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A detailed analysis of one child’s holistic development, with justification for the next steps in learning.

Introduction
In this assignment, I will reflect on a pupil progress study from my second professional teaching practice. The study involved gathering a wide range of data on a selected individual on their holistic development and their progression through my time spent as the lead teacher. It will highlight the child’s whole range of learning and development, ensuring that the child’s knowledge, understanding and attitudes are taken into account. The use of a ‘Mosaic Approach’ was conducted as part of this research to explore a variety of different ways to collect relevant data from the voice of the child. According to Clark, A et al (2011) they suggest the Mosaic approach ‘enables young children to create a ‘living picture’ of their lives’. With using the Mosaic approach, it will allow a researcher to gather a variety of small specific pieces of data, that can be brought together in order to create a whole sense of understanding. 
 The pupil progress study was conducted in a small primary school located in the outskirts of Swansea, with an intake of approximately 140 children on roll. The individual who was involved in the pupil progress study is a female, Year 1 / 2 pupil, who is of an average ability in her Numeracy and Literacy. Child A is on track to achieve an outcome 5 in both Numeracy and Literacy by the end of the summer term. However, having recently become a member of the school, her attitudes towards her learning vary. For the protection of the individual’s privacy and anonymity, the use of pseudonyms will be used. Referring to the Research ethics code of practice 2017 – 2020, it states
‘Researchers have the responsibility to ensure appropriate precautions to protect the confidentiality of participants’ data.’
As a result of this, the child will be referred to as ‘Child A’ throughout this assignment, to ensure her anonymity is protected safely.
Data Collection 
In reference to the Mosaic approach mentioned previously, a variety of data collection methods had been chosen for the purpose of this study, to ensure Child A had the opportunity to demonstrate her perspectives to the fullest potential. In regards to the tools used in the Mosaic approach highlighted by Clark, A et al (2011), four methods were chosen and selected overall in order to gather a specific range of data to draw upon conclusions. These methods included observations, child conferencing, use of cameras and child led tours. The purpose of selecting these methods was to draw together a range of appropriate research, rather than being limited to making decisions on a single method. As a result of this, it allows a greater opportunity to compare the data collected and to draw upon conclusions in a more reliable way. 
Referring to Creswell, J et all (2007) they suggest by choosing mixed methods has the ability to enhance the variety of data collection within research, by allowing a researcher to merge elements of qualitative and quantitative data.  In addition to this theory, according to Hanson et all (2005) also favours this method approach by suggesting how it provides a blended source of research. In addition, a mixed method approach aims to increase validity according to Hurmerinta-Peltomaki and Nummela (2006), ensuring from a student teachers point of view to gather a greater knowledge and understanding of the various aspects of a child’s learning. 
One data collection used within the mixed methods approach was the use of imagery. This process involved Child A being responsible for taking images of areas or aspects of their learning environment which they found important to them in their early years provision. This process involved Child A leading a child led tour around the school grounds identifying to the researcher the areas in which enhanced their learning. According to Clark, A & Moss, P (2005) they highlight how the use of cameras within a mixed methods approach, allows the children to be a active participant in capturing significant areas of the school that they consider to make the difference in their learning and development. Images provide children and researchers with a visual base to develop communication and to derive conclusions from. According to Entz & Galarza (2002) they favour the imagery method by suggesting how photography,  
“Encourage children to explore areas of learning that are of vital interest to them and create a visual record of the activities.” (pg, 8) 
In addition, providing children with the opportunity to revisit their hands on experience, allows them to recall any form of learning or experiences that took place within that specific area. 
Another form of mixed methods that was used throughout this study was child observations. Papatheodorou et all (2013) term child observations a process which derives patterns and form information about a child’s learning and development as a whole through education. By choosing child observations to be a research method for this study, ensured to capture Child A’s aspects of their holistic development, including their social and emotional development. Unlike the use of imagery within child research, child observations lack in providing instant feedback for a researcher. This being said, it is important to recognise the amount of time the researcher needs to dedicate to observe a child in different situations, and ensure data is gathered of their holistic development. Tassoni (2000) highlights within Hobart et all (2004) a limitation of the use of observations, by suggesting the child in focus may demonstrate appealing activity outside of the time a researcher spends dedicated to their target child. A way in which to overcome this limitation, is to ensure Child A’s behaviour is observed during frequent times throughout the school day, that consists of short periods. By maintaining the use of frequent observations, increase the possibility to capture interesting activity. However, it is important to take into consideration what a researcher collects from using observations. According to Fawcett & Watson (2016) they suggest,  
“It is about taking children seriously, hearing what they have to say, respecting their interpretations, and valuing their imagination and ideas, their unexpected theories and their explorations of feelings and viewpoints.” (pg 8)
In addition to this quote, when choosing observations as a method of data collection aims to gain a greater understanding into Child A’s social and emotional behaviour in education, and discover the possible reasons behind their actions. 
Child conferencing was a chosen mixed method approach to ensure the opportunity for pupil voice was heard throughout this research study. Referring to Clark & Moss (2011) they suggest how the use of child conferencing within research can sometimes be a difficult process to implement, as not all children will feel comfortable presenting their feelings or know how to communicate their feelings into words. It was also important to take into consideration the child’s age, and be knowledgeable of whether they have been a part of a similar process before. Hatch (1995) argues the sensitivity of this process, and stresses the importance of ensuring children are placed in a recognisable environment where the child identifies to be a secure setting. This being said, in order to prevent this possible barrier from occurring, the child conferencing occurred in a familiar environment which Child A purposely chose, and was made knowledgeable they could refrain from answering any questions they did not feel comfortable to answer. By ensuring the child has a rapport with the researcher, aims to maximise the level of response provided from Child A. 
“Ethics are important in research as they are the mechanisms to protect participants in research projects from coming to any hard, or being exploited during the research process.” O’Reilly et all (2013)
Furthermore, ethical consideration is an essential part in education research involving the participation of children. Throughout this study, a series of ethical approval was taken by both the school and target child to ensure they were delivered with clear understanding of the purpose of the study, along with the freedom to withdrawal at anytime. BERA (2011) state how researchers need to be aware of their right to come away from the research at anytime at their request. BERA (2011) also state how the privacy and protection of the participants name and information collected to be communicated with the children involved in the research study. Child A and the school in question was also informed any information collected would be kept confidential and would not be shared with anybody else a part from the researcher themselves and the University. (see appendix 1) 
Analysis of learner
Accumulating all aspects of the Mosaic approach collected throughout the research study, provided various forms of data collection that enables a researcher to derive conclusions from.  In order to analyse the research gathered from Child A effectively, the A.S.K model was used to demonstrate whether Child A had displayed the three dimensions of learning, shown in appendix 2. Referring to Nottingham (2013), the three dimensions are made up of Attitudes, Skills and Knowledge that allows a researcher to shape a child’s learning. 
Nottingham (2013) mentions a range of elements that make up an outstanding learner. Having collected evidence of Child A’s work, examples in both Literacy and Numeracy, demonstrates elements of Nottingham’s A.S.K model. Referring to appendix 3 this demonstrated persistence in her work. As demonstrated, Child A was provided with extension tasks to develop her learning and understanding as she felt confident in the standard task given. By doing so, given the evidence from her numeracy work in appendix 3 Child A was asked to go back over her incorrect answers that she had made slight mistakes in, which allowed her to independently recognise where she may had gone wrong in the process of answering the question, and to attempt to self correct her answers on her own. According to House et all (2012) they suggest by giving instant feedback and the opportunity to self correct allows a child to build on their self esteem and confidence throughout their learning. Once Child A had independently self corrected her work, she proceeded onto writing out ‘doubling numbers’ in the Maths area of the classroom to consolidate her understanding. Appendix 4 
This also demonstrated that Child A was keen to learn from her mistakes. Having independently chosen to dedicate more time to her school day to gain further practice in the mathematical topics she had been learning that week, demonstrated Child A has a strong will to ensure she understood the process and wanted to succeed in her work. 
In reference to (learning.gov.uk), the Foundation Phase Outcome 5 states,  
“They can perform more difficult additions and subtractions using their preferred strategy and mentally recall ‘10 more’ or ‘20 more’ within 100.”
Therefore, Child A was demonstrating she was showing elements of an Outcome 5 in her Math work. Child A also demonstrated the ability to identify the correct operation approach when being presented with a Mathematical subtraction and addition problem. 
In addition, referring to appendix 5 showing evidence of Child A’s Literacy work, Child A was asked to add in a further sentence to meet the success criteria effectively by ensuring she had included a simile. Having provided Child A with an additional task of writing a description of a chosen character, Child A ensured her main focus was to maintain the point she left out previously from the success criteria in order to consolidate her learning. This is shown in appendix 6.
Referring to appendix 7 Child A had the opportunity to demonstrate her social and intellectual skills by directing a child led tour around the school and identifying the different learning environments on offer to the children. During the child lead tour, Child A covered a variety of different areas that the school provides opportunities for children to learn. It became noticeable early on during the tour how Child A paid most of her attention to the outdoor learning environments. The areas included a Sensory garden, an outdoor sheltered classroom and the ‘Dylan Thomas Role Play Stage’. Child A mentioned how she enjoys spending her school days when she is outdoors, in particular when it involves learning in the sensory garden. After asking Child A her reasons for why she favours this particular learning environment, she mentioned
“The sensory garden is the quietest place around the school; it is a lot quieter than the classroom”. (Child A)
Taking this into consideration, having Child A recognise she prefers to spend her school day in the outdoor environments, In contrast to being inside a classroom, also highlighted the amount of children she prefers working with, and the type of activities she enjoys the most. In addition, the majority of the activities and sessions that are conducted outdoors in the sensory garden and role play stage involve a much smaller group of children and it rotates as a carousel. The outdoor sessions often include highly active and physical activities which involve the children learning through play. This is normally planned and delivered within their ability groups to ensure their task is differentiated accordingly, and children are provided with a greater opportunity to contribute in the activities. Jones (2007) suggests how small group teaching allows children with the opportunities to become more active and involved in tasks, and as a result children will increase their confidence in their approach to learning. Furthermore, this may suggest that Child A feels more comfortable to express them by working in smaller groups due to recently becoming a member of the school, and finds motivation when learning through play. 
Billton (2010) favours this approach of outdoor learning by suggesting,
“They are able to learn in an environment that is comfortable and non-threatening and learn through play and movement” (pg, 11) 
In addition, having witnessed the child led tour and analysing the information collected from observations, the evidence gathered from these mixed methods approach complimented each other, by gaining a further understanding into the type of learner Child A is and what encourages her learning.  From the child led tour, the evidence indentified that Child A feels encouraged to learn through physical activities and opportunities to learn through play within the outdoors. Referring back to the A.S.K model, Child A demonstrated her intellectual skills by comparing and contrasting areas of the school she performs best. This was shown by recognising the positive and negative aspects of each learning environment, and expressing her personal opinions. Child A demonstrated her physical skills by indentifying outdoor areas where she would usually express this skill, such as the ‘Role Play Stage’ seen in appendix 7 Here, Child A revealed she enjoys expressing herself through dance, performing and acting. 
It was important to recognise throughout the child led tour, that there are certain implications when planning and delivering sessions outdoors, and not all lessons can take place outside the classroom. This being said, by recognising what aspects of Child A’s schooling encourages her learning, these elements should be incorporated into her learning where necessary to ensure Child A achieves to the best of her ability. 
Referring to Nottingham (2013) A.S.K model, it suggests children show a level of knowledge throughout their learning, and there are appropriate strategies in which can enhance children’s knowledge and understanding. Nottingham (2013) mentions using the preview strategy to increase children’s desire to succeed and strengthen their knowledge in a particular area. Previewing allows a child to be given a greater sense of control and decision making when it comes to what they are learning, and provides them with the opportunity to help plan and organise what they want to know about a specific topic. In appendix 8 Child A had the opportunity to research their new term topic ‘Big Wide World’, in order for her to independently activate her prior knowledge, and to gain a greater understanding prior to starting the topic. Professor Ashcroft & Palacio (2000) favour this strategy, by recognising the advantages of asking children to contribute to the planning, demonstrates a clear dedication to the topic they are learning. Teachers are then able to discover what the children already know about a topic, and then use this information to move them forward. 
Within this process, Child A was also able to participate in a ‘Parent Child Planning’ afternoon, (see appendix 8) which involved all parents to be invited into the school one afternoon to support their child’s learning. This opportunity allowed Child A to feel positive towards her learning, and gained a sense of empowerment. This was by sharing the responsibility of planning what she wanted to learn and being provided with the opportunity for pupil voice. By ensuring Child A had a positive attitude at the start of being introduced to a new topic, increased her chances to want to succeed and willing to find out more. This demonstrated that the elements presented within the A.S.K model complement each other well. By ensuring children are provided with the right attitude to learn, provided with the range of skills appropriate to succeed, can enhance their knowledge and understanding throughout their learning. 
Nottingham (2013) highlights there are common criticisms in teachers focusing their teaching on the skills and attitudes, rather than having the knowledge of subjects at the centre of their learning. However, this being said Donaldson (2015) states within his ‘Successful Futures’ report that teaching children life skills, self confidence and social skills through active and engaging sessions, is key to developing children throughout their schooling. Teaching skills within education is a strong base that helps shape pupils into the people they ultimately become, and delivers them life skills that aims to support their holistic development. 
Next Steps 
Having accumulated and analysed the evidence gathered from this study, it is highly important to recognise the appropriate strategies to put in place in order for Child A to move forward in her education. English and Newton (2013) highlight the importance of providing children with next steps and ensuring they are enforced. They suggest the significance of providing pupils with a challenge is to extend their learning, and maintain a constant level of improvement.
Referring to appendix 9, after assessing Child A’s attainment and progress after a Mathematic session, Child A demonstrated a high level of independence and was not required any additional support throughout the task. This showed that Child A received a good level of knowledge and understanding of the task set, and was eager to complete the activity without any adult support. However, as shown in appendix 9 it noted that in order for Child A to make improvements, is to provide her with relevant extension tasks that aim to heighten her mathematical abilities. This being said, it is important that I continue to provide Child A with extension tasks in her math sessions, and to encourage her to move out of her comfort zone to be challenged accordingly. Evidence of this process is shown in appendix 10.
According to the Department of Education (2014) they state how using pupil voice as a way of involving children in their own learning and to provide them with the opportunities to express their opinions. Referring to appendix 11 this demonstrated a time when I had a verbal discussion with Child A, by asking her various questions about what she had learned during the session and her opinions on how well she performed throughout the task. Having asked her if she thought she performed well, she responded saying she found the task provided easy and wanted to do more work. This raised a number of factors to consider, it was important to recognise that Child A was not being challenged enough with the task provided, and she required further questioning and activities in order to enhance her learning ability. As a result, providing Child A with the opportunity to state her opinion and share her thoughts towards her work, allowed me as a teacher to provide her with additional tasks that she would feel comfortable attempting. 
Referring back to analysing Child A’s change in attitudes and feelings when it came to the various learning environments, by recognising Child A feels more comfortable to express herself in smaller groups, it is important to maintain to plan and deliver sessions in her ability group where she is familiar with the children she is working with. As well as being within an environment where she feels safe and secure. However, taking into account Child A is a relatively new member of the school, her lack of confidence within a whole classroom environment is an area of which needs improving. According to Robson (2006) she suggests 
“Children behave differently depending upon whom they are with, and also at different times with the same people”
Robson (2006) highlights the idea of pupils building strong relationships with their class peers, can make a strong impact on a child’s social development and could evidently hold them back from expressing themselves throughout their learning. With this in mind, I aim to ensure I plan accordingly to meet the needs of Child A’s interest where possible and to encourage further relationships within the classroom to support her to build relationships. By gradually introducing her to working amongst children she does not necessarily associate with on a daily basis, is a way to encourage new relationships to build so she does not refrain from voicing her understanding during whole class sessions. 
Another strategy that I feel would work well in encouraging Child A to contribute more during class discussions and whole class learning, would be to put more emphasis on talk partners during carpet time. By providing Child A with a partner in class where she can be encouraged to share her knowledge and understanding with, will not only be beneficial for her thinking skills, however this aims to enhance Child A’s confidence sharing her own  thoughts and ideas in class.  Mercer (1996) favours this approach by suggesting the notion involving learners to contribute in conversation by sharing their ideas no matter what ability, is a valuable learning tool to incorporate into lessons. It aims to support children’s development of understanding, along with enhancing children’s social skills. By implementing the strategy of talk partners with the classroom, I feel it will provide child A to play and active role throughout her learning and encourage Child A to have a positive outlook on whole class experiences. 
I have recently implemented ‘Extension Codes’ (see appendix 12) that I have been using throughout her Maths and Numeracy sessions. They are designed to improve Child A’s thinking skills, and to assess her knowledge and understanding of her work. By introducing this form of extension strategy, I aim to enhance Child A’s abilities in Numeracy, and allow her to think in a different way than she normally would. As this strategy has been recently implemented, I recognised that the first two extension codes were the hardest for Child A to respond to, as they require a verbal feedback. I noticed that Child A needed some encouragement to begin with to verbalise how she found the task she had been provided, and in order for her to explain why. In regards to the next steps for Child A, I intend to maintain the frequent use of these extension codes to encourage her learning, and to ensure she has an opportunity to consolidate her learning by reviewing her answers and recognising the process. 
Conclusion
Throughout this process, I was able to gain a greater insight into understanding what encourages Child A to progress through education to the best of her ability, and to use these aspects of learning in a valuable way to encourage Child A’s learning and development. 	
By using the Mosaic approach to collect relevant data, it allowed me as a researcher to gain a greater insight into the type of learner Child A is from a mixture of methods, instead of a single research approach. The advantages of using the mosaic approach to conduct child research, enables a child to demonstrate their interpretations in more ways than one. An example of this was providing Child A with the opportunity to take images of different aspects and environments of the school that were important to her, which gave her the opportunity for her voice to be heard and for the researcher to capture the pupils’ views. By using this approach, children have greater involvement in their learning and they become a part of the process to influence decisions. 
However, by using a multi-mixed method resulted in dedicating a lot of time collecting such a wide variety of research. To ensure each method was collected effectively, the time spent conducting the research project made it slightly difficult finding the right times to conduct each method during school hours. This being said, it was important to be organised and dedicate specific times to conducting each method. 
In regards to moving forward in future practice, I will ensure I get to know my children well enough to assign the appropriate strategies that may be required. I will ensure my pupils have a right for pupil voice and they gain a sense of control in making decisions, as I found this particular strategy allowed myself as their teacher to understand how they felt throughout many aspects of their learning.  Therefore, by placing the children at the centre of their learning, ensures any strategies put in place are appropriate to enhance their learning and to meet their individual needs. 
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Appendix 7 – Child Led Tour 
Outdoor Learning Environments – School Gardens 
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Outdoor Learning Environments – School Sensory Garden 
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Appendix 7 – Child Led Tour Continued 
Outdoor Learning Environment – Nursery Playground (Access to all pupils) 
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Outdoor Learning Environments – Role Play Area (Dylan Thomas Stage) 
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Appendix 8 
[image: ]Child A – Researching New Topic (Big Wide World) 










Parent Child Planning Afternoon Session 
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Appendix 9 
[image: ]Assessment – Tracking (RAG’s) 



Comments made from Child A’s assessment for learning. Indentifying and recognising the appropriate next steps. 











	
Appendix 10 
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Extension Example 2 (Numeracy) 
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Appendix 11
Example of using Verbal Feedback as a form of pupil voice opportunities
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Questions asked 
· How do you feel you did in this piece of work? 
· Did you find any of the questions difficult?
· How did you find the extension task? 
· Can you explain to me how you found the answer to Question * 
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“Alice Caldwell I | Alice had no issues working out the problem solving activity. When was modeling an example on the board during
carpettime before she set off for her task, she demonstrated akeen interest and understanding prior. Alice also.
thoroughly enjoyed the ‘Passthe Parcer activty.
[ | Made understandable mistakes on the first problem solving activity, which demonstrated he didn’t read the questions
correctly. After reading the question out again and working on the first problem solving exercise together, he
recognized his mistake which allowed him to see what method he needed to use for the next.
TommyKnaggs L] | Made slight mistakes and needed some further explaining, Tommy and myself worked on the first problem solving
together and he was able to complete the second independently.
ErinJones I | o issues demonstrated with the task, Erin got on with it independently.
TomWheeler N | Was able to complete the taskindependently.
‘Andre Hall I | Regardiess of how quick Andre Ikes to complete his work, he did understand the question and was able to answeris
independently. Andrew would benefit from being encouraged to slowing down when he is participating in activities and
notto rush, as that will allow him to consolidate his learning.
Darcy Brettell M | Hizhly on task. Demonstrated ahigh level of independence with no additional support. Darcy would benefit from being
provided with extensiontasks i order to develop and consolidate her understanding.
(PROVIDE EXTENSION)
‘AddisonThomas [ | Demonstrated no concerns.
Frank NN | Demonstratedno concerns.
Dymarkowsk

RAG rating:

Red = signficant difficulty

Amber = some difficulty Green=nodifficulty
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Maths & Numeracy
Extensions

E1 | explain which questionwasthe hardest. Why?

E2 | explain which question wasthe easiest. Why?

E3 | Try Question..again.

E4 | inverse checkyour answersin pencil

E5 | explain how you found your answer to question...

E6 | can you change one of your answers into s worded problem?
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