Task 1
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]In 2009, the Programme for International Student Assessment (PISA) results revealed children in Wales to be significantly lower than average in academic performance (OECD 2018). Hence, the reform and implementation of the Foundation Phase curriculum. The rationale for introducing the Foundation Phase was primarily to ensure children across Wales receive a curriculum that promoted holistic development through enriched hands-on play-based learning opportunities and experiences that encouraged life-long learning, achievement and success which included the use of indoor and outdoor environments, (WG, 2015). The Framework, therefore, notes that statutory areas of Learning are not to be approached in isolation but rather as a continuum for learning (Wainwright, et al (2016). The early years curricula forms a set framework of skills and achievement levels however, strict guidance on the inclusion of learning through play, interaction, activity and personal investigation is emphasised (WG, 2015).  This paper sets out to critically analyse and outline the objectives and intended outcomes of the Foundation Phase in Wales, Furthermore the paper, highlights the strengths, limitations, opportunities and challenges of the Foundation Phase in Wales. Including the context to the play-based approach in learning, the theoretical underpinning, and evidence of the rationale, whilst comparing the framework to other countries.  The reform of children’s education in Wales is based upon the evaluation of the National Key Stage one curriculum. A curriculum which provided separately taught subjects, with formal teaching and learning approaches. The evaluative report states, an overly formal curriculum, where formal lesson are introduced to soon, resulted in lower standards of attainment in the long term for children (WG,2012). Therefore, Davidson (citied in WG, 2012) noted for all children to become successful in Wales, education needs to take a different route for children to achieve and reach full potential in life. Therefore, drawing upon and adapting approaches and policies that inculde other international early years programmes such as, Scandinavia, Reggio Emilia and New Zealand (Te Whãriki). To underpin similar curricula principles within the Foundation Phase classroom and pedagogy to build the foundations for lifelong learning. Ofsted (2019) claim the key focus of education is to build a strong foundation for learning in primary school children, and to ensure all children begin life with the best possible foundation for continuous growth and development. Borrowing policies and concepts of different educational systems, enables the Welsh Government to underpin the ethos of the Foundation Phase Curricula.  Moreover, The National assembly for Wales (2001) identifies how schools in Wales need to promote equality of opportunity and to tackle social disadvantage to ensure all children benefit from educational opportunities and reach their potential. Like, Reggio Emilia and Te Whãriki, the Foundation Phase Framework (WG, 2015) centres around the child, highlighting the significance of play in the holistic development of children, and advocates a balance of child-initiated and practitioner led activities within stimulating indoor and outdoor environments. WG (2020) state education in Wales should raise knowledge and skills, standards of literacy and numeracy and promote a culture of lifelong learning, while supporting and improve health and wellbeing of children, through building a creative culture that celebrates diversity and promotes the traditions, outdoor learning and the language of Wales. However, the Foundation Phase curriculum continues to emphasise a focus on skills, standards and outcomes which inform what children should know and be able to do at the end of the phase (WG,2018). Where as, Reggio Emilia and Te Whãriki are more focused on self-directed, relationship dirven outcomes of individual children, and stress a curriculum should follow children’s real interests, needs and learning patterns (Solar and Miller, 2003). Although, the design of the Foundation Phase curriculum is similar to The Reggio Emilia and Te Whãriki, as all curriculums promote an experiential, play-based approach to learning and development, to ensure children experience and create rich meaningful learning in the early years (WG, 2015 : Ministry Of Education, 2016). According to Hill (2015) for children, play is work and a means to develop their understanding of their world. Underpinning the theoretical practice of Piaget’s (1983) theory within the classroom, Piaget claimed by providing children with hands on experiential activities, while using play as the vehicle for learning allow children to practise and consolidate their learning. Enabling children to develop cognitive levels and an understanding of themselves and the world in which they live (Lefa, 2014). The strengths of implementing a play-based curriculum from an early age allows children to play with ideas, experiment, take risks, solve problems, make decisions individually, in small and in large groups and develop holistically appropriately to individual age and stage (UNICEF 2018). Opportunities for early play implemented in the Foundation Phase curriculum allows children to become actively involved in learning, as play is open ended, with no end goal, providing endless opportunities for learning across all disciplines as well as encouraging children to become independent competent learner to manage situations. Children’s free play encourages learning at their own pace and stage, providing motivation to develop into deeper learning experiences allowing children to reap the benefits and fundamentally gain a healthy and successful progression in development (PlayWales, no date). Moreover, play supports inclusion of all children, as each individual child can access and participate in play. When children are immersed in play, they break down barriers of learning encouraging communication and adaption of situations appropriate to the environment and experience, regardless of age, ability and background (Jensen, et al 2019). Consequently, however, the early years curricula and the school starting age have been the subject of considerable debate in recent years. School starting ages differ between countries. The Scandinavian educational system claim, children under the age of seven are not ready for formal schooling and believe that education for children in the early years should be to promote the health and wellbeing of every child and to emphasis the joy in learning, language and communication without focusing on formal instruction and skills (Butler, 2016). Moreover, PISA results indicate rapid progress in children’s learning and development success when formal teaching is implemented at an older age rather than an earlier age (OECD 2010). Thus, children begin formal schooling at the age of 7. Sharp (2002) states, whilst many argue, allowing children to start school at the early age of 3 is far too young, suggesting there is a danger that children will miss out on other important experiences and develop a negative attitude to learning and development. Bingham and Whitebread, (2012) believe children entering school at an early age of 3 or 4, receive significant opportunities and a head start in learning and development for all children. Further stating, children are more than capable of learning and developing through intrinsic curriculum skills. Additionally, Leseman (2002) state that early access to education provides opportunities for children from less advantaged backgrounds. Highlighting an advantage of the educational system in Wales and the reform into the Foundation Phase. WG (2019) state children at the age of 3, are at a very important phase in their life, the Foundation Phase is set out as part of the current and future curriculum to encourage children through this stage and develop the building blocks for future learning and success. Thus, The Foundation Phase action plan (WG, 2016) which set out to ensure that high-quality Foundation Phase education is delivered consistently across Wales. Mourshed et al. (2010) claims that in order for a reform in the curriculum to be implemented effectively, it must take place at all levels. According to Taylor, Joshi and Wright (2013) the introduction and implementation of the curriculum rolled out to schools on a phased basis, appears to lend itself well and that there is evidence to suggest that improvement has been made in an raising the attainment of children. However, Condy (2014) argues, A one-size-fits-all curriculum cannot address the issues faced by teachers and children throughout different parts of Wales. As schools in different areas in Wales cater for children from different backgrounds who have different experiences and needs. Therefore, express different views and ideas on developing children’s learning. Hence, the Independent stocktake (Siraj, 2014) placing a particular emphasis on the need to improve the consistency of Foundation Phase curriculum delivery across settings and schools. Consequently, the funding and training of practitioners to provide learning opportunities played a significant part in implementing the Framework. Initially Government funding reflected the roll out of implementation, providing money for extra staff, training, resources and equipment, nowadays the funding has been limited and is largely based on formula funding mechanisms of the local authorities and individual schools (OECD, 2017). Due to the decrease in monies, this has resulted in a negative impact on effectively running classes, as limited funding means limited resources, staff and equipment to deliver an effective, high standard of quality education in Foundation Phase classes (Inistute of Welsh affairs, 2019:The National Assembly for Wales,2019). Impacting on the role of practitioners. The primary role of the practitioners within the Foundation Phase is similar to that of the Reggio Emilia, likewise as within the Montessori approach. It is to learn alongside children’s learning experiences, acting as a guide and resource, encouraging children to make own choices and prepare them to become independent learners, by discovering the world around them through a hands-on approach, rather than information from adults. The Foundation Phase involve teachers to take an active role in children’s play and learning, requiring practitioners to facilitate effective indoor and outdoor environments that supports and encourages interaction and learning whilst ensuring children’s opportunities for play and exploration are enhancing development, knowledge and learning (WG, 2008b). Interaction between adult and child is centrally placed in the learning process. Siraj-Blatchford, (2009) highlighted, interaction between practitioner and children heightens experiences in  play and learning and develops  ‘shared and sustained thinking’. The National Strategies Early Years (2009) state practitioner and children should engage in shared interactions of language use with each other to gain knowledge and understanding, develop cognitive skills and test own knowledge. Supporting Vygotsky’s social constructivism view of learning. However, to effectively implement the framework, and support children’s development and progression, practitioners need to have confidence in their own abilities, and be able to implement confidence into practice as well as into planning enriched learning opportunities within the classroom (Department for Education 2017).  According to Maynard et al.( 2013) the role of the practitioner in delivering the Foundation Phase has seen an increase of concerns, research particularly identified that, the implementation of  the play based framework has not been easy for practitioners to immediately implement. Due to lack of staffing, having the correct adult to children ratio, confidence in own abilities, knowledge to make changes to teaching as well as defining and interpreting the concept of play in learning. Furthermore, according to Joynes, (2019) ‘play is something that cannot be defined because it is always dependent upon context, and the contexts are varied. Highlighting the diverse range of behaviours that divide play and the diverse range of views ‘for children and adults. Developing challenges to learning outcomes and ideas of how progress in the foundation phase made. Therefore, Schleicher (2014) alongside the Foundation Phase action plan (WG, 2016)  state, to support practitioners, children and ensure success of the early years curricula, training programmes that aim to ensure that practitioners are provided with support and continuing professional development to gain the right pedagogical skills to deliver an effective Foundation Phase environment are to be provided understanding of the theoretical underpinnings of the curriculum pedagogy to enable effective and consistent curriculum implementation. However, despite recommendations by WG (2014) to increase the professional development and understanding of child development and theoretical practice for staff in education, there is still no minimum level of qualification for support staff working in schools (MacDonald, 2018; Waters, 2016). Resulting in the Foundation Phase being delivered by staff who do not have knowledge of child development, play or child-centred practice training.
Upon conclusion of the implementation of the Foundation Phase Framework in Wales, there is not always a clear chain of reasoning between the identification of what the Foundation Phase was originally intended to address within School. It is noted the reason behind the change in education and how this is implemented. It shows how the curriculum in Wales is underpinned with theoretical practices, context and content borrowing from other countries to ensure children are at the centre and become lifelong learners, however there are some limitations and disadvantages to the framework, as the Foundation phase continues to follow age related outcomes and   the role of the practitioner is still largely discussed as highlighted above. Therefore, has sparked concerns over the effectiveness of the foundation phase as a curriculum, a review of these concerns undertaken by Donaldson (2015), has highlighted areas for developing to ensure a future curricula for Wales is set out and implemented as best practise to ensure all children in wales succeed in life by continuing to learn as they grow. 
























Task 2.

Education in Wales, requires children as young as 5 to be assessed in levels of development and achievements using the Foundation Phase Profile (WG, 2017). Which indeed, seems in contradiction to the ethos of the Foundation Phase curriculum, which states that it encourages the unique development of individual children at a pace that suits children’s own needs, abilities and talents (WG, 2015). 
This assignment sets out to analyse the assessments undertaken in the Foundation Phase and the impact they have on the practitioner’s role, children’s learning and development in comparison to international approaches. Evidencing the finding’s using research and theoretical evidence. Furthermore, the paper includes the strengths and limitations of assessments in relation to age and stage related ‘norms’. 

Currently education in Wales requires early years children to undergo several types of  assessment’s, the main assessment framework used in Wales is the Foundation Phase Profile (WG, 2017). This is co-constructed with the Foundation Phase curriculum and is used to assess levels of development in line with skills and outcomes set out in the statutory framework. The profile provides statutory guidelines for teacher assessments in the Foundation Phase classrooms. These include observational, formative and end of Foundation Phase summative assessments.  The rationale behind assessments is to ensure practitioners gather evidence of children’s development and progression before and after skills have been taught as well as over the period of time within the Foundation Phase (WG, 2008c).  According to Callanan et al., (2017) assessments are central to the early years Foundation Phase practice, as the enable practitioners to gather a wealth of information on children. As well as stating, assessments are significantly important for implementing curriculum based lesson and activities, as they are to the learning and development of children. Through assessments practitioners are able to develop and plan appropriate skill based activities, whilst taking an holistic approach to learning and teaching. Observations and feedback from assessments inform the developmental needs, current skills set, interest and strengths of children, which then highlight to the ‘next steps’ of learning (HWB, 2020). In addition, Bellour, Bartolo and Kyriazopoulou, (2017) claim observational assessments in the early years not only allow practitioners to provide appropriate levels of developmental learning experiences for children, moreover, provides inclusive learning, as they enable practitioners to identify children with possible developmental delay as well as children with exceptional ability. Furthermore, observation assessments completed by practitioners document children’s strengths and their thinking at the time. However, when completing observations, it is important to understand that, in that moment you will not see all of the child’s capabilities, and to judge on a specific assessment at the time, can somewhat seem unfair to the child. Likewise, is it unfair to suggest a child cannot do something if a child is struggling in the moment of observation. Therefore, these assessment within the Foundation Phase using the Foundation Phase Profile can be seen somewhat in consistent, as you do not see children as a whole and how they react or deal to same learning in different context and situations. That said, Nuffield Foundation (no date) claim assessments are designed to promote learning and is most powerful tool to use in raising standards and empowering lifelong learners. However, for practitioners to undertake quality educational assessments training is paramount, as it provides valuable information on the principles of why assessments are needed allowing teachers to gain and develop knowledge of child development (Dockrell et al., 2017). Training also allows teachers to understand the requirements on how to effectively use assessments and comfortably embed the values in order to bring out the best in children in order for them to succeed. Practitioners with understanding and training show confidence and self-efficacy (Nelson et al. 2015).  According to Brooker et al. (2010) and Siraj-Blatchford et al. (2002) there is a clear difference between of groups of practitioners who have been trained in observation and used these methods, than those who it is a new requirement and have not undergone training. In contrast, the Reggio Emilia approach encourage teachers to use a ‘different lens’ in practice to gain a greater understanding of children’s as well as develop own professional practice. Believing standardised assessments and training eliminates all possibility of spontaneous inquiry and taking away potential moments of learning from children and teachers. According to Malaguzzi (1993) no training or book can prepare you for observational assessment of children. You have to learn through absorbing the whole child in practice, it is only when you have done this in various situations you will begin to learn about the child and begin to distrust in the rapid assessments, tests and judgments, stated in educational policies (Boyd and Bath, 2017). On the other hand, Darling-Hammond et al. (2019) state the significance of set observational and formative assessment training for teachers, provides guidance on how to allow them to support children in following their interests and extending what they excel at, as well as encouraging further development in areas where the child struggles or shows a lack of interest. Monitoring and recording children through observational assessments allow the practitioner to develop insight to individual children. Observing physical actions, expressions, gestures and behaviours as well as listening to them talking and interacting with others. These types of observation show practitioners children likes and dislikes, how they are developing but more important how they learn best through their play and interactions. Furthermore, According to Welsh Assembly Government, (2010) observational assessments can encourage children to continue their learning, as they start to reorganise their developed knowledge and use it in different ways to tackle new problems, thinking about new ideas they are learning. Underpinning theoretical practices of Piaget (1963) and Burner (1961). Like Piaget, Bruner believed children have a natural capacity to learn and state cognitive abilities develop through active interaction. Children use their old knowledge to develop new knowledge to enhance own learning and development However, unlike Piaget, Bruner argued that social factors, particularly language aspects, were also important for learning and cognitive growth (Schunk, 2012). The Welsh Government (WG, 2013) state a significant aspect of assessment methods within the early years Foundation Phase is to reduce inequalities in social and education outcomes to ensure all children are given the best start in life. Allowing practitioners to develop inclusive learning and also change how children view learning. It is believed assessments help children understand what they are doing and motivities them for their ‘next steps’. Although, there is a fine line between ensuring they understand they can develop and progress, and that of which they feel as though they have failed. Positive encouragement and reassurance are needed from practitioners to ensure children develop the understanding that setbacks in learning are ok and can provide a way forward, as it allows for finding new ways to learn and develop.  Whilst observational assessments in the Foundation Phase classroom gather certain information, to aid effective planning of activities and support children’s progression, the use of summative assessments set out in the Foundation Phase profile for example, a ‘best-fit’ measurable outcome at the end of the Foundation Phase and ‘national testing’ of 7-year-olds indeed seem to contradict the principle of the whole curriculum (WG, 2011; Pacey, 2017). Harlen and Crick (2002) note the introduction of evaluative assessments and ‘National testing’ at the end of the Foundation Phase found teaching become more focused on formal teaching to ensure children reach the ‘normal’ age related development outcomes in comparison to, ‘before’ the introduction of tests, where teaching focused on play based child-led learning and observational assessments undertaken encouraged and developed children learning and progression at a pace suited to individual children. Furthermore, the continuation of performance-based assessments, as a result of pressure on teachers to ensure children were meeting normal outcomes, children themselves were adopting a self-summative assessment in providing feedback on their own work. In-addition, such ‘tests’ lack information, of children as a whole nor does consider and represent the whole educational curriculum and skills that are needed in a world of rapid social and technological change. According to OECD (2013) summative assessments and ‘tests’ on early years children fail to provide accurate information on the unique child promoted under the ethos of the Foundation Phase (WG, 2015). As Albert Einstein quotes “Everybody is a genius. But if you judge a fish by its ability to climb a tree, it will live its whole life believing that it is stupid.” (Pinterest, no date). Additionally, Bedford, Walton and Ahn (2013) note there is no single developmental path for everyone, firmly stating there are multiple pathways for children to achieve healthy development, learning, academic success, and resilience. Meaning, that all children are good at something and such assessments for measurable ‘data’ of how well children and schools are doing, do not record all the strengths and talent of children. Providing a quantitative focus rather than a qualitive.  In-addition, WG, (2014) found undertaking summative assessments on children in the early years firstly, does not envisage children as a whole and as an unique individual, therefore impacts on confidence and reduces self-esteem making it harder to convince children that they can succeed regardless of result in the outcome-based ‘measurable’ assessment. Developing a fixed mindset in early years aged children. Yet, the Foundation Phase Framework (WG, 2015) state it is to encourage children to become creative and imaginative, and to make learning more enjoyable and effective for children. Success in children develops from feelings of being content, happy and valued for who they are and who they believe they can be. Stafford-Brizard (2016) state for children to become competent citizens within and beyond the school, children need a growth mindset. Developing a growth mindset in children is an ongoing process and depends upon those around children to encourage the talents and strengths of children. Whereas, assessments of children’s development and ability provide an overview of where the children are at, they do however lack clarity and knowledge of individual children (Wood and Hedges 2016). Consequently, not only are there disadvantages to children’s mindset and motivation for learning, but also to practitioners and schools’ settings themselves. School settings and the pedagogy is judged upon if children do not meet the required age-related development outcome and levels. Although currently, summative assessments and ‘national tests’ continue to exist in the Foundation Phase, even though the curriculum framework acknowledges that progress is not even as children develop at different rates, appropriate to their stage of learning (WG, 2015; Department for Education, 2013) The reform of the new curriculum for Wales has introduced changes to outcome-based assessments and specific age-related development stages. Recognising that there are limitations to the ‘age related outcome’, the new progression steps have been introduced to ensure children are given the appropriate time to progress and develop. Providing boarder skill set and intrinsic assessments that allow children to develop over a longer time scale, resulting in less pressure on teachers and children to meet the ‘norms’ of age-related outcomes (WG, 2020). Enabling children to become confident self-efficient learners.  Even though, The Foundation Phase curriculum for early years appears to have shifted direction in relation to curriculum, pedagogy and underpinning theories of learning has resulted in children becoming more self-efficient. However, some teachers found it difficult to adapt to a ‘child-centred’ approach (Maynard et al. 2012). Considering, the influence of the Reggio Emilia approach has on the implementation of the Foundation Phase and the way teachers interpreted key aspects of Reggio philosophy to contribute to supporting child-led learning. The difference in approaches to assessments are seemly very far apart (Taylor et al. 2015; Galloway 2015). The Reggio Emilia pedagogy approach which emphasises ultimately on relationships, collaboration, negotiation and meaning making. Believing that development and progression is constructed through communication and that development of knowledge for progression is co-constructed between practitioners, children and the environment through reflection upon the learning process itself (Maynard and Chicken, 2010). Arguably both educational establishments tend to follow and develop children learning though identifying children’s strengths and interests through observational assessments. However, the Reggio approach does not advocate the use of a predetermined curriculum outcomes as it believes these undervalue the construction of the child (Arseven 2014). 
In conclusion, the critical analysis provided insight to the strengths and limitations of assessments within the early years in Wales as well as international countries. Each has their own advantages and disadvantages, but when combined provide valuable insights into how the Foundation Phase appears to benefit or otherwise children. Whilst much research evidence claim that assessments develop children’s learning, other evidence suggests it hinders and restricts growth due to the narrow and inconclusive approach it takes. 
















Task 3
How is Wellbeing promoted in Early Years Education in Wales?

What is Well-being?

To develop well-being in Early Years Education first and foremost it needs to be understood. According to the Oxford Dictionary (no date) wellbeing is the state of being comfortable, healthy and happy. However, many researchers argue, that wellbeing as a whole is difficult to define (Lewis, 2016; Dodge et al. 2012). Although, Statham and Chase (2010) state childhood wellbeing can be defined in many different ways, at different stages in life, suggesting wellbeing differs for each individual by how they interact with the world around them. Furthermore, continue to claim it emerges through experiences of emotional state, physical health and activity at different points and circumstances in children’s lives (Kohl, and Cook, 2013). Underpinning Bronfenbrenner's ecological systems theory, which suggests the environment children grow up in affects and influences elements of children’s life and holistic development. For example, it is not only parents and the home environment around the child that influence children’s wellbeing, but also practitioners and school settings (Macblain and Gray 2017). Therefore, the Welsh Government have implemented the Well-being of Future Generations Act (2015) which requires individuals in Wales to think about the impact of their decisions in the world and to prevent problems such as poverty, health inequalities and climate change by working together with one another. 

Why is Well-being important in Early Years?

Bonnie, Stroud and Breiner, (2015) state children are growing up in a technology rich society have to navigate through a complex and ever-changing world, facing challenges and pressures in many aspects of their life of which impact on well-being. Therefore, Sheridan et al. (2008) state ensuring children’s wellbeing in the early years education is supported and developed is critical for academic and lifelong success. According to Young Minds (no date) – there is an estimate of three children in every classroom suffering from a diagnosable mental health issue. Similarly, Nuffield Health (2018) wellbeing of children is deteriorating and is impacting on their learning and development. Without wellbeing children cannot learn. Children with low well-being and self- esteem develop barriers to learning and confidence within themselves (Pennacchia, Jones, Aldridge, 2018). OECD (2009) believe wellbeing is arguably the most important aspect of teaching in the Early Years. Therefore, the promotion of emotional health and wellbeing in children is an essential consideration of Welsh Assembly Government. The Welsh Government (2010) emphasise the significance of promoting and providing support to develop positive health and wellbeing opportunities and experiences for pre-school and school aged children. Developing proposals, policies, training opportunities and support for practitioners in schools on how to promote emotional health and well-being, identify early signs and implement intervention for children who are experiencing mental health issues. The Department for Education (2017) state, children spend a significant amount of time within the classroom environment, suggesting educational settings are an ideal environment for promoting good emotional well-being, alongside identifying early behaviour changes and signs of distress. The Children’s Society (no date) note, positive wellbeing is essential if children are to flourish and lead rich and fulfilling lives. However, to develop positive well-being and achieve academic success in children, they first need their basic needs met, such as have a home, healthy diet, rest and good exercise. More importantly to feel safe and loved. Maslow (1943) hierarchy of needs theory found, without the basic necessities of food, rest, water, home, feeling safe, love, and belonging children will not have the desire to, nor be able to reach the point of self-actualization (Hooper, 2020). Therefore, developing a fixed mindset and believing their abilities, intelligence, and talents are fixed and are unable to improve through learning, impacting on development and achievement (Dweck 2015).

What is being done to promote Well-being in the early year’s classrooms in Wales?

Schools should provide neutral, safe and supportive environments where children learn to recognise and deal with wellbeing issues that affect not only emotional health and wellbeing but the impact it has on physical and social health in adulthood (Department for Education 2020).  Education is changing to ensure children’s learning is continually and that skills, values and attitudes continue to develop through life to ensure they become ethically informed citizens to make informed decisions to lead healthy fulfilled lives. Placing Personal and Social Development, Well-being and Cultural Diversity at the heart of the curriculum and children’s learning (WG, 2020). According to Gardner (no date) practitioners increasing awareness and encouraging a positive dialogue allows children to develop a growth mindset and encourages them to believe in themselves and their abilities, as well as reassuring children that support is accessible for those who are struggling. Therefore, according to Hill, (2013) there is a need for continuous teacher training, to develop up-to date curriculum and pedagogical methods, enhance skills and professional development. To ensure practitioners are better equipped to support and promote positive well-being through meaningful, hands on experiences and opportunities within the indoor and outdoor classroom. Moreover, to include the outdoor environments, as research suggests this promotes positive and higher levels of well-being (Lawton et al. 2017). Welsh Government (2009) note the outdoor environments enhances children’s development such as, social, physical, creative, cultural and personal skills. Hence, the significant focus of school using the outdoor environment for enriching children learning experiences. Bento, and Dias, (2017) state the outdoor environment is beneficial not only for play and learning, but for anxiety and stress, as it enables children to gain a sense of control and independence to make sense of situation’s they find hard to understand. Leading to the development of resilience and coping skills in children. Furthermore, it allows children to be physically active through play.
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