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Good teaching and learning means employing a blend of approaches including direct teaching.
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Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to your experience in school showing secure understanding, identifying strengths and areas for development for each principle.

A pedagogy is defined as the intricate relationship between teaching and learning. It embraces the concept that the practitioner is a facilitator of learning, acknowledging the needs of individuals, prepared to learn alongside students, uses significant practice to direct the process of learning and continuously reflects and enhances practice in light of research. A pedagogy encompasses teaching theory, teaching styles, and feedback and assessment. (Welsh Assembly Government , 2008)  Pedagogy stems from the word paidagögus which originated within ancient Greek society. There was a strong distinction between the activities of pedagogues and subject teachers, didáskalos. The meaning of pedagogy in Ancient Greek Societies was that everyone should share in life and appreciate the needs of people in order to flourish. (Smith, 2019) Practitioners use a range of academic disciplines to inform decisions they chose to make, alongside knowledge from personal experience. When discussing effective early childhood pedagogy in Researching Effective Pedagogy in the Early Years, Siraj-Blatchford, Sylva, Muttock, Gilden and Bell explain that the pedagogy should be intrusive and “any adequate conception of educative practice must be wide enough to include the provision of learning environments for play and exploration” (Siraj-Blatchford. et al., 2002, p. 27) Justifications behind decisions that practitioners make will develop their own pedagogical principles over their career. Having a thoroughly planned pedagogy can be hugely advantageous to the quality of teaching and learning of students, aiding them to gain a deeper understanding of fundamental material. If a practitioner is aware of the way they teach, it in turn impacts students’ perception, producing a collaborative learning environment. (Persaud, 2019) There are differing pedagogical approaches which can be broken down into four theories: constructivism, social constructivism, behaviourism and liberationism. In Researching Effective Pedagogy in the Early Years, the authors discuss how a pedagogy is complementary to the curriculum, as pedagogy refers to the teaching, and the curriculum is the content practitioners have to deliver to learners. (Siraj-Blatchford. et al., 2002) A curriculum is a plan of action focused on achieving ambitions and objectives, through learning activities appointed by the educational system. Introduced by the Welsh Government in 2010, the Foundation Phase is the statutory curriculum in Wales for all three to seven-year olds. The aim of the curriculum is to encourage learning to be enjoyable whilst effective and promotes children to be creative and imaginative individuals. (Welsh Government, 2015) An effective Foundation Phase practitioner needs to have knowledge, skills, and understanding of:
· How children learn and develop
· The Areas of Learning
· How to provide valuable learning environments and experiences to stimulate learning and motivate
· Good practise in teaching
· Good practice in assessment and observation of young people’s progress and planning for the continuation of education 
· Working collaboratively with others, sharing effective practice and reflecting
· Continuously developing professional skills, knowledge and understanding. (Welsh Assembly Government , 2008)
Professor Donaldson’s Independent Review Successful Futures is supportive of the Foundation Phase, discussing that the evidence received from discussions throughout Wales informs that the Foundation Phase was frequently mentioned as one of the current strengths of education in Wales. (Donaldson, 2015) During my time on PTE, I attended a training session on the 12 Pedagogical Principles with Cath Delve. When discussing the advantages of Curriculum for Wales 2022, she explained that the aim is for Key Stage 2 to become an extension on the Foundation Phase Curriculum, creating a continuum on active learning throughout time in education. (Delve, 2020)
Donaldson has constructed twelve pedagogical principles, here I will be discussing the methods in relation to having first-hand experience, and knowledge, identifying the strengths and areas of development for the three principles found in Successful Futures. I am going to start with the principle is “Good teaching and learning means employing a blend of approaches including direct teaching”. (Donaldson, 2015, p. 65) The Foundation Phase encompasses the holistic development of children, building on prior knowledge and learning experiences. The Foundation phase fosters equality of values and opportunities, and honours diversity. Partnerships with the home are encouraged and parents are recognised as the children’s first educators. Children learn through first-hand experiences, with the business of play providing the vehicle. The curriculum is planned as a continuous framework that spans over four years to meet the diverse needs of all young people, including those who are more able and those who are at an earlier stage of development. Progression is not steady, and children go through stages of rapid development and periods where learning reverts. Rather than focusing solely on age related outcomes, a curriculum for children should be suitable to their stage of learning, where they only move onto the next stages of their learning when they are developmentally prepared, in their own time. (Welsh Government, 2015) The Foundation Phase places emphases on hands-on learning, and children initiating learning is at the heart of the pedagogy. The Foundation Phase Action Plan outlines that practitioners should plan the learning environment to reflect pupils’ stage of development and interests, ensuring that they can apply, integrate and broaden their skills using resources will are constantly available. When pupils decide what areas they wish to work in, and work on their own will, this is called child-initiated learning. At my placement school the outdoor learning area has a range of resources that are used for continuous provision such as water tables, thinking tent, mark marking station, construction, etc. Practitioners should use challenges or activities, matching the topic of the session using resources along with the standard continuous provision resources. At my placement school areas such as reading, investigation, creative, ICT, were used for enhanced provision. These two provisions would be combined with adult direction, which is the process of teaching skills, knowledge and concepts through a whole class teaching approach. At my placement school the focused provision operated in a carousel cooperative learning format which involved the class teacher providing the overall concept, and students then worked in groups according to ability and moved around different stations, collaborating as they go. Good Foundation Phase Practice places a balance between the three provisions: continuous, enhanced, and focused. (Estyn, 2017)
Friedrich Frobel, German educationalist who founded kindergartens, is one theorist who supports the learning and teaching pedagogy strategies used in the Foundation Phase. Central to his theory was the development of the child through play and active learning. Frobel was the first person to formulate a curriculum based upon key learning experiences, offering structured activities with an aspect of play. (Welsh Assembly Government , 2008) A key aspect of the Foundation Phase curriculum is the child’s entitlement to structured play. Through play, children combine their learning, experiment with ideas, overcome hurdles, and make decisions independently and collaboratively, all whilst developing communication skills, concepts, language and concentration. Through active learning children develop transferable skills that apply across all Areas of Learning. Learning through experiential learning activities provides a foundation for continuity and progression. (Welsh Government, 2015)
The Welsh Government describes the Foundation Phase Profile as “… a summative assessment tool using observations and formative assessments to build up a holistic picture of children’s development and abilities in key areas”. (Welsh Government, 2017, p. 10) Observation is a key role in the everyday running of the Foundation Phase, with the main purposes of identifying where individuals are on the learning continuum in order to progress them and distinguishing any obstacles or exceptional ability. Through observing, teachers are able to assess how much progression children have made and determine whether further opportunities are needed to consolidate learning. (Welsh Government, 2015) “Foundation Phase outcomes incorporate the current baseline assessment scales and descriptions and the national curriculum level decryptions.” (Welsh Government, 2015, p. 49) The outcomes describe the type and range of capability that children working at a certain outcome should characteristically exhibit. Foundation Phase outcomes are not designed to be used day-by-day or levelled against one observation/single piece of work as it is not capable of providing the information needed to make a full judgment, although it may demonstrate attributes of a particular outcome. Assessment for Learning (AFL), also known as a formative assessment, has been defined by the Assessment Reform Group as “The process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go next, and how best to get them there.” (Assessment Reform Group, 2002) Features of formative assessments are that children receive effective ongoing teacher feedback, learners are informed of what they need to do in order to progress, and its purpose to promote further learning. Formative assessments are commonly contrasted against summative assessments, also known as Assessment of Learning (AOL). Activities associated with AOL result in children being evaluated after learning has taken place, and from that being allocated to a particular level based of the score achieved. Inside the Black Box written by Black and William concluded that when AFL is implemented effectively standards of achievement are raised, primarily for lower attaining pupils, spread of attainment was reduced whilst the bar was being raised for all, and by pupils receiving quality support and feedback empowered them to take responsibility over their work. (Black and William, 1998)
The next pedagogical principles I have analysed is “Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest”. (Donaldson, 2015, p. 67) Pupil participation is related to a developing culture in schools whereby all children have a voice and are given the opportunity to play an active role in decisions affect their learning and wellbeing, in line with Article 12 of the United Nations Convention on the Rights of the Child (UNCRC) stating “States Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child. (UNICEF, 2010, p. 5) A children’s rights approach to education will ensure that children are provided with purposeful opportunities to influence decisions affecting them, which fits in accordance with Donaldson’s 4 purposes of Curriculum for Wales 2022, as young people will be participating as ethical, informed citizens within their communities. (Childcom Wales, 2017) Estyn’s report Pupil Participation: A Best Guide to Practice identified that pupil participation is most effective in schools with the following characteristics:
· Pupil participation is embedded in the school’s vision and ethos
· There are clear roles and responsibilities which are understood and taken seriously knowing that when something is raised it will be acted on
· Pupils have a range of opportunities to participate, influence and debate across a range of issues
· Pupils have access to good quality training and development which is focused on developing the necessary skills, knowledge and understanding to get their voice heard and make decisions. (Estyn, 2016)
An example of excellent practice of pupil participation that I saw during PTE was called Everyone Planning in Class (EPIC). The concept is the teacher brainstorms with their class to identify what is of significance to them and eager to learn about, after this the teacher develops lessons plans based around the feedback received. This is an effective method as students are an active participant in their own learning and provides them with a sense of responsibility. EPIC works alongside feedback that Donaldson received whilst undertaking the curriculum review as teachers stated they would like to have more freedom with what they can teach, and children stated that they wanted learning to be enjoyable and engaging, not just loaded with the necessary information required to get through evaluations. (Donaldson, 2018) Another method of excellent pupil participation was students deciding their own targets. At the beginning of each term children identify targets within the areas of literacy and numeracy that they felt they needed to improve. From conversations with the class teacher, she informed me that she has seen massive improvements by using this method as children are committed to accomplishing the targets as they themselves identified what they wanted to better. There was a School Council which assisted in creating a better school ethos and greater sense of community by meeting weekly to discuss happenings throughout the school, and whilst doing so developing life skills such as problem-solving and teamwork. During my time teaching on PTE I would have conversations with the members of the group I was going to be working with to identify what is of interest to them and from that I would plan accordingly.  
The last pedagogical principle I have analysed is “Good teaching and learning ranges within and across Areas of Learning and Experience”. (Donaldson, 2015, p. 68) The Welsh Government define the Foundation Phase pedagogy as “All aspects of learning are interlinked for young children; they do not compartmentalise their learning and understanding into curriculum areas.” (Welsh Assembly Government , 2008, p. 5) The seven areas of learning are complementary, and during lessons children will be acquiring knowledge, skills and understanding in more than one area. Jonathan Barnes makes a fantastic point in his book An Introduction to Cross-Curricular Learning when he says “The world beyond the classroom is cross-curricular” (Barnes, 2011, p. 260) when seeing objects day to day none of them are viewed from the perspective of one curriculum subject. Everyone looks at the world with different eyes, and cross-curricular learning recognises this, seeking to build more transferable understanding of the world around us. Barnes defines cross curricular teaching as “A term used to describe knowledge, activities, skills or initiatives that are applied across the curriculum and not confined to one subject/area” (Barnes, 2011) Learning is made relevant and motivating for children through cross-curricular learning, and allows children to see relationships between different areas of learning. Through cross-curricular learning larger areas of the curriculum can be covered, as one activity has the capability to address several objectives over different areas. When planning, practitioners need to consider whether the activities chosen are going to motivate children’s interests, be relevant and relatable, and determine if there are opportunities to include the three cross-curricular responsibilities, literacy, numeracy and DCF. The advantages of adapting a cross-curricular approach to teaching and learning is that it fits with the notions of the Foundation Phase by adapting a holistic approach to learning in keeping with cognitive skills and view of the world, learning occurs more naturally as the context is relevant, and opens up opportunities for a more creative curriculum. However, there are some drawbacks to adopting this approach such as a lack of depth for each area of learning, activities can become repetitive and links between subjects may be weak and it can become challenging to ensure learner progression. Throughout my own teaching during PTE, I found it straightforward to find cross curricular links as those links were essential aspects of the planned activity. For example, during a maths lesson focusing on data collection, the Foundation Phase Outcome was “Children are able to make lists and tables based on data collected.” (Welsh Government, 2015, p. 35) I was able to cross curricular with outcomes of language, literacy and communication “Children are able to communicate purposefully in writing” (Welsh Government, 2015, p. 23) and knowledge and understanding of the world “They make observations, ask and respond to questions and find answers using learning materials and sources.” (Welsh Government, 2015, p. 41)
In the journal Thematic Approach for effective communication in ECCE, Varun defines a thematic approach as “…a way of teaching and learning, whereby many areas of the curriculum are connected together and integrated within a theme.” (Varun, 2014, p. 49) This approach is a powerful tool for integrating the curriculum, allowing learning to take place naturally. Students are actively involved in their learning and learn cognitive skills such as thinking, reading and writing which are put in the context of real-life circumstances with the aim of allowing for creative exploration. (Okoro and Okoro, 2016) During my time on PTE, I observed and assisted as a TA during activities which were set around the theme of a time capsule. Some activities I saw were learning about the history of the school and students that attended the school, children had the opportunity of creating and adding items into their own time capsule and then burying it in the outdoor learning area, children then created a birds eye view map with a key to show where they had buried the capsule. Theme based learning is valuable because children are able to construct meaning by seeing how facts and ideas connect across subjects. When that meaning is communicated, the learning is reinforced. Learning becomes relevant to students and provides them opportunities to build on prior knowledge. Children are provided with different avenues to demonstrate their understanding which harnesses their curiosity to motive learning. For educators, it allows them to teach creatively and become facilitators of learning. (EdTechLens, 2020) The Spiral Curriculum is a theory created by Jerome Bruner which is supportive of the thematic approach. Bruner wrote “We begin with the hypothesis that any subject can be taught in some intellectually honest form to any child at any stage of development”. (Bruner, 1960, p. 33) Bruner believed that even the most complex of material can be understood by young children if properly structured. Key features of Bruner’s theory were students revisit a theme several times throughout their education, with each revisit the complexity of the topic increases and new learning is linked to old by being put in context with old information. However there are drawbacks to adapting a thematic approach to learning such as subjects may not be covered in enough detail meaning that certain areas of the curriculum are not covered, students could lose interest in the theme meaning a reduced engagement whenever sessions take place, and activities linked to the theme may not be feasible. (The Art of Learning, 2014)
During training with Cath Delve, she questioned teachers’ opinions of what they thought were the advantages and disadvantages of Curriculum for Wales 2022. Responses for advantages include teachers have more ownership over what is taught allowing them to choose topics of interest to the class or current affairs, more of an extension on the Foundation Phase creating a continuum on active learning, and children have an influence over learning. Responses for disadvantage include too much emphasis on DCF which in turn can cause negative effects on fine and gross motor skills and social skills, worry that not all areas of learning will be covered equally and worry that there will be a negative impact on children when they go to Secondary school as it is still set at fixed subjects. (Delve, 2020)
Throughout my teaching career I believe I have had practice with the pedagogical principles relating to engaging interest and teaching across different areas of learning and experiences. During my teaching I ensured that during the warmup activity the focus would always be on activating previous knowledge from sessions before, I found this advantageous as it informed me where students are current sitting in regards to the topic, and acts as a revision session for learners. My focus was ensuring that I was creating a lesson that engaged learners, and this is something that I will carry forward with me throughout my career. Throughout my career so far, I believe I have made strong links between different areas of learning and I believe that this is a key factor than an effective practitioner should exhibit in line with Curriculum for Wales 2022. The pedagogical principle that I do not have much experience is related to employing a blend of approaches within teaching. This is something I would like to focus on during my next PTE, as I have not yet had the opportunity of planning continuous or enhanced provisions, only observing, and the majority of my teaching has been focussed groups.  
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