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[bookmark: _GoBack]Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy. 
Donaldson states that “Creativity and enterprise are central features of modern life that should be developed and extended throughout a school career” (Donaldson, 2015, p.28). He goes onto say that during school, children’s imaginations should be stimulated which in turn creates excitement and encourages creative thinking (Donaldson, 2015).However, the skills that children are currently learning in school are not the skills that they need to thrive in the 21st century. This is supported by the World Economic Forum, Soffel (2016), which states that the gap between these two sets of skills is becoming more apparent and that the traditional style of learning is hindering children in their development. The question must now be asked which skills do children need to learn in order to succeed. Charlton (2019) carried out research from employers which found that they are looking for candidates who have a mixture of both hard and soft skills, with creativity sitting at number one in the list of desired qualities. It is not just creativity that children must develop to play their part in modern society. The Welsh Government (2017) states that it is a national mission to develop a school system which encourages ambition within its students to ensure they fulfil their potential, are provided with the correct skills to live in a modern world and continue to achieve and learn throughout their lifetime.  
Adobe (2012) carried out research on the beliefs and attitudes towards creativity in school, work and home, and found that one barrier to developing creativity was that people felt they were not given enough time to think creatively and an environment in which they felt comfortable to think creatively. Therefore, schools must provide children with environments where they feel safe to think creatively and a teacher who ensures that the child is given enough time to develop their thoughts. 
One of the four purposes of the curriculum is for children to become capable learners. An Estyn (2016) good practice report found that Pembroke Dock Community School were encouraging their pupils to become more capable independent learners at assessing their own work. Encouraging the children to become more independent resulted in pupils expressing their thoughts about their progress and allowed children to use the skills they had learnt and adapt them to investigate ways in which they could improve their learning. 
The National Advisory Committee on Creative and Cultural Education (NACCCE) define creativity as “Imaginative activity fashioned so as to produce outcomes that are both original and of value” (NACCCE, 1999, p.30). However, it must be noted that this is not the only definition for creativity Joubert (2001) states that creativity is very difficult to define as when it is given a definition people will interpret it in different ways. Gardner (1997) defined creativity as being able to solve problems and create new questions. With Gardner defining creativity as more of a skill, Lucas (2001) states that creativity is a “state of mind” where different parts of the brain work together as one. However, as Fisher and Williams (2004) note, research that has been carried out over the years has yet to fully explain the concept of creativity and  although we are aware of what creativity is when we witness it we are still unable to explain the process behind it. Robinson states that creativity is “the process of having original ideas that have value” (Robinson, 2015, p.34). 
Jesson (2012) defines enterprise skills for children as the skills they will need to thrive and succeed in the future. She goes onto say that children with developed enterprise skills will be able to acknowledge and identity different ways in which they are able to apply their creativity skills. Allman (2012) further supports this by stating that enterprise and creativity skills are linked together and that one cannot develop without the other. Reynolds (2016) states that children benefit from developing enterprise skills as they are not spoken at with information by the teacher but instead are able to work individually or in groups to solve problems which in turn develops their communication skills.  
Barras (2014) recognises that although there is a debate as to whether creativity can be taught or whether it is innate, that it is now recognised that schools are hindering creativity and therefore means that each child is born with some creative skills. He goes on to state however, that it is important to understand that we should not be pressuring children into being creative in order to ensure a successful career, but they should be encouraged to think creatively day to day. 
Within the Norwegian National curriculum, it states that “Education must demonstrate how creative energy and inventiveness have constantly improved the context, content and quality of human life” (Beetlestone, 1998, p.1). The importance that creativity has on humans is further supported by May (2009), who states that creativity is seen as a building block of the human species which enables them to perform at the highest level and engages curiosity, promotes well-being and focuses concentration. With such importance placed on creativity we must ensure that children are being given the opportunity to develop these skills throughout their education. However, there is a worry that educators are unwilling to promote creativity in children as it will result in a lack of concentration and will encourage too much free expression (Robinson, 2017). Drapeau (2014) further identifies the worries schools have when developing creativity, and states that schools struggle to incorporate creativity into their classroom and are unaware of strategies they can use to develop creativity.
In 1968 George Land carried out a longitudinal study to test the creativity of 1600 children between the ages of 3 to 5 years old. The test used was the same test which he had invented to help select engineers and scientists for NASA. The same children were re-tested at the ages of 10, 15 and as adults. The results showed that when tested at age 5, 98% of children had the result of creative genius.  However, the percentage dropped dramatically when age 15 to 12%. The decline continued when 280,000 adults were tested, showing only 2% achieving creative genius. After analysing the results, he concluded that “non-creative behaviour is learned” (Naiman, 2019).
This research suggests that all children are born creative and that it is the environment and people that surround them that will determine their level of creativity as they grow. This is supported by Sharma (2009) who states that each child is born with creative potential but this can be subdued if it is not nurtured correctly, and that parents and teachers either from their own actions or dictating the children’s actions are destroying their creative capacity. Therefore, it must be questioned as to whether it is schools that are killing children’s creativity. Sommer (2014) states that schools are ill prepared to develop the next generation of creative learners and that children are given few chances to think outside the box which in turn only prepares them for the known challenges they may face and not the unknown challenges that will appear in an everchanging world. A reason behind teachers suppressing children’s creativity can be because they believe it will lead to unruly behaviour in the classroom (Beghettoand Kaufman, 2014). Runco (2014) further supports this point stating that even teachers who have the greatest respect for developing creativity have a negative attitude towards the traits of a creative child. Ken Robinson gave one of the most influential speeches on creativity, stating that schools are killing creativity and that in fact “we don’t grow into creativity; we grow out of it. or rather we get educated out of it” (Robinson, 2007). However, Wang et al. (2006) provide biological reasoning as to why people become less creative as they get older. They state that the dorsolateral prefrontal cortex (DLPFC) is one of the last parts of the brain to fully develop in adulthood, which would affect a person’s creativity as this part of the brain filters ideas which stops ones that may seem ‘negative’ from surfacing and makes a person stop and think before carrying out any ideas. This therefore stops the flow of generating original ideas. This evidence supports Land’s 1968 research in which the older the child the lower their creativity score, which could be a result of their DLPFC developing.   
After much research into creativity, Guilford (1950) created the phrase modes of thinking which were split into divergent and convergent thinking where imagination is used in divergent thinking and logic is used in convergent thinking (Rajamanickam, 2004). The Creative Education Foundation (2020) define divergent thinking simply as generating lots of ideas before evaluating each one. Bernhard (2013) has a similar definition, stating that divergent thinking is about opening your mind to thinking in different directions. As a result of thinking differently to others, children are able to produce fresh and original ideas which are at the core of creativity. This is supported by Runco and Acar (2012) who state that divergent thinking leads to originality which is a key feature of creativity within an individual. This originality can be fostered from a young age as children are naturally curious about the world around them which provides educators with a good starting block to use this curiosity to develop and generate original ideas (Mayesky, 2009). Baer (2014) states that divergent thinking plays a major role in developing people’s creative thinking.  
However, it must be noted that thinking outside the box is not always encouraged in schools as children are too afraid to say the wrong thing, when in fact it should be encouraged as our ability to think divergently is higher as a child than it is as an adult (Goodman, 2015).The worry of giving the incorrect answer can occur if a child is using too much convergent thinking. Convergent thinking is the process that occurs after divergent thinking has taken place. It allows an individual to identify and focus  on the most promising ideas and filters out any bad ideas focussing in on one correct answer(Puccio, Murdock and Mance, 2007).Land (1968) believes that expecting children to use both divergent and convergent thinking at the same time is overwhelming for them. Children should be given the opportunity to express and analyse their ideas in the moment and then once the activity has finished, they should be allowed for convergent thinking to occur to sort through and evaluate all their ideas to reach the best solution.  Children should have the freedom to express all their ideas, and only after a period of time should they sit down and assess all of their different ideas (Skillicorn, 2016).
One way of ensuring children do not get confused by having too many thoughts at once from divergent and convergent thinking is to use Debono’s six thinking hats method. The six thinking hats allows children to only wear one thinking hat at a time to carry out one type of thinking, for example the white hat allows children to think about the information they have and what other information may be needed. This can prevent confusion and negative thoughts and the focus is on the information that is needed (de Bono, 1993). 
Allowing children enough time to think is a key factor to achieving creativity (Nemiro, 2004). Bowkett (2014) supports this and states that putting children under a time pressure will produce poor results, when in fact if you allow for more time the ideas produced will be more rewarding for both the teacher and the pupil. Chong (2014) further supports the need for time to think, and states that the traditional teaching of drilling information and not allowing children to process and think can be detrimental to developing their creativity. However, Sharp (2004)recognises that as well as allowing time for children to be creative, teachers must acknowledge that the results eventually produced may not seem original and creative to the teacher but for that individual child their idea is original and creative in relation to their personal stage of development.
If these original ideas are to be produced children must be in an environment where they feel they are comfortable to do so (Kliem, 2014). Kaufman and Sternberg (2010) support the importance the environment can have on creativity and states that a permissive environment allows for more divergent thinking to occur than an environment which focuses solely on finding the correct answers and testing children. The responsibility of the environment falls onto the teacher to ensure they are creating an environment which encourages children to take risks, play, reflect and think flexibly (Jones and Wyse, 2004). Ensuring that the teacher understands the impact the environment can have on children’s creativity is vital to ensuring that children are able to develop their creativity. Jeffrey and Woods (2009) support this and state that learners who are involved in the discussion of what will be placed in their environment feel a sense of ownership of it which in turn encourages their creativity within the classroom. 
Karl Duncker developed the term functional fixedness in 1945, which was described as a mental block that prevents people from thinking creatively in order to solve a difficult and unusual problem (Glaveanu, 2019). To determine the effects functional fixedness can have on problem solving, he asked students to mount a candle onto the wall to allow it to burn. Some were given the items needed to complete the task laid out on a table and others were given the pins inside a cardboard box. The results found that those who had the items placed inside the box found it more difficult to complete the task as they did not see the box as a part of the solution, but when this was given to younger children they showed no sign of functional fixedness (Coon and Mitterer, 2008). A possible reason for the younger children not experiencing functional fixedness may be a result of less knowledge of objects and their real world uses (Goswami, 2011). However, in 1962 Sam Glucksberg further developed functional fixedness by using incentives to try and develop creativity. Two groups were given the same task of mounting the candle to the wall with one group being told the quicker they carry out the task the more money they can gain. He found that instead of motivating people and gaining a higher success rate it had the opposite effect, with less people from the group who were given the incentive of money successfully carrying out the task (Kounios and Beeman, 2015). This suggests that giving children incentives to carry out a task quicker supresses their creativity and provides a mental block as too much focus is placed on the incentives. This is supported by Pink (2009), who states that incentives are meant to allow your mind to think clearly and develop creative ideas but instead clouds judgement and reduces creativity. Therefore, if teachers are setting deadlines or giving a reward for completing a task within a set time, they are not motivating the children but instead stopping them from developing their creativity and enterprise skills (Shalley, Hitt and Zhou, 2015). 
Instead Ryan and Deci (2000) state that children should have self-determination and that their motivation should be based on autonomy, mastery and purpose. If children can avoid functional fixedness, one strategy that can be used to develop a children’s creativity is Bob Eberle’s scamper model. Eberle (1996) states that the scamper model allows children to recall knowledge from their memory and adapt and combine it to produce creative outcomes while expanding and stimulating their imagination. Furthermore, Serrat (2017) recognises that although the scamper model is a beneficial learning tool, if the supervisor does not foster the creativity by producing an enabling environment then the scamper model would be ineffective for developing creativity. 
Within the current curriculum there is too much of a focus on children reproducing knowledge they have learnt (Haigh, 2008). Costa and Kallick (2008) state that much more importance should be placed on how children produce knowledge rather than reproduce it and how they use and adapt their skills in various situations which can be identified through habits of mind. Habits of mind are strategies and skills that are used when children are not aware of the answer. Costa and Kallick (2009) state that children should be immersed in a rich environment where they are encouraged to take risks, think flexibly, persist and be aware of the time they need to take before carrying out a task. These skills link strongly to a set of attitudes and attributes that Dacey and Lennon (2000) state stand out in creative achievement, which are self-control, determination, perseverance and sustained hard work. These type of skills and characteristics were found by Brolin in 1992 who states that the creative person was seen to have strong motivation, endurance and intellectual curiosity (Craft, 2001). 
Developing children’s creativity is key in the 21st century. However, while their creativity is being developed how are we able to assess if they are on track or not. Ellis Torrance in 1966 developed the work of Guilford and created the Torrance Tests of Creative Thinking (TTCT), which was scored on the skills of fluency, flexibility, originality and elaboration (Tan, 2007). These four components are also elements of divergent thinking which therefore suggest that divergent thinking should be encouraged and developed in schools for children to become creative thinkers. Assessing children’s creativity through these sets of skills will place less pressure on children allowing them to fell less judged (Leech, 2005). Sawyer (2002) supports this and states that for divergent thinking to occur and be assessed the teacher must avoid ridicule and praise abstract thoughts. Not only must the teacher avoid ridicule, as stated earlier the environment plays a vital role in developing children’s creativity and also the assessment of a child’s progress. Estyn (2017-2018) found that schools which had record of assessment and progression were those which created an environment where the child felt safe and could thrive. 
The National Improvement Hub (2019) state that developing enterprise skills in education is important for young people as they develop skills for life, learning and work. The British Council (2017) support the development of enterprise skills in young people stating that the employability of young people will depend on the way in which education react to the ever-changing needs of the modern world. A benefit of children developing their enterprise skills in school is that is allows those who are from a disadvantaged background to have the same opportunity to develop skills needed for employability in the 21st century (Cox, 2000). Just like creativity, it is unclear whether people are born with enterprise skills or whether they are learnt. Young (2014) states that every child that arrives at primary school has an enterprising attitude and that it is then down to the school to ensure that the skills are developed and used in a way to optimise their learning. However, Williamson, Beadle and Charalambous (2013) state that children’s enterprise skills cannot be developed appropriately if teachers are not qualified or confident enough to develop these skills within the classroom. 
Having considered different theories on creativity it is important that teachers are able to evaluate their own effectiveness in incorporating creativity and enterprise into their lesson.  
Desailly (2015) states that a creative teacher must be willing to balance structure in the classroom along with flexibility and innovation and that they must be comfortable with the fact that flexibility sometimes leads to uncertainty to develop their children’s creativity. The NACCCE support this and state “Teachers cannot develop the creative abilities of their pupils if their own creative abilities are suppressed” (NACCCE, 1999, p.90). Therefore, it is evident that teachers need the support to develop not only their creativity and enterprise skills but the skills of their pupils also. Loughnan (2013) further emphasises the challenges that teachers can face to develop their creativity and enterprise skills and states that teachers’ timetables are already stretched to incorporate other areas of importance which makes it difficult to find the time to develop both creativity and enterprise skills.
To assess my own pedagogy, I will evaluate my creativity and enterprise skill against the EntreComp Framework written by the European Commission (EC) (European Commission, 2016). 
The Entrecomp Framework is an assessment tool for creativity. However, it must be noted that the Entrecomp Framework focuses a lot on entrepreneurship and business skills which therefore cam make it difficult to assess for creativity.
The Entrecomp Framework is split into three areas which are ideas and opportunities, resources and into action. I will be assessing myself against the creativity and motivation and perseverance competencies. It is important as teachers to ensure that we regularly self-assess our skills to ensure that we are providing the correct teaching to ensure pupils are reaching their potential. Danielson and McGreal (2000) support this and state that it is important for teachers to self-assess to ensure they are aware of where their strengths and weaknesses lie and identify steps that can be taken to improve. 
The first thread within the creativity area that I will assess myself against is to ‘be open and curious’(EC, 2016, p.24). Dewey highlights the importance of teachers being curious as it ensures a willingness to a wide variety of ideas and perspectives thus creating an environment that fosters curiosity and creativity (Meadows, 2014).I feel I am at foundation level 2 on this thread which means I feel I can ‘explore new ways to make use of existing resources’ (EC, 2016, p.24). The evidence for this can be found in appendix 1 in which the school mentor has discussed how I used party hats to develop the children’s understanding of the function machine. The party hats were originally placed in the celebration corner of the classroom.  However. I decided to remove them and utilise them during a maths introduction. This therefore means that I overcame functional fixedness in order to use the party hats as a part of a machine. Faggiano, Ferrara and Montone (2017) state that it is important for teachers to overcome their own functional fixedness to ensure that pupils are benefitting from the new and engaging resources that are available to them. Nehring (2014) further develops this point by stating that if teachers are unaware of their own functional fixedness then they will be unable to identify when a pupil is experiencing functional fixedness. 
The next level which I hope to achieve is level 3 which states “I can experiment with my skills and competences in situations that are new to me” (EC, 2016, p.24). To progress to this level as a teacher I must be willing to take some risks in my teaching which at times can be daunting. Petty, Good and Putman (2016) recognise that some teachers are too worried to take risks as they fear it will cause friction between themselves and other members of staff who do not necessarily agree with the same style of teaching. To achieve this on my next professional teaching experience (PTE) I will use different teaching and behaviour strategies that I have learnt this year in my new class. By using new teaching strategies, I can identify what will and will not work within my class building on mistakes made. I will try and utilise de Bono’s thinking hats within the foundation phase when introducing sessions to the pupils. Bianco (2018) supports teachers taking risks and making mistakes in their classroom as it shows pupils that it is okay to make mistakes and that the classroom is a safe environment where they will not be judged and can learn from mistakes that are made. 
The next thread is to “Develop ideas” (EC, 2016, p.24). It is imperative that teachers can build on and develop ideas to ensure a pupil’s learning is progressing. Lucas and Spencer (2017) support this and state that for creativity and enterprise skills to be developed in pupils, a teacher must recognise an original idea and have a willingness to take and build on the idea for the pupils learning. I feel I am at foundation level 2 on this thread which states that “Alone and as part of a team, I can develop ideas that create value for others” (EC, 2016, p.24). Evidence to support this can be found in appendix 2 showing that whilst on PTE I used my own subject knowledge to support the learners, but also worked alongside the class teacher to generate lesson plans and ideas for a mid-term plan. Searle and Swartz (2015) support the need for collaboration with others as it develops a teacher’s communication and listening skills but also allows for further divergent thinking whereby two teachers can bring ideas together to create the best outcome for their pupils. Sale (2015) further supports the need to work as a team when developing creativity as educators have the opportunity to discuss what did and didn’t work within their classroom and gain feedback from others as to different strategies they could try. To progress to the next level, I will need to be able to generate solutions to problems using resources available to me (EC, 2016). To achieve this, I must develop my divergent thinking to allow several ideas to be produced to ensure solutions are reached. I will set aside a period of time after school to use the whiteboard in the class to write various ideas for lesson planning to use as a visual resource to sort through ideas that can be used for future lessons. Baer and Kaufman (2012) recognise the importance of teachers developing their divergent thinking as they believe that if teachers are not willing to participate in that type of thinking then it is highly unlikely to occur in the classroom.  
Next, I will evaluate myself against the thread of “Define Problem” (EC,2016, P.24). I believe that I am intermediate level 4 which states I can “reshape open-ended problems to fit my skills” (EC, 2016, P.24). As a teacher you must be willing to adapt to the environment you find yourself in and be able to identify how and where you can make changes. Reddy (2005) supports this and states that with teachers finding themselves in more diverse classrooms, ensuring that they are able to overcome and adapt hurdles that they encounter along the way will enhance their teaching ability to further succeed in the profession. Evidence to support my placing at level 4 can be found in appendix 3. Having been aware of a child with severe special educational needs and with an understanding that this child had a love for space, I ensured that I incorporated it into my teaching and adapted different strategies for class management. Loughland (2019) states that adaptability is not just key to developing creative skills but also enterprise skills as it shows a willingness and capability to change to the needs around you. 
The next level states that I must be able to “describe and explain different approaches to shaping open-ended problems and different problem-solving strategies” (EC, 2016, p.24). In order to do this, I must develop not only my communication skills but also my confidence to ensure I am able to portray my ideas clearly. White (2016) recognises the importance of good communication skills as a teacher, as it demonstrates what is expected of the pupils and creates and environment where communication is encouraged. Quigley (2016) identifies that if a teacher does not have the confidence in themselves to deliver a good lesson or discuss certain topics then we cannot expect our pupils to be confident when it may be needed, for example group work/presentations. To develop my communication and confidence during my next PTE I will regularly attend staff meetings and voice concerns while also discussing with the class teacher new methods and strategies I would like to introduce. 
The penultimate thread within creativity is “Design value” (EC, 2016, p.24).  I believe that I fit the criteria of level 2 which states “I can improve existing products, services and processes so that they better meet my needs or those of my peers and the community” (EC, 2016, p.24). Evidence for this can be found in appendix 4 which is an ARC reflection on a lesson that was not as successful as hoped, and strategies that could be used to develop it further in the next session. Ewens (2014) recognises the importance of teacher reflection to ensure analysis is made of work carried out by both teacher and pupil and upon reflection engage in strategies to ensure progression. To progress onto the next level, I must be able to “identify the basic functions that a prototype should have to illustrate the value of my idea” (EC, 2016. P.24). 
The final thread within creativity that I will evaluate myself against is “Be innovative” (EC, 2016, p.25). I believe that I fit the criteria of level 1 which state “I can find examples of innovative products, services and solutions” (EC, 2016, p.25).  Evidence for this can be found in appendix 5 which is a lesson plan showing the use of the Popplet app on the ipad. Madden and Smith (2013) emphasis the use of new products within the classroom to allow pupils the opportunity to use products in different ways and to ensure they are learning skills that will equip them for the 21st century.
The thread within the motivation and perseverance that I am going to evaluate myself against is “Be determined” (EC, 2016, p.28). To have determination is vital to a successful teaching career. Wehmeyer and Field (2007) discuss the importance for a teacher to show self-determination as they emphasise the role model that teachers are for students. They believe that if a student sees a teacher give up, they are more likely to do the same when faced with a difficulty. Michali (2014) develops this point further by stating that when a teacher is developing their determination, they can co-learn to do so alongside their class so that their learners are given the opportunity to develop determination as well. I would place myself as intermediate level three which states “I can set challenges to motivate myself” (EC, 2016, p.28). Evidence for this can be found in appendix 6 which is an ARC reflection of a lesson that took place on PTE and the targets I set myself and the reasons for the targets. Rosati (2017) recognises that teachers should set themselves challenges so they do not become complacent and also as it sparks curiosity and motivation within the environment to see if the goal set can be achieved. Teachers should remind themselves that although they also need to challenge themselves to reach their potential, they also need to challenge their pupils and create and environment that encourages challenge (Jenkins, 2014). To progress to level four, I should be “willing to put effort in and use resources to overcome challenges and achieve my goals” (EC, 2016, p.28). I believe I can achieve this by ensuring that whilst on my next PTE I will use the resources within the classroom and place them in the enhanced provision area to ensure progression is happening whilst focus tasks are going on that will link to the learning objective. Wentzel (2000) highlights how teachers should strive to achieve goals they set themselves as it produces pride and satisfaction which is then portrayed onto the pupils. 
After evaluation and reflection is it clear that creativity and enterprise skills are needed and looked for in the 21st century both for pupils and for teachers this is supported by the World Economic Forum (2016) which stated previously found that creativity was number one in the list of attributes looked for when interviewing potential candidates for jobs. This shows that the education system must ensure that children are being given the opportunity to develop these skills. By using the Entrecomp Framework (2016) I was able to evaluate my creativity and enterprise skills in order to develop my own pedagogy within the classroom. By utilising the Entrecomp to evaluate my skills it is clear to see that support is needed to ensure that educators’ creativity and enterprise skills are not neglected or suppressed (NACCCE, 1999). 
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learning. You are professional and have an understanding of individual children's needs. Today you activated prior knowledge of one and two step function
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sarah marked work following the school’ s marking policy. A very good range of appropriate and effective teaching strategies were used in both whole class

and small group work. Personal assessments and teaching and learning evaluations were sed in detail in her lesson evaluations and weekly reviews.

Collaboration & Reflection

sarah had a very good working relationship with the teacher, the LSA in the class and other members of staff. She maintained a good degree of
professionalism at all times and developed a growing independence in planning, classroom management and in her role within the school. She progressed
very well from small group teaching to whole class teaching. She recognised the role of the teacher and senior mentor as one of a critical friend and in doing
so responded appropriately and effectively to constructive criticism and support. Sarah experienced and supported the class children on an over night stay

at the Urdd Centre in Cardiff.

Professional Learning

sarah had the ability to use her own subject knowledge in appropriate ways to support her planning, the delivery of lessons and the teaching and learning.
She effectively worked alongside the class teacher to prepare medium term plans. Her use of ICT as a teaching stimulus and aid is good and used effectively

to stimulate and deliver activities with enthusiasm.
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In her classroom management she listened to advice and support the modelling by the classroom teacher and made very good progress. Sarah was very
aware and i tune with the needs of a very challenging and demanding class and efficiently and independently developed the skills and knowledge to
manage the whole class effectively. She developed the understanding of how to effectively use the skills of classroom support to ensure access to learning

for all pupils. Sarah supported the class teacher to plan an over night stay for some Year 3 pupils and accompanied her on the trip.

PEDAGOGY- Refining teaching (towards sustained highly effective practice)

Lessons are all planned in advance after consultation with the teacher. most lessons were planned to incorporate skill development and the children's
perseverance and resilience Her planning and expectations demonstrated a very good awareness of the individual needs of the pupils including those with

particular learning and behavioural needs.
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