
In this section, the duty of an inclusive leader in a particular case will be evaluated critically. According to Ferdman (2020), inclusive leadership is the ability to serve as a leader while maintaining inclusivity across many cultures, groups, organisations, and communities. It fosters belonging across all identities while enabling participation, hearing everyone's opinions, justice, and equity (Ferdman, 2021). Furthermore, Rodd (2013) adds that inclusive leadership necessitates the capacity to cooperate with others rather than exert control over them. This can be done by using effective communication skills. Because it is essential to the ability of settings to provide children with high-quality practise, inclusive leadership is essential (Jakovich 2021). 

What is inclusive leadership? 
Ceinternational (2021) An inclusive leadership strategy appreciates diversity, invites, and welcomes everyone's contribution, and fosters full engagement with the processes of decision-making and constructing reality, according to the Inclusive Leadership Handbook. The goal of inclusive leadership is to innovate, create, and balance everyone's requirements. 3 Leaders who are inclusive value people, uphold basic human rights, are aware of other people's viewpoints, and understand the intricate relationships inside complicated systems. They also have the courage to work together and take responsibility for results since they are conscious of the duties and obligations that come with leadership structures. 

Like this, McKinsey (2020) believes that diverse groups' success depends on inclusiveness. Similarly, Nursey story (2021) contends that inclusion is crucial in ensuring that everyone feels a feeling of belonging in early years settings. Additionally, inclusive leaders must serve as role models, valuing the dignity and needs of individuals by acting; accordingly, encouraging everyone involved to follow similar inclusive environments; and reducing the risk of exclusion and marginalisation by welcoming all individual contributions. These actions are necessary to establish inclusion within early years settings CIPD (2019). 
Like how practitioners' actions, perceptions, and attitudes contribute to the effectiveness of inclusive practise in settings, practitioners must be conscious of their own identities and inclusiveness to be conscious of others (Ferdman, 2014). Additionally, inclusive leadership is a constant strategy to realise a common objective between all people. As a result, inclusive leaders must recognise the relevance of diversity and have the necessary abilities and expertise to execute inclusion within settings J. Bourke (2020). 

The scenario discussed relates to a 8 year old girl called Katie. Katie lives with her father who has parental responsibility. Katie’s dad has come alcohol addiction and has been assessed and is able to care for Katie alone. Katie is doing well in school however she does not mix in well with other children and struggles to involve herself. She is shy and likes to play on her own. Katies father is also quite timid and doesn’t involve himself with the other parents at the school collection point and is not invited to do so either. He hasn’t attended parents evening Katie and avoids communication with teachers. 

With Katies fathers’ history of alcohol misuse, numerous multi-agency works will be involved to support Katies well-being and the fathers’ recovery and parenting (NSPCC 2019). Since the father has overcome addiction and demonstrated his ability to care for his child, the teamwork between social workers and drug abuse specialists has produced favourable results for Katie and her father Raising children (no date). As a result of the father's recovery, and in accordance with the United Nations Convention on the Rights of the Child (UNICEF, No Date), which specifies that children should not be taken from their parents unless it is in their best interests. Therefore, on account of the father’s rehabilitation, Katie can stay with her father. However, the father avoids conversing with practitioners and does not attend parent’s evenings and avoids communicating with teachers claim that the father may be reluctant to talk about the situation because he feels embarrassed and stigmatised because of the engagement of multiple agencies, which may prevent possibilities for conversation. M. Atkinson, et al (2021). Similar to this, Gibson (2015) argues that the presence of social workers may make the father feel criticised and like a bad parent. Accordingly, Ferdman, Prime, and Riggio (2021) observe that there is universal agreement that individuals's life choices enable the equity received in which people receive what they are due. As a result, the father may avoid interactions because he believes that, because of his prior lifestyle decisions, he does not deserve to be spoken to and treated equally to the other parents.

More so, Katies father may feel like there could be an untrusting relationship with the social worker even though they have their best interest at heart for families. M, Mellon (2017) states that parents can sometimes feel that involvement with social workers is involuntary and the power which social workers hold to intervene to keep children safe could cause issues with Katies father to the point where he feels like he cannot be his true self by not acting himself, this could cause further action from the social worker. Like how many parents see social workers as having authority over them rather than assisting them, they develop low self - esteem, powerless, and that they have no voice in decision-making, which hinders them from engaging with some other support systems like schools. However, as stated by Welsh Government (2019), agencies and parents must cooperate to help and listen to families in order to ensure that families at the "edge of care" remain together and to help prevent future harmful childhood experiences for children. Ferdman, Prime, and Riggio (2021), who concur, remark that services should foster a sense of safety and provide people a voice to allow inclusion. It is important for services to feel that they can feel a sense of safety and should all individuals to have a voice to enable positive inclusion. 
Furthermore, it is vital that practitioners and services know must understand that most parents want the best for their child therefore having trust in them is important. P, Capriola (2019). On the other hand, according to Gov.uk (2014) because of the parents' habits or lower socioeconomic standing, practitioners may judge parents and classify their families as problem families. Similarly, if parents choose not to interact with professionals, it may be assumed that they are careless and inept. However, raising children (2021) states communication between parents and professionals is essential because it allows for the gathering of knowledge and information about the child, enabling the provision of the child with the proper support. Also, communication with parents gives practitioners a holistic view of the child, enabling them to determine the child's stage of development now. As a result, communication is crucial for ensuring that children receive the right support and opportunities in school. Furthermore, attending training will enable practitioners in implementing inclusive practises as they expand their understanding of others and overall awareness of alienation states M. Scheulka (2018). Furthermore, Estyn (2015) proposes that via practitioner training, trust and respect will be developed, removing barriers, and allowing continuity in communication between parents and staff in addition to provide collaborative assistance. 
Overcoming an addiction can have a strain on everyone involved. It is not a fast change, it is a long process to overcome and parents must sustain change. However, for Katie’s dad to overcome this, inadequate support, negative emotions, and the belief that they are not considered as ‘normal part of society may cause for him to relapse. This can affect Katie’s well-being and prohibit inclusion. To increase the chances for the father to work with the school, prevent relapse, and feel a sense of belonging, practitioner training in inclusion and parental involvement as well as social workers' capacity to listen to parents with supporting power may be helpful states SAMHSA (no date).
In the situation, the father is not conversed with or invited into a conversation by the other parents. Given that the father is a single parent, a person in recovery from addiction, and a person of low socioeconomic standing, this may be due to intersectional stigma. N, Carroll (2019) recalls, noting that stigmatisation and stereotypes of single parents are frequent, which can frequently result in low self-esteem and difficulty seeking support. Moreover, fatherhood institute (2013) states there is a misconception that young, disadvantaged fathers are less likely to have financial stability to provide for their children and are less committed to their children's welfare, affecting parents' negative views at the school. Weed and Nicholson (2015) agree, arguing that the social marginalisation of dads has resulted from the portrayal of young fathers as violent and criminals in contrast to the portrayal of young mothers as helpless and weak. Accordingly, Gov (2019) reports that females predominate at school drop-off locations, and male figures are viewed suspiciously. This causes fathers to feel alone and eliminates a sense of belonging in the environment. 
Furthermore, B. Baumberg (2015) points out that research indicate that benefit claimants from low socioeconomic class are subject to negative attitudes and opinions, especially if they are seen as undeserving of receiving benefits. Therefore, Katies dad may be judged as a deadbeat and incapable of equality. According to S, Wilson (2021) negative stigma impacts the entire family and causes mental and social discomfort; this may also be the cause of Katies social awkwardness and lack of participation at school. S. Weale (2019) argues that children from low-income families seem to be more likely to experience social exclusion and feel humiliation and shame which is in line with the findings of this research. FE news editor (2022), who notes that children are less likely to engage in social activities and do not carry the same belongings as other pupils at school due to a lack of money, as well as promoting victimisation and shame in school, concur with this. Likewise, public health (2016) household income is a common component that affects a child's wellbeing, and children raised in low-income households are more likely to have poor health and wellbeing, which has a substantial impact on their level of pleasure and life satisfaction.  According to Welsh Government (2016), who supports this, a child's surroundings, setting, and influencing characteristics should be considered, in order to decide further support and encourage healthy future outcomes. Health and wellness are crucial during the early years of life. In line with this, children who grow up in low-socioeconomic families and are prone to social exclusion are less likely to achieve their potential in the future and have a higher chance of becoming unemployed, having a poor income, and living in a socially excluded environment as adults. Graham et al. (2015) points out the advantages of having children in breakfast clubs at their schools, which provide them the chance to meet people from different backgrounds and build friendships while also motivating them to break down social barriers. Additionally, breakfast is given to the children to help them get a good start on the day. As a result, this may enhance Tom's wellbeing and reduce some stress brought on by the father's poor salary. Practitioners should also advise and convince the father to let Katie attend the school's breakfast club. 
Thompson (no date) states that In order for children to feel like they belong to the school community, practitioners must make sure that they are nurtured, supported, and given mutual respect in their relationships with children. This is because relationships in children's lives are important for their welfare and development. Evans (2020) also mentions Bronfenbrenner's view that a child's wellbeing is directly influenced by the system of interactions and contributions in their life, including their parents, teachers, classmates, and communities. 
Nevertheless, Pacey (no date) mentions that practitioners must retain an inclusive mindset, observe and address suitable ways to organise connections allowing children to completely connect thereby encouraging the value of each individual in order to establish an inclusive atmosphere, better enable belongingness and peer support. Furthermore, Saetbyul et al.  (2020) professionals must be mindful of school policies like ability-based grouping, which separates children and prohibits them from interacting and forming cross-group connections.  Moreover, given that children gravitate towards peers who are like them and away from those who aren't, chances should be designed to promote inclusion and offer activities that allow all children to participate equally, fostering friendships and inclusiveness for Katie. 
Edexcel (2019) also touches on Bandura's idea, according to which children are impacted by and mimic the actions of adults around them. To change children's attitudes, it is crucial that practitioners have inclusive attitudes. Children, though, may imitate their parents' behaviour, so Katie may show shyness at school because she is modelling her father's behaviour, and other students may socially exclude Katie because they are modelling their parents' behaviour at the school drop-off location. To support Katie and her father's inclusion, practitioners must create inclusive environments all through the entire school. 
The Good schools guide (2022) also suggests that schools and practitioners carry parent’s evenings or events in community settings where parents are comfortable or involve the community, such as sports teams, to encourage fathers to attend. This could be a good initiative to involve and include the father in the scenario. As a result, other parents might promote inclusion and mixing at the school drop-off location if they see the father interacting constructively with the professionals or going to activities. According to The Nemours Foundation (1995–2022), which advocates for parental involvement in schools, many schools rely on parents as resources and support networks for voluntary work within the institution. The father should be urged to take part in the school to show off his capabilities that could encourage other parents to end social exclusion and to instil new ways of acting, interacting, and thinking, leading in a more inclusive environment. Parallel to this, Sharing parenting (no date) states that many schools offer classes on parenting techniques to encourage adult learning and guidance from nearby parenting organisations. Parenting support groups, help families to connect with others going through a similar experience in a non-confrontational setting, providing support and a sense of belonging.  Furthermore, involvement in dads' groups offers a welcoming environment that fosters social contact, friendship-building possibilities, and support when parenting-related difficulties are brought up and discussed in compassionate communities England. NHS (2021) Practitioners could see to it that parents receive the information they require for joining neighbourhood groups. Additionally, promoting the father's involvement in neighbourhood organisations and parenting education classes at the school may enhance social inclusion and the father and Katie's wellbeing. 
In summary, practitioners have several chances to use inclusive practise within the setting. Practitioners have the chance to prevent social exclusion for Katie and her father and to make them feel a part of the school and the community. However, for this to happen, practitioners should make sure they are continually developing their professional expertise and skills to ensure inclusive leadership.

Section 2

This section will assess the New Curriculum for Wales (Welsh Government, 2020) policy's ability to support inclusive leadership in early childhood education. An articulated aim, a step to be taken by practitioners in a responsible position, a governmental and administrative practise, and a suggestion on a status or strategy are all examples of what are referred to as policies. According to Watts (2022) Education policy is crucial because it offers direction to guarantee that every setting is on a comparable road to achievement and support to provide children the best outcomes possible. Cuban (2018) believes that depending on whether a policy is macro or micro, it can differ. An example of a macro level policy is a national level policy enacted by the government. A micro level policy, on the other hand, is a far lower level of policy that could have been developed by an Early Years setting itself. Both micro and macro policies need an inclusive leader to be put into action. 
A more inclusive curriculum is what the New Curriculum for Wales (2020) aims to achieve. Welsh Government (2015) explains how, rather than classifying children based on their ages, the curriculum will help people advance in their educational journeys. The replacement of standardised age-stage-related evaluation with progression phases promotes inclusive leadership (Welsh Government, 2015a). Therefore, inclusive leaders will be able to utilize progression steps to provide the best results for every child and their unique needs. Open society (2019) believes that in the past, being inclusive in leadership and education was seen to be related only to special needs for learning. As opposed to the New Curriculum for Wales (2020), which portrays inclusive leadership and education as including disability along with racial, linguistic, and cultural diversity. 
Unfortunately, there are obstacles to the intended implementation of macro-level policy. Curriculum is created by individuals who might not have experience delivering it in the environments for which it was intended (Welsh Government, 2018). According to Cottle (2011), rather than using inclusivity as leaders themselves to involve the practitioners in the construction of curriculum, policy in the Early Years is seen as a document developed by people in suits that then advise practitioners to just apply it. The Welsh Government (2018) concurs that individuals who create the curriculum do not comprehend how it is then implemented. The government is enabling inclusive leadership to grow in the Early Years by include practitioners in the New Curriculum for Wales (2020). Additionally, there is a chance to learn fresh, priceless information and to build a welcoming environment where practitioners can feel valued and empowered. 
The New Curriculum for Wales (2020) aims to establish a welcoming environment that is educational but also places a strong emphasis on wellness, culture, ethics, and good health. Curriculum is a crucial foundation for children's learning, social skills, holistic development, and health and welfare, according to Senedd (2019). Early Years settings must be welcoming environments that concentrate on each individual child's needs; doing so will enable children to achieve their best outcomes Senedd (2019). However, early childhood settings may encounter difficulties promoting this environment Kelly (2016). Many settings, lack the resources and qualified practitioners to provide these inclusive learning environments. Goldan (2022). Moving forward, Welsh Government (2021) suggest that they will ensure that Early Years settings have the resources to facilitate a belonging environment, enhance communications, celebrate, and value diversity and demonstrates inclusivity. Providing these environments allows for inclusive leadership to be implemented by practitioners in Early Years settings.
Early Years settings have an equality policy in place; this is a micro policy that considers culture and disadvantaged families and considers how activities will affect the children and their families (Welsh Government, 2017). According to Ferdman (2017), every individual within a setting should be respected and valued equally, with their unique needs—including their culture, religion, background, and other needs—being acknowledged. Despite this, some early years policies appear to favour the ideal learner who is a competent and motivated student Gov (2017). Additionally, the absence of these micro policies that support inclusive leadership in early years settings might result in a setting that is exclusive and discriminating. Gov (2022). For inclusive leadership to succeed in a setting, it must be integrated with daily activities and involve children, their families, and the community. Policy drafting is crucial, as is pushing policy that allows for inclusivity CIPD (2022). By considering culture and values and allowing for inclusive leadership, the New Curriculum for Wales (2020) aims to create this more inclusive environment.
According to The New Curriculum for Wales (2020), opportunities for professional development will be provided to practitioners so they may fully understand the new curriculum and promote diversity in early childhood settings. The Welsh government is also thinking about how to diversify education, and it is set to become the first country in the UK to incorporate and mandate teaching children about the experiences of ethnic minorities (Welsh Government, 2018). By incorporating culture into the curriculum, diversity and consequently inclusive leadership can grow (British Council, 2010). 
In addition, the Welsh Government notes that less than the 12% of students they educate, or 3% of teachers in Wales, identify as being from an ethnic group other than white Welsh Government (2020).  They also state that it is important that diversity should be in the teaching workforce to develop inclusive leadership in the early years setting. This will further assist the children's education, understanding, and appreciation of cultural differences. Barriers such as prejudice and stereotypical tasks being assigned in the workplace need to be overcome for inclusive leadership in the new curriculum for Wales states Waters (2020). 
To sum up, the new Curriculum for Wales (2020) enables for inclusive leadership in early years services and gives students and practitioners the chance to expand their knowledge and understanding. Inclusive leadership should be possible in settings if the curriculum is used as it is intended and planned. The right tools, money, and training must be accessible in early years settings in order for this to be successful in overcoming the current obstacles.

Section 3 
Inclusive leadership is an important aspect to have in an early year setting. It brings a sense of belonging for the environment for children and their families. An inclusive leader is, respectful, open-minded, has emotional intelligence and shows empowerment states Page (no date). Listening to children and their families is how a leader can be inclusive. This supports the UNCRC (no date) who believes that children have a right to give their opinions and they should be, heard to, listened to and spoken to for their needs to be met. 
Practitioners of inclusive leadership must have knowledge of and an understanding of various aspects of people's cultures and requirements. Practitioners' knowledge can be strengthened by interacting with the children and families to understand their needs and cultural requirements, especially when they encounter something they may have never experienced before. The best technique for a practitioner to increase their knowledge is to listen to the children's and families' stories because doing so will enable them to understand their unique needs. This is inclusive leadership states Ashikali et.al (2020). 

According to Winter (2010), To promote inclusive leadership, inclusive quality literature within Early Years settings can be brought upon. This type of learning can be brought on for practitioners to educate children, families and staff members on numerous cultures, religions and lifestyle needs of their peers. Rethink (2020) states that children from different cultures study and learn in different ways so this can be encouraged by diversifying their resources such as books and toys, making them culturally inclusive. Culturally inclusive literature promotes discussion and learning about various cultures and beliefs, as well as giving children who represent those various cultures a sense of belonging Adam (2019). Grasso (2016) supports this and believes the use of culturally inclusive resources helps children and practitioners’ bond and anti-bias belief of other values and cultures. 

Lynn et.al (2017) states that constantly promoting inclusive leadership is essential. Settings that aren’t promoting inclusive leadership have a negative effect on children’s emotional and psychological well-being. As this can bring on exclusion and no sense of belonging. 

To facilitate a culturally inclusive environment, it is crucial to promote inclusive leadership. Promoting inclusive leadership may include reading material that is inclusive of different cultures and speaking with families to learn about their values and beliefs. To improve children's emotional health and get the best results for the children in the setting, inclusive leadership is essential. 
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