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This essay contains two parts. The first part will consider the legislative framework regarding inclusivity of religious diversity and inclusivity with disability within the post-sixteen classroom. This will be done by critically evaluating the Equality Act 2010, Human Rights Act 1998 and University of Wales Trinity Saint David’s institutional policy. The second part will analyse the provided case scenarios and will assess what steps would be taken in each situation. 

Alternative Learning Needs (ALN) students are students who require extra support within their studies because of a learning disability (Adult Learning in Wales, 2020). Learning difficulties vary from either physical disabilities such as cerebral palsy and dystonia or from mental disability like attention deficit hyperactivity disorder or Asperger’s syndrome. It is important that these students are given an equity within the classroom. Apropos to racial and religious diversity, diversity is important in a classroom because it encourages awareness, inclusion and acceptance within cultures they are not familiar with (Drexel University School of Education, n.d). Consequently, for both ALN personnel and for minority students it is imperative that schools, universities and the government create polices and laws which help, support and promote these students.

Starting with the Equality Act 2010, this legislation provides anti-discrimination laws regarding disability (s.6 Equality Act 2010) and race (s.9 Equality Act 2010). Specifically, s.92 of the act legislates discrimination within higher education as it prohibits discrimination based on student admission, (S.92(1) Equality Act 2010) the way the school/university provide their education (s.92(2) Equality Act 2010) and require that the higher educator provide reasonable adjustments for ALN students (s.92(9) Equality Act 2010). Together these subsections force higher educators to accommodate and ensure that discrimination is eradicated from their teaching processes. 

For students with disabilities the Equality Act 2010 is a paramount statute to ensure that higher educators provide students with support that they require. The type of support that students require depends on their disability. For students with physical disabilities s.92(9) require reasonable adjustments be made. Chowdhury records an example of reasonable adjustments for those with Myalgic Encephalomyelitis as a student noted how she got extensions on assignments, had home exams with extra time and separate worksheets (Chowdhury, 2017). For those with mental disabilities such as dyslexia, providing text-to-speech programmes, adjusting themes behind PowerPoint backgrounds and considering various teaching styles which suits someone with dyslexia is considered reasonable adjustments. (The Dyslexia Association, n.d)

Considering religious inclusion, the Human Rights Act 1998 incorporated the European Convention of Human Rights 1950 (ECHR) into UK law. Article 9 of the convention expresses the freedom of thought conscious and religion (European Convention on Human Rights 1950). S.6 Human Rights Act prohibits public authorities from contravening the ECHR (s.6 Human Rights Act 1998). Consequently, higher educations must ensure that they protect their students’ right to their religion. However, although high educators have this duty, it does not ensure religious inclusivity. This is shown in ‘R(Begum) v Headteacher and Governors Denbigh High School’ (2006) as a student who wanted to wear a Jilbab was suspended until she complied with the school’s uniform code. The student sought to redress this situation but when the case went to the House of Lords, they held that there was no breach as the school’s uniform policy was a proportionate restriction on the student’s right for freedom of religion. This case is important in highlighting that although the ECHR and thereby the Human Rights Act 1998 provides for no discrimination against religion, it does not create proactive religious inclusion for students. A higher educator’s policy is where inclusion can be established.

Looking at the University of Wales Trinity Saint David’s policy for those with disabilities, they have a student services for those with ALN. These include one-to-one tutoring, appropriate support and grant Disabled Students’ Allowance (University of Wales Trinity Saint David, n.d). This proactiveness allows students to get their support before their studies, giving them a more equal chance alongside their peers. Furthermore, they employ Disability Advisers and Learning Support Managers for those with ALN so that they can get support throughout their course. For those with physical disabilities, a part of the university’s safeguarding policy is to ensure that reasonable adjustments are made for their benefit (University of Wales Trinity Saint David, n.d) which align the university with the Equality Act 2010.

Lastly looking at the university’s policy regarding religious diversity, their ‘Strategic Equality Plan’ gives various policies for expediting diversity. This includes the training to diminish unconscious biases, supporting the inclusion of both students and teaching and assessing the confidence in the reporting and complaints procedure. (University of Wales Trinity Saint David, n.d) All these steps are proactive in ensuring that religious inclusivity is being met within the university.

To conclude, for higher educators they must abide to the Equality Act 2010 in ensuring equality and equity for disabled and religious students. Although the Human Rights Act 1998 prohibits discrimination against religion, it’s for the higher educator’s policy to ensure that religious inclusivity is achieved.

The second part of the essay will consider the scenarios presented and will assess how I will achieve equity for the provided students. In these scenarios I will be assessing from a level four law class where I am on placement. From this, I will use the University of Wales Trinity Saint David’s policy forms for each student’s disability or situation. 

The first case study is Megan. She’s a student who believes that she suffers with mental illnesses such as anxiety or attention deficit hyperactivity disorder but has never been diagnosed. Furthermore, past tutors may believe that she may have dyslexia. The important thing to note is that although she has never been diagnosed, she still deserves learning support if she is showing symptoms of any mental disabilities. The first step for dealing with Megan is to consider referring to student services. The university offers various support early in the course for those who may suffer from specific learning disabilities such as dyslexia and alternative deficit hyperactivity disorder which include initial screenings and assessment (University of Wales Trinity Saint David). Megan has not been diagnosed with learning disabilities so these services will help determine whether Megan may need additional learning support within her education. Furthermore, depending on the results, Megan may be eligible for Disabled Students’ Allowance. Student services would support Megan with her application where she needs.

Regardless of what the screening and assessment state, Megan’s anxiety, attentiveness and dyslexic tendencies will negatively impact her in her education. Looking at her anxiety, I would suggest that Megan and I have a one-on-one meeting to discuss how we can address the anxiety. I would ask Megan various questions to ascertain which learning strategy would work best. For example, if she felt comfortable with group work but not expressing the work in front of the class then buzz groups could be a useful tool to include her within the lesson without forcing her to speak in front of her peers. On the other hand, if she did not feel comfortable working in groups, I would consider using icebreakers so that Megan can interact and familiarise herself with her peers. This in turn will hopefully make her feel more comfortable speaking amongst her peers and will allow for a range of teaching strategies. Regarding her dyslexia, I will inquire which background theme will suit her dyslexia when making PowerPoints. Furthermore, I will use sans serif fonts which should make reading PowerPoints or work sheets more suitable. However, there is a tremendous amount of reading throughout a law degree. Consequently, this may not be enough support for Megan. Megan may benefit from experiencing tools which read text out loud such as Speechify who offer a free service that allows students text to speech abilities which can be accessed anywhere (Speechify, n.d). This could benefit Megan significantly when attempted reading outside the classroom and would be recommended to give her more support. 

The next case study is Dafydd. Dafydd has cerebral palsy and although partially sighted, is not registered blind. Dafydd has requested that he wants to maintain his independence in his education. The first thing I would ensure for Dafydd is that he has easy access to the classroom. Although Dafydd may walk independently, he still gets fatigued easily. Following from this, I would recommend teaching in the bottom floor classrooms or at the least ensure working elevators within the buildings. Subsequently, supporting Dafydd with his partial vision is something that would be adequate in a face-to-face discussion. Although Dafydd wishes for independence, poor eyesight is something which needs addressing. Inquiring which font Dafydd sees best with and asking whether he may need larger versions of hand-outs is an adequate method of support. Here, although if Dafydd declines to accept any additional support, at least Dafydd knows that if he does need support for his eyesight then it will be available to him. After this discussion with Dafydd I would recommend seeing student services. The services will express how Dafydd will have access to Disabled Students’ Allowance and can support Dafydd with his application if he wishes to apply. 

Regarding Dafydd’s notetaking difficulties. I would vary my teaching strategies to support Dafydd. It is important that Dafydd has all the information available to him within the law classroom. Certain teaching strategies which will supports Dafydd’s note-taking difficulties include Q&As, brainstorming, group work and gamification. These teaching strategies do not present abundant information at a fast pace which happens in lectures. Instead, presenting Dafydd these types of teaching styles allow Dafydd to take his own time with notetaking, ensuring that he is content. Alongside teaching strategies, assessing how I present information is important. I would ensure that I am presenting information at an adequate speed for students so that they have time to take notes. Furthermore, asking whether students have finished writing notes slide-by-slide is also a useful way to ensure that every student is up to speed. As part of Dafydd’s disability, University of Wales Trinity Saint David would provide a ‘one profile page’. This profile will allow Dafydd to state things that he enjoys doing, what he transpires to be and the best ways to support him. Although Dafydd may refuse to consider this page in wanting to be independent, he once again is at least aware of the support that is available to him.

The last case study is regarding Alys. She is a second-year student in the law class who has discovered that she is pregnant and wishes to continue her studies. Although pregnancy is not a protected characteristic in the Equality Act 2010, pregnancy and maternity is protected by s.17 of the act as it expresses that a pregnant person is discriminated if they are treated unfavourably because of their pregnancy (s.17 Equality Act 2010). Consequently, Alys legally deserves the same education as her peers. Under the Student Pregnancy, Maternity, Paternity and Adoption Leave Policy I would recommend that they speak to either their academic mentor or to their module leaders (University of Wales Trinity Saint David n.d). Either of these personnel is equipped in dealing with Alys’ pregnancy during her study. They will express to Alys how being pregnancy will implicate her studies but will devise a plan where she is still capable of continuing the course.

The biggest impact for a pregnant student is health and safety for both herself, her unborn child and everyone in her vicinity. When Alys makes aware that she is pregnant to the relevant member of staff, a Risk Assessment will take place to assess any steps that need to take place to ensure safety (University Wales Trinity Saint David n.d). As Alys is studying law there will be no immediate health and safety risk such as unwanted chemicals or physical behaviour. However, for myself I would need to contemplate any risks that may occur to Alys during my teaching. Where I use a teaching strategy which require students to move around to classroom, I must ensure that Alys can participate safely. Where the pregnancy overlaps with the assessment period, the policy requires that the student may need to get confirmation that they are fit to sit exams (University of Wales Trinity Saint David, n.d). Furthermore, Alys may need time off where she has medical appointments. From this, she may not participate in some lectures and will need some support to ensure she is not disadvantaged consequent to her pregnancy. As the lecturer I may need to post learning materials online or hold a one-on-one meetings so that Alys is able to review missed content.

Regarding after the birth, Alys cannot return to the university until two weeks after her child is born (University of Wales Trinity Saint David n.d). Where these two weeks have passed, Alys would be sent to the module leader or academic mentor to establish a timetable in which it is suitable for Alys’ motherhood. If there is no possible work around for Alys, the university offer childcare places for those without suitable arrangements which will be informed to Alys (University of Wales Trinity Saint David). From here, Alys should resume a natural teaching experience as health and safety concerns no longer apply and providing that she has notified the university registry that she has returned (University of Wales Trinity Saint David n.d) then she may continue her studies as she did before pregnancy.
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