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Anti-racism in the early years, and how the new Welsh curriculum incorporates ethnicity and diversity in schools?

Abstract:
The 2011 census data showed that Wales had a population of 95.6% that was White showing that Wales was less ethnically diverse than England. (EWC 2020). A more recent data from Gov.Uk (N.D) census data 2021 show that in the UK there are currently 82% of white citizens compared to 18% from a mixed ethnical background. Although Wallace. and Joesph. (2021 pp: 1426-1452) suggests the data in England schools show that only 33.9% of the primary education is of a minority ethnicity. Article 2 states that no child should be discriminated against because of their ethnicity, religion, language or gender. NSPCC (2021) state that racism and racial abuse in young children leads to being isolated, anger and shame about their looks and race, and that any form of racism is distressing and can have a profound impact on young children’s mental health. Early Years Wales (2022) states that early years practitioners has received race equality training, to educate practitioners on the lived experiences of black, Asian and minority ethnic communities, so that they can embrace the multi-cultural and multi-ethnic society Wales is becoming. The new curriculum for Wales was introduced in 2022, it has four purposes, that learners should develop as ‘Ethically, informed citizens of Wales and the world’. The framework is based on practitioner choosing their topic and activities that should involve teaching learners about the world histories past and present, society, community and some knowledge in their culture and to respect the needs and rights of others, being inclusive to all children. 

Literature review:
Race Alliance Wales (2021) reports there are many Children from Black, ethnic minority backgrounds who suffer frequent racism, which goes on in schools around Wales. Although ethnic diversity is growing, policies and procedures are much slower. There are many forms of racism: direct racism is where a child is constantly being called names due to their colour, hair or religion. Indirect racism is insults and being put down, some children have difficulty in distinguishing what is ‘banter’ and ‘not banter this type of incident is hard for children to report as it is felt and not seen so hard to prove it is racism. Race Alliance Wales (2021) believes that the Institutional racism is a failure to provide a professional service this is seen in the attitudes that leads to discrimination and racist stereotyping, due to not understanding the education system. Racism can be seen in many forms marked by colour, language, ethnicity, culture, hair, gender and religion (Grosfoguel, 2016 pp: 9-15).
The UNCRC article 30 protects children who are from a black, Minority or indigenous background, they say that each child should have the freedom and be encouraged to part take in cultural traditions/celebrations, speak in their language and practise their religion without prejudice, this is important in keeping their heritage and cultural identity, According to Save the Children (2020). This is backed up by UNICEF (N.D) that says the Article 2 that no child should be discriminated against because of their ethnicity, religion, language or gender and they should have the freedom to think and say, no matter what their family background.
[bookmark: _Hlk165397648]However a study has found that young children are influenced by the exposure of racism and discrimination, whether it is personal or direct or indirect, the study found that young children who are exposed to racism and discrimination it had an impact on the child’s socioemotional development and behaviour, which can cause implications as they get older impacting on their well-being and mental health, (Berry, Toban, and Njoroge,2021).It has been argued that being black or of ethnic minority they are considered outsiders in society compared to being white or “white privilege”. Arguments have been made that being “white privilege” received priority over a Black or ethnical minority. ( Bhopal, 2018). 
It was believed that in the 1960’s and 1970’s children from black or ethnic minority backgrounds was disadvantaged in the education and discriminated against, many children from the black or ethnic origin was classed as ‘subnormal’ and sent to a school for children with learning disabilities, due to the linguistic differences, (Wallace, and Joesph, 2021 pp:1426-1452). This was backed up by (Coard, 1971) who spoke out about the injustice that Black or ethnic minority children was being classed as ‘subnormal’ and being wrongly sent to schools for children of low intelligence just because of their colour. In 1988 the Government introduced the Education Reform Act to change the nature of education in England and Wales, allowing ‘white privilege’ to pick which school they wanted to attend and allowing Black and ethnic groups to pick schools, many chose education with their own race, (Airasion, and Gregory,1997).In 1997 the labour Government announced they was committed to changing social justice, racial equality and education, making the system fairer for black and ethnic minority children to attend a school of their choice and without prejudice, (Tomlinson,2005pp:153-171). However, the Welsh Government has acknowledged the lack of ethnic diversity and has committed to developing a new curriculum that celebrates and welcomes the diversity of learners and practitioners, (Davis, Haughton, Chapman,  2021). 
[bookmark: _Hlk166944117]The new curriculum for Wales was introduced in 2022, it has four purposes, that learners should develop as ‘Ethically, informed citizens of Wales and the world’. The framework is based on practitioner choosing their topic and activities that should involve teaching learners about the world histories past and present, society, community and some knowledge in their culture and to respect the needs and rights of others, being inclusive to all children. (Williams, 2021). 
Julie Morgan minister for social services Wales, states that the Welsh Government are committed to creating an Anti-racist Wales by 2030. To support the vision practitioners from all childcares, playworker and early years settings will receive professional learning on anti-racism, working with organisations like DARPL and (CWLWM) childcare Wales learning and working mutually, by appointing individuals who come from Black, Asian or ethnic minority backgrounds. Sharing their experiences and knowledge on the impact of racism within the early year’s settings.(Gov. Wales 2023).


Methodology
During this study sample, it will look at the participation of children and teaching staff across six schools, researching racism and racial discrimination within schools. These are some of the causes and determinants of health and inequalities worldwide (Priest, Alam, Truong, et al 2021). The reason it is based in schools is because they are a key to the lives of children, and the importance of identity formation. Teachers and peers have an influence on young children and how they see race and beliefs, making schools a key place in delivering programs on reducing racism and promoting positive behaviour and a healthy resistance to racism among all children. (Priest, Alam, Truong, et al 2021). This study looks at the feasibility and acceptance of the ‘speak out against racism’ program. It looks at the multi-level and multi- strategy program, with the aim to promote positive responses to racism and racial discrimination children face in school. The study was undertaken on children aged 10-12 years and teaching staff across six schools. (Priest, Alam, Truong et al 2021).
Priest, Alam, Truong (2021) chose to use the mixed method approach due to assessing the feasibility and acceptability of interventions, which is important to the development and evaluations, which provides insight into the procedures, recruitment and retention, and acceptance of the program to participants. Using the mixed method approach also contributes to how the program can be modified before concluding the definitive evaluation.(Priest, Alam, Truong2021). The study aimed to address the following questions, 1) what effect did the program ‘speak out against racism’ have on students social and emotional well-being, their experiences of racism and school connectedness? 2) was the survey appropriate for the program? and 3) what were the experiences of students and teaching staff that participated in the program? (Priest, Alam, Truong, et al 2021).
The children completed surveys pre and post intervention, and a focus group with teaching staff being interviewed on their experiences and views of the program’s needs, impact and suggested improvements. (Priest, Alam, Truong, et al 2021). The students were given questionnaires with response options of sometimes/never, most of the time/all the time or a response option of on a 1 to 5 scale. Teaching staff were interviewed with semi-structured questions, along with open-ended questions and included a focus group with teaching staff and students with topic guided questions to engage the experiences and impact. (Priest, Alam, Truong, et al 2021).
Cohen, Manion, and Morrison (2018) states that using a mixed method research is based on one or more researchers that combine elements of the quantitative and qualitative approaches. When more than one researcher comes together it gives the research a wider and more reliable understanding than a single person approach.
The reason this sample method was chosen, was because there is more than one person conducting the research and, a mixed method approach was the most compelling choice of research. 
Taherdoost (2022) suggests that the mixed method approach is a combination of qualitative and quantitative approach based on the purpose of this study and the nature of research undertaken. Gov.Uk (2020) suggests using the mixed method approach is used to describe how well the product/topic may work and look into adapting and improving for specific target groups/people. Taherdoost (2022) states that a qualitative approach is data collected through interviews, observations, structured or non-structured, looking at case studies to gain an in depth understanding of the issues presented, (Taherdoost 2022). 
The Quantitative approach is designed to address questions considering the study, with the aim to achieve explanations and predictions using variable research questions, and analysing the data provided. However Gov.Uk (2020) also agrees that using quantitative data is useful as it answers questions that are being asked and qualitative data shows the how and why of the results produced, therefore combing both methods together may provide a better concept to findings. Taherdoost (2022) suggests the limitations of using mixed methods can be easily distracted, findings are not generalised, can be difficult to analyse the process, can be time consuming, and a failure to describe the way social realities are seen due to personal feelings and only taking snap shots of  the observations. Gov.Uk (2020) agrees that the limitations to combing qualitative and quantitative methods can help balance each method, provide stronger evidence base and can give a higher level of results than using each method individually, however the disadvantages to using both can make carrying out research complex, it may require a lot more data to collect, analyse and interpret, combining both can require extra resources, may take longer to complete and require more time and money that may be available (Gov.Uk 2020). 
Berndt (2020) states that ensuring a good knowledge of a sampling method is required in gaining quality research. Using hard questions is needed to help researchers decide on the type of sampling they will use. When a sample method has been chosen, researchers need to be extremely thorough, accurate and careful to reduce error and bias and to increase representation (Berndt 2020). The most used type of probability samples include random, systematic, cluster and stratified sampling, the most non-probability sampling is based on subjective judgement instead of random selections. When choosing a sampling type researchers must consider questions, knowledge of topic, methodology study, time or financial constraints (Berndt 2020). Due to the sampling method having more than one type used, and having more than one sample of probability, made this sample more of a probability sampling, due to the type of case being used on different people, their social situations and the written interviews. (Cohen, Manion, and Morrison 2018). Tyrer and Heymen (2018) also recognises that the sample chosen is probability sample as it is based on a high volume of participants, using probability sampling is most likely more accurate in determining characteristics but it is not perfect, by having a larger sample decreases the probability sampling error.
Elston (2021) believed that the Hawthorne effect changed children’s and adults’ behaviour when observed. The Hawthorne effect is often used in studies to improve behaviour and productivity, when being observed children/adults would change how the perform, therefore using the Hawthorne effect can be exploited intentionally, producing bias and inaccurate results. Researchers should consider taking steps to mitigate the design and limitations of the study. However, Pope, Price and Wolfers, (2015) suggest that the Hawthorne effect can make a positive impact on racial bias. Additionally, Batres and Shiramizu (2022) suggests the Halo effect which is based on people’s perception of others around them, and although seen as a positive approach to the research as it looks at the ‘attractiveness’ of the Halo effect. The research was based on people looking at pictures of other’s, who judged if they were seen as attractive or less attractive, socially desirable or seen as negative to social personality traits, the higher the rank someone was placed in, the more desirable they were, and because they was seen as more attractive they were seen as more confident, emotionally secure, responsible, intellectual and trustworthy, compared to someone who was seen as less attractive. Therefore, the research taken place may not be seen as a true reflection, on the results found, therefore the Hawthorn and Halo effects was not considered in the sample research. (Batres and Shiramizu 2022)
An alternative sample that was considered for research was Observation approach, it looks at events, people and behaviours, it can be structured or unstructured. The observational approach offers to gain first-hand information from natural situations, instead of second-hand information, (Cohen, Manion, and Morrison 2018). Observations offer strength in collecting data information enabling the researcher to document aspects of life through verbal, non-verbal or physical. When a researcher use observation, they do not negotiate subjects, ask questions or deliberately instigate situations. Therefore due to the sample topic, observation would not be viable due to the complexity of participants, and can be bias with information received/observed (Cohen, Manion and Marrison 2018).
Triangulation is a technique of physical measurements, maritime navigators, military strategists and surveyors, that use location markers to pinpoint singular or objective. (Cohen, Manion, and Morrison. 2018). The triangular technique is an attempt to try and map out and explain in more detail the complexity on human behaviour by using both qualitative and quantitative data approach. As this sample research used is a mixed method approach the triangulation used could either utilize normative or interpretive techniques or it may combine both methods. (Cohen, Manion, and Morrison. 2018).
Awareness of Ethical Issues
In this part of the review it looks at the sampling approach and the consideration of ethical practice, the well-being and safety of individuals participating. Due to the nature of the sampling topic beneficence and non-maleficence was looked at. (Cohen, Manion and Morrison 2018). 
Beneficence looks at the researcher and considerations of the ethical obligations, promoting good and prevention ensuring the well-being of participants who are taking part in the research needs to dealt with compassion, understanding and empathy, including an holistic care approach (Cohen, Manion and Morrison 2018). Non-maleficence looked at the ethical obligation that researchers need to avoid so that no harm is cause by ensuring no physical, psychological or emotional harm and providing education to best practices (Cohen, Manion and Morrison 2018).
The UNCRC article 2 states that all children have the right to protection against discrimination no matter of colour, sex, religion, disability or background. The UNCRC article 12 also states that every child has the right to have a say on all matters (Gov. Wales N.D).
BERA (2018) recommends that when undertaking research is to identify relevant ethical issues, listen to participants throughout each stage of the process, doing this will ensure ethical decision making and is actively assessing, reassessing situations and issues as and when they arise. Tarquette and Borges Da Matta Souza (2022) agreed with the recommendations when dealing with research that is conducted using people and real life, it needs to be made clear to participants of any risks, benefits, consequences to participating in the research, and all information that is shared will be kept confidential and respected, all agreement are of their own free will, and they are not coerced and are free to change their mind at any time. 
UWTSD (2022) has a comprehensive framework for all researcher with a clear policies on practice and procedures that needs to be followed. The framework covers the code of practice on ethical issues being researched, this applies to all staff, students and participants under the Data Protection Act 2018 and the GDPR 2018. The UK GDPR thinks about the legal obligations, the data protection and privacy before any data can be gathered, using the Data Protection Impact Assessment help researchers to identify any potential risks that may intrude of the privacy of participants. The Data Protection Impact Assessment is mandatory for any high risk data processing and considerations need to take place from the start and throughout the project (UWTSD 2022). Processing operations that are classed as high ethical risks are: types of personal data being received: race, religion, and sex. Data  subjects: children, vulnerable adults or children. The complexity of data processing: monitoring public assessable areas. Processing techniques: observations, tracking or surveillance and lastly involvement of the non-EU countries: personal data being collected outside the EU (UWTSD 2022). 
There are two parts to collecting consent part one Informing and part two consent. To gain an informed consent children need to be able to understand what is involved before consent can be given and the parent/carer consent also needs to be obtained, they need to understand what the research involves, why the research is taking place, how long it will take, benefits and any risks to participation. Giving the children the rights to an informed consent shows respect, their capabilities to express their views and that their voices are heard in matters that affect them (Ethical Research Involving Children 2024)
When consent is given from participants, it needs to be in a written agreement at the start of the process. Children or any participant has the right to leave the project at any time during the process and any choice that is made needs to be respected (Ethical Research Involving Children 2024).
As a researcher working with children you need to understand a child’s body language, listen to what or how they respond and verbal or non-verbal cues to know if they no longer want to participant in the project, as some children may not know how to say that they no-longer want to be part of the project, and that it is okay to change their mind (Ethical Research Involving Children 2024).
Reducing the risks to:
Participants: 
The right to privacy and concealing their anonymity within the research, and any confidential information shared should be kept confidential or at least minimise the contents, researcher must inform participants of their intentions and to ask if the participant is happy to proceed with the research (UWTSD 2022). There is also the Equality Act 2010 that protects against age, gender, sex, race to name a few, participants are also protected by the GDPR and the Data Protection Act 2018, researchers must have the participants permission to gather, store and share information with third parties. 
Within the sample project contains a questionnaire that may have uncomfortable questions that may cause psychological harm, to mitigate the risk of causing emotional distress, the questions could be designed to ask less uncomfortable questions, offering support and reminding the participant they can withdraw from the project at any-time (BERA 2024).
Researcher:
There are many risks to researchers whilst on a project, there is a psychological trauma, distress from the nature of topic, risk of being accused of improper behaviour, risk of causing harm to others, a risk of potential harm, to mitigate these following the conduct code of practice, recognising potential safety issues in the field and to ensure procedures are carried out to reduce potential risks, reporting any incidents if/when they arise, understanding the risks and receiving appropriate training (SRA.Org.UK N.D). Although employees have a responsibility to reduce risks  it is also the employers responsibility to provide a duty of care under the Health and Safety Act, Health and Safety at Work Regulations supported by the European Union Framework Directive, (SAR.Org.UK N.D).
University:
The university considers all the risk to the participant, researcher and the university itself, in doing so the university follows the code of practice, it sets out the ethical principles, which is overseen by the universities ethics committee, working with the data protection officer, At all times the university is committed to safeguarding all staff, students and participants and will use a DBS to ensure all individuals are vetting and has no record of abuse, and they are who they say they are. (UWTSD 2022). To mitigate any issues that arise the university has a legal obligation to follow the Data Protection Act 2018 and the GDPR 2018 policy, any misconduct that is reported to the university, an investigation into the allegations is reviewed, all reports are handled with sensitivity, confidentiality, and fairness. The investigation is looked at by the UK research integrity office, any proof of misconduct will result in the research project being suspended along with the researcher. (UWTSD 2022).
UWTSD (2022) suggests that when collecting and storing data, researchers should have knowledge and understanding of the GDPR rules and data privacy, obtaining consent, and processing of the data, that they should also have a knowledge of the ethical standards required when collecting data from participants. UWTSD (2022) states that clear informed information should be made to the participant on information that is being collected, for example name, age, race, gender and how it will be used and stored with the GDPR and Data Protection Act 2018, reminding participants that they can withdraw consent at any-time during the research.
The collection and storing of information data is essential to the integrity and accuracy of data that is collected using a structured analysis ensures data can be validated, conducted rigorously, increasing the credibility of findings and that ethical considerations are used to protect the participants confidentiality and that it complies with the ethical standards (UWTSD 2022). In conclusion when principles and practices are followed, using the GDPR and Data Protection Act it ensures data is reliable and valid (UWTSD 2022). Participants can ask to see the consent form, so that they can understand the study, what is being asked of them and so they can evaluate any risks and benefits in taking part, they can ask for results from the study that they took part in, their personal data that was collected and the study protocols, it should be made clear to the participant from the start of on their rights and how to obtain their information (UWTSD 2022). 
The collecting and storing of data that complies with the GDPA 2018 also sits alongside the Data Protection Act 2018, it ensures the privacy and security of individuals details. Using the GSPR and the Data Protection Act together protects all parties involved in the study. (Information Commissioner Office 2023).
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