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The purpose of the handbook 
This handbook was created to help early childhood educators through the process of transitioning from home to nursery. The necessity of communication amongst all stakeholders engaged in the transition process will be emphasized throughout this guide. Every piece of information will be linked to theories and government regulations, and each component will educate practitioners about the importance of transitions and how to facilitate a seamless transition that meets the needs of both children and parents. Practitioners may now engage with families and improve the mood of the setting by learning about the importance of transitions.




















[bookmark: _Int_agud1TPw]What is transition?
[bookmark: _GoBack]Transition is referred to be a continuous journey rather than a goal (early years matter, 2012) Transitioning from one environment to another has been reported to be stressful and difficult for young children, parents, and practitioners, leading to it being named as one of the key problems of early childhood in study (Meggitt, 2003; Ghaye and Pascal,1998). During a day, a week, a month, or a year, children may move between multiple different settings. The social, emotional, and educational needs of children are at the heart of every transition from one setting to another, or even within a single setting. Transition times can be difficult for some children and their parents, but they can also be enjoyable. The key to ensuring that children's needs are addressed and that their learning is consistent is effective communication between settings (DCSF,2008: card 3.4). A change is related to transition. While we all experience change, the idea of transition refers to how we understand, manage, and respond to it. Transitions can be anticipated and prepared for, or they can occur because of unforeseen life events. Routines, relationships, places, and situations may all elicit diverse social, emotional, or physical reactions in children, which can bring both possibilities and obstacles. Children must adjust to new methods of doing things during these changes. Throughout their early childhood years, children adapt to and accommodate a variety of transitions. Whether it is a drop-in center, a long-term care facility, a playgroup, a kindergarten, or a school, transitioning into an occasional care service, a long-term care facility, a playgroup Early childhood transitions are crucial for children's healthy development and welfare, as they set the groundwork for future learning and improved life outcomes. As unfamiliar places and situations give different methods of working and varied expectations, each transition presents chances and difficulties for children. Some children may have extra difficulties that affect their capacity to smoothly transition into and through the variety of situations, places, and experiences that they encounter during early life. These difficulties may be increased if the transition is unexpected, or the child does not get help (Queensland Government, 2021). 
[image: ]Source: eyalliance.org.uk
















The needs of a child
Children are placed at the heart of transition planning and treated as individuals, recognizing their need to feel comfortable and confident at every step of change (Dewey, 2004). Children's early experiences are critical determinants of future progress and attainment in terms of education and as members of their social community. This means paying close attention to the quality of the child's early experiences as they transition across an increasing number of settings (Dunlop and Fabian,2002). According to Maslow's Hierarchy of Requirements (1943), humans have many degrees of needs. As seen in the picture below, the needs are categorized. Food, water, and clothes are at the bottom of the pyramid, while self-actualization is at the summit (the finding of purpose). Each intermediate level is built on top of the previous one. To put it another way, a child's basic human needs must first be satisfied before his or her safety and security demands can be met. Once fundamental human needs are addressed, connection needs may be met, then accomplishment requirements can be met, and eventually, once all other wants have been met, the desire for self-actualization can be met. [image: ]source: wordpress.com
A stable relationship between the adult and the child, or making the most of an existing bond, is critical for a seamless transition. In his book Attachment and Loss, John Bowlby claims that children with a stable attachment are more likely to, “approach the world with confidence and, when faced with potentially alarming situations, is likely to tackle them effectively, or to seek help.” (PACEY,2014) 
What exactly is attachment, and why is it so crucial for young children? The emotional relationships that young children form with their parents or carers, such as their key person, are known as attachments. When children with strong early bonds are separated, they cry less. They participate in greater pretend play and maintain their focus for longer periods of time. They are less aggressive, and they are well-liked by both children and adults. Their feeling of self-identity is strong. Children must feel comfortable in their relationships with their parents or caregivers. They are fragile, but when their physical and psychological well-being is supported by an adult, they will develop resilience. Being emotionally linked to such an adult allows the children to feel safe in the knowledge that the person on whom they rely on is always there for them (Early years matters,2012 and EYFS, 2007).
Children who have safe bonds are also more likely to be responsive, helpful, and image themselves as a loveable person, according to Bowlby. The attachment figure is a safe foundation from which a young child or baby feels free to explore, and it is there for them when they are uncomfortable, disturbed, exhausted, or hungry. "Babies and very young children can form an attachment to a consistent carer or limited number of regular carers," according to the National Minimum Standards for Childcare in Wales (p25 8.6), which recognizes a child's requirement for safe attachment. Consider how you or a key worker can create stable ties with the children you care for (PACEY,2014). By emphasizing the significance of social interaction, Vygotskian theory departs from traditional developmental psychology. It emphasizes activities as the main unit of analysis rather than the individual. Transitions are viewed in a connected manner in this more dynamic perspective of child development. Children are actively involved in the timing and quality of their transition experiences, according to this perspective. Vygotskian socio-cultural psychology has the benefit of recognizing how social, cultural, and economic factors impact all aspects of childhood. This is true for children's environments, whether they are at home, on the farm, or in a preschool (Woodhead, 1999). "Developmental psychology may be regarded as a discourse that not only contributes to the building of our perceptions of children and our comprehension of children's needs, but also to the construction and composition of the whole childhood landscape" (Dahlberg, Moss, and Pence 1999: 36). For example, the developmental paradigm seldom considered young children as rights-holders with their own opinions and perspectives in discussions about their needs and care. Instead, UNCRC et al. (2006) found that young children are frequently viewed as benevolent objects and passive beneficiaries of care. Vygotsky, like Piaget, saw children as active actors in their own environments, engaged with the world around them and, in some ways, shaping the conditions for their own development.
























[bookmark: _Int_Pant2Bcz]The role of the adult
[bookmark: _Int_zlyuBiNZ][bookmark: _Int_E7W8ULHX]Effective communication is required while working with children, families, and carers. It fosters trust and encourages people to seek guidance and make use of services. Communication is an active process that includes listening, inquiring, comprehending, and reacting. It is necessary for the development and maintenance of relationships. Children should always be communicated with in a way that is appropriate for their developmental level. In seclusion, a child cannot adjust to and cope with change. Parents, key workers, practitioners, and siblings all play a vital role in easing the transition process for children. Practitioners play a critical role in assisting and scaffolding both the kid and the family as they make their way through new environments. 
Bronfenbrenner devised an educational philosophy in which he divides the world around children into four ecosystems: microsystem, mesosystem, exosystem, and macrosystem (pictured below). A child's microsystem at this age is made up of the people with whom they are most familiar and with whom they have regular interactions. When a child initially starts at nursery, the practitioners are still in the mesosystem, not the microsystem. Staff members can be considered part of a child's mesosystem since they interact with the child's family and so establish a link between home and nursery. The nursery teacher of a child will eventually transfer from the mesosystem to the microsystem of the child. Because children will begin to engage with employees daily, they will gradually grow more familiar and comfortable with them (woodland outdoor kindergarten, 2020)
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Source: dumchowangdi.blogspot.com/

Key person
Elinor Goldschmied's key person method employed in the Early Years Foundation Stage (DfE, 2014) is widely regarded as the foundation theory of Bowlby's attachment theory (1969). The EYFS 2014 in England (p21 3.27) states that each child must be designated a key person, in keeping with attachment theory and the requirement for children to form stable attachments. When a child begins attending a setting, providers must tell parents and/or caregivers of the identity of the key person and explain their function. The key person is responsible for ensuring that each child's learning and care is adapted to their specific requirements. The key person should try to include and assist parents and/or caregivers in their child's development at home. They should also assist families in seeking more specialized treatment if necessary. Offer children who are adjusting to their new setting/school a real bond. Arrange for a family visit to offer information and discuss the transition with the parents. Create a relationship with parents and give information, such as All About... books. 'Listen' to the child's unique transition experience, which will be communicated in several ways, including language. Respond to a child's thoughts, feelings, and actions with care. Have a better understanding of the many situations that may accompany a child's transition and be able to aid as required. As directed by the Manager/Early Years Coordinator, offer their opinion to outside agencies working with specific children and families.'

Staff Manager 
Assist with the creation of the Transition Policy and Practice. They should keep their expertise up to date, attend training, and follow the standards of the Early Years Foundation Stage and local authority advice. Make connections with local organizations and schools. Schedule time for key personnel to form bonds with new children and their parents. To guarantee collaboration regarding transition plans, communicate with outside agencies that are already working with specific children. Ascertain those rotations are based on important individuals being available for the children who are being transferred to their care. Ensure that staff receive appropriate training so that all the children in the setting's requirements are satisfied.

Parents
As their children's earliest and most essential instructors, parents should be active in their early learning experiences (Des,1990). The relationship between a child and their parents has the greatest impact on a child's life. Parental influence on a child's scholastic progress, behavior, and mental health is significant (Every child matter,2006). It is also important that parents communicate their concerns to practitioners as well as sharing information about their children to practitioners so they can be aware of the needs of the child and parents.


Practitioners
In transitions, practitioners must employ sensitivity, mindfulness, and resources such as journals and images. Children need practitioners who: Give them time to become comfortable with the notion of moving on, speak about it, reflect on what they already know and have learned, absorb new knowledge, review, and recall what happened before, adjust to the changes, and make errors without fear of being judged. They understand that children require time for both regression and consolidation. Listen to them to learn what concerns or excites them about relocating, how they would like the relocation to proceed, and when they are indicating that they require assistance with both small and large tasks. Recognize the significance of attachment and emotional well-being and can identify an individual child's and family's needs in this regard. They understand that children need to know that they will be cared for unconditionally regardless of whether the child and their family follow the accepted norms. Do not wait for a crisis to happen before providing proactive help, especially to people who appear to be coping. Show respect for a child's manner of figuring things out for themselves by listening to the child and their carers about how they wish to manage the separation and altering settling processes to make the most of it. Practitioners must understand that transitional objects, as well as certain rituals and habits, can help children feel more at ease until they are ready to go alone. Plan ahead of time for transition, ensuring that practitioners receive, read, and remember all the material provided by their parents and prior settings. Practitioners foresee certain children that may be more susceptible during this time than others and plan appropriately (O’Connor, 2007).














Partnership
A positive home learning environment has an influence on children of all social classes and ethnic groups. At home, children are instilled with not just skills, information, and intellectual stimulation, but also a good attitude toward learning and a strong self-image as a competent learner (Desforges, 2003). It may seem self-evident, but any work with parents begins with the best interests of the child (Article 3, The United Nations Convention on the Rights of the Child,1989). Any work with parents should have as its primary goal the protection of children's rights and the empowerment of parents to satisfy their children's needs. Parents want practitioners who are not only competent and knowledgeable, but also able to collaborate with them and show an interest in their life. When practitioners and parents collaborate in a partnership mentality, each sharing their own experience and knowledge, assistance becomes more effective and relevant. Practitioners should connect with all parents, considering gender and cultural variations and personalizing support to each parent's needs. The importance of workforce development and assistance in ensuring high-quality interactions with parents cannot be overstated.
Staff should collaborate with parents and be encouraged to reflect on and improve their knowledge and abilities. In the EYFS, supervision is now a legal obligation (2014:3.20), and adequate procedures must be in place to allow employees to receive coaching to enhance their personal performance.
Adapted from The Early Learning Partnership Parental Engagement Group's core principles (ELPPEG 2009).








Environment
To establish an enabling environment, childcare providers must examine not just the physical environment, both inside and out, but also the emotional environment, which includes the significance of parent-practitioner interactions as well as how safe and at ease the children feel in the setting. To promote children's learning and growth, they require an enabling environment. Children learn and grow best in nurturing, supporting environments that cater to their specific needs while enabling them to play and explore (PACEY, 2016). Children are more likely to take advantage of play and learning opportunities when their physical and emotional needs are satisfied.

















Interventions
[bookmark: _Int_rMP5wBeX]Interventions have been put in place to help children and families transition smoothly. These are intended to assist families and children as they transition from home to nursery.
Settling in 
If children and families' particular needs are to be met, the admissions and settling process must be adaptable. When it comes to settling, a "one-size-fits-all" strategy is seldom the ideal option. Adapt the setting's routines and organization so that you may offer a 'settling' policy that really meets the requirements of children, rather than expecting them to 'fit in' with current timetables and processes (All About Transitions, EYFS 2008). A settling diary may be used to keep track of how long the child was there, what they liked to do, any difficulty they had, and how they were soothed. It can be done every day for ten days as the child adjusts to his or her new surroundings, and it can be prolonged if required. It expresses the concept that settling in is a continuous process that is tracked and changed to meet the requirements of children. It also serves as a means of guaranteeing communication between the setting and the parent, especially when the child is collected by someone other than the parent.

Home Visiting
Home visits can aid in the transition to an early childhood setting. For parents and children, the transition from home to an early childhood setting can be difficult, and many settings find that a policy of home visits aids in the settling process, improving the relationship between the setting and the home, and thus benefiting both the child, the parent, and the practitioner. For children, seeing practitioners for the first time in their own home, where they feel safe, is reassuring. Visits can also give practitioners significant background knowledge, allowing them to respond sensitively and effectively to queries and circumstances about the child's home life once the child arrives at the setting (O’Connor,2001).

Stay and play sessions
This is a fantastic opportunity for children to tour the Early Years classroom and outdoor spaces with their parents or carers. For some children, visiting a large school when it is already crowded might be intimidating, therefore this after-school session allows them to explore the EYFS classrooms and outdoor spaces without disturbing any present children. The children will have access to materials both within and outside of the classrooms. They will learn where items are stored and where they dwell. parents/caregivers and children should stay and play together at this time (EYFS, 2017).


















Proposed outcomes
Observation aids in the practitioner's learning and comprehension, as they will learn to analyze their observations in order to assess children's growth and satisfy their needs (Hobart and Frankel, 2004). Every child deserves the finest possible start in life as well as the assistance necessary to help them reach their full potential. Practitioners must consider each child's unique requirements, interests, and developmental stage while planning educational programmes that are both difficult and fun. Practitioners must also consider the numerous ways in which children learn and reflect on these in their practice (Hobart and Frankel, 1999). Assessments are crucial in assisting parents, carers, and practitioners in recognizing children's growth, understanding their needs, and planning activities and assistance. Continuous assessment is an important aspect of the learning and development process since it entails practitioners watching children to determine their level of achievement and learning style. Following that, practitioners build learning experiences for each child based on their findings (Hobart and Frankel, 1994,1999,2004).
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