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The role of a teaching assistant was created to help support the inclusion of pupils within all educational settings whether mainstream, special needs or inclusion centres.  Primarily, Teaching Assistants  were designed to work alongside an individual learner with a statement. Meanwhile, through further investigations , it has shown TA's more often than not, take on additional responsibilities which are natural to their character. "There is a complex mix of TA responsibilities; contrasting roles and an overlap between pastoral, pedagogic and administraitive duties" (Unison, 2013) which demonstrates the Teaching Assistants roles do not have a defining job structure, they can tend to either support Teachers with preparing clerical work or tidying a classroom, to supporting pupils who need more individual support with their learning. 
While researching the role of a Teaching Assistant, it allowed me to consider the core skills which are looked for when employing a member of staff suitable to that role. Groom and Rose, (2005) highlight the importance of the role of a teaching assistant, "The role.... has undergone a transformation.. once seen as an extra pair of hands....in the present day, has more of a professional role". however, O'brien, (2006) argues the codependency of teaching staff on the assistant ,"though the TA may manage an individual, the overall responsibilty must remain with the teacher", this suggests,  the teaching asssitant in some school settings, are found to relate easier with pupils who tend to have a more empathetic character as they work closer with them, via building a continual positive relationship. The TA will have usually identified what support the individual might need, where as, that pupil may look upon the teacher as an over authoratitive person with judgement who does not relate (Roaf,C. 2003).
It is important to identify that Teaching Assitants have many extended roles, including being deployed for particular positions which are inconsistent across many educational settings. For example, some schools have different job titles for TA's, called Learning Support Assistants(LSA) with another inconsistency, including the variations in how they are managed (Unison, 2013).  
In contrast Tucker (2009), investigates the perceptions of the teaching assistant and how it is defined by parents, teaching staff and the student.  Parents tend to have mixed views due to the required need of the Teaching Assistant. In most secondary settings, the TA or LSA (usually named in secondary education), will have a more of an empathetic role in regards to working with an individual, whether with SPLD or SEBD . It is suggested in some research reports "the attention of a TA can in fact cocoon, sheilding pupils from both learning challenges and integration with peers" (Tucker, 2009). This statement tries to explain the support given by a teaching assistant could affect their social interaction, preventing them from wanting to learn, however, it is argued some parents reinforce the importance of the TA, as they can build the bridge of communication, allowing their child to integrate into school, giving parents information on their child's progression, creating a vital link from home to school. (Tucker, 2009. Vol. 27, p296).

In my experience, the relationship built up between a student and TA, tends to be created through their character and how relateable it is. Pupils tend to look towards a TA as more of a friend, who they can chat to and build a trust to help them, rather than feeling like they are under pressure. The pupil, as described by Tucker (2009), defines the needs of a TA to be "caring, happy, friendly.....helpful, kind and a good listener" , illustrating the importance of, their (pupils), emotional needs wanting to be met, before emphasisng the importance of doing well in school.   
Teaching Assistants in some schools will at times have very different roles, which suggests their particular skills should be utilised to support in that area of need. In my school setting an LSA can have different levels of expertise or may be more academic to a suited subject (Department for Education and Skills, 2003a), for example, my role developed through recognition of my pastoral support offerered in the classroom.  It was identified how my skills were able to support a pupils fundamental emotional needs, which in turn helped build up their confidence in wanting to try, learn new skills in class and improving their social skills.  ESTYN collaborated with educational settings to promote the need of good communication, how it would benefit the child and the community “This research project was commissioned by DfES from the Mental Health Foundation to explore joint working between schools and CAMHS in England and Wales to identify ways in which this might be improved.”  This shows the department of Education and CAMHS, through research, recognize the importance of interventions being put in place within schools to help support. 
[bookmark: _GoBack]The Local Educational Authorities and Local Educational Psychologist in Wales devised a programme,  that could be manageable to meet the needs of pupils, while taking into account the ESTYN requirements of multi- agency working providing pastoral support to individuals in Education. The Programme called ELSA, Emotional Literacy Support Assistant was funded, creating the opportunity to develop the skills of some of the schools Teaching Assistants, Primary and Secondary, who tend to work in pastoral type roles or have the character that would create opportunities of supporting a child with Social, Emotional and Behavioral Difficulties  .  Many programme’s have been created in schools  for example SEAL and  Nurture. Unfortunately due potential risks of  multi linking with schools and agencies, it creates a break down and the loss of funding in education, sometimes causing a detrimental effect on the children’s well-being.  
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