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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



I am working in a Permanency and Court Team within Children’s services and my case load mainly consists of looked after children who I will work individually with until they reach 18 years of age. Within my role I also work with family members, carers and appropriate professionals involved with each child.  It is statutory guidance to ensure that all looked after children have health assessments, looked after child reviews and personal educational plans. My role is to ensure that I work collaboratively with all relevant professionals to ensure information is shared and children and young people’s care plans meet their individual needs. 
As a result of their past experiences, looked after children are at more risk than their peers of not reaching their full development and potential (NSPCC 2018). Therefore it is important that I am able to analyse children’s care plans and make changes where necessary. Each care plan will then ensure that interventions and placements are right for the child and represent their individual needs and development. A significant part of this is including children within their care plans, ascertaining their views, feelings and wishes and from this, recording what is important to them and working towards their personal outcomes. Care plans are also quality assured by management and reviewed regularly at looked after children’s reviews. Therefore the appropriateness of my assessments and analysis within the care plan is assessed by an Independent Reviewing Officer (IRO) who chairs the reviews. 
The overall aim of each child/young person’s care plan is to ensure that they are safeguarded from harm, supported, and that their life/future outcomes are improved. Care plans can however be changeable and complex, where sometimes risks have to be managed. I am supported to manage complex care plans and difficult situations by management within my team and through the use of formal and informal supervision. As mentioned before, other professionals and agencies are also involved in each child’s care plan and have an important role to play in ensuring each child’s needs are being met. Therefore planning meetings and multi-agency meetings are utilised to ensure each child’s holistic needs are being considered and also to promote and encourage positive working relationships.

My learning outcomes: 
·  To develop my communication skills with children and young people taking into   account the importance of the voice of the child.
· I have a number of young people on my case load where child sexual exploitation (CSE) is a risk factor. Therefore, one of my learning needs is to become knowledgeable with CSE including the Local Authority’s protocol for supporting children at risk. This is also to include managing CSE risk assessments and working collaboratively with supporting agencies such as the NSPCC, Barnardo’s and Police.
· To develop my knowledge around legislation when assessing the needs of children and young people, particularly in relation to the Social Services and Well-being Wales Act 2014.
Word count 476
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  11/02/2018
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The objectives of this piece of work was to meet with Child 1 at his Grandmother’s (3) home and encourage him to return to his residential placement. 1 was refusing to return home to his placement following overnight contact with 3. 3 had telephoned myself stating that she could not encourage 1 to return to the placement and 1 was refusing to speak to his carer’s from the placement resulting in her not knowing what to do.

1 is a 14 year old male and a looked after child on my caseload. 1 was placed in residential care when he was 11 under a Care Order granted to the Local Authority under Section 31(1) (a) of the Children Act 1989. Prior to this 1 had been raised by his Grandmother (3) and was placed in the care of the Local Authority due to 3 being unable to cope with 1’s challenging behaviour. 3 is in her late 60’s and suffers with physical and mental health issues. 1 has been settled in his placement for 2 years and therefore, not wanting to return to the placement was unusual for him. 

Child 1 lives in a small residential home in a North Wales village and 3 lives in a town in England. Both 1 and 3 speak English as their first language. This information is known through being 1’s social worker for 2 years. However consideration towards the Welsh language is important and through practicing in Wales I understand my duty to provide a service in the medium Welsh language through the Active Offer’ (Welsh Government, 2015). Respecting a person’s right to communicate in their language of choice is an integral part of social work as this ensures individuals have the opportunity to communicate to the best of their ability and have a full understanding of social work involvement (Davies, 2010). 

Word Count 310
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


During my conversation with 3 on the telephone prior to the visit, I asked for 3’s permission to visit with a senior practitioner who would be observing my practice. 3 said she had no issues with this and also spoke to 1 who agreed verbally over the telephone that this was fine.  

When I arrived at the house, 1 answered the door and allowed us inside; he immediately said he did not want to go back to the placement and that I was wasting my time. From knowing 1 for 2 years, I had formed a positive and trusting relationship with him. In past situations when 1 had a problem or issue we were able to discuss the issues and find solutions. However on this occasion 1 appeared angry, agitated and was verbally aggressive telling me to shut up. It was apparent that 1 was in a crisis; Birkenmaier et al. (2014) explains, people are less able to use their usual coping mechanisms during a crisis. In addition I understood that due to adverse early life experiences 1 struggles to regulate his emotions which heightens in stressful situations. Working with 1 to help him understand and manage his feelings is an integral part of his care plan which requires the therapeutic support and intervention available at his placement.  Therefore it was evidently important to encourage 1 back to the placement so that he could get the support he needs. 

Immediately wanting to get to the bottom of 1’s issues I began asking him questions in an attempt to understand his feelings and find a trigger for his behaviour. Underpinning this observation was Kolb’s (1984) model of reflection which has four stages in the reflective cycle. During the first stage (the experience) I was aware that 1 was not listening and unreceptive to my questions which resulted in feeling exposed and self-aware. I was aware that I was asking a lot of closed questions which according to Thompson, (2003) initiates little opportunities for real interaction and information. However, I wanted to be successful in the interaction and was thrown when communication with 1 became difficult. According to Kolb (1984) experience must be followed by self -reflection and adaptability. I resonated with this stage when I became aware of feeling uncomfortable and struggling with the conversation; I had to adapt my communication technique to effectively engage with 1. 

I observed 1’s body language, he was sitting on the sofa with his head in his hands indicating he was upset and overwhelmed. 3 was pacing the room and repeatedly checking her mobile phone; her body language was tense, stressed and her eyes were red from crying. In situations where verbal communication is hindered observation skills and awareness of the body language can aid a practitioner to assess a situation and behaviour (Travithick, 2012).
Additionally, the communication was made difficult by 3 interrupting my conversation with 1. 3 began raising her voice, pointing her finger at 1, saying she was too old to deal with his behaviour and that 1 was spoilt and selfish. It was evident that 3 was feeling frustrated, however her actions were inappropriate and making 1 more angry and agitated and clenching his fists. I sensed that the negative interaction had been going on for a while before I had arrived which had possibly caused things to escalate.  In order to take control of the situation I asked 3 to please leave the room to gather her thoughts as her own frustration was not helping the situation. Also suggesting that this might help 1 to communicate more openly. 3 did not appear happy with my request but agreed. 

I sat next to 1 and told him that I had spoken to his carer’s at the residential home who were genuinely worried about him. 1 said he did not believe this and no one cares about him, which is a usual negative thinking pattern for 1. According to Gast and Patmore (2012) our thoughts and feelings about the world are based on our family upbringing including our experience of how the world has treated us. 1 said his Grandmother did not want him, he was “stupid and messed up”. People who believe they are worthless, unimportant and with a negative view of the world are less likely to believe they have the power to change things due to a lack of confidence and belief in themselves (Gast and Patmore, 2012).  I used a person centered approach which included empathy, identifying 1’s strengths and believing that 1 was the expert in his own life. I did this by pointing out all of the times that 1 had been able turn situations around and how much potential he has. 1 said he did not feel this was true, that 3 was angry with him and would never let him stay overnight for contact again. I reassured 1 that 3 loved him very much, however struggles with her health which places a strain on their relationship. 1 appeared to respond well to this open and honest approach and disclosed that he did not want to leave 3 because he was worried about her. 

I went and spoke to 3 who I sensed was feeling hostile towards my intervention. I had not challenged 3 before and had always relied on our positive relationship to support the communication. On reflection 3 had always seen my involvement with 1 as providing care and support, however on this occasion I had challenged her behaviour in 1’s best interest.  On reflection, the dynamic within our relationship had shifted which was difficult for me due to wanting to maintain a positive relationship. However, I had to show some authority to ensure 3 took what I was saying seriously. Munro (cited in Bailey and Gast, 2014 ) highlights how individuals we work with can become more resistant when the “control” element in social work is used. I explained to 3 that 1 needed her to be calm and supportive despite her frustrations. Also, that 1 needed to be reassured that their relationship was still intact in order to restore his feeling of stability. I reminded 3 that we were working towards the same goal of encouraging 1 back to his placement. From this, 3 explained to 1 that she was feeling poorly and had not handled things very well. I suggested to 1 that I support him back to placement and help him settle in. 1 agreed and asked if 3 could also come. I observed that 1 needed 3’s support with this and facilitated this by arranging a lift home from the placement for 3. 

Following the observation I reflected on theory, identifying that my intervention was underpinned with the systems theory. The relationship between 1 and 3 is the most important relationship to them. A break down in this relationship subsequently effected the functioning of 1’s other subsystem, being his placement. Itzhaky and Zanbar (2013) states equilibrium needs to be retained in order to restore stability in the overall system, however for this to be successful all parties need to demonstrate motivation to re-build their relationship. 1 was able to agree to return to the placement feeling that his relationship with 3 was still intact.  Relating to Kolb’s third stage of reflection known as the abstract conceptualization, I was able to gain insight into my practice.  When dealing with a crisis I am not expected to have the answers. Neither will I always get the same experience from the individuals I work with. However, I am developing the ability to trust that with the right support, people are able to find solutions to their problems. This culture of “working with” not “doing for” is more empowering and what I aspire to. 

Word count 1294
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes she came as soon as she could

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes because I didn’t want to go back

	How well prepared do you think, the social worker was for his or her meeting with you?


	Well prepared

	  How has the social worker listened to you and respected your views and wishes?


	Emma did listen to my feelings but I didn’t get what I wanted. I want to go back home but I can’t.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Sometimes Emma says things and I don’t understand so I ask her to explain and she says it again in an easier way.


	How has the social worker’s involvement met your expectations for this visit?

	Emma came to see me and Nan straight away to help us but she didn’t let me stay with my Nan but she helped a bit.

	Are there any other comments or suggestions that you would like to make?
	Emma doesn’t always answer her phone when I need her but always rings me back and comes to see me. I can talk to her easy and be honest about stuff.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


Background Information and Legislative and Policy Frameworks in relation to Case Study

The child identified within this case study will be referred to as Child 2 or 2 in order to protect her anonymity. Child 2 is 16 year old female from a town in North Wales and is a looked after child (LAC). Child 2 is looked after by the Local Authority under a Care Order made under Section 31 of the Children Act 1989. Under section 31 of the Act the Local Authority share parental responsibility for 2 with her parents. The courts granted a Care Order in respect of 2 in 2016 following being satisfied that 2 was suffering significant harm attributed by neglect and abuse.  I became Child 2’s allocated Social Worker in 2016 and since that time, 2 has experienced multiple placement breakdowns including residential and foster care. There is a long history of children’s services involvement with 2, with concerns grounded in parental neglect and substance misuse. Child 2 is a vulnerable young female due to her particular set of needs; struggling with unstable moods and feelings of anger and frustration. Child 2 has experienced little or no adult guidance and boundaries throughout her childhood and her maladaptive behaviours are grounded in these years of parental neglect and an exposure to turbulent and inappropriate situations. 

As a LAC, the Local Authority have a duty to Child 2 under Part 6 of the Social Services and Well-being Act 2014 (SSWA, 2014). The principle of the SSWA 2014 as set out in Section 78 is to safeguard and promote Child 2’s well-being. Other overarching duties include regard for the child’s culture, beliefs, views, wishes and feelings (Social Care Wales, 2018). This was being taken into consideration during my statutory visits to which were taking place every 4-6. 2 had been residing in a “connected persons” also known as a “kinship” placement for a period of 3 months. In regards to 2, the kinship carer was a family friend who had been approved a carer by the Local Authority under regulation 26 Fostering (Wales) Regulations 2003. Therefore having a duty to safeguard and promote the welfare of 2 with the guidance and support of the Local Authority. 

Another piece of legislation underpinning the case study is the United Nations Convention on the Rights of the Child (UNCRC). This was adopted by the United Nations in 1989 and asserts the treatment and rights which should be available to all children. Within a legal framework the UNCRC is the most widely ratified human rights document in history (Payne, 2009). The articles which specifically apply to this case study including the exploitation of child 2 are:

Article 19: Parties should take all appropriate measures to protect children from all forms of abuse, maltreatment and exploitation.  

Article 34: Parties should protect children from all forms of sexual exploitation and abuse.  

Article 35: Parties shall take appropriate action to prevent the trafficking, abduction or sale of children. 

Article 36: Parties shall protect children from all forms of exploitation which is harmful to their welfare.  

The Welsh Government adopted the UNCRC within their Children and Young People Rights to Action policy (WAG, 2004) which underpinned seven core aims. The core aims are framed in terms of what children are entitled to expect from the Welsh Government. The third core aim states that: ‘children should be able to enjoy the best possible health, free from victimisation, abuse and exploitation’. Core aim six states that children living in Wales should ‘Have a safe home and a community which supports physical and emotional wellbeing’.
In the case of Child 2, Child Sexual Exploitation (CSE) was also a risk factor (as explained later in this section). In 2005, Barnardo’s undertook a study into the prevalence of CSE in Wales. The results of the study found that at least 180 children in Wales were being or at risk of being exploited. The study concluded the need for a standardised risk assessment tool that could be used across all Welsh Local Authorities which could be consistently used to identify children at risk of CSE (Coles, 2007). The risk assessment developed is now referred to as a sexual exploitation risk assessment framework (SERAF). The SERAF was piloted in Wales following concerns raised by practitioners that young people and children were not fitting the standard profiles of risk and abuse. The SERAF is scored by a range of risk factors associated with CSE which concludes either a low, medium or high risk of exploitation. Research undertaken by Barnardo’s identified the risk factors as being; poor mental health and well-being, drug and alcohol misuse, periods of being reported missing, disengagement from education, history of abuse, disadvantage and neglectful parenting (Clutton and Coles, 2007).
The Barnardo’s Study lead to the development of Part 5 of the All Wales Child Protection Procedures (AWCPP, 2008) titled: Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation. This policy outlines formal Child Protection Procedures to be used when there are concerns that a child at risk of, or abused through sexual exploitation and directs safeguarding practice across all local authorities and regional safeguarding boards in Wales. An important aim of the protocol was to raise awareness and establish a multi-agency approach to reporting and exchanging information regarding this type of abuse. 

Child trafficking legislation is also pertinent in this case study. In Wales and England, Barnardo’s National Counter Trafficking Service allocate an Independent Child Trafficking Advocate (ICTA) when a child is referred to the National Referral Mechanism (NRM) when there are significant concerns that an individual is trafficked (moved and exploited). The ICTA service is in accordance with section 48 of the Modern-day Slavery Legislation to support children who are victims of human trafficking. The Modern Day Slavery Act 2015 within Section 2, states, that anyone who arranges or facilitates the travel of a child within or departure from the UK, for the purpose of exploiting the child commits the offence of Human Trafficking. This can include telling a child to get a bus, train, or other transport to a location where exploitation will take place no matter what the distance; a child can be trafficked from street to street for the purpose of criminal, sexual or labour exploitation. The primary concerns within this case study are criminal exploitation and overlapping child sexual exploitation concerns. The National Safeguarding Board refer to a sharp rise in UK nationals referred into the NRM due to increasing in the number of UK nationals being exploited sexually and criminally (ECPAT UK, 2018). In Wales, The National Crime Agency (NCA, 2017) has revealed that 26 out of 134 potential trafficking victims in Wales were children, however this is under reported due to children being unable to speak out. 

Case Study
Following a 3 month period of stability at her kinship placement, concerns began to emerge in relation to 2’s emotional wellbeing and poor engagement with myself as her social worker and other professionals. 2 was not engaging with my visits, frequently stating that she had forgotten and also not attending arranged health and educational appointments. Education had reported that 2 was frequently walking out of lessons and becoming highly emotional when challenged which was out of character. Up until this point my relationship with 2 was overall positive; I had been 2’s Social Worker for 2 years and supported her through multiple placement moves and unsettlement; it was therefore felt that we had built a trusting relationship. A main contributing factor to gaining 2’s trust was listening to her wishes and supporting her choice to live with her current kinship carer. It was important for me to allow 2 to have some control over her life and choices as Thompson (2011) highlights the power imbalance between individuals and the importance of empowering and respecting the individual’s right to make choices. Also, the SSWA 2014 states that “Consideration must always be given to the placement enabling the child to live locally and close to home, to support contact and allow for continuity of health care and education or training”. 

There were risks with 2 living with her kinship carer in the local community as 2’s family had a significant history of substance issues and known to be involved with inappropriate people and criminality. Further concerns began to present in the form of 2 being reported missing from care overnight. 2’s carer had also raised concerns in relation to 2’s involvement with older males, one of which was frequently picking her up late at night in a vehicle. Also, 2 was reported to be constantly on her mobile telephone, refusing to say who she was talking to.  Carer of 2 had reported 2 missing from care which was reported to Social Services through an EDT report and a CID 16 police referral. A child is defined as missing when their location and reason for absence is unknown (Section 4.4, AWCPP, 2008). As I had always been open and honest with 2 and discussed the concerns with her during the process known as a Return Home Interview. 2 laughed at the concerns and said the male was her boyfriend, she refused to provide his details and disclose where she was going when she was missing from care. Around this time there were also concerns about 2 frequently smelling of cannabis and the presentation of new clothes and a mobile phone which could not be financially explained. Being careful not to jeopardise my relationship with 2 when expressing my concerns, I used a non-judgemental approach, listening, showing empathy and not using any jargon. According to Motsching and Nykl (2009) these are key aspects to maintaining a positive relationship. However 2 refused to engage with me and becoming defensive and hostile. This was difficult for me as I had prised myself on my ability to form a positive relationship with 2. On reflection I realised that keeping 2 safe was the most important aspect and had to be my priority. I did not overload 2 with questions as I knew through past experience that this would cause a barrier. In the past I have approached situations wanting to look for immediate answers and solutions, however I understood that 2 was not ready to acknowledge the risks identified and that maintaining a relationship with 1 was the best way of keeping the lines of communication open. On reflection I was able to relate this learnt aspect of my practice to Kolb’s (1984) active experimentation stage of the reflection cycle. 

Following the identification of concerns I utilised supervision to talk about these with my senior practitioner who agreed that I should follow safeguarding procedures as outlined in the AWCPP (20018). It was also agreed that I should increase my visits to fortnightly in order to monitor 2 more closely. Following procedure I completed a SERAF assessment and arranged a multi -agency safeguarding meeting (MASM) which was triggered by 3 missing from care episodes (AWCPP, 2008).  As there had been reported missing multiple times in a short period and the potential risks posed by older males, I brought 2 to the attention of my senior manager. My Manager then chaired the MASM in order to respond to the risks identified; this was held with a representatives from the police including their CSE unit, social services, health and education. During the meeting, the SERAF was shared with all professionals where 2 was identified as high risk of Child Sexual exploitation, scoring 35. To put this into perspective, scores of 16+ are deemed significant risk of sexual exploitation. 
The AWCPP states that children at risk of CSE will often be in high risk situations away from protective adults. However they need to be able to express their wishes and feelings and make sense of their circumstances and be involved in the decisions effecting them. During my visits with 2, we had multiple conversations about the inappropriate people she was associating with and the risks. I was open and honest about the assessment which had taken place and why the concerns were high. 2 was observed to become defensive and hostile during our conversations, she did not agree with the risks that were being highlighted, her belief was that she could take care of herself and Children’s Services concerns were unwarranted. I was open minded that it could also reflect that she herself was concerned and fearful for her own well-being. 
I held a further planning meeting with Child 2 and her carer where the concerns were shared and where 2 was involved in formulating a safety plan to help keep her safe.  Child 2 agreed to always ensure she had her mobile phone with her when out in the community and would answer regular welfare checks, let her carer know her whereabouts and stick to her agreed curfew. Carer of 2 assured that she would report 2 as missing to the police and children’s services if she did not return home on time, did not answer any calls and her whereabouts were unknown. It was agreed that I would also increase my visits to carry out keep safe work around CSE and 2 agreed to make herself available and engage with this work.  Planning how to keep children safe is key in child protection work and should involve the family and professionals working closely with children (Munro and Turnnell, 2005). Respectful engagement with children means taking their views and wishes seriously, therefore involving 2 and allowing her to contribute to her own safety plan meant that 2 would play an active role in keeping herself safe (Munro and Turnell, 2005). 

However the intervention soon became increasingly difficult to carry out due to 2’s disengagement. Through regular contact with 2’s carer and other professionals a similar pattern of disengagement was identified. Additionally, it was reported to Children’s Services via a CID 16 child protection referral that 2 was suspected to be carrying class A drugs for males from a city in England. Numerous concerns from the police and 2’s carer corroborated this and connected the case to an OCG (organised crime group). It became apparent that Child 2 was associated with male adults who had been identified by North Wales Police as violent and involved in criminality. This raised significant concerns that 2 was being exploited for the purpose of county lines, with the city being known as a feeder line into North Wales. With the new information, the case was reviewed in a child criminal exploitation (CCE) multi agency strategy meeting including agencies such as the police and Barnardo’s child trafficking team. Child trafficking is a form of modern day slavery (HM Government, 2014). The NSPCC (2018) outlines how children can be trafficked into the UK from overseas but also from one part of the UK to another and also from one street to the next. Children are trafficked for multiple reasons, some including; sexual exploitation, criminal activity including moving drugs, cannabis cultivation, benefit fraud and street crime (NSPCC, 2018). The new intelligence shared by North Wales Police along with 2’s vulnerabilities and CSE concerns supported the likelihood that 2 was being groomed into criminal exploitation. The indicators and concerns included:
· Missing from Local Authority care and multiple missing overnight episodes

· Movement/links to area’s where child doesn’t reside 

· Concerns over substances/drugs

· Reports of selling drugs

· Links to OCG and older males

· Links to youth from a City in England dealing for OCG

· Associating with females identified at risk of sexual exploitation and domestic violence
· Witnessed to be present at criminal scenes

· Significant changes in emotional well-being
The information shared between Children’s Services and North Wales Police highlighted that child 2 was at significant risk of further missing, trafficking, exploitation and harm from an OCG. The National Crime Agency (NCA, 2017) report that County lines groups are known for the exploitation of young and vulnerable persons and also for using high levels of violence and intimidation to maintain their market. There was strong evidence to suggest that 2 was involved in this operation and therefore high risk of being exposed to strong violence and exploitation. For these reasons, the Barnardo’s representative at the meeting stated that child 2 met their criteria for the national referral mechanism (NRM) framework due to meeting the criteria of potential victim of human trafficking under part 5 of the Modern Day Slavery Act 2015 (Modern Slavery Bill, 2014). Hence, I followed procedure and made a referral to Barnardo’s Child Trafficking Project who subsequently referred Child 2’s case onto the NRM. The NRM accepted the referral at stage 1 ‘reasonable grounds’ based on the evidence provided. The NRM process would include a 45 day reflection and recovery period where more information would be gathered from myself as the first responder and other agencies; a ‘conclusive decision’ would then be made at stage 2 (YJLC, 2018). 

According to the NCA (2017), County lines groups are known to exploit young people in the care system, those who are vulnerable, including drug users, those with mental and/or physical health issues - those at the point of crisis. I also observed changes in Child 2’s social presentation, she appeared to possess a range of benefits from her association with the gang; acting and talking with a level of influence and improved status and having clothing and mobile phone’s which could not be financially explained. It appeared that Child 2’s association with the OCG provided her with a false sense of elevated self-esteem and confidence. Child 2 believed that she was well thought of and protected by those who likely exploiting her and that they were her friends. This caused a barrier to being able to maintain a trusting relationship with 2; she was frequently hostile and suspicious during my visits. I was careful not to overload 2 with questions as from previous experience I understood that this would likely be overwhelming for 2. I understood the importance of remaining non-judgemental and supportive. I always enquired after 2’s welfare, offered support and ensured my visits were consistent. Through this approach 2 was able to share information on her own terms which gave her some control.
Although drugs appeared to be the main driver of criminality associated to 2, CSE was also highlighted as an additional risk factor.  Child 2 was assessed as high risk of CSE through the SERAF tool. She was associated with female peers who were known victims of CSE and Domestic Violence and was frequenting places known for CSE. The older male associated with 2 was known to be a member of the OCG. Sexual exploitation is known to be used as a means of control and/or gratification of gang nominals (NCA, 2017). Child 2 appeared to be accessible to gang members which significantly placed her at a higher risk of sexual exploitation and sexual violence. From this knowledge I assessed that 2’s disengagement and breakdown of supportive relationships was likely due to the complex grooming process which she was highly likely to be subjected to.

Following the concerns, child 2 continued to go missing from care despite the safety plan formulated and her whereabouts were frequently unknown. Due to increasing concerns in relation to 2’s safety I utilised further supervision and management oversight on my assessment and it was agreed that I should take the concerns to a legal advice meeting. In certain circumstances, as in the case of Child 2, local authorities have powers to detain a child against their will, for their own safety or the safety of others. A Secure Order is provided for the purpose of restricting liberty under Section 25 of the Children Act 1989. The child must then be placed in secure accommodation which must be designed for, or have as its purpose, the restriction of the child’s liberty. In regards to looked after children (LAC) under a Care Order, an application for a Secure Order cannot be made unless all requirements under Section 25 are met, which are:
· That the child has a history of running away (absconding) and is likely to run away from accommodation which is not secure and, 

· if he/she is likely to suffer significant harm, or

· if the child is likely to injure themselves or others

It was agreed by all professionals and legal representatives at the meeting that Child 2 met the threshold for a Secure Order application and this was the necessary intervention required to ensure the safety of 2.  I was challenged by my personal values in relation to the potential of a Secure Order as I understood that such an order is considered draconian and should only ever be used when there are no other alternatives. A Secure Order should never be used to punish a child for running away or for challenging behaviour and although I knew that this was not the case, I was concerned that this was what 2 would think because she did not see herself as victim. It also felt against my value base and professional codes of practice that this decision had been made without involving 2 in the decision. However, this was in conflict with the evidence presented within my assessment where the risks presented to 2 were very serious and had to be the paramount consideration in this decision. 

When I informed Child 2 of the plan for a Secure Order application she was understandably angry, upset and confused about why this was needed. Child 2 believed the known gang nominals were her friends and were looking out for her.  Research states that children and young people rarely identify as victims of CSE and usually feel that the relationships are true relationships. However, what was significant was that Child 2 stated that she was relieved that the a secure order would result in her being taken out of the area as she felt trapped. It was important to me that 2 did not think that the order had been applied for because she had been ‘bad’ or ‘naughty’ or because the Local Authority could not control her behaviour. Child 2 did not identify herself as a victim and did not realise the risk surrounding her, therefore she would not have understood that the order was made for her own safety. When evaluating this plan I was able to recognise that once Child 2 was safely in secure accommodation, specialised educational work could be put in place to help her to identify and accept the risks that she had been exposed to. It is recommended victims of human trafficking are placed out of the area they were trafficked to break the links and allow agencies the opportunity to support. It was evidenced that Child 2 required immediate intervention to prevent the risk of further significant harm. Planned intervention could then take place within the secure accommodation to firstly stabilise 2 and then facilitate educational and therapeutic work. 
The ASPIRE model of assessment was used throughout this piece of work.  The assessment of 2 was undertaken with the SERAF tool which identified the level of risk associated. My plan was then to follow procedures and share the information at a multi-agency meeting and planning meeting where safety plans were formulated. The plan was reviewed when further risks were reported which led to intervention in the form of a secure accommodation order.  In order for the intervention to be evaluated child 2 will require time and support in a safe environment to come to terms with and begin to recover from the trauma she had likely experienced by a complex grooming process.
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


In April 2016 the Social Services and Well-being (Wales) Act (SSWA, 2014) together with Welsh Government guidance (including Working Together to Safeguard People, volume 1,3,4 and 6 (2016) replaced previous policy and procedures in relation to safeguarding adults. The previous guidance included the Welsh Governments In Safe Hands: implementing adult protection procedures in Wales (2000) and the All Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse (POVA, 2013).  Under the SSWA, there have been a number of changes; vulnerable adults are now referred to as “adults at risk”. The focus being, protection and prevention and a duty on other organisations to report anyone suspected to be at risk of abuse, including physical, sexual, financial, psychological and/or neglect. The term “at risk” is intended to promote early intervention as the decision to act does not require abuse or neglect to have taken place (SSWA, 2014). 
The SSWA sets out adult safeguarding within section 7 which states an adult “at risk” is an adult who:

· Is experiencing or is at risk of abuse or neglect

· Has needs for care and support (whether or not the authority is meeting any of those needs); and

· As a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it

The SSWA imposes statutory duties on Local Authorities (LA’s) to make enquiries if it has cause to believe an adult maybe at risk, and if so, decide what action should be taken. The Act also places an emphasis on “relevant partners” including the NHS, Police and any co-operating LA; and also their duty to report any suspected adult at risk to the Local Authority. All LA’s have a duty to report to another LA if an adult is suspected to be at risk in the community in which they live or are moving to (including LA’s outside of Wales) (Age Cymru, 2018). It could therefore be argued that the SSWA has strengthened the emphasis on safeguarding adults; it gives a clear message that safeguarding is everyone’s concern, as is highlighted in children’s safeguarding. Also the significant element is the “duty” to report concerns.   

When an adult believed to be at risk of abuse or neglect is brought to the attention of LA social services, safeguarding policies should be followed and the concerns responded to appropriately. At a national level the Welsh Government (2017) advise social services departments to follow 3 stages of process; firstly - screening which involves checking the accuracy of the referral. Secondly – initial evaluation which including collecting, reviewing and collating information. Finally – deciding which action to take which may involve a single or multi-agency investigation. If the enquiry concludes there is no safeguarding concern, social services must still consider if a person has any care and support needs. 

Word count 470
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



The SSWA sets out new requirements to strengthen the connection between adult and child protection and provide a more consistent approach. However there are, without doubt differences between the two.  After all, adults and children each face a different set of issues, definitions and terms as well as procedures for reporting are different and there is different legislation and policy. One area which the SSWA promotes in adult services (already a requirement in children’s services), is the need to share information. All agencies must now share information which effects the safety of adults. 

An important difference between safeguarding adults and safeguarding children is an adults right to make unwise decisions unless in extreme circumstances where the mental capacity of a person is lacking. The Mental Capacity Act (2005) would then be used in the “best interest” of a person. Under Section 7 of the SSWA mental capacity must always be assumed unless assessed otherwise. Adult safeguarding under the SSWA is underpinned with human rights. The two most significant rights within The Human Rights Act (1998) include Article 3: the right not to be subjected to inhuman or degrading treatment. Secondly, Article 8; the right to enjoy a private family life free of unjustified interference from the state. It is Article 8 which provides adults the right to determine their own lives.  

In children’s services, the voice of the child should always be taken into account, as identified in Article 12 of the UNCRC. The SSWA promotes the voice of the child in safeguarding but this is overruled if in the best interest of the child. Although, a child can be assed as being Gillick competent where they then have the right to make their own decisions.  
Adult protection and support orders (APSO’s) have also been introduced under the SSWA, as outlined in section 127; an application can be made to the courts for an APSO’s when a person is suspected to be at risk, granting professionals access to the property to assess. However an ASPO does not give powers to remove an adult at risk, although if mental capacity is lacking a social worker could use powers under the Mental Health Act to safeguard. In child safeguarding if a child is at risk of immediate significant harm, a police protection order (PPO) can be applied for (lasts for 72 hours) to remove a child immediately. Ongoing concerns would warrant the application of an emergency protection order (EPO) which lasts 31 – 91 days depending on the circumstances. If risks continued the LA would then issue proceedings with an application for a Care Order under Section 31 of the Children Act 1989.

Word count 440
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


I have now passed by post qualified 2 year period of social work since writing section 2 of the portfolio in October 2018. My role within the permanency and court team has brought developmental opportunities and challenges. One challenge being my confidence when communicating with children and young people. So many decisions are made in children’s best interests; I have experienced the frustration and anger from children who have not felt listened to and disempowered. When assessing need and care planning each child is individual, with their own set of needs; therefore the child’s voice is a very important component. At the beginning of my practice I was hesitant to ask children what they wanted in case they expected me to make impossible changes.   However, I have learned that building  trusting relationships encourage children and young people to confidently participate in discussions. This has then allowed me to authentically incorporate their wishes and feelings into the reports I write. In hindsight this sounds obvious. However through practice I have developed a genuine belief that children and young people are the experts in their own lives and their wishes, feelings and opinions hold value.
I have worked with a wide age range of children and young people on my case load and have had to adapt to each level of communication. In the beginning of my role, I assumed that older children would be easier to form relationships with due to their ability to verbally articulate themselves. On reflection I have found communication with adolescents on my case load most challenging. Many have limited coping skills and struggle to regulate their emotions particularly when in a crisis. However on reflection I have learned to adapt and change my approach when needed in order to keep a young person calm. As identified, relationship building is significant in gaining trust and this has required consistent visits, communication methods which suit the young person and an honest and open approach. 

In terms of my development, I have gained experience in child protection both assessing risk and understanding process. On reflection when I was newly qualified I was overwhelmed by the range of issues which present in children’s services and the procedures which need to be followed. However, as a reflective practitioner by nature and I have always utilised formal and informal supervision as well as colleague support. I always ask for feedback and reflect on my practice using Gibb’s reflective theory as this has enabled me to adapt and make changes for the better. Reflection has helped me grow in confidence, through each new experience I have added to my knowledge base including process, legislation and theory. Then later, when I have come across a similar experience, I have felt more confident and competent in my practice. 
I feel that I have been able to evidence my development of safeguarding in relation to young people. Adolescence is a time of exploration for most and from experience, child protection processes are difficult and not always appropriate to implement when a young person is aware of the risks and making their own choices albeit unwise ones. The voice of the child and their right to take risks has to be balanced with child protection processes. This is where multi-agency information sharing is significant in order to balance views when assessing risk. On reflection, in the past, I have solely owned the risk and outcomes for the young people on my case load which made my practice risk averse. Being anxious about what could happen caused a barrier to my communication. I feel that I have developed in this area of my practice, I am more confident in bringing a team of professionals together and also involving the young person in their own safety plans to reduce risk. 

In terms of evidence of effective communication through service user feedback; the young person identified in section 3 did not wish to provide feedback straight away. I understood his reasons for this, as the observation was carried out during a crisis. At the point of asking for feedback, he expressed just wanting to move forward and not revisit it as emotions were high. This was revisited with the young person at a later date when he felt more comfortable. I believe that this demonstrates a trusting relationship, I was pleased that the young person felt empowered to say no at first and I fully respected his decision. Overall, the young person gave honest feedback which I have taken on board. 
Another of my learning outcomes outlined in section 2 was to develop my knowledge base in relation to CSE. In order to do this I attended Barnardo’s in house training on completion of SERAF forms and read a range of literature published by the NSPCC and Barnardo’s. Due to the set of circumstances within section 4, I became familiar with child criminal exploitation and the processes involved in the NRM framework under the Human Trafficking Act. This was very valuable knowledge and experience which will be beneficial for future practice as this is an area of risk which is becoming more prominent in Wales due to the connection with county lines. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1    Workshop 1
	09.11.18

	2    Workshop 2
	14.02.18

	3    Workshop 3
	18.04.18

	4    Workshop 4
	17.07.18


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


The learner was employed within the Permanency and Court Team as a newly qualified Social Worker having previously been a student within the Chid Protection Team which equipped her with an introduction in regard to the local authority’s business systems, processes and legal framework to which the department adhere to. The learner had already established herself a support network with her peers and was positive contributor to the department. The learner had a basic understanding of the role and demands required within the arena of child protection. Alongside her peers the learner has been required to familiarise herself with Social Services Wellbeing Act and learn the processes as they had differed significantly from her work and placement experiences previously. I have mentored the learner in relation to her post qualifying since October 2017 when she remained in the infancy of her social work practice, therefore I have a sound understanding of her performance which has developed significantly due to the learner being provided with more learning and development opportunities via case work. I have also liaised with her direct line management in order to ensure that the learner’s progression and performance is accurately measured by myself.

The learner was able to identify that due to her limited welsh language skills she herself would not be able to make an active welsh offer. However in line with the social services wellbeing act she was aware of the departments policies in offering a service in the medium of welsh if required. The leaner has basic welsh language skills and can greet families and establish their wishes in relation to language preference. 

The learner presents as confident in her role whilst communicating with children, families and other professionals. She has a natural ability to complete an accurate assessment of the communication that is required depending on the situation that is presented to her and this was evidenced within her direct observation. The learner’s communication skills have been observed to of been to a good standard and she remains confident to challenge when appropriate in a sensitive and professional manner whether this be within the organisation, with partner agencies or families. 

The learner is very much aware of her own ethics and values and her focus remains to achieve positive outcomes for the children and young people she is supporting. The learner within this document frequently reflects upon her social work values to which I as her mentor can confirm. The learner has demonstrated an ability to be reflective within her practice, ethics and value base and this has been noted particularly within the case study in section 4. The learner during this case successfully negotiated and managed a complex area of practice and a professional dilemma of balancing the care needs of a young person and controlling risk. The learner’s social work values correlate with her personal values and it has been recognised within case discussion her ability to remain focused on such, but also be reflective in relation to areas that could be improved. The learner has demonstrated an ability to seek advice and support when required and she will access this appropriately to ensure safe practice. The learner self reflects independently and with little supervisory assistance and is able to recognise and address the dilemmas in relation to the power imbalance between the family and Social Services. In summary, the learner presents to have acquired many skills in relation to managing a case load whereby she has the responsibility to manage the care needs of vulnerable young people. The learner has a natural aptitude for wanting to improve children’s outcomes and a creativity with her communication with the service user and their families in order to achieve this as is evidenced within section 3. The feedback from the direct observation with the service user within the section identifies the learner as genuine and honest professional. Through case discussions she has been able to reflect on her practice and her values and ethics, especially in the arena of Court work. The learner initially struggled with processes involved with restricting a young persons liberty on reflection she easily recognised that stringent processes were essential when risk is posed to a young person’s well being and safety.

I have observed the learner to progress within the progression period. The learner has acquired knowledge in relation to processes and legislation. An area pertinent to her case load are the vulnerabilities posed to young people as a consequence of child sexual exploitation and child criminal exploitation. The learner has been required to adhere to safeguarding processes and legislation in relation to this which has been evidenced within her case work. The learner has approached the area with knowledge having completed significant research. The learner has increased in confidence in her role and her practice capability has grown. She now has become more independent in utilising the department’s processes, legislation and protocols. 

To aid her knowledge and skills the learner has attended various training courses, including S47 training. Due to the introduction of the Social Services and Wellbeing Act (2014) the learner has attended relevant training in relation to this and has a good understanding of the legislation and has adapted her role to meet the needs of the Act. This is particularly relevant within the team’s remit of adhering to Part 6 of SSWBA which is evidenced within her care planning and to committed effort to include the voice of the child within her assessments. The learner is now familiar with the Local Authorities computer system and ensures all her work is accurately recorded and meets the Data Protection and GDPR standards. 

Overall the learner has progressed in to an experienced Social Worker who is a reliable asset to the team. 
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CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
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 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
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 (Observer)
Date: 10/04/2019
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager:  Ronnie Mcmahon
Signature of LINE MANAGER.: Ronnie McMahon
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PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Emma L Jones

	Name of Team/Agency 
	Permanency and Court Team
Flintshire Children’s Services 

	Name of Mentor 
	Natalie Moore

	Name of Line Manager 
	Ronnie Mcmahon 


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:

[image: image4.emf]
Print Name: Emma L Jones 
 Date:  10/04/2019 
(Learner)

Signed: 

Print Name: Ronnie McMahon 

Ronnie McMahon
.Date: 17/04/2019
(Line Manager/Mentor)

Signed: 
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Print Name: Natalie Moore Date: 10/04/2019
(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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