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Reflective Journal
In a report by the Welsh Government during 2015, they stated that there are seven Areas of Learning, that are described as “an appropriate curriculum for three to seven year olds [which] supports the development of children and their skills.” These seven Areas of Learning are: Personal and Social Development, Well-being and Cultural Diversity; Language, Literacy and Communication Skills; Mathematical Development; Welsh Language Development; Knowledge and Understanding of the World; Physical Development; and Creative Development.
This reflective journal will discuss two of the seven Areas of Learning, which are seen as key issues within education today. The first is the Welsh Language Development and the second is Personal and Social Development, Well-being and Cultural Diversity, which will be more focused on the bullying side of well-being. These issues are seen as key issues within education as the Welsh language is seen as a “dying out” language due to the young generation not wanting to learn the Welsh language and even are “afraid to use it”. (Dixon, 2013) Bullying is also seen as a key issue within education as bullying has a detrimental affect on not only the victim, however, also on the bully. A lot of the bullying can happen during school hours, however, can also be done at home online, which in turn goes into school time and causes pupils to behave differently also become vulnerable with regards to their work suffering. 
Welsh Language
The first section of this reflection journal is based on the Welsh language and how it is a key issue within education today as it is becoming used less and less throughout the generations. This section will also be focusing on one school and how they have been utilising the Welsh language within their school.
The Welsh Government (2017) has reviewed the future of the Welsh language and realised the importance of speaking Welsh. The Welsh Governments aim is for 1 million people to be speaking the Welsh language fluently by the year 2050. The strategy review has been about the Welsh language becoming a living language, whereby, the Welsh medium will be spoken within families, with an increased awareness amongst children, the community and for the future development of businesses in Wales. 
The Welsh Government’s report of 2017, realised the importance of encouraging the Welsh speaking communities through enhancing the economic development with the importance of using the Welsh language within business, therefore, it is paramount that Welsh is taught as a second language, ensuring continuity for the future and also being able to encourage parents and other adults to learn the Welsh language for use in conversation. 
Over the past 30 years, the Welsh language has become more and more important to schools, the Welsh Government also to society. Due to the Education Reform Act of 1988. In 1990, the Welsh language was brought into English-medium schools as a compulsory subject for pupils aged 5 to 14. As of September 1999, the Welsh language has also become a compulsory subject for all pupils up to the age of 16.  
The demand for Welsh medium education has grown in areas that were not previously strongholds for the Welsh language, such as Cardiff and Newport. Many pupils in Wales, up to the age of 16, take Welsh as a second language subject within the school environment, even though they are not required to take it as a GCSE examination, however, many pupils have decided to take the examination (Sheldrick, 2015). 
Jamie Bevan whom is a former chairman of Cymdeithas yr Iaith Gymraeg, commented on a poll that was conducted by YouGov during the late 2014, which had found “that the majority of people in Wales want their children to leave school fluent in Welsh.” Bevan believed that the issue with people learning the Welsh language is with people’s ideas about second language teaching, as it is a “process that has failed and no amount of tinkering around the edges is going to fix that.” He also believed that a way to get through this issue it to “start seeing all schools in Wales providing some amount of subject specific teaching through the medium of Welsh.” (Sheldrick, 2015)
Estyn is an independent inspection agency for education and training in Wales. Their reports of each school contain a lot of information about the quality and standards of the school itself, what the children are taught, how the educators are doing, how the children and parents feel about the school, how the school could be improved and so on. A report conducted by Estyn during 2017, had discovered that the outcomes within this particular school are good when it comes to the development of the Welsh language, where the Estyn report had rated it as good, which means that there were many strengths and a few small improvements to be made. With regards to the Foundation Phase, they stated that the children have a vast range of words that they can use, and that they can also put basic sentences together to answer questions that they have already learnt. With the Key Stage 2 children, they have found that most of them are eager with their learning, however, a lot of the pupils are finding it difficult to use the Welsh language in any other setting other than their allocated Welsh lessons. These pupils are also able to read basic texts and have to ability to write their own work, however, there is a limit to the amount that they can write. In the report, they also investigated the provision of the learning experiences and the Estyn report had rated their Welsh language as adequate, which means that there are improvements to be made, however, there are more strengths in that area. Estyn had stated that the school encourages the children to learn and understand the history of Wales, with regards to their language, identity and culture, as it provides this through learning about people like Mari Jones and her Bible also Betsi Cadwaladr who was a nurse during the Crimean War. They stated that the way that the Welsh language is provided is through having a positive influence on their standards and how well the Welsh language is developing in the classroom, however, the report also stated that the children do not have as many chances outside of their Welsh lessons to use the Welsh language and to practice with their verbal skills. They have expressed that the school seems to be doing better with making improvements with regards to the standards of the children’s literacy skills and information and communications technology skills, and also with providing further support for the children who are underachieving due to being more vulnerable, however, they believe that the school’s development of the Welsh language skills can be improved further as they are still generally restricted.   
The Estyn report of 2017 contains a Foundation Phase Indicator (FPI), which demonstrates the schools progress learning outcomes. It also contains a benchmark quartile that compares the performance of this particular school with other schools who have a similar level of children that receive free school meals. During the years 2013, 2014, 2015 and 2016, there were a number of 207 children who attended the school during these years. The report also contains 3 appendixes, that the first one contains a commentary on performance data, which states the outcomes that the children were at during those years on a number of areas of learning, such as language, literacy and communication skills in relation to both English and Welsh, Mathematical development and personal, social development, well-being and cultural diversity. This report includes all of the outcomes for those specific areas of learning, however, it does not disclose the outcomes nor benchmark quartile for the language, literacy and communication skills in relation to the Welsh language. This report also contains a core subject indicator (CSI), that demonstrates the Key Stage 2 progress levels from level 1 to level 5 for the subjects English first language, Welsh first language, Mathematics and Science. Again, this report includes all the achieving levels and benchmark quartile for all the years of 2013, 2014, 2015 and 2016 with regards to all the subjects except for the Welsh first language subject.  By 2018, Estyn (2018) had written a letter instead of a report, stating that this particular school had made the enough changes and progress with regards to the recommendations set by Estyn in the previous Estyn report on 2017. It also states that the school is now removed from the list of schools that need to be reviewed annually by Estyn, thus they will no longer be observed in relation to the Estyn inspections, meaning that the school will have taken in what the previous report had stated and improved on their teachings to achieve the goals set out by Estyn. 
Children who can know more than one language experience greater diversity and have a greater ability for understanding cultures and societies and are able to express more thoughts and in the long term are more literate. Bringing Welsh into the school through using different approaches, not only through learning a language at a desk, such as roleplay, dressing up and learning greetings, ensures that it reflects “diversity of language and a cultural heritage.” (Neaum, 2012: 86). Through roleplay, there must be interaction, through pretending to be someone else e.g. in a barber shop and having clients. Perhaps the school should not predominantly manage activities, whereby the child moves around from one activity to another barely talking, thereby, the activity becomes the preoccupation. Instead if a child can engage in an activity, whereby they are more likely to talk, such as being a barber, the area of roleplay becomes spontaneous and encourages language play, which helps the child to learn language. (Neaum, 2012). 
To conclude, the Welsh language is shown here to not only be a very important key issue within education, however, also within Wales as more and more people are seeing it to be the future. IT will not only be used to communicate, whereby, it will also be used within businesses, education, how people identify themselves, and their culture. 

Bullying
The second half of this reflective journal is focussed on another key issue within education that is bullying. This is another important key issue as people are always being bullied or bullying others, whether they are in school or at home, which has an affect on a young person, that can be short term or can appear later in life.
During the last three decades, bullying has become a widespread concern within schools. It has always been a concern in schools and has been written about in such books like Tom Brown’s School Days (Hughes, 1857). There was then as now, a strong condemnation for anyone who believes that bullying is an acceptable part within society. There has been a lot of research clearly showing how bullies and victims are affected by the acts of bullying. There are of course many factors, which is seen to be a part of the background problem that causes bullying. these can be family issues, disability, race, ethnicity, gender, friendship groups, peer group pressure etc. There is also a lot of evidential research that shows the effects upon the victim, such as low self-esteem, anxiety, depression, psychosomatic responses and school refusals. (Rigby, Smith and Pepler 2004). 
Part of the reasoning for bullying could be due to a lack of attachment within the family setting. Hirschi (1969) believed in social bonds, which held together people’s conformity within society, due to a good and strong attachment, commitment to be a part of the school, involvement in school sport after school and believe that teachers are good. If, however the attachment is weak and there is little parental guidance due to there being issues, such as domestic abuse then the young person lacks the norms and values that teaches the individual commitment, which brings in doing well within the school learning environment. The young person has a low self-worth instead of doing well, the young person acts out in front of their peer group to ‘show off’, which results in bullying, saying nasty words to another pupil etc. Hirschi (1969) knew that when all the social bonds are poorly constructed, then the individual will depend less on those bonds and are more likely to depends on the individual’s own actions, thoughts and ideas. There are then no conformity rules and the young person will only follow what the young person believes. (Durkheim 1897)
Hawker and Boulton (2000) believed that bullying can by put into three sub-categories. The first is the physical victimisation, when a young person may be threatened with physical contact, such as being punched, pushed or hit etc. The second is relational victimisation, which is threatening any relationships that are connected to the young person, examples can be of someone excluding a young person from peer activities, conversations and parties etc. The third is subordinal victimisation, which is a more verbal version of bullying, such as name calling, spreading unkind rumours about a young person, or using words or phrases that may upset the young person. 
The National Institute of Child Health and Human Development (2017) state that bullying can have a physical and emotional affect on a young person’s life, that can be for a short period of time or lead into later in their life. They also state that being bullied can lead to serious affects, such as “physical injury, social problems, emotional problems and even death. [They are also at a higher risk of suffering from issues such as] mental health problems, headaches and problems adjusting to school.” Being bullied can also lead to a young person suffering from long term self-esteem issues. The NICHD also discover that not only the young person being bullied can suffer from this issue, however the bully themselves are at a higher risk of dealing with substance abuse issues, academic issues and can turn into violent adults. 
The NICHD use the term bully-victims to describe the young person who is a bully, however, is also being bullied themselves. These bully-victims are at an even higher risk then those who are only bullies or the victims, to suffering from mental and behavioural issues. especially when the bully-victims are adults, the mental health issues can be “depression, anxiety and suicidality.” (Sapolsky, 2017. p.199). They are also more likely to use weapons and inflict serious damage as adults, for example London’s knife crime. Rigby, Smith and Pepler (2004) stated that there are predictions of children who are bullied during their time at school may have a more likely risk of becoming a violent or even an abusive adult.
Another problem that the NICHD have found is that young people who are bullied over the internet or through their mobile phones are at an even higher risk than bully-victims, bullies and the victims of depression. Cyberbullying victims have suffered from other affects such as high suicide rates and clinically significant eating disorders. According to Knapton (2018), the chances of young people attempting suicide or self-harm are more than doubled if they were cyberbullied, putting the risk up to 2.3 per cent. In another study conducted by Walden (2018) that involved body image and bullying, there were 600 individuals that participated within the study. The results found that 90 per cent of those individuals implied that they were at the time of the study being then bullied, with another 75 per cent of those individuals reporting that they have some sort of eating disorder, however, Matza (2009) believed that even when a young person does delinquent acts they can still go on to live respectable lives as an adult and this is due to them being able to conform to normal values as they become mature adults and that they want to become a part of a normal society. 
The governing body were found by Estyn to not be in charge enough to hold the school to account for its actions within the school (Estyn, 2017). The school development plan focuses a lot on the standards to do with bullying. The more adverse situations the child had and suffers, the less likely are the chances for a future filled with normal societal aspirations and to be a fully functioning adult (Sapolsky, 2017).
In the summary for the Estyn report of 2017, there are prospects for improvement. these improvements state that the “governing body does not hold the school to account effectively enough”, meaning that the school maybe allowed to let issues become more serious before the school can become accountable. Another area for improvement is that the “school development plan focuses appropriately on standards, but it does not identify clear areas for improvement in relation to provision, leadership and management” meaning how are they going to provide, who are the people in charge and how to manage the school business correctly. Going back to the 3 key questions, mainly the first focusing on the section on well-being and how good is the outcome. The inspectors from Estyn had rated this section as adequate, this suggests that there are more strengths in this area then there are improvements needed. The report stated that most of the children feel that they are happy and safe within the school. Most of the children also portray politeness and friendliness towards others, whilst conveying care and concern for their peers and staff. The second key question is how good the provision by the school, whilst focusing on the section on care, support and guidance. The inspectors have rated this key question as good, meaning that there were a lot of strengths in this section with no areas that need a lot of improvement. This report also stated that the school is a safe and secure place for all the children. The school makes sure that the children know that they are to behave well and always respect their peers and staff, also that they always understand that there are differences and diversities between people and know that it is something to be celebrated. The school use outside resources to ensure that they provide the children with any support needed, with regards to their well-being, whilst also working in partnership with other schools, parents, specialists support services and the community itself. This all contributes towards the children feeling safe when they are in the school, however, when they are also out in the community. 
Within the report it contains 3 appendixes: the first being a commentary on performance data: the second being a stakeholder satisfaction report that contain two separate responses, one from the children and the other from the parents: and the third being the inspection team. The second appendix is the one that will be looked at, firstly part one, which has 104 children’s responses to the school. One of the questions asks if the child feels safe within the school, where 94 answered agreed and the other 10 answered disagree. By going back to the care, support and guidance section of the report, it stated that the children were to feel “safe and secure” within the school. Another question is if the children felt that the school deals well with any form of bullying. There were 64 children who agreed with the question, however 40 children disagreed with it, however, on the schools anti-bullying policy, it stated that they deal with all forms of bullying and aim to prevent any kind of bullying. (Bryncoch C.I.W, unknown) An additional question is whether the children knew who to talk to if they are ever upset or worried. The results from this question were that 95 children agreed and 9 disagreed, which is a lot of children considering they are told that they can feel “safe and secure” within the school, enough so to have the ability to be able to talk to a member of staff. On the other half of the second appendix, there were 50 parents who filled in a response to the school’s questionnaire. One of them is asking if they parents feel overall that they are satisfied with the school, where 4 strongly agreed, 20 agreed, 13 disagreed, 10 strongly disagreed and 3 did not know how to respond. This shows that the parents are quite dissatisfied with the school and their teachings with their children. Another question was if the parents believe that the pupils behave well in the school, where 4 parents strongly agreed, 19 agreed, 16 disagreed, 6 strongly disagreed and 5 did not know how to respond. This show that the parents were unhappy with the behaviour within the school. An extra question for the parents was if they felt that their own child was safe attending that school, where 1 parent did not respond, 12 strongly agreed, 26 agreed, 3 disagreed, 5 strongly disagreed and 3 did not know how to respond. This show that a lot of the parents are again unhappy with the services provided within the school to feel that sending their child there must be unsafe. An additional question was if the parent felt comfortable with approaching the school with queries, suggestions or an issue, where 5 strongly agreed, 16 agreed, 15 disagreed and 14 strongly disagreed. This suggests that the parents do not feel comfortable with having to confront the school with any issue that they may have. 
The Department of Health (2003), stated that there should be inclusivity, coherence and integration of different service providers that could be drawn from outside of the school, thereby enhancing the school in aiding the school with preventing bullying. This can be achieved by monitoring behaviour, encouraging after-school activities, using stories that encourage children to be aware of their feelings and empower young people to manage their anger, by increasing self-awareness. (Dwivedi and Harper, 2004). By having preschool facilities onsite there brings in possibilities to help parents as well as young children become prepared to take the next step of schooling and the academic and prosocial modelling of emotional awareness, social bonding and self-control that is useful within school like, which then can be further established upon during school years by promoting positive actions instead of negative ones encouraging through the curriculum. It is important to realise that using other agencies can greatly benefit a school and enhance the well-being of the child (McCarthy and Carr, 2002). 
Educators in other countries such as New Zealand and Sweden, view children as protagonists (Wood, 2017), therefore, being able and wanting to start learning, who are then attuned to adults, who are the catalysts, like that of a spark, so that all the learning environment is able to provide possibilities and journeys of reflection in a “site for democratic and ethical practice” (Moss and Petrie, 2002 : 2). 
To conclude, bullying is another key issue within education as it have a profound affect upon the future of the individuals. It seems that parents may be unhappy with some of the outcomes and they perhaps there need to be a more interventionist approach to dealing with bullying, which would include starting with pre-schoolers and how they should interact socially, to pro social modelling throughout school that encourages self-awareness. 
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