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Design, conduct and critically evaluate a close-to-practice research project focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner.
The purpose of this essay is to design, conduct and critically evaluate a close to practice research project focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner. The issue that this essay aims to address is the role and perceptions of an unnamed school’s behavioural policy. Behaviour and education are synonymous, and many people mention behaviour as a primary factor for choosing not to be involved in education. Wehlage et al. (1989;117) state that teachers expect pupils to commit to making ‘psychological investment’, this they measure by how students ‘demonstrate attention to and involvement with their schoolwork’ (Chaplain, 2003, p.119). Arguably, when pupils chose to misbehave, they are not demonstrating this attention and involvement with their schoolwork. 
The primary reason the author opted to focus on this issue is, on a professional level, linked with the author’s desire to positively impact the lives of all learners, regardless of their behaviour. Lemov contends that ‘nobody takes this job because they want to shout at young people and have caustic interactions with them’ (Lemov 2021, p.421), but rather that the unique challenges that teaching present often requires these interactions. 
Whereas on a more personal level, many friends, colleagues, and media outlets have been lambasting a major increase in misbehaviour within schools over recent years. One, need not look much further than recent devastating headlines to feel a desire to explore behavioural issues. These factors have led the author to desire to explore this topic at length. This essay also links into the author's PLP, several professional learning templates have been completed centred around learner experiences and the impact of the behavioural policy in question. 
The Unnamed Secondary School in which the research took place is a Welsh Language School. The school which shall remain anonymous in accordance with BERA Ethical Guidelines for Educational Research 2018, is located within South Wales, and according to Estyn, has around 700 pupils. According to the most recent Estyn Report (2024), the majority of pupils have a positive outlook towards their work and have a positive attitude towards learning. (Estyn 2024, p.4). Although, how accurate a sample of behaviour is a weeklong inspection? We know that pupils act differently when visitors are in situ. 
The Research question which the author devised for this essay is “what are the pros and cons of the behavioural policy?”. The research element of this essay took place within a high-ability and mixed gender Year 8 English Class. The author chose this class due to their ability and due to the large size of the class. It must be addressed that one might argue that a top set class might not accurately reflect the views of the majority of the pupils’ however there are several behavioural issues within the class and two of the pupils are currently on report. To strengthen the quality of the data in future, the author would work with a greater number of classes. 
Literature Review
In their most recent report on Behaviour in Schools, the National Association of Schoolmasters/Union of Women Teachers (NASUWT) found that of the over 6500 teachers and school leaders interviewed, that ‘38% had of experienced physical abuse or violence from pupils in the last 12 months, 95% report verbal abuse or violence from pupils, 91% were sworn at by pupils, with the most common form of behaviour being backchat or rudeness at 98%’. (Behaviour in Schools September 2023). Behavioural issues are a continued concern for educators, pupils and the public at large. Wheldall and Merrett argued that ‘secondary pupils today are less likely to live in fear of their teachers and will be more likely to react angrily when they are treated harshly or unfairly’. (Wheldall and Merrett, 1989, p.3). Questions arise with this statement, when considering who decides what is harsh or unfair? Is it the pupil or the teacher? We also do not want pupils to fear their teachers, we want them to respect them. Wheldall and Merrett further state that relatively few teachers experience physical violence (Wheldall and Merrett, 1989, p.8), therefore the recent statistics demonstrating that 95% of teachers surveyed experience verbal or physical violence, makes for incredibly sobering reading, what precisely has changed in the years between 1989 and 2023?
When we refer to behaviour, we are typically referring to negative behaviour and not positive behaviour, the reason for this is likely that teachers expect good behaviour and thus do not desire misbehaviour. The Elton Report (1989) defines misbehaviour as any behaviour which causes concern to teachers. Problems arise when attempting to define precisely what is meant by misbehaviour as it can vary from teacher to teacher. This issue in definition works within the flexibility of the unnamed school’s behavioural policy, which doesn’t list a set of prescribed behaviours, and thus allows for teacher autonomy. However, this can lead to a lack of consistency across classrooms. Subsequenlty, this essay will focus on this notion of bad behaviour. 
There has been a shift in recent years from attempts at discipline being something that a teacher does to a pupil, to the idea of Behaviour for Learning. Behaviour for Learning refers to the idea that there are certain behaviours that are conducive to learning, and some behaviours that aren’t, we can find support for this in the work of Ellis & Tod, Skinner, Glasser and Lee & Marlene Canter. Under BfL there exist three interlinked relationships that students have, the relationship: 
1.) With Themselves.
2.) With Others (i.e. pupils and staff).
3.) To the learning.
It is difficult to discuss behaviour without in turn discussing behaviourism. Aubrey and Riley (2022, p.2) define behaviourism as a school of thought which contends that ‘behaviour can be predicted, measured, and controlled, and that learning is simply a matter of stimulus and response’. Ivan Pavlov is the father of this controlled psychological response, with John Watson later using Pavlovian techniques on humans. However, this work was not suitable for application in an education environment. B. F Skinner progressed this work and developed a concept known as operant conditioning. Under this method, the pupil is taught/ conditioned to respond positively to the provided stimulus. A crucial aspect of conditioning is reinforcement this can be done either positively or negatively. The behavioural policy at the unnamed school, utilises a mixture of both negative and positive reinforcement. 
Now that we have briefly discussed some of the literature surrounding behaviour, we will now turn to look at the Welsh angle. The Curriculum for Wales was designed with Four Purposes at its heart. This essay fits within the confines of the Curriculum, namely the purpose of creating ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’. Evidently learners who engage in persistent misbehaviour are not working to achieve this purpose and can serve to negatively impact upon other learners, and their learning. The Welsh Government promote Positive Behaviour Support, which is a whole-school approach to behaviour management emphasising the importance of creating a positive and inclusive school culture where students feel supported and valued. Positive Behaviour Support involves proactive strategies to prevent challenging behaviour, teaches appropriate social skills, and reinforces positive behaviour. 
The Welsh Government recognizes the link between behaviour and well-being, emphasizing the importance of supporting students' mental health and emotional well-being. Schools are encouraged to prioritize mental health and well-being initiatives and to provide support services to students as part of their behaviour management approach. They also push for teachers to utilise Restorative Practices as an alternative to punitive measures. These practices focus on repairing harm, building relationships, and fostering accountability through dialogue and conflict resolution processes. The Welsh Assembly Government are committed to promoting inclusive education, with practices designed to help support the needs of all students, including those displaying behavioural challenges or Additional Learning Needs. 
Schools are encouraged to adopt inclusive approaches to behaviour management and provide appropriate support and interventions for students with diverse needs. There is also a great emphasis on continuous professional development. The Welsh Government includes the requirement for even Trainee Teachers to engage with Continuous Professional Development. All staff are expected to engage with this, and it can take many forms, such as independent, departmental, or whole school training. This training can benefit staff in further developing their behaviour management strategies, including Positive Behaviour Support, restorative practices, and strategies for promoting well-being and mental health in schools. In their Practical Approaches to Behaviour Management in the Classroom (2010), the Welsh Assembly Government state that ‘teachers who have good preventative and responsive skills, the likelihood of difficulties emerging or developing into incidents will be markedly reduced’ (p.1). It is worth noting that this document is the most recent guidance for teachers within Wales on how to manage behaviour within the classroom, which raise the question, is 14-year-old guidance as good as it gets for teachers in Wales? The Department for Education in England most recently updated their web-based guidance as recently as February 2024. 

Case Study
A case study is a research method that involves an in-depth examination of a particular individual, group or phenomenon within its real-life context. It typically involves gathering detailed information through various data collection methods such as interviews, observations, and document analysis. Case studies are often used in fields such as education to explore complex issues, understand unique experiences, or investigate rare phenomena. They allow researchers to delve deeply into specific situations, uncovering rich insights and providing a holistic understanding of the subject under investigation. 
In a case study, researchers may focus on a single-case (single-case study) or compare multiple cases (multiple-case study) to identify patterns, similarities, and differences. The aim is often to generate hypotheses, develop theories, or inform practical solutions based on the findings. 
Case studies are characterised by their in-depth, detailed approach, which enables researchers to capture the nuances and complexities of the subject matter. However, they are also criticised for their limited generalisability, as findings from a specific case may not be applicable to other contexts or populations. Overall, case studies offer a valuable research method for exploring intricate phenomena within their natural settings, providing a rich understanding of real-world situations, and contributing to the advancement of knowledge in various fields.
For the purposes of the author’s case study, a year 8 high ability class was chosen, it is worth noting that as traditional ability sets no longer exist, this class is technically of mixed ability, but skews heavily to a higher ability. The class was chosen due to the author having them as a registration class and due to the author teaching them numerous times over the course of a three-week timetable. The class as mentioned is overall of a higher ability, but there are some behavioural issues within the class, with two pupils currently being on report for misbehaviour. There is generally within the class a frequent amount of low-level behavioural issues, such as persistent talking and disruption to the teaching. 
Evidentially, choosing a class that the author saw on a frequent basis comes with both positives and negatives. On the positive front, the author had a good working relationship with these pupils, taught them on a frequent basis and saw them in a slightly more informal basis (during registration). This allowed for the author to assess their behaviour, responses to the behavioural policy and their overall approach to education. On the negative front, it is evident that the pupils might feel obliged to answer the questionnaire, they may have opted to give answers they thought the author would want to hear, and they may also have not been as candid as desired, due to the proximate relationship between the author and the pupils. More broadly speaking, due to the survey being conducted during a normal lesson, and in the designated seating plan, their partner may have influenced on their answers. Another factor to note is that some may not have understood the questions but feared querying this due to lack of confidence or a desire to avoid any embarrassment. According to Cochran-Smith, (2011, p.22) ‘teachers need to develop an ‘inquiry stance’ – here the term inquiry refers to teachers’ questioning and posing about their own context and ways of working, whilst the metaphor of stance alludes to recognising an ‘orientation and position’. The author hopes that in addressing the merits and drawbacks of their case-study that they have succeeded in addressing their own ‘context and ways of working’. 
Research methods.
According to Machi & McEvoy (2008, p.16), ‘most applied research begins when you select an everyday problem, interest or concern for further study’. It can be argued that the nature of the author’s relationship to the behavioural policy makes it an everyday problem for the author. As such a desire to explore the policy and the theory surrounding behaviour manifested itself for the author. 
Lewis and Munn (1997) state that the primary reason for an educator to undertake a research question is to ‘provide some systematic and reliable information that can be used as a basis for action’ (Lewis and Munn, 1997, p.20). These actions are outlined later in the subheading conclusion and recommendations, for now we are focusing on the nature of research within education and the research conducted as part of this essay. When crafting this research question the author followed guidance from Lewis and Munn (1997) that recommends creating a series of preliminary questions before settling on a final question. This was done to ensure that ‘the precious commodity of teacher time is used to its best advantage’ (Lewis and Munn, 1997, p.21). Burton, Brundrett and Jones (2008) state that educational practitioners who engage with research are ‘better placed to formalise and enhance personal, and organisational reflective practice’. (Burton, Brundrett and Jones, 2008, p.1). 
In attempting to answer the research question ‘What are the pros and cons of the school behavioural policy?’, the author opted to utilise a focus group approach, who filled in a questionnaire to achieve this (see appendix 3). Sharp (2011) states that ‘a focus group is a group interview focused on a specific topic’ (Sharp, 2011, p20). The author opted for this qualitative approach as it is best suited for capturing whole group responses. In opting to utilise a design research approach as championed by Bakker (2018), who suggests that design research is focused on ‘education as it could be or even as it should be’, the author hopes to address the state of the policy as it is, and then offer recommendations for how it could be improved upon. Bakker (2018) argues that design research aligns with the Vygotsky (1987) model, in that ‘the teacher must orient his/her work not on yesterday’s development in the child but on tomorrow’s’ (Bakker, 2018, p.211). 
The author ensured that these questions would be understood and were explained at the time that the survey took place, Sharp (2011) agrees with this notion of advanced preparation. The questions were structured in such a way that they increased in complexity, complying in essence with the notions of teaching as put forth by Bloom (1956), where the questionnaire begin with a simple starter task before building on knowledge. The first question served as an icebreaker for the pupils, another notion borrowed from the work of Sharp (2011). 
Questionnaires are not a perfect method for receiving data, although they do have some merits namely:
· Cost effective way to obtain large set of data from a large sample.
· Pupils might be more willing to engage in a larger group session.
· Pupils can also find the experience of offering their views enjoyable and fulfilling.
· They can be structured to allow data to be easily compared to other data sets. 
Despite some of the benefits of utilising questionnaires, they do present some draw backs, namely:
· Response rate can be low (fortunately not in our case)
· They are unlikely to provide thoughtful or profound answers. 
· They must be carefully planned and structured, to avoid any confusion. 
· Moderating large groups and ensuring timings are adhered to can be taxing. 
Now that we have put forth some of the generalised views on the merits and disadvantages of questionnaires as supported by Burton, Brundrett & Jones (2008) and Lawson (2011). It would be apt to mention that the survey had to be conducted during normal lesson time, and as such ate into valuable teaching time (Lewis and Munn, 1997). 
In relation to the structure of the questionnaire, the author opted to use 4 basic yes or no questions, one question that asked for levels of agreement, one that asked for a suggestion for improvement and two that requested the applicant to state which step they found the least/most effective and to provide support for these answers. The author hoped that in using a mixture of questions, rather than just a simple yes or no formula, that the sample would be more representative of the pupils’ true feelings towards the behavioural policy. 
It is important to note that, during the 15 minutes of completion time, there were a small number of questions and clarifications that needed to be made. However, the group as already mentioned is a particularly able class, and one that would not shy away from querying and seeking clarification when needed. 
Now that we have discussed how the research took place, we will turn our attention to the presentation and analysis of the data collected through the survey.
Data Presentation and Analysis
To report this data, the author has opted to input the data into Excel and create a series of simple bar graphs, this was done for all but question 8. This questions which required the surveyed student to write their answers instead will be discussed in more depth at a later stage. Schagen (2011) writes that there is a current debate surrounding whether academics need to partake in ‘complex or sophisticated analysis’ (Schagen, 2011, p.43). In opting for simple bar graphs, the author hopes that the reader does find some benefit in the data presented.  Below one can see the first question that was asked, served to confirm that all pupils within the class are aware of the behavioural policy. 






The second question in our survey aimed to gain an understanding of whether the pupils understood the policy in question.  We can see that most pupils understand the policy. This does raise questions as to whether the 3 out of the 32 pupils truly do not understand the policy. Due to the deliberate choice to keep the surveys anonymous, we cannot make any definitive statements regarding these 3 outliers. However, it could be the case that these 3 truly do not understand the policy, or perhaps they are model pupils who never have to go through the steps of the behaviour policy. 







Our next question asked whether the behavioural policy makes the pupil want to change their behaviour. As we can see, 17 stated yes and 15 opted for no. This either demonstrates to us that the behavioural policy has no impact upon the way students wish to conduct themselves, or it might show that the question was not phrased well enough. Upon reflection, the question should have been phrased differently. An alternative phrasing might be “Does the behavioural policy make you want to change your behaviour when you are misbehaving?” or alternatively “The behavioural policy makes me want to act positively.”. With both questions requiring a yes or no answer. 




Question 4 asked pupils which of the steps within the policy they thought were most effective. Prior to discussing the results, it would be pertinent to discuss what the steps/camau represent. Step 1 is a warning from the teacher, which is not noted on classcharts. Step 2 is when a pupil is moved within the classroom, from one seat to the next. Step 3, the pupil is escorted to the nearest available classroom. Step 4 and the pupil is escorted elsewhere within the school by the Senior Leadership Team. Step 5 is a period on suspension, decided by the SLT, and finally is step 6, permanent exclusion.  We can see that many pupils believe that the most effective step is step 4.
Question 5 was concerned with which of the steps within the policy, pupils found least effective. We can see unequivocally the majority think step 1 is the least effective. Each pupil noted that it is simply a warning and is not noted on the system in any capacity. We can imply from this, that it is not the policy that the pupils respect but the recording of these behaviours on classcharts. 
It is worth noting that two of the sheets for both question 4 and 5 were illegible. Subsequently we are missing two sets of data for both questions. 







Question 6 asked pupils whether their score on classcharts impacts upon their behaviour.  The vast majority stated that their classcharts score does impact their behaviour. Which serves to demonstrate, that at least in this class, the policy does have some merit when utilised in conjunction with classcharts. It remains to be seen whether the policy as a stand-alone policy would have the same effect. Two applicants opted for other, with one writing “I like it being green, but I don’t really care.”, which raises the question of whether this would be the typical response for those in higher years within the school, particularly those close to school leaving age in year 10 and 11. 





  
Question 7 demonstrates that the vast majority would prefer a focus on good behaviour. This does take place within the school, but a greater emphasis on those who behave well should be made, this would not only motivate others within the class to try an emulate this behaviour but would also serve to give more attention to those who behave well. As discussed, when we refer to behaviour, we are almost always referring to negative behaviour. This can lead to the invisible child phenomenon, wherein children who rarely do anything wrong and always appear to be on task seem to coast by without much thought for them. Books (2015) has discussed this topic at length. 







Question 8 offered numerous suggestions from improving the behavioural policy. We will discuss some of these recommendations. It is worth noting that there was no clear majority, however several recommendations were repeated through the data. Three pupils opted to recommend adding an additional step between step 1 and 2, with a warning and a point on classcharts being noted before the pupil was made to move. Three stated that you cannot improve the system. Two pupils argued that pupils who receive too many negative points should permanently move class, this raises questions as to whether we group pupils by behaviour or as they are now, loosely banded on ability. However, it serves to demonstrate the negative impact that misbehaviour has on the learning which takes place during lessons. A further two students suggested that if you are suspended more than three times than you should be expelled. Evidentially this does not consider the difficulties in expelling pupils. Two pupils also stated that the 4th step does not work as well it should, because often pupils refuse to be removed. Anecdotally, staff have mentioned an increase in pupils refusing to be removed. A final recommendation that was raised by one pupil, was the idea of issuing more rewards for positive behaviour, such as earlier lunches. 
Ethical considerations
Research is often centred around the collection of data from individuals, this then raises questions as to how researchers treat those who provide data, typically, these questions are ‘ethical in nature’. (Oliver, 2010, p.3). Ethical considerations are paramount in any research involving human participants, especially when dealing with minors. Strike and Soltis (1992) state that ‘ethical thinking and decision making is not just about following the rules’ (Strike and Soltis, 1992, p.1). Strike and Soltis further boil ethics down to ‘ethics concerns what kinds of actions are right or wrong...’ (Strike and Soltis, 1992, p.5). Despite this ethics does refer to rules of conduct; typically, conformity to a code or set of principles (Robson, 2002:65). We can find support for this statement in the work of Gorman (2007), who states that ‘ethics is not about simplistic solutions, it provides a framework for asking meaningful questions’. (Gorman 2007, p.8). The first code of conducted stemmed from the Second World War, following the atrocities committed by all sides of the conflict under the guise of research, this led to the publication of the Nuremburg Code (1947), among many other similar such codes such as the Declaration of Helsinki (1964) and the Belmont Report (1978). Within the confines of education this code is outlined by the British Education Research Association. Despite their being clear guidance on how to conduct oneself ethically, Norton (2007) notes that they have ‘found remarkably little on the ethics of carrying out pedagogical research in higher education’. (Norton, 2007, p.164). As such the points below discuss in a broad sense, the way in which the author attempted to behave ethically while conducting their own pedagogical research.
Several ethical safeguards were implemented to ensure the well-being and rights of the participants. First and foremost, an ethics form was completed and approved by the University, secondly obtaining assent from parents/guardians was essential. To achieve this, a bilingual assent letter (see appendix 1 and 2) was carefully crafted and sent home, outlining the voluntary nature of participation, and the measures taken to protect confidentiality. This letter provided parents/guardians with the opportunity to review the study’s objectives and procedures, ask questions and grant permission for their child’s involvement. 
In the classroom setting, the researcher emphasised voluntary participation, ensuring that students understood their rights to decline involvement without facing any repercussions. Clear instructions were provided regarding the completion of the questionnaire, along with assurances of anonymity and confidentiality. Students were assured that their responses would be aggregated and analysed collectively, with no individual identifying information being disclosed, this was done in line with EWC guidance notably Section 2.3 of the EWC Code of Professional Conduct and Practice which states that teachers must ‘handle information and data appropriately, applying the necessary protocols to matters relating to confidentiality, sensitivity and disclosure.’. 
Furthermore, measures were taken to safeguard the confidentiality of the data collected. The questionnaire did not request any personal information such as names or contact information. Additionally, data storage and analysis procedures were conducted in compliance with relevant data protection regulations to prevent unauthorised access or disclosure. This is done in accordance with BERA Guidelines 2018, namely section 40, which states ‘the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research. Researchers should recognise the entitlement of both institutions and individual participants to privacy and should accord them their rights to confidentiality and anonymity.’.
Throughout the study, ethical guidelines stipulated by the institutional ethics review boards and professional organisations, such as the EWC, BERA and GDPR were strictly adhered to, ensuring the ethical integrity of the research process. By prioritising the rights and well-being of the participants, including the confidentiality assurances, thorough assent and consent procedures, and bilingual communication with parents/guardians, the study upheld ethical standards while gathering valuable insights into the school behavioural policy from the perspective of year 8 pupils. 
Conclusion and Recommendations
In conclusion, while the research questionnaire utilised only one group of participants, the data obtained can still provide valuable insights, albeit with certain limitations. Groundwater-Smith (2007) concurs, stating that ‘increasingly, there is an awareness that we cannot continue to debate the nature of schooling without consulting the consequential stakeholders, the students themselves’. (Groundwater-Smith 2007, p.113). However, the reliability of the data hinges on factors such as the questionnaires validity, the representativeness of the sample group and the consistency of the responses. However, the absence of a control group may limit the validity of the findings. 
Moving forward, to enhance the robustness of any future research, incorporating diverse participant groups and employing more varied methods, could offer a more comprehensive understanding of the topic. This could involve utilising data from more sources to corroborate findings and mitigate biases. Additionally, ensuring continued adherence to ethical standards, such as obtaining assent and consent (when applicant is over 18) and continuing to maintain confidentiality, is paramount in upholding the integrity of the research process. 
In terms of linking with the Professional Teaching Standards, conducting rigorous and methodologically sound research aligns with standards relating to evidence-based practice, continuous professional development, and ethical conduct. By engaging in a systematic inquiry, educators can contribute to the advancement of their field and make informed decisions to enhance teaching and learning outcomes. 
Now that we have discussed and analysed the admittedly limited data that was collected. We can now turn to our recommendations. Firstly, a list of prohibited behaviour needs to be complied. This will ensure a higher level of consistency from class to class, although the autonomy and flexibility does work in theory, we can see a genuine lack of consistency when engaging with classcharts in how behaviour is addressed. Chaplain champions this stating that well-crafted rules assist with maintaining teacher control and facilitating learning (Chaplain, 2003, p.140). Though, they caveat this by stating that these rules and regulations must be ‘supported by relevant rewards and sanctions, and the teacher behaving assertively’ (Chaplain, 2003, p.140). We know from the most recent Estyn Report (2024, p.5) that ‘teachers (are) failing to follow the steps in the school’s behaviour policy closely enough’.
An additional step also needs to be added to the current list of steps. Prior to step 4 (senior leadership team removing the pupil), there should be an option to attempt restorative practice. This should allow for an attempt at mediation and rectification of the misbehaviour. Step 4 removes that ability, and many pupils now opt to ignore calls to be removed by SLT. That is not to say that SLT do not have a role to play in handling behavioural issues, writers such as Chaplain champion their role in handling these issues. (Chaplain, 2003, Ch.5). 
The current policy focuses on only negative behaviour, and the only way to champion positive behaviour is through points on classcharts, if this was linked to a direct reward system, we might witness a stronger attempt by pupils to behave in a positive way. A colleague works in a school with very challenging behaviour, they have successfully created a reward system that allows pupils to convert their positive points to rewards within a shop. These rewards range from slightly earlier lunches to trips and even as far as digital gift cards. This has proven very successful within this school. However, one must acknowledge that allowances need to be made in the school budget for this level of reward, and thus monetary considerations needs to be made before the school in question could chose to implement this. Both schools do suffer from a high level of negative behaviour and such a drastic action would be very beneficial long term for the school and the linked rewards system would only need to be run for a short window to try and incentivise positive behaviour. 
On a smaller scale than the above recommendation, our final recommendation was inspired by the work of Anderson (1999, Ch.9), who argues for teachers to keep a behavioural journal, which attempts to answer two questions: 
1. What impact does classroom management have on student motivation?
2. What types of classroom activities lead to the least/greatest amount of off-task behaviour?
The author hopes that in keeping a journal dedicated to behaviour, as opposed to the standard reflection and observation journal, then they will be able to continue to manage and improve upon behaviour within their own classroom. 
Finally, we can turn to answering our research question, the question chosen was, ‘what are the pros and cons of the behavioural policy?’. We can state confidently that a direct benefit of the policy is that 100% of those surveyed were aware of the policy, the vast majority understood the policy, and a smaller majority found that their score on classcharts impacted their behaviour. The major drawbacks to the policy are that pupils do not see much merit in step 2 of the policy and they do not think SLT are effective enough in moving pupils when step 4 is reached. 
Through these recommendations, the case study, the research and the dissection of relevant literature, the author hopes that they have succeeded in designing, conducting and critically evaluating a close-to-practice research project focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner.












Appendices  
Appendix 1 (Assent Letter English) 
 (
SCHOOL LOGO
)

04/04/2024
Subject: Opt out Request for Student Participation in School Behavioural Policy Survey
Dear Parent/ Guardian,
I am reaching out to request your permission for your child, to take part in a survey concerning our school's behavioural policy. If you do not wish for your child to take part, please reply to this letter. This survey is being conducted as part of a Postgraduate study with University of Wales Trinity St David, and I want to assure you that participation is entirely voluntary and can be revoked at any time. 
The purpose of this survey is to gain valuable insights into the effectiveness of our school's behavioural policy. The data collected will be used solely for academic research purposes, focusing on discussing and evaluating the current policies in place. Please rest assured that all responses will be kept strictly anonymous, and no identifying information will be shared with any third parties.
I have already broached the idea of a survey with the cohort, and their participation would greatly enrich the study. They will be asked to share their opinions and experiences regarding the school's behavioural policies through a series of structured questions.
I want to assure you that the survey will be conducted with the utmost professionalism and sensitivity to ensure the privacy and confidentiality of all participants. The findings from this study aim to inform potential improvements to our school's behavioural policy for the benefit of our entire community.
Your approval for your child to participate in this survey would be greatly appreciated. If you have any concerns or require further information, please do not hesitate to contact me at JackWatkinsHughes.ygcwmrhondda.cymru. 
Thank you for considering this request.
Yours sincerely,
Mr. Watkins-Hughes
JackWatkinsHughes.ygcwmrhondda.cymru
English Teacher
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)Appendix 2 (Assent Letter Welsh)


04/04/2024
Subject: Llythyr Opt Out am Ddisgybl i Rannu yn Arolwg Polisi Ymddygiad yr Ysgol.
Annwyl Rhiant/Warcheidwad,
Rwy'n cysylltu â chi i ofyn am eich caniatâd i'ch plentyn gymryd rhan mewn arolwg ynglyn a polisi ymddygiadol yr ysgol, os nad ydych fwyn eich plentyn i gymryd rhan, ymatebwch i'r llythyr yma. Mae'r arolwg hwn yn cael ei gynnal fel rhan o astudiaeth ôl-raddedig gyda Phrifysgol Cymru Y Drindod Dewi Sant, a hoffwn eich sicrhau fod cyfranogiad yn gwbl wirfoddol ac y gellir ei dynnu'n ôl unrhyw bryd.
Pwrpas yr arolwg hwn yw casglu mewnwelediadau gwerthfawr i effeithiolrwydd polisi ymddygiadol yr ysgol. Bydd y data a gasglir yn cael ei ddefnyddio'n unig am ddibenion ymchwil academaidd, gan ganolbwyntio ar drafod ac ystyried y polisïau presennol. Mi fydd yr holl ymatebion yn cael eu cadw'n hollol anhysbys, ac ni fydd unrhyw wybodaeth adnabyddus yn cael ei rhannu gyda thrydydd parti. 
Rwyf eisoes wedi codi'r syniad am arolwg gyda'r disgyblion, a byddai eu cyfranogiad yn cyfoethogi'r astudiaeth yn fawr. Byddant yn cael eu gofyn i rannu eu barn a'u profiadau ynghyn polisïau ymddygiadol yr ysgol drwy gyfres o gwestiynau strwythuredig.
Hoffwn eich sicrhau fod yr arolwg yn cael ei gynnal gyda'r proffesiynoldeb uchaf ac ymdeimlwch i sicrhau preifatrwydd a chyfrinachedd yr holl gyfranwyr. Nod y gwaith ymchwil hwn yw rhoi gwybodaeth arall at welliannau posibl i bolisi ymddygiadol ein hysgol er budd ein cymuned gyfan.
Bydda eich caniatâd i'ch plentyn gymryd rhan yn yr arolwg hwn yn werthfawr iawn. Os oes gennych unrhyw bryderon neu os oes angen rhagor o wybodaeth arnoch, peidiwch ag oedi i gysylltu â mi ar JackWatkinsHughes.ygcwmrhondda..cymru.
Diolch am ystyried y cais hwn.
Yn gywir,
[image: University of Wales Trinity Saint David ...]Mr. Watkins-Hughes 
JackWatkinsHughes.ygcwmrhondda.cymru 
Athro Saesneg










Appendix 3 (Questionnaire)
Behavioural Policy Questionnaire
Please note that all responses will remain anonymous, and answers are used purely to aid with educational research. As this research is within the context of the English Department, the survey is in English, however it is available in Welsh on request. 
 * Indicates required question
Are you aware of the school behaviour policy (system camau)? *
Yes 
No
Other (Please Specify)
Do you understand the behavioural policy (system camau) and its linked sanctions / rewards? * 
Yes
No
Other (Please Specify)
Does the behavioural policy (system camau) make you want to change your behaviour? *
Yes
No
Other (Please Specify)
Which of the camau / steps is the most effective? Why? *

Which of the camau / steps is the least effective? Why? *

My score on classcharts impacts my behaviour. *
Yes 
No
Other (Please Specify)
Focusing on good behaviour is better than focusing on negative behaviour?
*
Strongly agree
Agree
Neutral
Disagree
Strongly disagree
How would you improve upon the behavioural policy? *
Appendix 4 (Ethics Form)
APPLICATION FOR ETHICAL APPROVAL
	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

	1
	Full Name:
	Jack Rhys Watkins-Hughes

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐
	Taught Postgraduate Student
	☒
	Postgraduate Research Student
	☐


SECTION A: About You (Principal Researcher)
	3
	Institute/Academic Discipline/Centre:
	Yr Athrofa

	4
	Campus:
	Swansea

	5
	E-mail address:
	2306058@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	07944739054

	
	For students:

	7
	Student Number:
	2306058

	8
	Programme of Study:
	TAR UWCHRADD (SAESNEG)

	9
	Director of Studies/Supervisor:
	Jo Bamsey





	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒
	NO
	☐

	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐
	

	
	
	Institute Research Committee
	☐
	

	
	
	Other (write in)

	☒
	JO BAMSEY 13/03/24


SECTION B: Approval for Research Activity

SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒

	2
	UWTSD Research Data Management Policy
	☒

	3
	BERA Guidance for Ethical Research 2018
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	What are the perceptions of students and staff of the School’s Behavioural Policy? A case study.

	2
	Proposed start date:
	13/03/2024
	Proposed end date:
	31/07/2024

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

To improve my skills as a researcher and support my own development as an evidence-informed practitioner. 


	4
	Research Question

What are the pros and cons of the school behaviour policy?


	5
	Aims of Research Activity

The primary aim of this activity is to understand more about how pupils and staff feel about the school behavioural policy. 

I will also explore how this links in with the academia and theory surrounding behaviour and behavioural policy.



	6
	Objectives of Research Activity

· Collect data from pupils and staff.
· Analyse literature surrounding question.
· Answer research question.

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Data will be collected from a myriad of sources and using a myriad of methods, all of which are detailed below: 

Staff: will be interviewed, a questionnaire may be used, observation of taught lessons will also take place. These methods will take place in the classroom, in the staffroom and within offices/meeting rooms. I aim to conduct these on an adhoc basis and using a mix of individual and group sessions. This will take place during lessons for observations and scattered throughout the day for the other proposed methods. 

Pupils: will be interviewed, a questionnaire will be used (with 1 or 2 chosen classes), observation will take place during the course of personally taught lessons will also take place. These methods will be used primarily in the classroom. I will observe the impact of the behavioural policy throughout the day whilst teaching. I aim to conduct individual and group interviews after getting to know and choosing the classroom / pupil. This will take place during the course of the lesson and will be framed as a standard lesson about ‘sharing our opinions’ for the younger year group (likely year 8) and the older year group (likely year 13) I will interview as standard. 

It is worth noting that none of the participants have been chosen at this stage and this will be done following a period of ‘getting to know’ the pupils and staff required for the research phase of this paper.



	

	Location of research activity
Identify all locations where research activity will take place.

	8
	A secondary school in South Wales. 



	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	


(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)


	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	


(this box should expand as you type)




SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☒
	☐

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☒
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☒
	☐

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	


	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	This exact number is not yet available, however there will be a Maximum of 200 participants. I will be choosing from a wide range of year groups Year 7-13. Staff will also be chosen at a later date. Likely to be from within English department, but also other key staff. 

	11
	Who will the participants be?

	
I will be choosing from a wide range of upils in classes across years 7-13 selected from my PTE2 placement timetable. Staff will also be chosen at a later date. Likely to be from within English department, but also other key staff.



	12
	How will you identify the participants?
	The pupils will be pupils that I teach, I will identify these based on the number of consent forms returned. I will firstly identify these with advice from my subject mentor.  Staff will be chosen based on their willingness to discuss behaviour and again how many consent forms return. 



	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)


	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☒

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
1. Emotional Distress.
2. Disturbance to relationships.
3. Sensitive organisational information. 
4. Physical or psychological harm. 
5. Potential for discomfort and disagreement.
6. Disturbance to relationship with staff.
7. 


	How you will mitigate the risk to participants:
1.) Ensure access to appropriate support should this become evident and reconsider/revise the approach being taken. Work with gatekeepers in clarifying the availability of support services for those participating in the research. Work collaboratively with gatekeepers in exploring any issues that may arise in the interviews which may be a cause of distress to each of the young people taking part in the research. Be clear with the young people regarding the conduct of the interviews, the area to the covered, and their rights to stop the interview or withdraw from it at any time. Consult with staff, parents/guardians, to gain an understanding of personal circumstances of the young people participating in the research in order to ensure that the interviews are conducted in a sensitive way, and that the interview subject matter does not cause distress. Ensure, as fully as possible, that participants understand the nature of the research, its purposes, and possible implications in order to avoid misunderstandings and manage expectations. Ensure regular followup communication with participants in order to re-affirm consent and to update them on the progress of the research.
2.) Pupils might feel coerced into answering questions and answering in a certain way to appease. Consent will be sought. 
3.) Ensure data is collected and stored in a secure way. Will also follow BERA guidelines regarding anonymity.
4.) Adhere to child protection and safeguarding regulations. Ensure informed consent and assent process are robust and thorough e.g. clarity regarding the purposes, benefits and risks of taking part in the research, ensuring that young people fully understand their own position it relation to the research, and their right to withdraw from it at any time. Establish positive communication with parents and any gatekeepers of provision that the young people attend. Work collaboratively with them in promoting an understanding of the research purposes, and the rights of the young people participating in it, and those that chose not to do so. Ensure that interviews are conducted on a one-to-one basis in a safe and private space, in which participants can express themselves freely without fear of recrimination from staff or peers. Ensure robust procedures for maintaining the confidentiality and anonymity of all participants to the research. Avoid revealing any stigmatising information regarding any of the participants, ensuring that their participation remains confidential. Ensure procedures for data storage are in accordance with university procedures and ethical guidelines.
5.) To avoid discomfort and disagreement during the focus group discussion, I will develop a discussion guide which will define the parameters and scope of the questions being discussed. Participants will be given a participant information sheet intended to remind them of the following: Context and background to the research; Purpose of the discussion; Research questions; Informed Consent; Specific questions/statements to be addressed; Use of the data gathered in the discussion; Closure and briefing on the use of the information and data gathered in the discussion. I will moderate the discussion, providing reminders throughout as to the purpose of the discussion so as to ensure professional decorum is maintained in line with UWTSD codes of conduct. During the discussion about the xxx, if group members begin to be critical in a way that exposes participants to any degree of risk to the reputation of individuals or UWTSD, I will remind group members of their obligations with regards to professional conduct.
6.) Ensure clarity with all young people and staff/gatekeepers regarding the aims and focus of the research. Minimise disturbance of day-to-day activities within the provision due to the research project. Ensure confidentiality and anonymity of those participating in the research at all times. Ensure appropriate and secure storage of data. Reassure participants that the information that they provide will not be disclosed without their consent. Ensure interviews are conducted in a suitably confidential environment. Work with gatekeepers to promote an understanding of the nature of the research, and to gain assurances that the young people’s participation in it is fully supported and will not result in recrimination by staff or peers.



	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
N/A


	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

1.) Allegations while conducting interviews.
2.) Accusations of fabrication or falsification of data.
3.) Concerns of coercion.
4.) Participants may wish to withdraw.
5.) A possible conflict of interests between the researcher and participants.
6.) A confidentiality breach due to data being released accidently.
7.) Risks relating to the possibility of unexpected negative emotions of the interviewees. 


	How you will mitigate the risk to the investigator:

1.) Ensure access to a suitable space that secures the confidentiality of the of the participant contributions, whilst also being visible to other colleagues. 
2.) Clarify with participants regarding access to transcripts of interviews or field notes. Ensure debriefing with participants to include recapping on and clarifying where necessary the contributions that they have made. Work with gatekeepers to promote a comprehensive understand of the nature of the research project.
3.) It will be made explicit that participants are free to disengage and that in that event, this will not impact on assessment or outcomes of their programme of study.
4.) In the case of withdrawal from the student group, discussions would be conducted with the remaining participants and new participants will be recruited, if necessary, who will be fully briefed, and whose informed consent will be sought. For the case of a withdrawal from the staff group, a nominee will be sought in the relevant department/specialism.
5.) Where there is a potential conflict of interest between the researcher and the participants, for example the researcher may be involved in some aspect of the assessment of participants work, the researcher will not assess that participant’s work.
6.) The research will be stored on the UWTSD cloud and any recordings, data or transcript will be password protected in electronic folders on UWTSD systems and subject to university protocols.  However, GDPR statements will be included in any participant information and consent and that the researcher has completed training on GDPR and will ensure that all records are kept in secure cloud locations as a precaution and not on any hard drive.
7.) Be cautious about the places to have interview and choose quiet and public places. The participants are assured that all the personal data of the participants are securely stored in the safe place such as… All the related laws and regulations should be carefully studied before the research activities to avoid unintentional misconduct that arouse suspicion and antagonism from authorities.



	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
1.) Reputational damage. 




	How you will mitigate the risk to the University:
1.) Ensure adherence to the UWTSD code of ethics and research standards and commonly agreed standards of good practice. Ensure compliance with data storage regulations and university guidelines and security procedures. Ensure that research methodology is robust and that methods are appropriate. Adhere to the UWTSD code of conduct (and also the EWC code of conduct if you are a teacher). Establish clarity regarding procedures on reporting of disclosures in field work settings. Work with partners to promote a comprehensive understanding regard the nature of the research in order to avoid misunderstandings and manage expectations.


(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
1.) Use of paper Travel - carbon footprint


(this box should expand as you type)
	How you will mitigate the risk to environment:
1.) This research activity will mostly use electronic systems reducing the need for bleached paper and need for travel.




	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001853759537



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
Feedback will be provided on request.


	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
· Letters will be sent to parents and parents/ carers with information regarding the proposed methods and data handling intentions.
· Pupils ,staff and parents will be informed that they can remove consent and assent at any time.
· Participants will also be informed that they do not have to answer every question.



	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
All participants will remain anonymous, in line with BERA guidance. I will not disclose any identifiable information and all data will remain totally anonymous. 



	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	X

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	X

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)


	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Myself.


	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Myself.


	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Written records and responses stored securely in school, any paper-based data will remain on site. 
Computer data is securely stored. 

Data will be deleted upon submission of assignment and final grade returned. 


	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	No.


	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒



SECTION J: Data Protection and Storage
	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☒
	☐

	7
	Private company computers?
	☐
	☐

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☐

	10
	“Cloud” storage or websites?
	☐
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	
Laptop password protected and data anonymised. Will not be recording any identifiable data for pupils. Staff names will be identifiable with consent.  
(this box should expand as you type)








	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	JRWH
	Date:
10/04/2024



SECTION K: Declaration

For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Jo Bamsey
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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Q 6

My score on class charts impacts my behaviour?	Yes	No	Other 	22	8	2	

Q7

Focusing on good behaviour is better than focusing on negative behaviour.	Strongly agree	Neutral	Disagree	Strongly disagree	15	13	2	2	

Q1

Are you aware of the school behaviour policy (system camau)?	Yes 	No	31	

Q 2

Do you understand the behavioural policy (system camau) and its linked sanction/rewards?	Yes 	No	28	3	

Q3

Does the behavioural policy (system camau) make you want to change your behaviour?	Yes 	No	17	15	

Q 4

Which of the camau/steps is the most effective? Why?	Cam 1	Cam 2	Cam 3	Cam 4	Cam 5	Cam 6	Other (Cardiau Clod/ Praise Cards)	2	3	15	7	1	

Q 5

Which of the camau is the least effective? Why?	Cam 1	Cam 2	Cam 3	Cam 4	Cam 5	Cam 6	27	2	1	
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