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[CRITICALLY REFLECT ON YOUR PROGRESS IN PLANNING, PREPARING AND TEACHING LESSONS THAT INCORPORATE 4 SPECIFIC PEDAGOGICAL PRINCIPLES. (THIS EVIDENCE SHOULD BE TAKEN FROM THE PLP.) IDENTIFY ONE OF THESE PEDAGOGICAL PRINCIPLES AS AN AREA FOR DEVELOPMENT AND JUSTIFY THE NEXT STEPS IN YOUR DEVELOPMENT. ]
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[image: ]After reflecting on my teaching practice throughout the Professional Teaching Experience (PTE), I came to the conclusion that the aspect I have found to be most beneficial, and therefore requiring deeper exploration and development is the use of Assessment for Learning (AfL). Assessment for Learning is a method of assessing that is used to improve student’s performance rather than assessing their performance. However I used AfL to assess my own performance as well. The specific AfL strategy that I used in my classroom was traffic light fans (Figure One) that were used for self-assessment and also for me as a teacher to gauge understanding of the children’s level of understanding. After a task was set or an explanation given I would ask the children to ‘”traffic light me” to show me how much they had understood. I found that when I directly asked the class if they understood something that they would often lie in a bid to save themselves the perceived humiliation in front of their peers – a concept mirrored by Wragg who found that “asking the class a question is a natural event and economical of time, but some pupils may be reluctant to put up their hand and risk revealing their ignorance to their fellows” (Wragg 2001), demonstrating that although 20 years have passed since this finding, the feeling of shame within a classroom will always exist, cementing the idea that it is the job of a teacher to limit and control these feelings. The strategy that I introduced created a safer and more secure environment where the children could demonstrate to me their level of understanding without the feeling of humiliation and shame that often accompanies not understanding a lesson. This in turn raised the quality of work that the children were producing as it allowed me to pinpoint aspects of my practice and explanation that required further detail and depth. Therefore the use of AfL throughout my teaching practice provided me with the opportunity not only to improve my own practice, but to improve the quality of the learning environment for the pupils. Throughout this piece I will explore the advantages and limitations of self-assessment not only on the learners, but on teachers also. Furthermore, this concept of assessment of a teacher’s delivery and explanations will be explored through the lens of ‘peer assessment’, with the children somewhat peer assessing a teacher’s practice. Figure One

          There are vast and varying reasons as to why self-assessment in schools is of significant benefit to the learning that takes place. Self-assessment is a concept that can be taught, learned, and practiced throughout all different ages – cognitive maturity does not seem to be a necessary condition for self-assessment (Wong 2017), despite this finding being found in Singapore, it is still of significance as it could be argued that a child is a child, regardless of their geographical location. Self-assessment can be altered and differentiated to suit a wide variety of ages and abilities – the results of the 2017 study by Wong “indicates that young students have the capability to use self-assessment as well as older students”. This finding was again found in my own classroom, for example, the traffic light fans (as shown in Figure One) can be used by children at both the upper and lower levels of key stage two – the ‘traffic light’ colours are a somewhat universal indication of level/stage, and can be understood by many. This idea of self-assessment being available to all allows for improved continuity between phases in education (Broadfoot & Towler 1992) – again one could call into question the validity of an idea that is 30 years old, however it is arguable that children are children, regardless of the time in which that they were children, and that it is only the way in which we view and teach children that has changed over the course of time, not the children themselves. This argument put forth  by Broadfoot & Towler was echoed some years later with the statement that “cross-phase collaborative learning between primary and secondary teachers supports the development of AfL practice” (Allal & Laveault 2016). Some educational researchers suggest that practicing self-assessment in the classroom is directly linked to heightened self-esteem and wellbeing. Some insinuate however, that self-esteem is a requirement of successfully practicing self-assessment in the classroom, for example (Wragg 2001), who suggests that children are often reluctant to be honest about their understanding as they will risk revealing their ignorance to their peers. However this argument is countered by Hill (2017) who argued that rather than good self-esteem being necessary for self-assessment, effective and positive self-assessment carried out leads to good self-esteem. This idea by Hill was found in my own classroom also, where the more the children used the traffic light fans, the more confident they were in voicing their queries about a lesson – there was no mockery or humiliation, just a cementing of understanding. Upon reading, it was found that this sentiment was previously noted by (Bourke 2016) – “developing learner’s ability to self-assess will contribute to an understanding of themselves and their learning in a fundamental way, often not possible through other assessment practices”. As a result of a potential boost in confidence, it is argued that pupils feel that they have increased autonomy and ownership over their own learning – children feel that they are in the driving seat, and that they are acquiring the sort of autonomy that mature adults achieve when they are able to review what they are doing and make their own judgments about how to improve it (Wragg 2001). This suggests that when the children feel that their voices and opinions are not only heard, but listened to and acted upon; they feel that they are part of a sort of democracy, rather than a dictatorship. Wragg further suggests that should the children feel excluded from taking some responsibility for their learning, it removes any sense of ownership that they may have, leading to a feeling of alienation – therefore creating a divided rather than united educational environment. Creating a collaborative and united learning environment for the children is thought to be linked to increased engagement, interest, and passion for learning. Creating a more balanced and collaborative pupil/teacher relationship is a way of promoting the child centred approach to education and schooling. Self-assessment is likely to lead to a positive influence upon teaching style and management in creating a more truly democratic partnership between teacher and children (Broadfoot & Towler 1992). Furthermore, allowing pupils the opportunity to assess themselves and encouraging regular dialogue with teachers will inevitably result in their becoming involved in assessing the nature and quality of what is being taught and how it is being taught (Broadfoot & Towler 1992), this statement, although old, is undoubtedly ahead of its time due to pupil voice only recently being made a standard aspect of teaching practice. It has recently been said that children have been described to be expert witnesses to their own learning, and should be their views should be considered as valid when discussing such learning (Goodwyn & Wearmouth 2019). Wong’s 2017 study in Singapore found that partaking in self-assessment strategies increased the pupil’s interest in learning – scores for motivation showed that the children practicing self-assessment were more motivated than the control group after the intervention. Broadfoot & Towler’s ideas somewhat mirror those of Wong – they argue that children being reflective and children evaluating their work showed not only improved motivation, but increased pride in their positive achievements (Broadfoot & Towler 1992). Although this evidence seems initially positive, it is possible to argue the point that ‘positive achievement’ is not simply getting the correct answers, as this article suggests, it is developing the confidence to speak and question openly and confidently. Furthermore, it could also be argued that this statement by Broadfoot & Towler could be reversed to suggest a feeling of shame when a wrong answer is given or there is a lack of understanding. This could begin a debate around what ‘positive achievement’ is, and how success is measured within a classroom. This article, as mentioned before, was written in 1992, so must have its validity questioned – in this particular instance it could be argued that this article is outdated in terms of its ideas surrounding attainment and achievement within a classroom. There is an argument put forward by Wong however that finds self-assessment beneficial to learning outcomes, it is suggested that training pupils as young as nine or 10 years old has resulted in them being more favourable in the use of self-assessment and could incorporate it into their learning repertoire (Wong 2017).
          Despite the somewhat overwhelming arguments in support of self-assessment in schools, there is one rather strong argument on the opposing side that could alter the view – the lack of confidence and shame that pupil’s may feel as a result of self-assessment. It is debated that self-assessment could be debilitating, imparting a sense of failure by inviting the children to strip off their defences, many of which may have been well oiled (Wragg 2001). Children might have spent their time at school trying to conceal their lack of understanding or confusion at schoolwork, and may have concealed it well, only then to be told to reveal their apparent failings for everyone to witness – which is arguably deeply unfair and insensitive to their needs. There is also another argument suggesting a lack of confidence with regards to self-assessment which states “they [pupils] also expressed some lack of confidence in assessing themselves accurately, and a need for more self-assessment practice” (Wong 2017). One could however then say that were self-assessment a standard part of the school day from the beginning of their schooling career, then pupils would be well-versed and more confident in actively engaging in self-assessment. However, there is undoubtedly significant merit in Wong’s argument as her idea is a direct finding of a study on primary school pupils. Furthermore, there is a general understanding among people in the educational field that debate whether self-assessment is a true and accurate representation of a pupil’s true feelings – pupils might change their minds or their answers to please a teacher (Bourke 2016). This same article found that pupils often view assessment in a different way than it was intended, and often have an arguably outdated and old fashioned opinion on assessment – one nine year old stated ‘if you do better than the last test that means you’re learning’. One must then question why it is that this pupil thinks in that way – is it something that a parent or teacher has told them? Or is it something that is now so deeply rooted in our society and our minds that we need to work hard to try and eliminate. School is about learning, that much is clear to the vast majority of people, however, as the new Curriculum for Wales 2022 states, there are four purposes to the curriculum (healthy, confident individuals, ambitious, capable learners, ethical, informed citizens, and enterprising, creative contributors) – none of which mention academic attainment/test results. We need to change the way education is viewed. 
          The concept of peer-assessment is something that is generally and widely thought to be from pupil to pupil, we often forget that a teacher and a pupil are also peers – therefore a pupil judging a teacher’s practice is not impolite, it is peer-assessment. There is one school of thought that suggests that a teacher can self-assess their practice through a child’s self-assessment, and their peer-assessment of your delivery. For example if a teacher was to ask the class if they had understood an explanation, the children will comment on their own understanding whilst also inadvertently reviewing the quality of the explanation given. This combination of peer-assessment to self-assess can be useful to a teacher for the reasons mentioned previously. However it is the peer-assessment strand of AfL that is of interest here – the children must have the tools to peer-assess and have a reason to do so. It has been stated that “for peer-assessment to be successful, children need to work understand why they are being asked to work collaboratively and see the relevance of and recognise what it means to be working in such a manner” (Hansen 2017). Relating this argument to my own method of AfL in my year six classroom, the children were made aware of the reasoning behind the traffic light fans – they were told that in order to complete the tasks that they needed to understand what I was asking of them, and they could only do this if they told me directly what they understood and what they did not, and communicate with me where they felt they were in their understanding. This method of reflective practice by the teacher provides a more effective and useful learning environment for the pupils. “For those teachers who pause to listen, student voice presents a strong pedagogical tool” (Bourke 2016) – teachers need to allow their pupils to utilise their voice and provide them with a platform to speak and be heard in order for the teachers themselves to become better educators, and for the pupils to become more “ambitious, capable learners” (Welsh Government 2022). Furthermore, it is also discussed that pupil self-assessment has profound implications for teaching and learning style, since a commitment to share with pupils responsibility for learning suggests the adoption of classroom practices which embrace the ideals, goals and principles of self-assessment and encourage teachers to develop skills in participant observation rather than didactic skills (Broadfoot & Towler 1992). The ability to peer-assess effectively enables learners to discover how they learn best and how they prefer to learn, by investigating which strategies work and which do not (Hill 2017) – peer-assessment promotes a level of self-awareness and self-sufficiency that children arguably need in order to become healthy, confident individuals (Welsh Government 2022). One could argue against this however, and counter these arguments by saying that providing the pupils with too much ownership and autonomy over their own learning, that you are diminishing a teacher’s responsibility and professional judgement – “Authorising students’ perspectives involves changes in mindset as well as changes in the structure of educational relationships” (Cremin, Mason & Busher 2010).
          My specific AfL strategy was focussed on self-assessment, each pupil was provided with a traffic light fans (Figure One) – after a task was set or an explanation was given, I would ask the children to ‘traffic light me’ – the children would then hold up the appropriate colour fan, indicating where they felt they were in their understanding. This allowed me to provide extra explanation if it was required, or to alter the approach I was taking with the lesson. The children overcame their feelings of shame or humiliation (if they felt that) by holding up the fans throughout the lesson, when they encountered a problem, rather than when I asked them – this mean that they felt their concerns were more discreet and I could help them more directly and successfully. This allowed the children further autonomy and ownership of their learning, putting them in the driving seat – something that Wragg in 2001 stated as a requirement of successful learning. The traffic light fans were something I came up with once I had already begun teaching, as I felt that the children were concealing their confusions, resulting in ‘fussy’ behaviour, and the quality of work being lower than was [image: ]expected of them. Through formulating this plan I inadvertently went through Kolb’s Experiential Learning Cycle (Figure Two) – completing this cycle has demonstrated my ability to be a reflective practitioner. My ‘concrete experience’ was teaching lessons that weren’t being completed to the level they should be. My ‘reflective observation’ was noticing the fussy behaviour and low quality of work. The ‘abstract conceptualisation’ was the why – ‘why are these problems arising?’. The fourth and final stage of my reflection came through the formulation and introduction of the traffic light fans – attempting tackle the concerns raised through the reflective observation. The introduction of this AfL strategy immediately reduced the fussy behaviour and the pupils remained on task throughout the while lesson, this was because they were able to get on task straight away rather than being confused about the task, therefore unable to complete it. Furthermore, the quality of work improved greatly. Moving forward in my teaching career I will continue finding strategies to help and improve the quality of the learning environment for both the pupils and myself through the use of Assessment for Learning. Upon researching the use of peer and self-assessment, I have cemented and solidified my views on creating balanced and democratic teacher/pupil relationships through reading the work of Broadfoot & Towler, who suggest self-assessment and regular dialogue can only have a positive impact on the partnership between teacher and pupil. Throughout the Experiential Learning Cycle that I completed, four of the five standards of teaching and leadership outlined by the Education Workforce Council (EWC) were met. The first, ‘pedagogy’ was met through the altering and changing of teaching style and approach taken throughout the lessons. The second, ‘professional learning’ was met through the continued research on peer and self-assessment. The third, ‘innovation’ was met through the creation and introduction of a strategy that the class had not used or seen previously. The fourth standard, ‘collaboration’ was met through the development of the democratic relationship discussed by Wragg and the carried out by myself. Throughout my teaching career I will continue to develop and improve my practice through the use of Assessment for Learning, using all four strands.Figure Two
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Appendix
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	I planned and delivered the fourth lesson in my global food topic. My main aims were to be more confident, to continue developing my classroom management (Pedagogy: Refining - managing the learning environment) and to continue using the traffic light AfL strategy (Pedagogy: Influencing - listening to the learners). There were three main activities of the session - a true/false game, watching a video and discussing it, and creating a poster (see lesson plan). One of my areas for improvement from the previous global food lesson was to give the children more information before a task to help them create work of a higher quality, and also to allow the children more room for individuality in their explanations and definitions. I feel like I met and exceeded all of those targets during this lesson. I also had a brief post-lesson reflection with the class teacher at the end, who agreed that I had met the targets of the lessons and improved massively in comparison to the previous day.

	What have you learned?

	This lesson was of extreme significance and importance to me because I felt 100% confident throughout the whole lesson and was comfortable in the 'teacher' role. Developing my confidence I feel is the primary way that I can improve my practice and develop as a teacher because the reasons behind most of my failures/limitations in the classroom is down to my lack of confidence. Furthermore, the children were completely engaged during the entire lesson and did not require reminding to lower the noise level or reminding to stop fussing/being silly - meaning that I am exceeding my target of being 'on track' for Pedagogy: Refining - managing the learning environment. The use of and engagement with the traffic light fan AfL strategy is very good and is working as intended, the children are comfortable using it. Furthermore, I improved on the areas pinpointed during the last lesson, by providing the students with more information to encourage higher quality work - the pupils were well provided with information and techniques and were able to complete work to a higher standard than I had anticipated and hoped for.

	What next?

	What I would like to do next is develop smaller, more discreet areas of practice - for example, during the post-lesson reflection with the class teacher we discussed how I could do more 'mini plenaries' throughout the lesson, and to utilise a video more whilst it is playing.



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	I planned and delivered my fifth Global Food lesson on Fairtrade. There was a PowerPoint that the class engaged with, the children took turns reading slides, which they really enjoyed (see PPT attached). The children then had their 'challenge' - to find out specific information using their laptops on the Fairtrade website. The children then played a true/false game and a game of Kahoot. My aims for the session were to keep the focus in the room, to keep developing my classroom management (Pedagogy: Refining - managing the learning environment) and to continue using AfL (Pedagogy: Influencing - listening to the learners) in my practice.

	What have you learned?

	The children really enjoyed the lesson and remained focussed and on task all afternoon. The quality of work the children produced was very good and demonstrated their level of understanding, and therefore my practice. The lesson exceeded my expectations as I felt completely confident and in control the entire time - I utilised the laptops (DCF) and kept the learners engaged. Furthermore, I did not need to remind the children about noise level or to go back on task (management) - the fact they remained engaged aided in this. I was also had more 'presence' in the room - which was something my mentor and I picked up during my English lesson earlier in the morning, having more of a presence was much easier for me in the afternoon's topic lesson because I felt confident and did not think about the fact I was being watched by my mentor. Moreover, I enjoy teaching topic lessons as I feel less pressure and am able to have more 'fun'.

	What next?

	Moving forward I will try to keep up the 'presence' that I had during this lesson - I will also try to continue planning and delivering engaging lessons in order to maximise the quality of work the children are producing and to limit the possibilities of behavioural disruption. Furthermore I will try to develop the use of fun and engaging pedagogies in other AoLEs - as this is something I struggle with - I tend to think of maths and English as 'serious' areas and topic has 'fun' areas - maths and English can be made fun too, even in year six.




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	I taught my first 'proper' lesson, which was also the first lesson of my Global Food topic. The main part of the lesson was a carousel, with children being active around the classroom and doing practical activities. The purpose of the lesson was to spark interest in the topic and enlighten the children to the idea that not all food comes from the UK, it has to travel across the world. Furthermore, I used the lesson to do a pupil voice (see lesson plan) to help me to plan the future lessons and keep engagement levels high. I chose to focus on professional standards Pedagogy and Leadership.

	What have you learned?

	The children were very engaged and enthusiastic throughout the lesson and were interactive and eager to answer questions and give their opinions. The children particularly enjoyed the carousel element of the lesson, and the practical activities - it made a nice change for them as usually the majority of their work is written down in their books. A carousel lesson is definitely something that I would do again in the future, it shows my ability to engage with the Pedagogy standard well, showing my ability to deliver blended approaches to learning. The lesson met the intended outcomes and exceeded my expectation for the afternoon as the children showed passion, enthusiasm and genuine interest in the topic. Furthermore, I gained a good insight into the different ways the children want/like to learn, and what exactly they want to get out of the topic itself (through the pupil voice).

	What next?

	The one thing that I think could have improved my practice, and the lesson itself, was not allowing the children to get over excited whilst doing the tasks - I need to be more assertive and authoritative in my classroom/behaviour management strategies. The children listened when asked and lowered the noise level when asked, however I did need to keep reminding them to keep the noise down, as they were getting very enthusiastic and excited about the topic. 




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	I planned and delivered my fifth Global Food lesson on Fairtrade. There was a PowerPoint that the class engaged with, the children took turns reading slides, which they really enjoyed (see PPT attached). The children then had their 'challenge' - to find out specific information using their laptops on the Fairtrade website. The children then played a true/false game and a game of Kahoot. My aims for the session were to keep the focus in the room, to keep developing my classroom management (Pedagogy: Refining - managing the learning environment) and to continue using AfL (Pedagogy: Influencing - listening to the learners) in my practice.

	What have you learned?

	The children really enjoyed the lesson and remained focussed and on task all afternoon. The quality of work the children produced was very good and demonstrated their level of understanding, and therefore my practice. The lesson exceeded my expectations as I felt completely confident and in control the entire time - I utilised the laptops (DCF) and kept the learners engaged. Furthermore, I did not need to remind the children about noise level or to go back on task (management) - the fact they remained engaged aided in this. I was also had more 'presence' in the room - which was something my mentor and I picked up during my English lesson earlier in the morning, having more of a presence was much easier for me in the afternoon's topic lesson because I felt confident and did not think about the fact I was being watched by my mentor. Moreover, I enjoy teaching topic lessons as I feel less pressure and am able to have more 'fun'.

	What next?

	Moving forward I will try to keep up the 'presence' that I had during this lesson - I will also try to continue planning and delivering engaging lessons in order to maximise the quality of work the children are producing and to limit the possibilities of behavioural disruption. Furthermore I will try to develop the use of fun and engaging pedagogies in other AoLEs - as this is something I struggle with - I tend to think of maths and English as 'serious' areas and topic has 'fun' areas - maths and English can be made fun too, even in year six.
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[bookmark: _GoBack]Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Miss Esther James
	Class:
	Year 6

	AoLE or Subject
	Global Food
	Date:
	16.11.21

	Lesson Focus:
	To think about the impact of food waste on our world. To design and create a poster for the pupils of the school, informing them of the different ways that food is wasted and how we can waste less food. The winning poster will be put on display around the school.

	Meaningful links to Curriculum 
	Four Purposes
· ‘ethical, informed citizens’ – the pupils will be informed on the impact of food on our environment and will learn to be ethical by considering how to improve the situation for our world by their decisions. 
· ‘ambitious, capable learners’ – the children will be ambitious by actively trying to improve the environmental situation.
· ‘enterprising, creative contributors’ – the pupils will need to be both enterprising and creative to come up with potential solutions to tackle the environmental crisis caused by food consumption and exportation.

Humanities
· ‘enquiry, exploration and investigation inspire curiosity about the world, its past, present, and future’
· ‘I can use my experiences, knowledge and beliefs to generate ideas and frame enquiries. (progression step 3)

· ‘our natural world is diverse and dynamic, influenced by proccesses and human actions’ 
· I can describe and give simple explanations about the impact of human actions on the natural world in the past and present’ (progression step 3)

· ‘informed, self-aware citizens engage with the challeneges and opportunities that face humanity, and are able to take considered and ethical action’
· ‘I can understand the consequences of my actions and the actions of others, and how these affect local, national and global issues’ (progression step 3)

Health and Wellbeing
· ‘our decision-making impacts on the quality of our lives, and the lives of others’
· ‘I can recognise that some decisions I make will have a long-term impact on my life and the lives of others’ (progression step 3)
· ‘I can understand that decisions can be made individually and collectively, and that they can be influenced by a range of factors’ (progression step 3)

	Meaningful links to:
Cross Curricular Responsibilities
	Literacy
· Listening as part of a collaborative talk – ‘I can listen to and respond to others with questions and comments which focus on reasons, implications and next steps’ (progression step 3)
· Clarity and vocabulary – ‘I can make appropriate choices about vocabulary, idiomatic language and syntax in order to express myself with fluency and clarity’ (progression step 3)
· Collaborative talk – ‘I can contribute to group discussion in different roles, taking responsibility for completing the task well’ (progression step 3)


	Personal Targets (Linked to QTS and identifed in weekly review)
· To be more confident
· To continue the traffic light AfL strategy Pedagogy: Influencing – listening to the learners
· To continue developing and using classroom management strategies Pedagogy: Refining – managing the learning environment




	Learning Objectives (focus on Learning- use accessible vocabulary):

	L.O. To explore why food is wasted in the UK, and how we can waste less food.

L.O. To design and create a poster for the staff and students of the school, informing them of the ways they can reduce food waste, and persuading them to be more eco friendly. 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can think about why food is wasted and what implications wasting food has on the environment
· I can use persuasive language to persuade my school community to waste less food
· I can use my creativity skills to design a persuasive and informative poster

	· The pupils will be able to think ethically about the implications of food waste on the world
· The children will be able to use persuasive techniques to encourage their readers/audience to waste less food
· The pupils will be able to use their creativity to design a poster appealing to both a younger and older audience




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	When the pupils are finished with their afternoon activities I will arrange them in a seating plan that I have made. 

I will ask the helpwr y dydd to give each child a mini whiteboard and a whiteboard pen. I will then put the PowerPoint up on the board. On one slide there will be a statement regarding food waste, the children will write ‘true’ or ‘false’ on their whiteboards and hold their answer, on the next slide there will be the answer and a justification if neccessary. This activity is for the pupils to engage with the idea of food waste being a large problem in our world today.


	Pupils to pack away after afternoon activities. Helpwr y dydd to hand out whiteboards and pens to each pupil. Pupils to write either ‘true’ or ‘false’ on their whiteboard in response to the statement and hold up their answer.






	

	

Teaching & Core Learning
	Activity One
When the whiteboards and pens are put away I will put on a video 

https://www.youtube.com/watch?v=RL_NYVxe8uY 

about food waste and the implications of it. Following the video I will pose questions to the class to check their level of understanding and retainment of the information. 
· What does Paul do to waste food?
· What other ways is food wasted?
· What are the main reasons that food is wasted?
· How does food waste affect the environment?

I will write the ideas on the board ready for the second activity, and to print and stick in the children’s books later on.

Activity Two
The main task of the lesson will be to create a poster to be put up around the school. The poster will have two main purposes – the first is informing staff and students of why food is wasted and the impact food waste has on the environment. And the second is to persuade people to be more concious of wasting food, encouraging them to make a big effort to waste less. I will add a competitive element to the task by telling the children that the most informative and persuasive poster will be put on display around the school, and the winner will get 10 Dojo points. Before the children begin I will go through persuasive techniques, and will put a persuasive phrases mat on each table for the children to use as sentence starters/inspiration. I will emphasise these points to the children continually –
· Get the writing part of the poster done first, and then draw/colour
· Use persuasive language – you want to persuade your reader to be more eco friendly, you also need to inform them why they should be more concious of wasting food
· Think back to the video and the PowerPoint for inspiration and ideas

The children will write the date and L.O in their books, and stick the sheet in.




	Children to watch video and engage in discussion. Then create a poster





	

	

Plenary
	I will ask the children to pack away and to bring their posters to the front – the result of the competition will be revealed tomorrow! 

I will hand each child a post-it note and ask them to write on it one change they could each make today to waste less food, and stick it in their books. (the posters will be stuck in tomorrow, after the posters are judged and photocopied)

If there is time at the end of the day we will play a game of Kahoot – the children love this game and engagement levels are extremley high



	





	




























Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	· The pupils work was of a far, far higher standard than the previous lesson – the children were creative and innovative and were able to work well collaboratively
· The children were able to think ethically about food waste and were able to make connections between the lesson and their ‘real life’ at home
· The children’s posters were both informative and persuasive
· The pupils were able to recall specific facts and ideas from the video and vocalise them to the class – the video acted as a catapult for ideas and provided the children with plenty of information to create a high quality piece of work


	Next Steps for Progress

	





	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· The class were focussed, engaged and on task throughout the lesson – I did not need to remind them once about the noise level or silly behaviour Pedagogy: Refining – managing the learning environment
· The use of and engagement with the AfL traffic light strategy was good and provided me with the right information to help raise the level of understanding in the room and helped me to help the children produce very high quality work Pedagogy: Refining – assessment and Pedagogy: Influencing – listening to the learners
· I had the confidence to be a more authoratitive figure and ‘teacher’ within the classroom and because of this I was able to provide the pupils with enough information to allow them to feel more equipped for the lesson and produce quality pieces of work Pedagogy: Advancing – progression in learning
· I allowed the pupils more room for creativity and individuality in their work, and I think this helped the children to retain the information better Pedagogy: Advancing – progression in learning
· All these factors helped the children to remaain engaged and focussed, and to produce their best work


	Areas for my Development

Personal Targets for Progress

	· Do mini plenaries more often throughout the lesson – use this as an AfL strategy to double check understanding and engagement Pedagogy: Refining – assessment and Pedagogy: Influencing – listening to the learners
· To pause a video for a minute or so at significant parts whilst the children are still watching it to clarify understanding and emphasise key arguments/points
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