Part 1 

Part 2  
What is meant by a unique child? (113 words)
Department of Education (2026) emphasis the term of a 'Unique Child' highlighting “Every child is a unique child, who is constantly learning and can be resilient, capable and self-assured” recognising every child has different backgrounds, interests, cultures and needs.  it refers that every child is unique individual who develops at their own pace in their own way. The process of assessment in the Early Years Foundation Stage, is described as observing, understanding, and recording children’s learning and development to identify progress, strengths, interests, and next steps.  The early years framework stresses the importance how every child is learning in different ways, an assessment is to help practitioners to tailor to each person's needs.
· Eplore the concept of the unique child – link to the curriculum for wales and supporting theory (244 words)

The curriculum for Wales (2024) and the Early years framework (2026) places the unique child at the heart of its foundation. Recognising the importance of each child who has different strengths, experiences and developmental needs. The Curriculum for Wales guidance explains what matters most when schools provide a broad and balanced education. It is guided by 4 principles for all unique children should develop towards.
The four principles, Ambitious, capable learners; Enterprising, creative contributors; Ethical, informed citizens; Healthy, confident individuals. The principles should be at the heart of the practitioner on how the children are taught and not what they teach (Welsh Government, 2024). 
By recognising each unique child's development skills, strengths and weaknesses, helps with ongoing assessment. Assessments are built into the curriculum for Wales and is to help every learner progress, the evidence is used to decide how to challenge and support the child for their individual needs (Ambition Institute,2025 and Welsh Government,2024).
The Unique child and the Curriculum for Wales and Early years framework reflect on the holistic approach to child development, recognising that children learn from experiences, environments and relationships.  Bronfenbrenner's Ecological system theory (1979) argues children's individual development is shaped by family, school, peers and wider community. Furthermore, Maslow's hierarchy of needs (1943) emphasises the importance of every child's wellbeing, physical, emotional needs must be met in order for them to progress and learn, both early years framework and curriculum for Wales emphasise the importance of the child as a whole.

Over view of first chosen assessment method from your first play based curricula
Observation
 Practitioners use observation children during play and everyday routines to understand their interests, strengths, abilities, and how they are developing over time (Department for Education, 2024 and Welsh Government,2022).
Practitioners use the child centred learning approach which puts the child at the centre of the learning process, this then creates learning experiences that respond to each child’s individual needs, interests, and abilities (Vygotsky,1978) To make this work, practitioners need inclusive practices, so every child feels valued, respected, and able to take part. However, equity supports the same purpose by recognising children may need different support to access learning opportunities and achieve good outcomes. Inclusion and equity together help practitioners modify what they provide so it fits the diverse needs of every child (Welsh Governement,2022).


 Observation is an important approach of assessing children within the Early years foundation stage (EYFS). The information used enables practitioners to assess children’s learning, decide what the next steps should be, and plan activities, that support each child’s development. Inclusive practice plays a vital role ensuring all children feel valued, respected, and able to participate fully, although equity recognises that some children may need different levels or types of support to access learning opportunities to succeed (UNICEFF,2017). Inclusion and equity are therefore tailored to the child-centred learning because they enable practitioners to tailor provision to diverse needs (Early Education,2021)
Dunphy (2010)
Formaive assessment 
What is formative assesment 
Formative assessment is an ongoing process of observing, recording and analysing children’s learning and development during everyday activities. It captures the childs progress as it happens naturally rather than waiting for a set time, the key is to observe and record relevant moment without the need to disturb the child. Evidence needs to be collected regular to help identify strengths, needs and emerging skills in each area. This highlights the importance of child centred approach based on the child's interests and strengths and experiences (Ministry of Education,2017and Nutbrown,2011).

How it is used Formative assessment is used in early years practice, which helps practitioner's shape the next steps in learning and care. This approach is flexible and responsive. It allows practitioners to plan and notice new skills, interests and challenges immediately. By reviewing the information over time, the practitioner builds a clear picture of the child’s stage of development to help the practitioner enabling them to identify the childs current levels of understanding, and tailor learning opportunity's  and provide support (Department for Education,2024).
Formative assessment highlights equity being at the centre of the assessment recognising children are at different stages of development and there for practitioners must tailor different support for the child.
-

Critical analyisis of theese assessment methods



Critical analysis of the assessments and include aln 

Riley-Ayers (2014) argues formative assessment is often unreliable due to childrens performance is not always consistent , therefore practitioners/teachers who assess them will not provide a clear picture, to understand what stage of development the child is at. although it has been highlighted it is not consistent by The National Institute for early years research (NIEER) (2014), Dunn and Mulvenon (2009) argued how formative assessment was used in a study by Black and wiliam (1998) which concludes formative assessment does improve student learning, in the No Child is left behind (2002) era. formative assessment was known to improve student performance particular children of lower performing (Additional learning needs) although many studies have shown positive outcomes for formative assessment it is shown methodological limitations, and how the practitioner/ teacher carried out the assessment
Louis (2020) argues Observation is widely used as a formative assessment tool, it helps practitioners understand children's abilities, strengths and interests which highlight the importance with children with ALN. but it has important limitations that affect how confidently practitioners can use it to determine children’s abilities and development. It is known that observations can be affected by individual perceptions and unconscious bias which can shape how the practitioner judge children's behaviour. Drummond  (1993) argues that assessments reduce reliability and not provide a complete accurate picture of the childs development which can affect children with aln with the accurate support they need.
Observation and formative assessment both support the concept of the unique child as Dunn and Mulvenon (2009) states assessment shows a child's holistic view of a child's development using different factors such's as emotional factors, although it is known children's performance may vary. Dunphy (2010) emphasises it is critical practitioners recognise the unique nature of the development, and that assessment should be sensitive to children with ALN to provide a holistic picture rather than just a single assessment.



Part 3 
Blog
Creating areas: how to adapt your setting with Additional Learning Needs (ALN).
 Every child has the right to an education (UNCRC,1989) The Curriculum for Wales places the child at the centre; recognising each child is unique and develops differently, the curriculum for Wales stresses the progression steps are reference points (Welsh Goverment,2022). To support children with Additional learning needs to learn requires adapting your setting or classroom using simple strategies. This blog provides a practitioners guide to creating spaces to support children with Additional learning needs.
1, Reggio Emilia approach, the environment is seen as a third person; it shows that children are capable and social learners and the environment around them, encouraging to explore their interests, communicate with others and to feel connected to the community around them (Goodwin University, 2020).
For children with additional learning needs it is essential to show them that their ideas matter, are valued and respected, this approach helps shape children's learning and interaction and helps removes barriers to support wellbeing.

Providing safe quiet areas.
Providing a quiet relaxed corner such as a tent or dark curtain can help children with additional learning needs to regulate, and manage sensory overload helps children's physiological and emotional needs as described in Maslow's Hierarchy of needs (1943)
· Provides a calm and predictable area for children to regulate emotions and sensory input.
· Use soft lighting, warm lamps, or natural light to reduce overstimulation.
· Includes natural textures like cotton, wool, wood, and plants to support grounding.
· Offers cozy seating such as cushions, beanbags, or small nooks for retreat.
· Uses minimal, intentional materials to avoid visual clutter.
· Incorporates mirrors or gentle provocations to support self-reflection and emotional awareness.
· Provides tools for self-regulation, including fidget toys, weighted items, and visual card ques , displayed at child level.
· Uses neutral colours and uncluttered shelves to create a calming environment.



Visual aids 
Visual aids can help children and young people in several ways. By turning language into visual aids makes communication become more clearer and enhances children's ability to process information. It also supports following routines by showing what happens next using the now and next board. These strategies are supported by Speech and language, which highlights visual aids support children with Additional learning needs making it more understandable for verbal and nonverbal communication (SironaCIC,2025).
Now and next boards and symbols around the room
· Symbols should be used alongside the actual object to help the child make links.
· The subject of the symbol should match what is actually offered, such as whether biscuits are available for “snack.”
· Individual symbols for snacks can be a good place to start because they are often motivating.
· Symbols should be available for everything on offer so the child can make selections.
· Too many symbols may be overwhelming, so two symbols can be presented for a choice.
· Present the item alongside the symbol first to support understanding.
· Encourage the child to touch the corresponding symbol.
Lanyards
·  Have key symbols on a lanyard so they are available at all time.
· Start with the symbols “wait,” “toilet,” “sit,” “drink,” and “stop.”
· Do not put too many symbols on the lanyard.
· Have one lanyard for outside and another for inside.  

3.Furniture AND LAYOUT 
An early years environment should be organized into clearly defined learning areas to support children with Additional Learning Needs. Birth to 5 matters (2021) highlights the importance these strategies aim to create an inclusive environment where all children can learn and develop successfully. The approach is based on inclusive practice and person-centred provision, meaning support is planned to meet each child’s individual needs (Welsh Government,2024). It connects to Additional learning needs framework and the Additional Learning Needs and Education Tribunal (Wales) Act 2018.
· Furniture should be accessible and pathways should be uncluttered.
· Adjustable tables can help children participate independently.
· Low-level storage can support children in accessing resources.
· Visual labels can improve children’s understanding and independence.
· Sensory-friendly spaces can increase children’s participation.
· Quiet areas with soft furnishings can help children regulate their emotions.
· Lighting, noise levels, and room organisation should be carefully considered.
· 
(Birth to 5 matters,2021).
COLOURS  
Birth to 5 matters (2021) stresses the importance of how Practitioners plan early years environments for children with autistic spectrum condition should consider how colour intensity affects attention and arousal. Bright, highly stimulating colours may increase sensory overload and distraction for some children.
However using Dunns model allows practitioners to create inlcusive enviroments for childrens sensory needs which helps childrens every day learning aswell as wellbeing (Dunn,2007). (picture of dunns model)
· A child with a low neurological threshold maybe sensory sensitive or sensory avoiding.
· Children can become overwhelmed by bright colour, busy display, excessive visual stimulus, or a cluttered environment.
· Practitioners may use neutral colours to support regulation and engagement.
· Practitioners may provide quiet spaces to support regulation and engagement.
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