be knowledgeable in English teaching profession. In contrast, for foreign nationals (native English speakers) who want to apply for an English teaching job in most Chinese universities, except a requirement of acknowledged Bachelor degree, all the rest conditions can be negotiated with their university employers. Sometimes a TEFL/TESL certificate with minimum 120 training hours can replace the demand for 2-year minimum teaching experience in TEFL/TESL or major restriction on English or Education. A rather loose entry threshold is also commonly seen in other countries for native English teachers, such as in Saudi and Turkey (Tatar, 2019).   

3.3 Resourcefulness in teaching practice
Non-native teachers often have the abilities to deal with EFL teaching in reality thanks to their advantage of being able to use students’ L1, predicting learners’ difficulties as well as empathising learners’ experience. 
 
There are several teaching methods embrace the use of learners’ L1 which broadens non-native teachers’ choices in method selection. For example, variations of alternating language methods which value the presence of students’ L1 (Cook, 2008, pp.183). Students can either reciprocally teach each other their different L1 at certain points or alternatively learn content via L1 and L2 in different period of time (ibid.). These group of methods has a high demand of learners and teachers with different languages, thus its use in EFL context may be limited to some international schools or private training centres. Another more classic method - grammar-translation – can be more commonly seen. Learning through comparison between learners’ L1 and L2 is a natural way that both students and learners will adopt. With focused contrast and explanation, teachers can somehow efficiently help students to notice the differences existed in the two languages so as to understand certain types of error (Harmer, 2007, pp.133). Translation is often a crucial criterion in language teaching and outcome evaluation. Moreover, translation activities can be tailored with great flexibility. For example, teachers can use keyword translation matching games to activate learners’ schemata at pre-reading stage or to test their preview outcome. Or in comparison of literature works’ different translation versions, learners can go further to appreciate the charm and subtleness of both languages. Its wide span of practicality facilitates non-native teachers’ careful adaptation to suit learners at various levels from beginners to advanced ones.  

Some early teaching materials and methods tried to keep learners’ L1 and L2 separate because the use of L1 does not occur in first language acquisition and the two languages are believed to be used independently (Cook, 2001, pp.181). However, more recent evidence shows that the two languages are interwoven rather than separate. As Cummins’ (1980, cited in Baker, 2001, pp.165) Common Underlying Proficiency model argues that beneath the surface features of different languages, learners’ different languages are fused so that people have the capacity to master more languages. Thus, teachers’ L1 using in class should be allowed. It also realises multiple functions, such as efficient communication with beginners or elementary learners in topics such as learner training (Dajanai, 2002, cited in Harmer, 2007, pp.133), positive effects on group dynamics and continues learners’ feedback about course and their experience (Deller, 2003, cited in Harmer, 2007, pp.133).    

Sharing the same linguistic and cultural experience prepares non-native teachers not only for being a model for learners but also for anticipating their problems (Medyes, 1994, cited in Crandall, 2000). Non-native teachers’ prediction on students’ difficulties is mainly associated with Contrastive Analysis (CA). CA compares the first and second language to locate their differences in pronunciation and grammar which are seen as difficulties for learners to overcome (Cook, 2008, pp.6). Thanks to these teachers’ proficiency in both languages, they have the capability to do such comparison from a pedagogic perspective. Besides, non-native teachers can utilise their own learning experience as a reflection resource to extract the errors made under L1 influence or other sources. Through sharing those past errors with interpretations, English learning for their students may become more efficient.   

Empathy is another attribute that non-native teachers generally have. And as Harmer (2007) argues that they have an instant understanding about what their students will go through because he/she has experienced similar situations. Along the route of becoming a competent English speaker, learners usually spend loads of time and efforts that would be unimaginable for native speakers. Instead of immediate criticising students for poor performance, empathetic teachers tend to explore students’ inner world and offer suggestions to guide them out of confusion or hardship. I still remember one of my college teachers, who encouraged me to further improve my English and to gain a deeper understanding about English language and the people who use it after she sensed my interest loss in learning English. Thus, teachers who are able to empathise with students are needed and labelled as a strength.

3.4 Matching to local realities 
There exists a traditional advantage in the adaptability of non-native English teachers, especially when they teach in a similar environment where they received English teaching. Compared with their native counterparts, non-native teachers are considered to be more familiar with local mores and learning styles preferred by their students (Harmer, 2007, pp.119). This enables them to better comprehend the gist of local curriculum as well as to implement reform or trials in teaching practice in accordance with local schools’ requirement or educational authorities’ policy. This perhaps illustrates the distributed more say on local non-native teachers in some EFL contexts. For instance, in some educational authorities regulated the systems of English teachers’ recruitment and training, a large number of native expatriate English teachers are hired to work with local English teachers (Jeon and Lee, 2006, cited in Tatar, 2019, pp.48). It is usually the local teachers who play a major role in implementing the content required by the curriculum, whereas those native English teachers are more like assistants in Japanese and South Korean high schools. In those contexts, the priority in English teaching and learning is largely laid on Tertiary Education Entrance Examination preparations which have been exploited and researched by local teachers to a large extent. This kind of examination-oriented teaching has its market in those circumstances where native teachers’ merits are less embodied.      

Besides, non-native teachers generally have sustainable and long-term understanding about local English education policy, social trends and students’ changes. Through local and national organised network like teachers’ association or major committees, most of them are keeping to meet the changing demands of realistic EFL teaching context. For example, Chinese learners’ purposes of learning English change significantly in recent decades, with an obvious trend of hoping to use English for real communication. Cai (2015) identified that Chinese college teachers should realise that Chinese society is no long closed as it was decades ago, in which students facing the opportunities to use English in communication and exchanges with foreign counterparts are different from those previous generations. Teachers need to pay more attention to English for Academic Purposes rather than to limit their efforts to reinforcing general English knowledge and skills training. In other words, they would better assist college students in using English to accomplish their own major-related academic activities such as writing English essays, taking notes, comprehending journal articles and giving academic speeches. An increasing number of College English teachers have tried to research and reform the ESP or EAP courses. It demonstrates those teachers’ keen insight on updated changes in their teaching context. 

Additionally, non-native teachers are also experiencing dramatic changes with numerous EFL learners with the globalisation trend. In China, English as a foreign language has spread and used widely in many walks of life, from public transportation signs to business conference or job interviews. An increasing number of English learners calls for a matching size of teaching faculty. Yet if non-native teachers are excluded from the teacher team, the sole native teacher group will not be able to accommodate such a large population of students. Thus, a stable team of non-native teachers is necessary, at least in EFL contexts. The huge gap between the realistic high demand on competent English teachers and the huge EFL learners’ population in China can be bridged with more collaboration between native and non-native English teachers. Crandall (2000, pp.43) cited some problems of non-native English teacher candidates in front of native teachers, one of which was inadequate linguistic confidence. This can also be found in many candidate teachers in China when they are asked to do micro-teaching and trial teaching in front of a board of examiners. In Crandall’s suggestion, non-native and native teacher candidates are better assigned in the same pair or group in field experience and other practica (ibid.). Personally, I think the idea which may be of value to both types of teacher candidates. The non-natives can build up their confidence in using the target language more frequently through the interaction with their native partners, meanwhile the native candidates can also learn some practical skills like managing large size classes and coping with unfamiliar educational contexts from the non-native ones. If English teacher educators from the Inner Circle, the Outer Circle and the Expanding Circle can work together to create more chances for candidates to form such partnership or obtain internship from different educational contexts, then a better teacher team can be expected.  

4. Conclusion
The debate on the dichotomy of native and non-native speakers has existed for a long time and it will remain controversial in the foreseeable future as long as historical, political and economic factors are still intertwined with the linguistic and pedagogic terms. It is true that there are differences which can be found from them in terms of their language acquiring background, phonological features, grammatical knowledge, pragmatic control and so on. But based on the above discussion the validity and necessity of non-native speaker teachers should be acknowledged. With a turn from traditional EFL to the ELF paradigm as Wei Ren (2014) argued, they boast certain advantages including serving as attainable ideal models for learners, having overall professional knowledge, being resourceful in practical field, and targeting to local educational contexts, which help to justify their indispensable function in English teaching and learning field around the world.        
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