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A Critical Evaluation and the Identification of Next Teaching and Learning
Steps Focusing on a Case Study of an Individual Learner, Based on an
Observed Critical Incident

Introduction

When observing teaching and learning, a critical incident is an event which occurs naturally within a
lesson, involving an individual or multiple individuals, which is analysed in detail to investigate the
theory which underpins why it occurred and can then be reflected upon (Tripp, 2002). The incident
itself is not ‘critical’ until the analysis has been carried out and often incidents may not appear
noteworthy at all until this critical analysis investigates further beyond what is observed.

Critical incidents are widely used in education to analyse and develop professional practice (Joshi,
2018). By observing an incident, analysing it in detail and reflecting upon that analysis, teachers and
other professionals can identify or develop new strategies to influence their practice (Ewens, 2015).
The use of critical incidents to develop teaching practices enables professionals to look further into an
issue and to investigate the influences behind the incident itself and act based on these deeper causes,
rather the observed incident. Further, by enabling teachers to reflect and develop their practice with
purpose and thought, standards are inevitably higher and pupil progress improved (Brookfield, 2017).

This essay intends to present a critical incident observed in a Year 1 class of a primary school in Cardiff,
Wales at a time where teachers, students and schools are preparing to implement a new curriculum.
The analysis of the incident will be brought together with a thorough literature review of learning
theories relevant to the incident and the new Curriculum for Wales, in order to identify suitable next
teaching steps for ensuring pupil progress within the setting and in order to develop my own teaching
practices as a student-teacher.

Observation

The observations were carried out in a primary school in the city of Cardiff. The schools’ pupils range
from the ages of four through to eleven. The school has children from a diverse range of backgrounds,
with around 30% of children from minority ethnic backgrounds and English as a second language
(Estyn, 2014). The observations were carried out in a Year 1 classroom. The class had twenty-seven
children, made up of seventeen boys and ten girls. Two of the children are identified as having
additional learning needs (ALN) and they both are allocated one-to-one support. The class has one full
time teacher and one part time teaching assistant, as well as the two one-to-one teaching assistants.

Methodology

The method used for this study was a non-participant observation, conducted under natural
conditions (Kumar, 2012), meaning that the observer was present in the classroom but did not in any
way interact with the children, nor were any of the situations in the classroom manipulated for data
collection. Non-participant observation was chosen in this study so as not to affect the outcomes.
Particularly, as this was a behavioural observation, it was important for the observer not to have any
impact on the subjects. Also, in this instance, it was important to view the interactions between
individuals, such as teacher- pupil interactions, during the observations which would not be possible
using methods such as interviewing (Mercatoris and Craighead, 1974).
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The purpose of this observation was to observe a critical incident for analysis. Critical incidents, by
definition, allow researchers and practitioners to be reflective on their practice and analyse incidents
in great depth. The incident itself may not be have seemed to be of any great significance, but when
analysed as part of a wider context, it can allow researchers to find more meaningful explanations and
reflect from the incident (Tripp, 2002).

By using case studies as the basis of research, practitioners and researchers can gain an in-depth, real
life understanding of a subject or situation (Cohen et al., 2007). This is particularly useful in education
where practitioners need to reflect on real instances, rather than collecting data from an experimental
design in order to develop their professional practice (Cohen et al., 2007). This is particularly true
when looking at critical incidents as due to their nature they are not able to be manipulated into an
experimental design.

There are of course several potential drawbacks to qualitative research in general and more
specifically to the analysis of an observed critical incident (Cohen et al., 2007). Diefenbach (2008)
discusses some of these in detail. Qualitative data can be affected by observer bias, where the data
collected is skewed because of the researchers’ beliefs or prejudices. This is one bias which could
affect case studies such as the one in this investigation, where for example |, as the observer, could
have a belief that boys’ behaviour is school is worse than girls’, and thus would be more likely to notice
incidents surrounding boys’ behaviour or behaviour management. In this study, great care was taken
to acknowledge and avoid potential bias during the observations and the critical analysis of this
incident allows any potential bias to be identified and discussed.

Further to this, there is the potential that data collected from case studies or other qualitative
methods can be scrutinised for not being representative of the wider community or population (Cohen
et al., 2007). This may be true, particularly in this instance where observations were conducted in one
class, in one school as these conditions are very specific. Every class of children is unique and teachers
and other teaching staff all have their own techniques and strategies for learning. This creates an
environment which is likely to be very different from any other classroom, even if they may share
characteristics. However, Diefenbach (2008) discusses this as an issue specifically in relation to
interviewing for data collection. When it comes to critical incidents, these are usually analysed by
taking the incident out of its original context and exploring its wider meanings, so it could be argued
that perhaps this mitigates for the fact that the situation in which it occurred was unique.

Critical Incident

In this study, the critical incident was observed between two teaching assistants (TA’s) and one pupil
within the class (Appendix 1). During a morning session, half of the class were in another room for an
ICT lesson and of the remaining pupils, five were carrying out a handwriting task under the supervision
of a TA and the remaining children were working independently on the enhanced provision around
the classroom. The other TA was in the room to support individuals as required. One of the boys in
the class often exhibits disruptive behaviour and can often be disengaged from the tasks he is given.
Although not yet diagnosed with ADHD, it is considered by the staff that he is likely to receive a
diagnosis in due course and so measures are in place to support him in line with such a condition.

During the lesson, the child was assigned to the handwriting task, but he began to start swinging on a
chair and stopped doing the task. After a few minutes of this negative behaviour, one of the TA’s came
over to the child and reprimanded him by raising her voice and telling him his behaviour was
unacceptable and told him to continue with the task. The boy then continued to act in this way and
chose not to engage with the activity. After another few minutes, the TA who was directly supporting
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the task turned to the child and in a quiet, positive voice explained to him, making eye contact, that if
he was struggling with the task, he could ask her for help, and she would be able to support him to
complete the work. He then began to sit on his chair at the desk and ask her for help, which she gave
to him and prompted him to carry on with the sheet. Once he had started to work again on the
worksheet, he began to then motivate himself to continue and as he did the TA continued to praise
him and as he was successfully completing the work, he was rewarding himself for doing so (Appendix
1).

In this instance, the child has motivated himself as he made progress in his work and he visibly gained
in confidence throughout the lesson. As part of the new Curriculum for Wales, there are four
overarching purposes which have been designed to help children and young people to develop into
adults who can thrive in the world and lead fulfilling lives (Taylor and Power, 2020). One of the four
purposes seeks to create ‘ambitious, capable learners who are ready to learn throughout their lives’.
This purpose also encompasses several aspects, one of which is to become learners who ‘set
themselves high standards and seek and enjoy challenge’. It is this aspect of the purpose which was
demonstrated during this critical incident. The child was not only completing his work, but he was
enjoying doing so and was then motivating himself through the rest of the challenge. Similarly, the
confidence being developed in this situation is an attribute which will be supported throughout the
child’s education as part of developing ‘healthy, confident individuals who are ready to lead fulfilling
lives as valued members of society’. By having the four purposes of the curriculum, it leads
practitioners to support children to develop holistically, encompassing more within their education
than subject knowledge. In this observed incident, the set task itself was not necessarily linked to any
one of the four principles, but the interaction that the boy had with the teaching assistant could have
been key to building confidence for him (Archambault, Vandenbossche-Makombo and Fraser, 2017)
which will continue to develop through his education and beyond.

Literature Review

The Curriculum for Wales

Several authors have discussed the upcoming new curriculum in Wales. The Curriculum for Wales
(Curriculum for Wales - Hwb, 2020), which is due to be implemented fully in 2022 has been developed
by teachers following on from Graham Donaldson’s report entitled ‘Successful futures’ (Donaldson,
2015). As with any curriculum reform, practitioners are discussing the different aspects and their
potential downfalls (Sinnema, Nieveen and Priestley, 2020). The article by Sinnema et al., discusses
the flexibility within the Curriculum for Wales, allowing teachers to develop a curriculum which can
directly reflect the needs of their learners, a concept supported by Power, Newton and Taylor (2020)
who suggest that this flexible student-centred curriculum can address some of the key issues faced by
learners in Wales today. Power et al., (2020) discuss the impact of the new curriculum on addressing
inequality amongst welsh learners. The article concurs with Sinnema et al., suggesting that the flexible
approach can allow teachers to develop a curriculum which is child-led and allows learners to access
‘powerful knowledge’. However, they continue to explain that whilst this approach may be beneficial
in principle, there are inevitable risks here. Due to the nature of having a flexible curriculum, there is
a potential for areas to be missed out from teaching unknowingly, a risk which is higher amongst new
teachers who may not be familiar with all key areas of learning. It is this autonomy within developing
a curriculum which 1, as a student-teacher, am acutely aware of, as at the point of qualifying as a
teacher in Wales, | will be expected to begin delivering this new curriculum. As a newly qualified
teacher | will need to be continually reflective on my own practice and development in order to ensure
pupils' progress.
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Another article by Gatley (2020) discusses the new curriculum from a different approach to other
authors, exploring the two different strands of the curriculum and how well this can provide a
coherent curriculum for learners. Despite the different, and quite critical, approach that this author
took looking at the curriculum, a similar conclusion was drawn regarding the autonomy of teachers
having to create their own curriculum. The article broadly suggests that the four purposes of the
Curriculum for Wales and the six areas of learning and experience (AoLE’s) do not necessarily give a
unified curriculum. Gatley discusses his opinion that whilst some AoLE’s can be linked to the four
purposes, others are left redundant.

Gatley concludes that it may be possible for practitioners to develop a broad, effective and coherent
curriculum, more guidance would be required for teachers. This is a conclusion which all three of the
papers here drew, despite their different angles for investigating and different opinions on the new
curriculum. Sinnema et al., (2020) goes as far as to say that successful implementation of the new
curriculum would depend on teachers making sense of it fully. The Power et al., (2020) article also
suggested the importance of teachers that understand the curriculum and its purposes fully, and they
presented findings from teachers in pioneer schools who are developing the curriculum.

Despite their similar points, the articles discussed here vary greatly in their approach to the subject.
Gatley (2020) is very critical of the new curriculum and the potential disparity between its two strands.
The author does try to give some positive rationale for the strands but largely the conclusions are
critical. Contrary to this, the Sinnema et al., (2020) article gives a far more rounded discussion of the
opportunities and challenges brought by the Curriculums for Wales based on learning theory. Further,
the Power et al., (2020) article brings data from teachers and other stakeholders in the new curriculum
in order to evaluate its potential strengths and weaknesses, this suggests that this article may give the
most reliable analysis of the new curriculum because the people discussing it are also the ones
attempting to develop it.

Reducing Disruptive Behaviour in the Classroom

Behaviour management is often one of the biggest challenges facing teachers in the classroom and
can have a direct effect on pupil achievement (DilLalla, Marcus and Wright-Phillips, 2004). As a student
teacher | am learning and developing behaviour management skills, drawing from the literature and
evidence-based theories.

One of the most widely recognised strategies for increasing student engagement and reducing
disruptive behaviours is to praise learners for their successes and good behaviour. This rewards
children and reinforces the behaviour, making them more likely to repeat the good behaviour in the
future (Scott and Landrum, 2020). The article by Scott and Landrum (2020) responds to some common
criticisms of the strategy, such as the argument that puts forward how rewarding children can reduce
their intrinsic motivation. The authors argue that there is far more evidence to support positive
reinforcement as a driver for student motivation, providing this reinforcement is used effectively. This
is an argument supported by Simpson et al. (2020) who described behaviour specific praise (BSP) as a
successful evidence-based strategy for reinforcing positive behaviour and reducing disruptive
behaviour within a classroom. This is a strategy which they explain has a positive effect on the class
but also for individual students, particularly those who are identified as having additional behavioural
needs. This reduction in disrupted behaviours will also then create a better overall learning
environment and have a positive impact on student-teacher relationships, which again contributes to
better outcomes for all.
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Furthermore, Archambault, Vandenbossche-Makombo and Fraser, (2017) discuss the importance that
student-teacher relationships have on a students’ engagement in school. They investigated the effect
that positive relationships had on children with additional behavioural needs. Students who had closer
relationships with their teachers showed higher engagement compared to students who did not have
these positive relationships. Further, when directly comparing boys and girls in schools, high levels of
conflict were detrimental to boy's achievement.

Jenkins, Floress and Reinke (2015) discuss in their article that the literature is strongly in agreement
that positive reinforcement and praise is an effective management technique for teachers. However,
they are one of the few articles to identify a gap in the literature surrounding rates of praise and how
most effectively implement this technique. Rates of praise in general education have been studied
(Jenkins et al. 2015), however these are generally in standalone studies or under varying conditions
which makes drawing any meaningful, reliable analysis from them difficult. Similarly, these studies
have not generally been carried out specifically looking at children with any emotional and behavioural
disorders (EBD).

One author who has carried out such an investigation is Caldarella et al. (2019). The authors conducted
research on the behavioural response of children to teacher praise to reprimand ratios (PRR). They
studied students with emotional and behavioural disorders in the classroom and found that students
responded better to higher PRRs. The research was conducted on elementary school children across
several states of America, so whilst the ages of children are comparable to primary school children in
the UK, teaching styles and expectations may not be directly comparable between countries. Various
analyses have been carried out comparing the UK primary school system to those of other countries
(National Foundation for Educational Research, 2008) and this highlights the need for careful and
thorough scrutiny before comparisons can be made. No other comparable studies have been carried
out to assess the reliability of these results. This would be interesting for practitioners and myself, to
allow use of the data to find the most effective rates of praise to implement in practice.

By contrast, an article by Gage et al. (2019) does draw on extensive analysis of the effectiveness of
active supervision as a technique to avoid disruptive behaviours before they occur. Active supervision
is a technique based on similar principles and with concurrent aims to BSP, but where teaching staff
interact with students, move around the teaching space and reinforce positive behaviour
expectations. This article found that active supervision was successful at reducing the occurrence of
disruptive behaviour. This conclusion was based on a meta-analysis of data from twelve individual
studies on active supervision. The authors here have demonstrated a sound evaluation of these
studies, although they did still conclude that more research was required, highlighting that active
supervision is not yet classified as an evidence-based technique.

Reflection

The critical incident identified in this study was an example of a child exhibiting disruptive behaviour
in the classroom. The child was not engaged with his activity and the supervising adults both adopted
a different approach to dealing with the behaviour. These approaches had contrasting levels of
success. The first approach, reprimanding the child for not doing his work, had no observable effect
on the child, who continued to display the same behaviours. However, the second approach, using
encouragement, support and positive praise noticeably influenced the child’s engagement with the
activity. Once he had been praised for positive behaviours, he began to self-motivate and further
praise caused him to then succeed in the task by completing the hand-writing sheet in full and to a
good standard.
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The incident here shows a strong supporting link to the literature and evidence-based approaches to
reducing disruptive behaviour in the classroom, whereby practitioners use positive praise to build
confidence, aid motivation and encourage children to make positive choices, such as seeking help from
an adult when required rather than disengaging from the work, which is when disruptive behaviours
typically occur (Simpson et al., 2020).

Archambault, Vandenbossche-Makombo and Fraser, (2017) found in their study that relationships
which centred around conflict had a negative impact on boys’ engagement, which suggests a reason
for why the initial reprimand had no visible effect on the child’s behaviour. Further, it could suggest
that the relationship between the student and teaching assistant could continue to have a detrimental
effect on the child’s education. Contrary to this, the teaching assistant who began to support the child
with his work, had a positive and meaningful interaction with him. This, according to the research,
would help develop a positive relationship with him with has been shown to be of particular
importance when supporting this child in line with a condition such as ADHD.

Further, many of the studies highlighted in this analysis exemplify the importance of using positive
interaction and praise to reduce the disruptive behaviour shown. By offering help and encouragement
to the student, and subsequently praise as soon as he began to exhibit good behaviour, the teaching
assistant used positive reinforcement techniques which are widely regarded as the most successful
strategies. To develop a cohesive strategy in the classroom and thus ensure pupil progress, | would
suggest that the initial action to be taken would be for all adults involved to reflect on this incident. If
all the adults involved in this situation can use this reflection to develop a positive approach to dealing
with this child’s behaviour, it could benefit this child’s progress. As an individual practitioner outside
of this situation | would use this incident to reflect upon and consider each interaction that | have with
pupils, ensuring that | try to consider what | am trying to achieve before reacting to a situation.

In order to further reflect upon this critical incident, the moments before the incident occurred can
also be investigated. During the session, both teaching assistants were present in the room, one
supervising students working on continuous provision around the room and the other sat with the
group of children carrying out the handwriting task. There was little direct involvement here between
the children and adults as most of the tasks were independent. Perhaps this could have been an
opportunity to implement an active supervision technique such as engaging with the children
individually or moving around the room, modelling positive behaviour and praising children when
good behaviour is shown. In this situation, hypothetically, it could be argued that the child observed
here may have asked for help before beginning to act disruptively, or the TA may have identified that
he was struggling or loosing engagement. | would be interested to observe this approach in the future
and begin to reflect upon its place as a classroom strategy in combination with the evidence-based
literature. Further, as a qualified teacher | will be responsible for leading the other adults in the room,
developing these leadership skills as part of my personal and professional development (Welsh
Government, 2011). As part of this responsibility, | could discuss the strategies that could be
implemented within the class with the other adults, to ensure we all work together as a team to ensure
pupil progress.

Building from this, building positive relationships and using effective classroom management
strategies will be key to delivering the new Curriculum for Wales. Two of the four purposes of the
curriculum discussed in this essay are to create individuals who are ‘ambitious, capable learners who
are ready to learn throughout their lives’ and ‘healthy, confident individuals who are ready to lead
fulfilling lives as valued members of society’ (Curriculum for Wales - Hwb, 2020). As the literature has
discussed, meeting these purposes may not directly correspond to the six AoLE’s (Gatley, 2020).
However, perhaps when reflecting upon incidents such as the one in this essay, it could be proposed
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that these purposes can be met by skills taught throughout a learner's journey through education,
occurring concurrently to the AoLE’s and without being directly or visibly addressed to the student. In
this incident, the child’s task was handwriting, part of the languages, literacy and communication
AoLE, but he was also developing his confidence and building relationships which contribute towards
the four purposes.

Positive relationships built with teaching staff, such as those developed through praise and
encouragement will act as a model for children as they develop and allow them to grow and build
positive relationships as members of society. This can be particularly important for students with EBD,
or children who may not experience positive relationships outside of the school environment (Cook,
Lloyd and Therrien, 2019). Every interaction in school can be used to develop these skills for children
and thus the importance of maintaining these relationships as positive ones, free from conflict could
be viewed as critical as part of the new curriculum and meeting its four purposes.

Developing a child’s confidence, especially in their learning, is key to delivering the four purposes of

the Curriculum for Wales. In this incident, it was observed that once the child began to succeed in his
work and receive praise for his achievement, he grew visibly in confidence and subsequently
continued to motivate himself. For this to have occurred, the teaching staff needed to help him engage
with the task, which as demonstrated, was not something that was achieved through reprimand. This
suggests an important link between creating a positive classroom environment, with high levels of
engagement and reduced levels of disruptive behaviour and developing children's confidence and
motivation. This understanding of how the four purposes are crucial to pupil progress in school and
outside of school will allow me to consider more deeply how | develop my curriculum as a qualified
teacher as well as how | conduct myself as a positive and professional role model for my pupils, to
help develop them holistically as individuals as well as imparting broad subject knowledge.

Conclusion

Overall, the implementation of the new Curriculum for Wales will allow teachers to develop a
curriculum which provides their students effective access to powerful knowledge (Power et al., 2020).
This curriculum can then be delivered in a way which develops the children holistically and does meet
the four purposes that it sets out. Successful implementation of this new curriculum can develop
children who have learnt a broad and balanced range of knowledge and can be successful, healthy
members of society in the future. As a newly qualified teacher, this curriculum development will be a
difficult aspect to developing my own practice and ensuring pupil progress.

It may be true that the four purposes do not always directly link to the content of the AoLE’s, but these
can be met as part of how the curriculum content is delivered. This should in turn also cause
practitioners, including myself, to be more reflective on their practice, as the balance between
curriculum knowledge and the four purposes is explored and developed in classrooms. Teachers will
need to consciously evaluate the skills and content they are delivering to mitigate for the risks
associated with the autonomy of this curriculum. This will produce teachers who are far more critically
aware and can reflect and develop on their practice, ultimately becoming better practitioners and
raising pupil outcomes.

When conducting analysis of critical incidents such as the one investigated here, there is often clear
evidence in the literature for behaviour management strategies which could be implemented or
avoided perhaps to improve outcomes. In this case, | put forward that the positive approach seen from
one member of staff could be implement by all adults in the classroom, to ensure a cohesive approach
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and thus pupil progress. However, sometimes the theory is simply not sufficient in order to draw clear
conclusions or new developments are being made where research has not yet been conducted. The
crucial factor here is for teachers and practitioners to be critical and reflective of their practice. Each
case study is unique, and teachers should continually seek to develop their own practice based on this
critical analysis as well as using research-based practice where possible (Brookfield, 2017). It is from
this observation, analysis and thorough research that | can begin to develop my own practice, before
then continuing to reflect upon and improve it throughout my career as a teacher as part of continued
professional development (Welsh Government, 2011).
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Appendices

Appendix 1

b @

OBSERVATION / FIELD NOTES
Questions adapted from Fletcher Wood (2016)

Date and time, year group: 2.5 / q / 2.0 ' Q. 20 ’ Yoo i

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of ¥ / 7 U‘@
unit of study? Indoors/outdoors? Ability range? Any particularly relevant

information). j-{ irdiiun (L.t-Q ouwot C)sbk Clo
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Tosw = OMMP0e w(\-hM NAVIE i,
Classroom culture

(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours
towards learning seem like at this point in time?) CAOSS ) QO\\ {\\(

COIMN & QUIF S eocin TR (21 class) has o
e al=10) gL ok RSt of clasy vuok i~da olarﬂ
dnidlen T Wosiy enage ol - agantied u\3 1
i eachdrha o ¥ 870y uuuen Sukp @;@g
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Objectives

(What happens in the environment that communicates the purpose of the
= experiences? What can be observed regarding the way lesson activities relate

to these purposes? St)d 9 s V0.3 Ane. o LWann V.4
AN B Ochinky, . nowex Hue was nd
0 Brof Mpur as B purpose OF g OCkvity
P AOORL ORUP « Dlyedve.  WoS  SumEily to
D{‘(\O\QXO @ L aCvity Shatk Ond copy Ot

thm

Direction

(What can be observed that helps learners understand what they are engaging
in? What in the environment helps them understand how to achieve well)?

WOt oo Ot un (e;mo( hano\uor\ J\d
R, Camior uukin w G eIVIE U PN

a(,t"l (V4" f\/1 \./UOM U}‘&,e m CO(\% m‘&
b SABNEY WNOow Nt 10 do o thot 4y

towget WA O complue Bre onek\wru

Access and challenge

(What can be observed in the environment that enables engagement of
learners? What can be observed regarding levels of challenge?
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Assessment
(Can anything be observed about how student’s existing knowledge is used? Can

anything be observed regarding the development of knowledge during or after
the experience)? Ccy ’(\Y\\m P OC/\'\(Q_ m(\dw (\

UL R Of\ PERVI0L) (.Qarr\ Ys
V\GU(Q \Q_Q{(\\' (m*l,w\ O ‘&

prock nean . S‘wdmtﬁ wWiese b@rg
prq\Mq A dudy el ragk,

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you

come across them in future teaching)?
g’\m Ug\i ok Srt);(&cvﬁ\c@hﬁomo % on U &/
O UANE aV-TVg
ﬁ& 0y (Ra\\y ndr \f@&ﬁ meh
Wl o 0\\3‘\/(* <N o«iqf kO d!za)
WUN N0 Sruodaon Sa SUO»ZJ\/\SV\\S
Q\Q,u&) Prodo ik W neadQd Walp ke pod
oW, U WA Ny jost be, done for i, ke,
l'\cd 0 ok @ oskmm ot~ CAa \‘N)C
Tnid pmrvw&eo\ N £ “«ég{ hatp ool the
nL po@adod B0 exch Loddhan g aQsnky,
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant
to the research
context.

Date/time.
Age/Stage of
group.

Contextual
information

People involved.

from field notes.

/(4] 20 , A 300, Yl 1 Uass

HW%WS Wowes adouudy SQ)PO{'
O UnUudeny” and dres arpRd B
C10SS do CONTNOUd  provASIo.
Supsvied by 2x TA'S

What
happened? A
detailed
decription of
what you
observed and
what thoughts
on pedagogy
and practice
occurred to you
as a result,
looking towards
your research.

e Cnld nae. W7 Syppsred n (ng

W Ingu o~ ADHD Agnogyy o3
koo beligve e wWuaa SWn b d\%r\cé’d.
Ko, beﬂov\ W CQuse auswh‘veww
oG d“&'}}&ga?@‘ wWune  tha  Cckiviey «
A 3 Ron off wher~ hod no epept on
hirn and  ha e @iy and PoStively
wed e 0 s ol g W
hNedeot K. He dd the~ o for Malp
0N e Protoded bt ko recipe
Prage. foc had  WoMe wlnaCle 0Ny
molavaked hime o ontlave . TN
Suppltive  QpPvoo~ mthe than @AWY
bop Negativl gff hapuy too M
IS oMok | wond e uwe)ngvf.
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Appendix 2

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date and time, year group: \{( \ : W 24|l - oM

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of
unit of study? Indoors/outdoors? Ability range? Any pqrtlcularly relevant

information). | \xecocay l POCIY\S | bor OQCOf\d
Ackviky of e pngen for g Cj(‘hu
Orve of 5 cmidten sarv(@m aoutiy P «
WONg wikn Class tealhg

Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours
towards learning seem like at this point in time?)

NS Gve KA Colrnes en ,down
oSV ndipendontiy L cnldien ng@fs&r\a
Prooogn o tosw |

Objectives
(What happens in the environment that communicates the purpose of the
experiences? What can be observed regarding the way lesson actwmes relate

to these purposes? 0Q)eCHWR_ to (lu\uxh uun

PoRM 0N thai~r seaoty , Wodte oN ';%
SHUUS, PO indagendon  Foulve  wal m’
wntng and PIMIG PRl 95 PRI (o
o cornpate. Lp VessRy'fSentencal on fnecc
Sneets . ern Conrentc LORA 0N ANaAERINE
QN B~y x unteRsH .

Direction

(What can be observed that helps learners understand what they are engaging
in? What in the environment helps them understand how to achieve well)?
CNdren wRR.  sNouun 0 &Xampe eauief
Mg MO oS o wnd Uodl | oW

d&ﬂ\d\\\% u\)f\ﬂ\ VUAKE | ChildueN  yuee.
RN 2Ny, £ Knink odoldt Freu
WS =< o\\S\ ”'NLv\ WNoWw kol oS and

Woned 'ae,k- o funuidhe 0.

Access and challenge
(What can be observed in the environment that enables engagement of
learners? What can be observed regarding levels of challenge?
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1OSVC d&&e,(er\ Aok ERA PNV gme,
LSS SMULXVLZ o e SNk oo Mo to
wNte . F\ouw R, oy iduenN  uRR. S‘((qu\\r\g
o RN Wnok o WwAR SO reochat
Qresddad v o WU o ine tneoed
cy\\&ren K U

Assessment
(Can anything be observed about how student’s existing knowledge is used? Can
anything be observed regarding the development of knowledge during or after

the experience)? L/\Od oy L ‘Eﬁﬁ\' %‘V\Owu;ﬂ
YORRAdoy  Wol ko hadp wikn e tasks

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you

come across them in future teaching)?

AdototoN  ofF kodve ko Meek oumart ne2ds
Ralanas OF indapendonity wolug w feohaf
wa .
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©

DENTIFICATION RECORD

Details relevant
to the research
context.

Date/time.
Age/Stage of
group.

People involved.
Contextual
information
from field notes.

e 1 Aogss 29 [(a]l20 W 30onn
[Second sesswn of bns doy)

S dhuduen W\ Sy
vap Ux.)O(‘rU—Vﬁ uNk ke daa
oSS @0y a o~ i expected

to Lol Lot Seme. Luue g Oof U AQPEAENQ -

What
happened? A
detailed
decription of
what you
observed and
what thoughts
on pedagogy
and practice
occurred to you
as a result,
looking towards
your research.

AR thae st dent) bm (@I (ol VO
Wi wos o duffe Vot de) w?\&uj

o, tha eoomar o cved frna
QLRAGALe Lot the Undo-@n
wRe. okl Strugglup O COmpOte
e d, SO 1GRor then edkay
® Wtup g conknu, e (o)
kS pdoped HAQ gL rad. o
MCAUd O Smbe by wahes
Wodd dowr 0N e Wit 0.3
foc e  duhdsen o opu. Mo
Nkl e childaen 0

UL Ny mpuke the i




2008508 Victoria O’Brien

Appendix 3

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date and time, year group: qe&( 4 q oA a4 , Q80O

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of
unit of study? Indoors/outdoors? Ability range? Any particularly relevant

information). U\)CU: . ) St K&S’i}(\ o-k AC ,
INPST SECROA 4 wnkung o poerm Wig
INdood N DA L W
Wl Uass 0N carpet, nfvne of \oomd

Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviouqs ” ool )
towards learning seem like at this point in time?) ~CAO\SS oV Q——‘w"\e*\m“ﬂ\\{ .

BeMS  siignry unsede o, Bddaen on
Qreek 3 SRRy A2y Gt ot
rodoie [fdogkies | U~ Qoo oI, Qald
Yeod~es Séo_m o hcwe, SN Standadd .
Nde many answess fn bems, ofesed fum cnilduen
Objectives o

(What happens in the environment that communicates the purpose of the
experiences? What can be observed regarding the way lesson activities relate

to these purposes? i) %\\w o (\‘\N\ HeSWdﬁM |
Yo Voo .| _
Prodaicu  dascrdosy  wo@

Direction

(What can be observed that helps learners understand what they are engaging
in? What in the environment helps them understand how to achieve well)7
A Qiven o CoMmpULEe. , VOLI0aON (1 the
OcviN W olpt S R2E

Access and challenge
(What can be observed in the environment that enables engagement of
learners? What can be observed regarding levels of challenge?
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USU) NAme & KO OUT 0f O Qo0 ko ohasy
WO CO orswel. Paie. opven~  kur ONSURA .
deom cdren oNoEenN o Stod\d UY)
A faant bo oo Gt QMCIP\OJ( c\oLCekC - _
Clasy rerore YofeAdad Mo NN LW
QUESKONY AND XM IS, SLUN &3 "ok ox

\ W\V\ oo, Nowe '3 iy deQW\)Q Yo Qe x's haue ™

Assessment

(Can anything be observed about how student’s existing knowledge is used? Can
anything be observed regarding the development of knowledge during or after
the experience)?

BAMA oM LUK Eroen YeSterdany (Ndr sean).
£\ %NVQ ol qxnkdfeﬁ went om N
SINEY COrN PUAR. Ouidooy  Peems akd
0N dngrmseiuvR) .

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you
come across them in future teaching)? . e

Q'all=N (b(f\/\\ onN Suuereg E‘\rgt que.&t\oc\ V\(Lvu% b@)/\
CNCRN ok MO 00N | QRIS weon A& sare
S0 teocras JPRIEA  ha Qo CE0SC Y
ha QNSWred "o pryaun . TS Scaktddw
hped o Ondd ko hove o oNSwoss.
oA Clas) efﬁ WOS o O pPYhay)
O MO, IRIGERNR. Fasw  Wand e besEsy
e el Yy
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CRITICAL INCIDENT IDENTIFICATION RECORD

@

Details relevant
to the research
context.

Date/time.
Age/Stage of
group.

People involved.
Contextual
information
from field notes.

Ueor 4 CesS  Gam, 244 |20
Fusk WiN & b don, Utwooy.

W\ Cladl u~ front of the boosa,
WA G poRAMN (DG UNY -

INPUr seckion of ke LN wolin e

What
happened? A
detailed
decription of
what you
observed and
what thoughts
on pedagogy
and practice
occurred to you
as a result,
looking towards
your research.

fleocnar  WOd Cralouws Stk ok

(Ao kO AN Chualgen €O
CONTNIAL . N Cug ¥ anSwerd,
ke OND ndr Givue 6 oNUENNy
o Say. NS of Movi~p on o
NPy dld, the reqolw
SCoptrded  py Sogesiig % s

E‘)@VQ« A Clour, e ooy SVG eyd
brown. By oy theS (W ko
ONSwr) Wb~ SUppo | (DD dnls
wigroes e Gnuad  nfidenay”
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Appendix 4

Q

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date and time, year group: 50/Q (&Q ) L‘{e_(l(" , q (S BT
Lesson details: (Context and focus -/AoLE/subject- is it near start of end of
unit of study? Indoors/outdoors? Ability range? Any particularly relevant
information). |+~ LUt U wourn Vps, (AROLE —71__1.0)
10 WO 0N ((ng. u\U\(@&S rY\(f?rO(- Skl . Woa

0N pasic KU €o elop WAk 05 A winile
CANS . INSide. QOSSO on (oarpet . Achvity
W video oN e oard CopYNY 0L -

Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours
towards learning seem like at this point in time?)

CIOSVOoMN  VIBL Okawy , ChUGwen en bLn\
AWWLD U~ Bl Glanby, QU Moty e/\?)cxcazV
W dhe QS0 o FG\\O\W\g e vidas . ) x
RN Wi~ AL Sa 0N T wkin
dhowv (11 SUPPONT, oSO Jounung O vk pal).
Objectives

(What happens in the environment that communicates the purpose of the

experiences? What can be observed regarding the way lesson activities relate
to these purposes?

Chudiren Claoriy Knew the oCououty
WeR Fermuo ¢ wokn LS pUrpeR G O WM
VP. CAOSS have bean ooSeavgd €O St(u%u
WL epso\&u\oj oL WD k@ro i, SO b))
EARILUIL WOOS QROEL ©O et dham i\ ve ol
aNG Prochie dneur M SKIUU -

Direction
(What can be observed that helps learners understand what they are engaging
in? What in the environment helps them understand how to achieve well)?

AROChar wal WM:«@\. KodonkS O be
IS\ g o+ gl\lQ\ pra NGV o thg |
ClOSS & A5 OV wWnlle - Thase WA as Obviowna
LR ntwlow  for b dnal\daen  inowwe
ORRNOKONAY Wer. dunl oy thae Ralhal e
dud (Ot o Tl s uprRMase 0wy PRV, U v,
Access and challenge

(What can be observed in the environment that enables engagement of
learners? What can be observed regarding levels of challenge?
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SeROA ok VAo Chupl wee.  pPlayed
N oy W) S of df\obmfﬁ\&. el WeR
Wk dwvelopd ~ ko Qr\cﬁja_&l e chuoden ano
L Chadren 0@ sied” © acownty 0N oM
et . SYOfF WeR. QA DOX LGOI Ut (O
g‘iuQ extio halp O AdAly .,

Assessment
(Can anything be observed about how student’s existing knowledge is used? Can
anything be observed regarding the development of knowledge during or after

the experience)? STUCU_A(:S oy P'(C\ CLLQD_O\ o
Vidaoy 0&f0r@ | 0 dud Sea fanuiio
Wt ML MowrMent) [ Sy . @Ay oMY
erted On oW MY Uhdg@n NG gnpivol
Lk was Saos o dtudunks eouid SEUA
W Prove LN radiice Ak kg - WONO

e o 500 digeCh ympact aotiviy Nad oA Wiy
Specifics / Critical Incidents ! ]

(Are there moments which cause you to consider aspects of practice when you

come across them in future teaching)? S\ .m\g O\QDVKN Q\
(o v\od\c(waxmu-f OC W&_&t\)mmﬁ  er )
oy voIh Whalk Knau, nodn'e N ey
SCHWNS. I WAS an effectie way to Prockce
m{gr\m MEOC S ok, WU~ O gmup
of Chudsen who ohau& might ndtT noNe

pofncpoted ¥ e Yousw_.
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant
to the research
context.

Date/time.
Age/Stage of
group.

People involved.
Contextual
information
from field notes.

0[q20  Yeec 1 T 15am.

The Uo@ wrr Qertjug ofr a Wocnuf
POOC © ey ( thwf‘&\‘\.S wsSon. T
WA WOS D ProcKico. Mugr\m M oy
UL N o kyn NGOG w,

What
happened? A
detailed
decription of
what you
observed and
what thoughts
on pedagogy
and practice
occurred to you
as a result,
looking towards
your research.

AL ChUdwen~ N S CGS 62 Ofen
NS d GNd disruptve |, NOuRIRs 0N
thauy (YN o S gag uikn the ¥,
only  POSEWR oUNAWVGUTR  WRR Shaua.
6\80{0)(’“% Wod NG RY and  the
OTcoMR. woy  MIX.

| Wold Lo (0 umplmenss Eihgnquy
QoA 0d trege My PG T
WieShqake. how ekl thay 0=
s P of A (Wit -

| rave (BReg thoe thy dad do e
Mooun S ‘pg;oaupo.ke, WRAA L~ Whdlo
Wy Liusp wiuackie wdeSo»a, thayy
RSP0~ deo- SO e .

®




