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Professional and pedagogical studies: Leading and learning: What, how and why am I teaching.
Introduction
The PISA results in 2009 had a significant impact on the change of the curriculum as a whole (Improving Schools in Wales: An OECD Perspective, n.d.). This was elaborated on by Graham Donaldson who started the 12 pedagogical principles in February 2015 (Donaldson, 2015). Donaldson’s reasoning was that a number of students had expressed their concerns regarding the existing curriculum suggesting it was out-dated. They wanted more focus on life skills, personal confidence, basic skills, work skills, career advice and health and well-being (Successful Futures Looking at the Curriculum and Assessment Arrangements in Wales, n.d.). In 2015, Donaldson proposed the idea of having 4 main purposes for Wales in the curriculum, these 4 purposes are; Ambitious capable learners, healthy, confident individuals, ethical informed citizens and enterprising, creative contributors (Welsh Government, 2020). To conclude, Professor Graham Donaldson had a huge impact on the curriculum we have today. All schools must now apply his four purposes and the 12 pedagogical principles in their teaching. He also had extremely creative teaching methods, such as, hands-on activities which I have witnessed first-hand being adopted in the classroom of my placement school, which will be something that I will discuss further as I go deeper in the assignment. During my school enrichment days, the school I have been visiting have created fictional characters based on the aforementioned four purposes, so the children can visualise, respect and admire. For example, ‘Healthy Harri’ and ‘Ambitious Anwen’, are clearly linked to the first and second purpose. I believe this approach from the school to be effective because the characters all look different, therefore every child in the school will be able to somehow relate to the characters, and will hopefully then try and be more healthy, ambitious, ethically informed and creative. Donaldson’s approach made learning engaging and memorable for his students (Dauncey, 2015).  

1st Principle
In the foundation learning, play is emphasised passionately by the curriculum for Wales as an important and effective teaching method (hwb.gov.wales. n.d.). As I have eluded to, this was evident  in my placement school. One of the benefits of play that appeared to be apparent in my observation of a reception class was that the items and role play setups provided were all potential stimulants to develop their real-life skills. 
The classroom included a ‘post office’ where children could exchange fake money for packages, which will hopefully develop their mathematics skills as well as their ability to communicate with others. 
I also found that during the children’s play sessions on the carpet, they would sometimes have to compromise and share their toys with other children. Ultimately, this would allow the children to acknowledge the importance and benefits of sharing. Another valuable skill that play gives children is problem solving skills (Moseley, 2020). I witnessed this skill being implemented in my placement school when a group of children were attempting to build a small tower out of building blocks, on the carpet. After experimenting with different types of blocks, the children found that they needed a block with a flat surface in order to balance the block on top of another block. I suggest this is an an example to support the notion that play is an effective method of improving children’s problem-solving skills. 
John Dewey is a theorist that promotes the idea of play in his work, he believed that play was different to work, in that it has no end goal. However, he did believe that they were both linked (Beatty, 2017)., as children begin playing and progressively move into games and work, where there are an increase in rules and boundaries (Schutz, n.d.). 
Another adopted teaching method is hands-on activities. Hands-on learning/activities is a teaching method where instead of listening to a teacher about a given subject the children learn by doing. Therefore, the children engage in the subject by working independently or in a group to create something or solve a problem (Martin, 2020). 
Maria Montessori is a theorist who is a huge advocate for independent learning and as a result would be in favour of hands-on activities. “The hands are the instruments of man’s intelligence.” (Maria Montessori, cited in The Montessori Notebook, 2012). Montessori believed that actions speak louder than words when dealing with young children. Children would learn better after being shown what to do instead of being told (Davies, 2012).  An example of a hands-on activity occurred at my placement school. The children were required to build a tower out of various shapes, outside on the yard. A child discovered that placing the blocks vertically on top of each other would result in the blocks falling. Therefore, to ensure she had greater success, in her next attempt she placed the blocks horizontally on top of each other and the adjustment proved successful.  
A concept that I would recommend to my placement school is Forest schools. Forest schools are outdoor educational programs that focus on learning and play in the natural environment. One of the main benefits of Forest schools is that children get to learn about nature, which is something that children particularly in the foundation learning have lacked, especially as some of them have lived nearly half of their life under COVID regulations and lacked outdoor opportunities which led to an increase in technology-based learning. 
In Forest school sessions, children are encouraged to work as a team, thus improving their communication skills and their ability to work cooperatively. For example, children must work together to think of their own projects, select their own areas of the woodland and select suitable materials to use for their projects. Then they must create this project, where they could potentially face numerous problems that they must overcome as a group. For example, if they’re creating a den, the den must be big enough to accommodate the whole group, the den must be secure and safe, the den must be watertight and the children must be able to work as a team (Knight, 2011, p.39). 
A large four-year study organised by Natural England found that out of the 125 schools they studied, 92% of them felt that the children were more engaged during outdoor learning. 92% also felt that they saw an improvement in pupil’s health and well-being (Natural England, 2016). 
This study suggests that children could benefit massively from Forest schools as it will enhance their understanding of nature and increase engagement. It also implies that children would be a lot happier in school. 
As academic expectations and standards for early childhood education increase, educators are challenged to integrate foundational learning standards into appropriate learning experiences for young children in primary school (Taylor and Boyer, 2019). Therefore, I believe that it is vital that teachers and educators adhere to the curriculum’s demands and recommendations to ensure a healthy and successful development for children.  

2nd Principle
The term assessment refers to all the information gathered by teachers in relation to their pupils, this could be through formal testing essays and homework or informal testing through observations and interactions (Muijs and Reynolds, p.266). 
In school, there are two main types of assessment: formative assessment and summative assessment. Formative assessment is used to enable a teacher an opportunity to evaluate the student’s knowledge and skills and subsequently offer feedback to the student. It is a continuous process and serves as a guide with no impact on the student’s final grade.
Summative assessment is used over a long period, usually at the end of a term so that the teacher can evaluate the student’s knowledge and skills without being able to give any feedback. Summative assessment is high stakes, with a significant impact on the student’s final grade (Surbhi S, 2017). 

One formative assessment commonly used in the foundation learning is observations. Observations is an effective assessment to use in the early years because teachers can identify the best teaching methods to use for different types of students (Spreeuwenberg, 2022). For example, if a child is showing signs of autism during playtime, then the teacher can maybe use different strategies in the next lesson to ensure the needs of that child are met, which will make their learning experience in school a lot better. 
In my placement school during the register call, children are required to sit down on the carpet quietly. However, there was one child who was being monitored for ADHD. The child would often walk around the classroom during this quiet time.
Therefore, to prevent him from being disruptive, the Learning Support Assistance (LSA) would give him paper to draw on while the register was being collated. Thereafter, when he was ready, he would join the other children on the carpet. Without observation and clear consideration, the teacher could have disregarded his potential condition and deemed his behaviour as being deliberately ‘naughty’ culminating in punishment instead of assistance.
Another example of observations in my placement school would be that they use ability grouping. They observe groups of children throughout the year and place them in appropriate groups depending on their perceived ability. 
A lot of studies have looked at the effects of ability grouping, and they concluded that it has no significant impact on the overall achievement of some pupils. However, it did have a small negative effect on the achievement of low-ability students and a small positive effect on the achievement of high-ability students.
This method is commonly advocated as a way of teaching gifted pupils because teaching in a high-ability setting will allow the teacher to teach higher level content at a faster pace. This method would also prevent potential problems the high-ability pupils may face like boredom, if they were to have a whole-class teaching session (Muijs and Reynolds, p.208). 
As children get older, they will become more aware of their ability and compare their achievements with their direct peers. This could influence the low-ability student’s self-esteem (Mingle, 2019). However, I believe this method remains effective, especially in the foundation learning because children will not be so aware of achievements, due to the main aspect of play being heavily implemented in the learning. 
Thereafter, as a child is more self-aware it is hoped their desire to succeed will be the catalyst for improvement, similar to the notion that in sport, individuals or teams can improve by competing against better opposition. 

Another formative assessment that is commonly used in the foundation learning is work samples, where teachers collect and analyse children’s work, such as drawings, paintings, or writing samples, to assess their progress. One huge benefit about using work samples is that teachers can track the children’s progression throughout the year by comparing the children’s work from previous lessons (ASCD, n.d.) 
It is my understanding that my placement school frequently collect work samples from the children so they can mark the children’s work and provide feedback. I have also witnessed my placement school using the model ‘what a good one looks like’ (WAGOLL) and ‘what a bad one looks like’ (WABOLL). A WAGOLL is a model text to show children what they are aiming for when they are doing a certain type of work (PlanBee, n.d.). WAGOLL is used effectively by taking a work sample from a student and using it as an example for the class to see (Main, n.d.) This should increase the child’s self-esteem and their motivation to do well in the future. 
A specific example from my placement school occurred on St Davids day, where the children had a competition to see who could draw the best daffodil by looking at one in real life. The children would be required to draw the daffodil to the best of their ability by using normal coloured pencils and graphite pencils, which would be two separate competitions. The winner of the competition would be announced in assembly, later that day, in front of the whole school. The winners of the two competitions were visibly pleased, which created a positive classroom environment later that day. 
  

3rd Principle 
Cross-curricular teaching is an approach used by teachers that can consist of numerous areas of learning and experience (AOLE) being implemented into one lesson, to ensure different academic subjects are being taught effectively.
In 2010, the National Teacher Research Panel, UK published an article stating that cross-curricular can improve students’ understanding of problems. It can also help students improve their thinking skills. Cross-curricular learning can improve students’ ability to respond to problem stimuli in a variety of ways (Byrne, 2017). The fact that this article was conducted by a reliable source like the National Teacher Research Panel suggests that cross-curricular teaching is a very effective approach to constructing a lesson. Being cross-curricular in primary schools is very important because it helps teachers prepare more engaging lessons by presenting the principles and techniques of numerous subjects in one lesson (Kerry, 2015, p.127). Another benefit is that students must apply what they learn, which leads to greater understanding and the excitement of discovery. They must be able to think about ideas and concepts and interact with each other while delving into the classroom focus. However, some teachers argue that they do not have enough time for collaboration, as they feel they are overextended in lesson planning, grading and preparing for teaching (Lynch, 2019). 
An example of a cross-curricular lesson that we did in my placement school was set in a library. After the children were organised in to pairs to hold hands, we, as a class had to walk to the library from the school.
As we walked to the library the children were taught about the basic road safety skills, this meant that the AOLE of Health and Wellbeing had been implemented, also the children were keeping fit by walking to the library. 
The AOLE of Language, Literacy and Communication was being implemented, as the children and staff had to communicate with each other to avoid any potential hazards like cars, dog mess and bikes. 
When we arrived at the library the Language, Literacy and Communication AOLE was implemented again because the librarian read the children a story about Chinese New Year. The story about Chinese New Year also went under the AOLE of Humanities, as the children were learning about different cultures and why we celebrate them. 
The story also discussed the food Chinese people eat and the children had to acknowledge that China was a separate country to the UK and that there are many countries around the world, which goes under the AOLE of Science and Technology. After the story, the children then had to draw their own dragon and design their own dragon mask, which went under the AOLE of Expressive Arts. Evidently, this experience was very effective as the children learnt a lot. Therefore, I believe it would be fair to say that cross-curricular teaching was successful in this instance.  

Conclusion
Throughout this module, I have come to the realisation that implementing these pedagogical principles in my teaching practice will be vitally important. It has also become evident as to how these pedagogies have encouraged a wide range of opinions, and prompted changes, which I will need to consider when I am eventually a teacher. During my studies, it has also become apparent how crucial it is to have your own personal views on these pedagogies, to ensure I incorporate them in lessons effectively in the future. I have witnessed first-hand the success using these principles brings to a lesson like the hands-on activities, which helped children become more independent through learning and recognising the implications of their actions like placing blocks horizontally on top of each other instead of vertically created more stability and eventual success. I am also an advocate for using a lot of outdoor learning in my teaching practice, as research suggests it increases children’s health and well-being and engagement (Natural England, 2016). I would also be inclined to implement ability grouping in my practice, as I believe it will increase engagement, due to there being less children in the group compared to a full class (Mingle, 2019). It would also prevent the high-ability students from getting bored because I will be challenging them with high-ability work whilst also encouraging the others to improve without lowering self-esteem. Lastly, by embracing a cross-curricular approach in my teaching, I would not only develop different skills and understanding in my students, I could also improve efficiency by covering more topics when planning my lessons. It would also improve my ability to be creative when making lesson plans.
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Targets

1. To extend your reading and include even more sources to support your literature
engagement. You engaged very well with your sources, even more of this would further

develop your writing.

2. To continue to identify barriers and limitations to key areas within schools, and, provide
practical solutions.





