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Personal Development Plan (PDP)
Below is my Personal development plan (PDP) that includes personal and professional aims to help develop my professional practitioner skills, including a personal reflection on my DPD. 
	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?

	1
	Improve my time management and organisation skills



	I will manage my university deadlines, work responsibilities and personal commitments more effectively. 
	I will make a weekly plan and a to-do list which will priorities my important tasks.
	1 months
	This goal will help me become more organized, reduce stress when managing various tasks and responsibilities.

	2
	Develop my understanding of Additional Learning Needs (ALN)




	I will understand how to recognise individuals learning needs and use appropriate strategies to support children. 
	I will complete relevant training, look over the children’s Individual Development Plan (IDP), communicate with other staff and agencies and learn different strategies to support the child. 
	5 months 
	This goal will be beneficial as it improve my ability to support inclusion and individual children’s needs.  

	3
	Successfully complete and graduate from my Early Years Education and Care degree.



	I will successfully complete my assignments, attend my lectures, meet deadlines and complete all the requirements of my course so that I can graduate. 
	To achieve this goal I will attend my university sessions once a week, keep my assignments organised and make a to-do list to manage my deadlines. Ensure I ask lecturers for support when needed and ensure I make time to complete my assessments. I will balance my university studies with my role as a teaching assistant 
	every 3 months 
	These actions will help me gain my degree, increase my knowledge and understanding of children and my confidence. This will also support my future career in education and childcare.  







Personal refection
Reflecting on my current personal, academic and professional development, I recognise that I have already gained valuable experience through my role as a Teaching Assistant in a primary school. This experience has allowed me to develop my understanding of working with children and has given me the opportunity to apply some of the knowledge I am gaining through my Early Years Education and Care degree. However, I also recognise that there are areas where I can continue to develop my skills, knowledge and personal qualities.

My short-term goal is to improve my time management and organisational skills over the next three months. Managing my university studies alongside my employment and personal responsibilities can sometimes be challenging. I plan to use a weekly planner, to-do lists and deadlines to organise my workload more effectively. I will measure my progress by monitoring whether I complete tasks and assignments on time. Improving these skills will help me become more organised and prepared in both my academic and professional life.

My medium-term goal is to develop my understanding of Additional Learning Needs (ALN). Working as a Teaching Assistant means I may support children with a range of individual learning needs. I want to develop my knowledge of inclusive practice and learn different strategies that can support children's learning and development. I will use my university studies, professional experiences and relevant professional  development opportunities to develop this area. This will help me become more confident when supporting children and responding to their individual needs.

My long-term goal is to successfully complete and graduate from my Early Years Education and Care degree. I will work towards this by attending university, completing my assignments, meeting deadlines and seeking support when required. Graduating will give me an important qualification and further develop the knowledge and skills I need for my future career.
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Introduction
In this assessment will explore the importance of professional practice in early years settings, including safeguarding communication partnership working the observation and planning cycle, children rights and reflective practice. Professional practice in early years means using your knowledge, skills, values and behaviour to ensure high quality care and education is provided to the children and you people. Professionalism in early years means ensure you are responsible toward and Infront of children as they see professional practitioners are role models and someone to look up to. Is also means treating children and families with respect, maintaining confidentiality and following settings policies, procedures and legislations. Every practitioner has a duty to ensure roles and responsibilities, safeguarding children, promoting equality and meeting the children’s individual needs. Maintaining effective communication, positive relationships and partnership working are vital as it ensures suitable support is given to the child to meet its individual needs. 
Building a positive relationship and communicating with children and young people will make them feel safe, valued and confident. When children feel safe and secure they are most likely to feel confident to explore the environment more and join in learning activities. Some children may be verbal or non- verbal. When children have a communication barrier it is vital for practitioners to listen carefully, observe body language and respond to children emotions, to understand their need. This is particularly important for babies and young children who may not yet have the words to communicate effectively. For practitioners to provide consistent care and support to children’s learning and well-being it is vital to have a working partnership with families. Having a professional relationship and good communication with parents and carers is highly important as they can share information about the child’s routine, interest, additional learning needs and if there are any dietary requirements. For children to feel safe, valued and understand as a practitioner you must have a positive relationship and communicate effectively. Practitioners should listen to children, communicate positively and build nurturing relationships to support their emotional well-being and confidence (Welsh Government, 2026).
Early years practitioners have an in-depth knowledge and understanding of the importance of professional practice because it helps practitioners meet children’s individual needs and support their leaning, development, health and wellbeing. The main key knowledge and understanding a practitioner needs are child development, behaviour, inclusion and different ways of children learning. Having these key knowledge and understanding allows practitioners plan suitable activities, identifies developmental concerns and allows every individual child  to have appropriate support plan.
Every practitioner has a responsibility to protect every child from abuse, neglect and harm this is why having knowledge of safeguarding is important. The Welsh Government (2026) identifies safeguarding as a priority for childcare settings and states that protecting children is everyone's responsibility. Practitioners must familiarise themselves with understanding the signs of physical, emotional and sexual abuse, as well as neglect. This knowledge and understanding will help practitioners recognise when a child or you person may be as risk. An example of when safeguarding procedures will take place is when practitioners notices a child’s behaviour rapidly changing or signs of a child’s basic needs are not being met or when unexpected injuries appear. Any concern about a child or signs of neglect or abuse must be taken seriously. Every childcare setting has a safeguarding procedures, when a child discloses concerning information or a practitioner notices something concerning about a child they must not investigate further and record relevant information accurately and report it directly to the designated safeguarding person along side following the settings safeguarding procedures. If a child discloses a concerning information to a practitioner, the practitioners should never promise anything to the child and ensure to inform the child they did a good thing by telling them. To maintain a safe environment and for practitioners to make responsible decisions understanding safeguarding policies, professional boundaries, confidentiality and relevant legislation helps practitioners to do their job smoothly. 
Early years professional practitioners working alongside multi-agencies is highly important because having a partnership with other professionals boost support for children and young people’s individual needs, learning and development, health and wellbeing. Practitioners do not only work alongside multi-agencies they also work effectively with parents and carers to which contributes different knowledge and skills to help identify children's needs and provide suitable support. The Welsh Government (2025) explains that effective multi-agency working can improve outcomes for children and families through collaborative problem-solving. The agencies that early years practitioners may be in communication with are health visitors, speech and language therapists, social workers and additional learning needs co-ordinator (ALNco) specialists. 
Early years practitioners working with other agencies and organisations is every beneficial. An example of an outside agencies cooperating with early years practitioners would be if a child had difficulties with speech and language, the teacher and ALNco will discuss and review their observations and other evidence. They will then approach the child’s parent and carers and discuss the evidence and inform them reaching out to a speech and language therapist would help the child to access suitable support and develop communications skills. Having a working in partnership with parents and carers will help practitioners understand the individual child more and the child’s home environment., cultural background and daily routine. 
In early years practice observing and planning helps practitioners to understand each and every child’s interest, abilities, needs and stages of development. Observation and planning cycle is a way of assessing and analysing children’s learning, planning appropriate activities and reviewing the pros and cons of the activities. Analysing and assessing helps practitioners provide suitable and appropriate opportunities that support children’s progress. When early years practitioners observe children this is allowing them to recognise the child’s strengths, interests and if there are any areas where additional support may be needed. According to the Welsh Government (2022), practitioners should observe, analyse and respond to children's learning to inform future planning. This ensures that planning is based on children's actual needs rather than assumptions. (Welsh Government, 2023)
For example, if a practitioners is observing a child showing interest in building a tower with blocks but is showing frustration when balancing the blocks and also struggling to share the blocks with other children. The practitioner will use the child’s interest plan an activity using different construction materials such as foam bricks. This activity will help the child’s coordination, gross and fine motor skills, it will also help the child develop sharing skills and positive relationships with other. The practitioner would then observe the child's progress and adapt future activities accordingly. Sharing this observation with other staff members and the child’s parents and carers  will help them to understand does this behaviour occur at home or in other settings. This will also give them a fuller picture of the child’s development and help maintaining consistency between home and setting. The observation and planning cycle allows practitioners to implement inclusion in to the setting as well as identifying potential developmental delay or additional needs. This cycle also allows practitioners to add in appropriate approaches to help the child participate. Overall, the observation and planning cycle informs professional decisions by ensuring that learning experiences are responsive, inclusive and developmentally appropriate. By continually observing, analysing and responding, practitioners can support children's individual progress, wellbeing and learning. 
The Welsh Government (2022), states that The United Nations Convention on the Rights of the Child (UNCRC) and the Children Act are laws that supports practitioners to protect children’s rights, support their wellbeing and ensure their needs are being met. The UNCRC is a legislation that states children have a right to be protected, educated, given support on their development and their voices to be heard. In a professional practice in Wales children’s rights are the most essential this is why the Welsh Government implemented the UNCRC in settings to create appropriate policies that involve children and you people. (Welsh Government, 2022).
The key value and purpose of the UNCRC is for everyone to be non-judgemental, beneficial for the child, for children to have the right to life and development, and for children’s views to be respected, these are all stated in article 2,3,6,and 12. This legislation ensures all practitioners treat every child and young person fairly, ensure the decisions that are being made for the child is in the child’s best interest and made sure their opinions are being heard and taken in to accountability. An example would be a practitioner setting up an activity chosen by the children and ensuring the activity has accessible resources so that children with different abilities or difficulties can participate the activity.  
The Children Act 1989 emphasises the importance of children's welfare in decisions concerning their upbringing (Children Act 1989, s. 1). The Children Act 2004 also places safeguarding duties on specified organisations and agencies (Children Act 2004, s. 11). In Wales, practitioners must follow safeguarding procedures to identify concerns, report suspected abuse or neglect and work with other professionals when necessary (Welsh Government, n.d.).
The two legislations allow professional practices to place children’s rights, safety and wellbeing at the centre of every decisions. Ensuring practitioner have a full understanding of these two legislations supports practitioners to make the right decision and create a welcoming, safe, inclusive environment. They also ensure children are respected as individuals, protected from harm and supported to reach their potential.
Conclusion:
In conclusion, professional practice in Early Years is essential for supporting children's learning, development, safety and wellbeing. This assignment has explored the importance of effective communication, positive relationships, professional knowledge, safeguarding and partnership working. It has also explained how the observation and planning cycle helps practitioners identify children's individual needs and plan appropriate learning experiences. The UNCRC and Children Act guide practitioners to protect children's rights and prioritise their welfare. Finally, reflective practice encourages practitioners to evaluate their actions and improve their skills. Overall, professionalism requires responsibility, teamwork and continuous learning to ensure every child receives appropriate care, support and opportunities to thrive.
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What is reflection and reflective practice’

Reflcton s ihe process of tinking about an experience and
considering what happened, why it happened and what can be
leamed from f. It 1s not just about remembering wha happened; it
o nvolvee kg about our acions an decisone and
considering whether things coud have been done difereny.
Reflection helps practiloners recognise what went wel, idenify
areas for mprovement and thrk abou Fiw iy can use whal hey
have leamed in the future (Brock, 2014).

Reflective practice involves using this reflecion to improve.
rotessional pracice nan cary years seting o example, an
iy Vearspracitoner mgh rfictcn acéatve aciy viere
‘some chidren [ost nteres. They coud think about whether the
resources were sutable, whether the activit was 00 Gificut or
whether the chidren needed more opportunites to make their oun
choices. The practitioner couid then make changes and try the.
‘actity again
Reflection is about thinking carefuly about an experience, whie
reflective practice invoives sing what has been learned (o make
improvemenis. Both are mportant because they help practiioners
ndersand thf pracice. make boter decisons and develop et
skiss. They can a

Telp' praciiioners provide acives that better
meet the Individual needs of chidren

ey believed that reflection starts vhen we.
happened, consider por

alouing practioners to change their approach at the time. Reflection-on-action happer

ible solutions and use what

Why is reflective practice important to EY practice?
Reflective praciice s important in Eary Years because practiioners have a
responsiilty to provide safe, incusive and effective experiences that support
chidren's leaming, development and welbeing. Every chil is diferert, with
| their own interests, abilties and indvidual needs, so praciioners need o think
about whether their approach s working wel.

Reflection helps praciiioners recognise what they are doing el and hat
coud be improved. For example, ifa child is strugging to take part in a group
activy, the pracitioner could think about whether the actiity s sutable for
them. They couid then make changes, such as adapiing the resources,
working with a smaler group or giving the chid exira support. This can help
the chid feel more inciuded and supported.

Reflctive praciice also helps praciioners leamn from their experiences instead
of repeating the same approach. Dorrian and Povel (2025) expain that
reflection can help practiioners look at their experiences more closely and
ideniy areas where they cou improve their pracice.

Italso supports professional development. Praciiioners can talk 1o coleagues,
isten to feedback and use their experiences o improve their knoviedge and
skits. Overall reflectve pracice helps Early Years praciiioners make betier
decisions, improve their practice and provide experiences that meet the
indvidual needs of chidren.

The theory of reflection

perience a problem or something that does not go as expected. We can then think about what

e have leared to improve future practice (De

e
‘Schon identified two types of refiecton: reflection-in-action and reflection-on-action. Refection-in-action happens while something is taking place,

s afterwards, when practioners think about what happened
and what they coud do differently next time (Schon, 16
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Analysis of different reflective models — compare/contrast/pros/cons:

There are several reflective models that can support Eariy Years practitoners, including Gibbs Reflctive Cycle, Kolb's Experiential Learning
Cycle and Schon's Reflective Practice. Athough they all encourage learing from experience, they approach reflecton ifferenty.

Gibbs Reflective Cycle has six stages which are descripton, feeings, evaluation, analysis, conclusion and action plan. One advantage is that it
gives pracitioners a ciear siructure to folow, which can be helpful for students who are new to refiective witing. For example, an Early Years.
practiioner could use the stages o refiect on a group activiy that did not go as planned. They couid think about what went wel, what did not
wiork, how they felt and what they couid change next time. However, one disadvantage s that folowing the stages too closely can sometimes

lead to simply describing what happened instead of thinking more deeply abou the experience and what could be leamed from it For exampe. a
practitoner might vrite about a chid notoining in with an actwity without exporing why the chid did not want to participate or how the aciiity

could be adapted to meet their needs. (The Open Universiy, 2019)

Kolb's Experiential Leaming Cycle contains of concrete experience, reflctive observation, absiract conceptuaisation and aciive
experimentation. The model focuses on learing from experiences and then trying out new ideas in practice. This can be useful in Early Years
because praciitioners can try a new strategy, see how the chidren respond and then think about vihat vorked and what couid be changed. For
‘exampe, ifa practiioner notices that chiren are strugging o concentrate during story time, they could try using shorter stories, props of more.
interaction. Afterwards, they can reflect on whether these changes helped the chidren stay engaged. Hoviever, the model can be seen as quite

structured and may not always consider how a practiioner's feslings ora chid's indvidual circumstances can affectan experience. (Hayes et .

2014)

Schon's (1983) model is different because it focuses on reflection-in-action and reflecton-on-action. Reflection-in-action happens wiile
‘something is taking piace, alowing pracitioners to make changes siraight avay. Reflection-on-action happens afterwards, when they think about
‘what happened and what they could do differently next time. This can be useful in Early Years because pracitioners often need o make quick
decisions based on how chidren are responding. However, Schon's model does not provide as much structure as Gibbs' model

Overal, Gibbs model may be easier or structured writen refection, while Schon's model is usefl for understanding how practitioners reflect
during everyday Early Years praciice. Kolb's mode is helpful for showing how practiioners can lea from an experience and try something new
afierwards. The best model o use can therefore depend on the practitioner, the situation and what they are frying to lear from the experience.
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