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ECIE6001
Element 1:Compare and contrast the scope and approach to outdoor provision in two types of settings
Students of all ages can benefit from outdoor learning in a variety of ways. The following are a few of the most important benefits.
An increase in physical activity is one benefit of outdoor learning, which can lower the risk of obesity and other health issues linked to a sedentary lifestyle.
An improvement in mental health. Spending time in nature outside can help students relax, which lowers their stress levels and boosts their general well-being. The difference in pace and environment that outdoor learning offers can keep students interested in and involved in their studies. Being outdoors can help pupils be more imaginative and creative since they are exposed to different sights, sounds, and experiences. Research has demonstrated that outdoor learning can boost academic achievement, especially in the subjects of science and maths. Students get the chance to collaborate and improve social skills including communication, teamwork, and collaboration through outdoor learning. By encouraging children to appreciate nature and the environment, outdoor learning can inspire them to become more environmentally aware and responsible people. 
Overall, children can gain several advantages from outdoor learning, such as better physical and mental health, higher academic achievement, and increased social and environmental awareness. (Ofsted,2023)
While there are numerous advantages to outdoor learning, there are also some potential drawbacks to take into account such as the weather. The quality of the learning experience can be impacted by the weather, which can be unpredictable and disrupt outdoor learning. Outdoor learning can be inconvenient or even dangerous in extreme weather conditions, such as persistent rain or snow.
Students who learn outside of traditional classrooms may not have the same amount of access to technology and digital resources, which may restrict their capacity to participate in some types of learning activities.
When considering safety, the risks associated with outdoor learning include exposure to allergies, wildlife, and potentially dangerous flora or terrain.
Because outdoor learning may not follow the same routine and framework as regular classroom instruction, it may be challenging for some children to remain engaged and focused due to lack of organisation.
In addition, with noise, movement, and other stimuli competing for students' attention, outdoor learning can be more disorienting than standard classroom settings. (Oberle,E 2021)
For some schools and instructors, outdoor learning may be prohibitively expensive and logistically difficult due to the need for equipment and transportation. With schools’ ever-increasing battles for various funding, this is a huge barrier in the attempt to promote outdoor learning. Spielman,A (2020)
Overall, even though outdoor learning offers numerous advantages, it's critical to take these potential drawbacks into account and make sure the right steps are taken to address them.
Depending on a number of variables, such as the school's location, resources, and educational philosophies, the scope and approach to outdoor provision in a primary school context can differ greatly. There are certain similarities and distinctions that may be seen, though.
In a primary school context, the breadth of outdoor learning experiences and activities available to children is generally referred to as the scope of outdoor programming. This can range from outdoor recreation and exercise to gardening, nature hikes, and environmental education. The availability of outdoor space, the time of year, as well as the interests and needs of the students, can all have an impact on the extent of outdoor offering.
The approach to outdoor provision refers to the educational philosophy and pedagogical techniques utilised to support outdoor learning activities. Some schools might use a more conventional, teacher-led approach to outdoor instruction, with pre-planned, educator-led classes and activities. In some schools, children may be encouraged to explore and interact with the outdoors in their own way and at their own time. Depending on the learning objectives of each activity, schools may occasionally combine various methods.
In general, primary students have more time to engage in outdoor learning and may benefit more from hands-on, experiential learning opportunities, hence the range of outdoor offerings in primary schools tends to be greater than in secondary schools. Outdoor learning can help students in primary and secondary schools acquire a variety of abilities, including physical, social, emotional, and cognitive ones.(Anderson,N 2021) 
Primary schools often take a different approach to outdoor education than high schools do. While secondary schools may put more of an emphasis on structured lessons and fieldwork, primary schools may place a greater emphasis on play-based learning and exploration. Primary schools may adopt a more comprehensive approach to outdoor provision, integrating outdoor learning across a variety of subject areas, whereas secondary schools may be more inclined to integrate outdoor learning into specific subject areas, such as science, geography, and environmental studies. Furthermore, secondary schools might have access to more specialised outdoor spaces and instruments, such outdoor science labs and field research tools, whereas primary schools might rely more on undeveloped outside areas and basic gear like gardening tools and magnifying glasses.
Depending on the geography, resources, and instructional philosophies of the school, the extent and approach to outdoor provision might vary greatly in a secondary school setting. The following list of similarities and differences can be seen.
The breadth of outdoor instruction in secondary schools is typically narrower than in primary schools, with a stronger concentration on subject-specific learning opportunities. Secondary schools could, for instance, provide outdoor learning opportunities through field trips, outings, and other off-campus activities that are directly relevant to subjects like science, geography, or physical education. Additionally, secondary schools could have access to specialised outdoor spaces like scientific labs, outdoor classrooms, and sports fields.
There can be a significant range in how outdoor provision is handled in secondary schools. Some schools might choose a more conventional, teacher-led approach, with pre-planned and guided scheduled classes and activities. Other schools might adopt a more pupil-centered approach, empowering learners to take charge of their own educational journeys and participate in inquiry-based learning and problem-solving. A secondary school setting's outdoor offering may also be used to enhance the development of particular abilities including leadership, teamwork, and communication. (Marchant,E.2019)
Outdoor space can be utilised by primary and secondary schools to enhance the development of a variety of talents, including physical, social, emotional, and cognitive abilities. However, compared to primary schools, the scope of outdoor instruction in secondary schools tends to be more subject- and discipline-specific. Furthermore, secondary schools could have more specialised outdoor resources available to them than elementary schools, which can support more challenging and sophisticated learning activities.
Compared to primary schools, secondary schools may take a more subject-specific approach to outdoor instruction and may use more scheduled courses and activities. Additionally, it's possible that secondary schools are more likely to integrate outdoor learning into particular topic areas like science, geography, and environmental studies. Secondary schools might also concentrate more focus on outdoor activities that foster the growth of leadership, teamwork, and other critical abilities that are necessary for success in both further education and the workforce. Finally, given the older age and more autonomy of their pupils, secondary schools may have more stringent safety rules and risk management measures in place for outdoor provision.
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1. Element 3 – Risk Benefit Assessment


RISK BENEFIT ASSESSMENT

	Location / Activity:
	Outdoor experimets
	Date:
	30/4/2023

	Assessor:  
	Sara Hough
	Review date:  
	



	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Scavenger hunt
	Children will have the opportunity to collect various items from the natural outdoors in order to use them to complete their activities.
	Slips, trips and falls.
Cuts, grazes and abrasions.
Splinters.
	Students and staff
	-adequate footwear such as closed shoes rather than sandals
-a designated area to store the found items.
-advise the children to lift specific items on the list to avoid being in contact with poisonous or harmful plant
-provide safety gloves.
	Low

	Den Building:

	Students will have the opportunity to work as a team, learn that support is needed with larger projects
	Trips and falls. Splinters, other children carrying potentially dangerous materials and equipment.
	Students and staff
	-designated areas to store equipment not currently being used
- clear the ground of any debris and potential tripping hazards.
-provide clear instructions on how to safely lift and carry materials. e.g. sharps to be pointing downward and two people to carry large pieces of equipment
-clear instructions on spacial awareness especially while lifting and carrying.
	Low

	Assault course
	Students will plan and execute a way of travelling from one area to another using a range of materials without touching the ground. This will enhance their teamworking, communication and physical skills.
	Tripping, slipping,
falling
	Students and staff
	-Placing the activity on soft ground such as a playing field.
- Ensuring surfaces are free of hazards and foliage. 
-Equipment to be clean and clear of debris
	Low

	Making natural musical instruments
	Students will have the opportunity to explore the natural outdoor and assess whether some materials would contribute to making musical instruments.
	-Stinging nettles
-Disregarded waste left by the public
-Slippery surfaces
	Students and staff
	-Staff to assess the area before hand and remove any possible hazards.
- hazards which cannot be removed will be
-adequate footwear to be worn by both staff and students. E.g. walking boots or shoes, no open toe sandals.
	Low















Element 4 – Literature review ‘The role of Outdoor Education’

[bookmark: _Hlk133789024]Outdoor education has become an increasingly popular form of experiential learning, with a range of benefits for individuals, groups, and society as a whole. This literature review aims to provide a critical analysis of the role of outdoor education, examining what others have said about the subject and the methods they have used to gather evidence. This review will cover whether a lot has been written in research literature about the role of outdoor education, the contested views on the subject, and the critical thinking that has been applied to these views. Finally, it will explore what else can be learned about the subject and how to acquire that knowledge.
There has been a growing interest in the role of outdoor education in recent years, with a significant body of research literature available on the subject. This literature has covered a range of topics, including the impact of outdoor education on personal and social development, the benefits of outdoor education for specific groups, such as children or disadvantaged communities, and the role of outdoor education in promoting environmental awareness and sustainability.
A review of the literature suggests that outdoor education has a positive impact on personal and social development, with many studies reporting improvements in self-esteem, confidence, communication skills, and teamwork abilities. For example, a study by Rickinson et al. (2004) found that outdoor education increased self-esteem and motivation, leading to better academic performance and more positive attitudes towards learning. Similarly, a study by Pijawka and Morrison (2010) found that outdoor education enhanced communication skills, teamwork abilities, and problem-solving skills.

Research has also shown that outdoor education has benefits for specific groups, such as children, disadvantaged communities, and individuals with mental health issues. A study by Wells et al. (2013) found that outdoor education improved academic achievement and social skills in disadvantaged children. Also, Wilson and Maller (2019) found that outdoor education had a positive impact on the mental health of young people
In terms of promoting environmental awareness and sustainability, outdoor education has been found to be an effective means of fostering a connection to nature and encouraging pro-environmental behaviours. For example, a study by Hattie et al. (2016) found that outdoor education increased environmental knowledge, attitudes, and behaviours in schoolchildren.
While there is a significant evidence supporting the benefits of outdoor education, there are also contested views on the subject. Some argue that outdoor education is not effective, with studies suggesting that the benefits are limited or non-existent.  Kellert and Wilson (1995) found that outdoor education had little impact on environmental attitudes and behaviours in college students.
Others argue that outdoor education is not accessible to all, with concerns about the cost and availability of outdoor education programs. A study by Smith and Nairn (2016) found that low-income families were less likely to participate in outdoor education programs due to financial barriers.
While there are contested views on the role of outdoor education, it is important to apply critical thinking to these views to understand the underlying reasons for disagreement. For example, studies that report limited or non-existent benefits may have methodological issues, such as small sample sizes or inadequate measures of outcomes. Similarly, concerns about the accessibility of outdoor education may reflect wider inequalities in society, rather than issues specific to outdoor education.
Outdoor education is a form of experiential learning that has gained popularity over recent years. The benefits of outdoor education are wide-ranging, impacting individuals, groups, and society as a whole. This literature review aims to provide a critical analysis of the role of outdoor education, examining what others have said about the subject and the methods they have used to gather evidence.
A search on Google Scholar for “outdoor education” returns over 2.5 million results, indicating the substantial amount of research literature available on this topic.
However, it is essential to note that the literature on outdoor education is multidisciplinary, and there is no single discipline that dominates the literature. Studies on outdoor education have been conducted in various fields, including psychology, education, sociology, and environmental studies.
The fact that there is a lot of research literature on outdoor education suggests that it is a popular and relevant field of study. The benefits of outdoor education for personal and social development, promoting environmental awareness, and fostering connection to nature have been extensively studied. Additionally, outdoor education has been found to be beneficial for a wide range of groups, including children, disadvantaged communities, and individuals with mental health issues.
On the other hand, the fact that there is little research literature on outdoor education in some disciplines could be due to a lack of interest or funding. For example, while there is a significant amount of literature on outdoor education in education and psychology, there may be less in fields such as economics or political science.
The literature on the role of outdoor education is vast and varied, with a range of studies exploring different aspects of outdoor education. These studies use a range of research methods, including surveys, interviews, observations, and experiments.
Research has shown that outdoor education has a positive impact on personal and social development, with many studies reporting improvements in self-esteem, confidence, communication skills, and teamwork abilities. For example, a study by Rickinson et al. (2004) found that outdoor education increased self-esteem and motivation, leading to better academic performance and more positive attitudes towards learning. Similarly, a study by Pijawka and Morrison (2010) found that outdoor education enhanced communication skills, teamwork abilities, and problem-solving skills.Top of Form
Friedrich Froebel, a German educationalist, is widely regarded as the father of the modern kindergarten movement. His ideas on education emphasized the importance of play, hands-on learning, and the integration of nature into the learning environment. Froebel believed that children learn best through direct experience and that outdoor play and exploration were essential for their development.
Froebel believed that outdoor education provided an ideal environment for children to learn about themselves and the world around them. He emphasized the importance of free play in nature, arguing that it allows children to develop their senses and intuition, as well as their physical coordination and spatial awareness.
Furthermore, Froebel documented that outdoor education could foster a sense of wonder and reverence for the natural world, leading to a lifelong appreciation of the environment. He argued that by engaging with nature in a direct and meaningful way, children would develop a deep respect for the natural world and a desire to protect it.
Overall, Froebel's ideas on the role of outdoor education highlight the importance of play, hands-on learning, and the integration of nature into the learning environment. He believed that outdoor education could promote physical, social, and emotional development, as well as a sense of wonder and reverence for the natural world. Froebel's ideas continue to influence educational practices around the world, particularly in early childhood education.( ahmetoğlu,E 2018)
Vygotsky's socio-cultural theory states that learning is a social activity, and that children learn through their interactions with others and the environment around them. This theory suggests that outdoor education can provide a rich and stimulating learning environment that promotes social interaction and cognitive development.
Furthermore, Vygotsky's concept of the zone of proximal development (ZPD) highlights the importance of challenging but achievable tasks in learning. In outdoor education, children are often faced with challenging tasks, such as navigating unfamiliar terrain, that require problem-solving and critical thinking skills. These tasks can help children to develop their ZPD and expand their capabilities. (McLeod,S 2023)
Overall, while Vygotsky did not specifically discuss the role of outdoor education, his theories on socio-cultural learning and cognitive development provide a theoretical framework for understanding the benefits of outdoor education.Bottom of Form

Research has also shown that outdoor education has benefits for specific groups, such as children, disadvantaged communities, and individuals with mental health issues. For example, a study by Wells et al. (2013) found that outdoor education improved academic achievement and social skills in disadvantaged children. Similarly, a study by Wilson and Maller (2019) found that outdoor education had a positive impact on the mental health of young people.

In terms of promoting environmental awareness and sustainability, outdoor education has been found to be an effective means of fostering a connection to nature and encouraging pro-environmental behaviours. For example, a study by Hattie et al. (2016) found that outdoor education increased environmental knowledge, attitudes, and behaviours in schoolchildren.
While there is a significant body of literature supporting the benefits of outdoor education, there are also contested views on the subject.
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Join us for an unforgettable outdoor learning experience! Our program is designed to help children aged 7-11 discover the wonders of nature while having fun in the great outdoors.







Through a series of engaging activities and games, your child will learn about the environment, ecology, and wildlife, while developing important skills like teamwork and leadership.







Our  three experienced instructors will guide the group through a range of activities such as nature hunts, den building, assault course, creating musical instruments, and more. Your child will have the opportunity to explore the beauty of the natural world and learn about the importance of preserving it for future generations.







Don't miss out on this exciting opportunity for your child to learn, grow, and have fun in the great outdoors! Register now and let the adventure begin!
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