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Introduction

This piece of work is a proposed curriculum design for a Level 4 module on the Cert HE Art & Design Foundation course at Swansea College of Art, University of Wales Trinity Saint David. The module is called Queer Theory in Art & Design and will be worth 20 credits. It will provide students with basic knowledge of queer history and culture. The planned launch would be for the course starting in September 2024. The module will run across Semester 2 which will commence in February 2025 and it will be a 10 week programme. The sessions will happen on a Wednesday morning between 10.00-13.00 (3 hours per week).

Overview

This module offers students an in-depth understanding of Queer Theory, encouraging critical thinking, research skills, and an appreciation for diverse perspectives on gender and sexuality. Through a variety of Art & Design practices, students will be able to explore the broad spectrum of Queer Theory. They will be introduced to the history of queer culture, gender binaries, sexuality, and identity. Students will research the contemporary social and political inequalities that the minority group face. Overall, this module has a solid focus on queer inclusivity, representation and understanding which should enhance student experience and engagement.

Rationale

Queer theory and cultural ontologies-based research has remained too much on the periphery, sometimes presumed to be the preserve of theoretical educational researchers or individual academics in the disciplines who specialise in the LGBTQI+ ‘compartments’ of a given disciplinary canon. (Gunn, 2018, p. 38)

The rationale for this module is to propose that Queer Theory should be integrated into the curriculum due to the lack of Queer Theory representation within education. Educational institutions are by default heteronormative in nature which can cause concerns for safety for the Lesbian, Gay, Bisexual, Transgender, Queer+ (LGBTQ+) students (Ings, 2015). Section 28 was enacted in 1988 until 2003 which was the ‘Prohibition on promoting homosexuality by teaching or by publishing material.’ (Local Government Act, 1988). Local authorities and schools were banned from promoting homosexuality and would be reprimanded if they broke the law. For children in school, this meant that they were never taught about same-sex relationships and there was not any representation of queer identities in films or books (Stonewall, 2023). Section 28 contributed to culture of shame, bullying and homophobia. As a result of this, children were deeply affected, and it has had a long-lasting impact on the LGBTQ+ community.
Given that this was just 20 years ago, we can see a link to the current political party and their views on trans people. Prime Minister, Rishi Sunak, has been quoted misgendering trans people by saying ‘a man is a man, and a woman is a woman, that’s just common sense.’ (Billson, 2023a). Again, this type of attitude from the Government can promote and encourage hate on the LGBTQ+ community. Society views the Government as members of authority and some take influence from what they say. 
Another area that the Government are failing the LGBTQ+ community is by promising to ban conversion therapy. This has been in process for the last 5 years. By delaying this ban the most vulnerable members of the LGBTQ+ community are at risk (Stonewall, 2023).
Even though there are legislations in place such as the Equality Act (2010) and the University of Wales Trinity Saint David’s Strategic Equality Plan (2020-2024) to protect students based on their sexuality and gender, the latest hate crime statistics are alarming. According to the recent Official Statistics report on Hate Crime in England and Wales, 2022 – 2023 edition (GOV.UK, 2023):
· There has been an increase in hate crimes against trans people by 11% in one year, and by 186% in the last five years.
· Hate crimes based on sexual orientation are still up by 112% in the last five years with slight decrease of 6% for the last year.
· Hate crimes based on sexual orientation and transgender identity are most likely to involve violence or threats.
Many victims are not willing to report their experiences to the police therefore, these statistics only provide some portion of reality (Stonewall, 2023).
As educators we need to ensure that universities are a safe space for queer students to be their authentic selves. We currently inhabit an era in which educational institutions are being crafted globally to gain approval from students, teachers, and the public for the unavoidable progression of a neo-liberal, market-oriented form of globalization. Within these dominant teaching methods, inquiries into subjects like race, class, gender, sexuality, colonialism, religion, and other social factors are conspicuously absent (Mayo et al, 2019).
By adding queer theory to the art and design curriculum, it could help make universities a safer place for LGBTQ+ students. Educational institutions should develop and adapt as society continues to progress. This includes the education process how these affect the curriculum (Kelly, 2009). According to Millett (2019), research suggests that teachers need to acknowledge LGBTQ+ students by realising the impact of LGBTQ+ art history. Representation will provide students with resources and gives them a sense of belonging. 
Exposure to queer theory would empower students to feel more included within the culture. It would also enhance their understanding and promote empathy towards other students. Overall, this will improve the learning environment for all learners. Mayo et al (2019), emphasises the need for queer theory to highlight the exclusions that are within education such as misogyny debates, lack of attention to gender identities, and race issues, and proposes how queer pedagogies may help unpick and challenge the societal attitudes that are in the classroom.
Ings, (2015) states that choosing to reveal ones sexuality is not a one off statement but something that continues to happen for a lifetime. Each encounter could vary radically. Due to the nature of Art and Design subjects, students may choose to disclose their queer identity to be their authentic selves. This in an integral part of their work that is both a personal and professional adjustment. As educators we should support students regardless of their gender identity or sexuality. Each student contributes to the future of the institutions but also the social and cultural environments that we inhabit (Ings, 2015).
Should we, as educators, fail to engage with perspectives that present queerness as a valid identity, rather than solely focusing on the protection of queer individuals, we could foster an environment that better serves both our students and ourselves. The adversity that some queer people may deal with is undeniably significant. However, it's important to recognise that these challenges don't define the entirety of queer lives. Asserting a victimising narrative on queerness can downplay the vibrant and diverse experiences from past, present and future. This is not to undermine the struggles of queer identities but to emphasise the need for acknowledging and exploring the positive aspects of queerness in art education (Greteman, 2017).
The past has seen the endurance and strength of previous generations, contributing to the survival and resilience of the queer community. This legacy calls for a renewed commitment to address queerness in a manner that allows for creative expression, making, and evolving within the world (Greteman, 2017). Incorporating queer theory into education should have positive effects such as boosting creativity, critical thinking, and empathy among students. It should enhance the diversity of art education therefore, encourage a more inclusive and accepting society as well as promote a positive learning environment for all.


Aims and learning outcomes

Module Aims:

1. Enhance knowledge of core aspects in queer theory and culture by engaging in critical discussions.
2. Explore the intersectionality of queer theory and how it is/can be connected to other social categories such as race, class, disability.
3. Execute key analytical skills which allow for in depth criticality and independent thinking.
4. Generate body of work and a supporting academic essay that summarises the module.
Module Learning Outcomes:

1. Demonstrate evidence of effective engagement in a variety of lectures and workshop activities through, experimentation and critical analysis.
2. To articulate in written, oral and visual forms the development of the ideas and concepts of queer theory.
3. Demonstrate the ability to work independently and collaboratively, developing both practical and theoretical practice.
4. Identify and recognise the importance of queer theory within Art & Design.


Scheme of work/timetable

	
	Topic
	Teaching Strategy 

	Resources needed?

	Week 1
	Introduction to the module 
	· Lecture
· Virtual learning e.g. games and quizzes
· Formative assessment 
	· Laptop
· TV/projection

	Week 2
	Queer History within Art – AIDS pandemic, Polari (Gay language)
	· Lecture
· Virtual learning e.g. games and quizzes
· Formative assessment
	· Laptop
· TV/projection

	Week 3
	A Queer Eye on Art History
	· Demonstration of Google arts and culture. 
· Group work
· Formative assessment

	· Laptop
· TV/projection
· Studio computers

	Week 4
	Queer History within Art - Intersectionality
	· Lecture
· Virtual learning e.g. games and quizzes
· Formative assessment
	· Laptop
· TV/projection


	Week 5
	Art as Activism – producing a protest poster/banner/zines
	· Lecture
· Workshop
· Formative assessment
	· Laptop
· TV/projection
· Basic making materials such as paper, glue, paint, scissors
· Access to printer


	Week 6
	Essay writing
	· Workshop
· Formative assessment
	· Laptop
· TV/projection
· Access to computer room
· Pen and paper

	Week 7
	Identity Politics – Second self 
	· Lecture
· Workshop
· Formative assessment
	· Laptop
· TV/projection
· Basic making materials such as paper, glue, paint, scissors
· Access to printer


	Week 8
	Guest lecturer - Drag performance workshop expressing identity. 

	· Workshop
· Formative assessment
	· Funding for guest lecturer and materials that they would need
· Any other requirements that they request

	Week 9
	Contemporary Issues 
	· Lecture
· Virtual learning e.g. games and quizzes
· Group work
· Formative assessment

	· Laptop
· TV/projection


	Week 10
	Presentations/Critiques 
	· Summative assessment 
	· Laptop
· TV/projection




Teaching strategy


· Utilising Virtual Learning Environments so that different learning styles are met. 
· Encourage peer to peer learning by adding elements of group work and discussion. This style of collaborative learning should improve the classroom environment.
· Create lectures that are motivating and engaging for students so that they gain knowledge on Queer Theory.
· Provide workshops that allows students to express their creativity and self-expression. Encourage students with guided independent study.
· Allocate tutorial time with students to see how they are progressing with learning.
· Formative assessments will happen regularly within each session in terms of critiques, presentations, discussions, feedback, peer feedback etc.
· Summative assessments will happen at the end of the module when students submit their final project.

Assessment strategy

The assessment strategies for this module will consist of formative and summative assessments. The formative assessment will happen through tutorials, group critiques, presentations, and conversations within the studio. The summative assessment will be:
1. To produce a body of work on themes and topics discussed within the module.
2. A supporting written element of a 1500-word essay. These will be for completion at the end of the module.
The feedback method for the formative assessment (critiques) will be feedback sheets with the option for a follow up tutorial. Informal oral feedback will be given to students during conversations and from some discussions. The students will be involved in one another’s critique and encouraged to help and give feedback to each other. This process should make them aware of the importance in learning from others. For the summative assessment the feedback method will be feedback sheets with the option for a follow up tutorial.

Professional standards

This module aligns with the following UK Professional Standards Framework (UKPSF, 2011):
Areas of activity
· ‘Design and plan learning activities and/or programmes of study.’ (UKPSF, 2011). This is evident in the module timetable structure, module aims and learning outcomes and in the lesson plans. Organisation and preparation are key elements to any lesson. A well-structured lesson plan allows the educator to adapt teaching strategies in order meet the needs of students. Good planning allows us to know what the aims and learning outcomes are and how the lesson is going to meet these. It also gains respect from students (Duckworth & Clarke, 2013). These are important factors to enhance student engagement and motivation.


· ‘Teach and/or support learning.’ (UKPSF, 2011). This will happen during the proposed sessions. Educators should take an inclusive approach when teaching. They should accommodate the learning needs of all students by understanding that the students will have a variety of individual needs and have come from diverse backgrounds (Duckworth & Clarke, 2013). We can accommodate different needs by uploading resources to Moodle before the session, visually and verbally giving out instructions and by using a mix of learning activities in the lesson. This will ensure that everyone’s needs are met allowing for effective learning and a sense of belonging.


· ‘Assess and give feedback to learners.’ (UKPSF, 2011). This will follow on from the formative and summative assessments throughout and at the end of the module. An example of formative assessment will be group critiques. Peer assessment enables students to learn from each other’s strengths and weaknesses. Another positive factor to peer assessment is that it provides students with transferable life skills which will benefit them in future employment and other areas (Race, 2020).


· ‘Develop effective learning environments and approaches to student support and guidance.’ (UKPSF, 2011). This will be a core element to these sessions by ensuring a supporting learning environment. The teacher should learn about each student’s needs to offer support and guidance. Understanding and responding to the learning barriers that students have and how this could affect their motivation will make the students feel valued (Duckworth & Clarke, 2013). This will initiate a good relationship and will encourage the student to reach their potential.


Core Knowledge
· ‘The subject material.’ (UKPSF, 2011). This is evident throughout the module design. If the teacher has good knowledge of the subject material, it will enable them to know that what learning outcomes are required therefore making a rich use of assessment. Good learning outcomes and assessments should motivate and engage student learning as well as equip them with a structure of activity (Race, 2020). Educators should keep up to date with relevant research and staff training for continual personal development.

· ‘Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme.’ (UKPSF, 2011). This is emphasised in the teaching strategy section, the module timetable, lesson plans and assessment section. Each classroom will have a variety of learning styles due to the diversity of the students. Different learning styles could aid the teacher to produce inclusive lessons that caters for the diverse cohort (Duckworth & Clarke, 2013). The students should learn from one another and gain valuable knowledge and skills. This would make for a positive learning environment that consists of collaboration, trust, and respect.

· ‘How students learn, both generally and within their subject/ disciplinary area(s).’ (UKPSF, 2011). Race (2020, p. 22) states that there are seven factors that contribute to how students learn ‘wanting, needing, doing, making sense, feedback, verbalising, assessing’. There will be different teaching strategies in place to accommodate the various ways that students learn. Reasonable adjustments will be made to make sure that the course content is accessible. 


· ‘The use and value of appropriate learning technologies.’ (UKPSF, 2011). This is shown in the timetable and lesson plan. The majority of students have been introduced to technology from a young age so are quite familiar with the basics. Teachers have the chance to enhance students’ skills to a higher level. This could help them in different areas such as day-to-day life, employment, or further education (Reece and Walker, 2009). Using virtual learning environments such as Moodle would help to accommodate many learning styles. 


Professional Values
· ‘Respect individual learners and diverse learning communities.’ (UKPSF, 2011). This is embedded within the module design, in lesson plans, teaching strategies and class delivery. Integrating equality and diversity into teaching practice is a necessity (Duckworth & Clarke, 2013). It will improve the learning experience for students and create an inclusive approach to teaching where everyone feels valued.

Reading list
Essential Reading: 
Butler, J. (2004) Undoing gender. New York, NY: Routledge. 
Duane, A.S. and Rajunov, M. (eds) (2019) Nonbinary : memoirs of gender and identity. New York, NY: Columbia University Press. 
Perry, G. (2017) The descent of man. London: Penguin Books. 
Spargo, Tamsin. (1999) Foucault and Queer Theory. Cambridge: Icon Books.
Williams, G. (2014) How to write about contemporary art. London ; Thames & Hudson.
Further Reading:
Abraham, A. (2020) Queer Intentions: A (personal) journey through LGBTQ+ culture. Pan Macmillan. 
Doonan, S. (2019) Drag: The complete story. London: Laurence King Publishing. 
Faye, S. (2021) The transgender issue. Allen Lane. 
Hines, S. and Taylor, M. (2018) Is gender fluid?: A Primer for the 21st Century. London: Thames & Hudson. 
Windust, J. (2021) In their shoes: Navigating non-binary life. London: Jessica Kingsley Publishers. 
Woodward, K. (2005) Questioning identity: Gender, class, nation. Boca Raton, FL: Routledge, an imprint of Taylor and Francis. 

Development opportunities and considerations

The subject specific skills that students will gain are critical analysis of gender and sexuality constructs, researching into key historical contexts, gaining knowledge on queer activists, artists and theorists. Students will gain transferable skills such as awareness, empathy, communication, independent and group learning, critical thinking and digital skills. They will also develop a holistic approach to learning as well as developing cognitive aspects of learning.
Through the variety of teaching strategies in place, students will enhance their communication skills by presenting work and participating in critiques on queer theory topics. By participating in workshops students will learn practical and technical skills. They will develop their creativity through problem solving and gain freedom to express ideas through visual culture. As a result, students will experience self-expression and enhance their individual identity which will give them confidence to interpret the world around them.
During the formative and summative assessments, students will gain observational and organisation skills. The assessments provide valuable information on students learning, improves their motivation and aids in reflection. Written tasks help the students to develop critical analysis skills by applying the knowledge they have gains on queer theory to specific texts, historical events, and contemporary issues. Providing the students with constructive feedback will encourage them to improve their critical thinking skills and engagement with queer theory. 	
The reading list includes a variety of different sources to enhance perspectives. All the essential resources that have been provided on the reading list are accessible from the university library as either physical books or e-resources. Students will have access to various art resources within the studio such as paper, glue, paint, pencils, tape, fabric etc and have their own desk space. Students will be able to use the workshop facilities within the building if they have completed their health and safety inductions.
Signposting students to study support is crucial if they are struggling with certain aspects. For example, writing difficulties, mental health, money worries etc. This will enable teachers to make reasonable adjustments to support the students’ needs creating an inclusive classroom environment where students learning will thrive. Tutorials will be offered to students to so that they can discusses their projects, and the teacher can observe how the students are progressing with learning.
Regular evaluation of the module will determine the effectiveness of incorporating Queer Theory and update the curriculum based on evolving views in society and student feedback. The importance of this is to make future adaptations that will further enhance the student experience. Teachers should evaluate their own teaching and include students within this process. This will help with reflection about positive aspects to teaching and areas that could have room for improvement (Reece and Walker, 2009). There will be a module feedback questionnaire on Moodle for students to submit their feedback. 
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Lesson plans and Resources

A Queer Eye on Art History - Lesson Plan

A Queer Eye on Art History - Powerpoint

Second Self - Lesson Plan

Second Self - Powerpoint
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