CHAPTER 4 – Findings and Discussion 
 
4.1 – Introduction 
 
In this chapter 4, it will be critically analysing the definitions of thematic analysis and different themes.  I have used the theme evaluating information credibility, effective research practices and social avoidance and withdrawal.
 
4.2 – Thematic Analysis 
 
·   Definition of Thematic Analysis:
In the context of secondary research, thematic analysis is a qualitive method used to identify, analyse and interpret patterns or themes with existing data and literature. It is the process of systematically reviewing and coding existing qualitative data sources (Kalpokas,2024).
·   Link to Coding/Results Table:
· This method was applied to reviewed literature by reading and re-reading selected studies, reports and documents to understand their content, context and key findings. Extracted meaningful units from each study to assign codes, then related codes into broader themes that captured patterns across the literature. The themes were then refined which went onto been able to create a results table. Lastly interpreted what the themes meant in relation to my research question (Snyder, 2019).
· The themes identified include several recurring themes reflecting psychological, behavioural, environmental and interpersonal factors influencing social relationship development. The themes were social avoidance and withdrawal, low self-esteem and negative self-perception, peer rejection and social stigma, family and parental influence, coping mechanisms and social skills deficit's role of school environment and intervention and protective factors (Dey, 2022).


· 4.3 – Theme 1 (evaluating information credibility) 
 
Definition 
· Definition:
· When evaluating information credibility, the theme followed was authority, accuracy, objectivity, currency and relevance. When evaluating information credibility on whether children with diagnosed anxiety struggle to form social relationships, it is important to consider authority, ensuring sources are peer-reviewed and written by qualified experts. Accuracy involves checking the validity, reliability, and proper use of diagnostic criteria. Objectivity requires awareness of potential bias or conflicts of interest that could distort findings. Currency focuses on using recent research to reflect current understanding of childhood anxiety and social functioning. Relevance ensures the information directly applies to the target population and clearly links anxiety to children's social development (Dean, 2024).
Background Information
· Historical/Contextual Background:
· Evaluating information credibility is a critical skill, to ensure that conclusions are based on reliable, accurate and relevant evidence. When researching about children with diagnosed anxiety and social relationships it has been important to assess sources to determine how anxiety effects social functioning. Credible information came from several sources including peer reviewed journals. Accurate and objective evaluation of evidence has helped distinguish well supported findings. Ensuring a good timeline of research has also been important (Ryan, 2022)
· Historically, childhood anxiety was often overlooked or misunderstood, with early research labelling anxious children as timid rather than clinically affected. Key developments such as anna Freuds work on defence mechanisms and john Bowlby's attachment theory, highlighted the role of early relationships in emotional regulation (Hall,2024)


Impact on Research Question

· Relevance to Title/Research Question:
· Evaluating the credibility of information is crucial when researching whether children with diagnosed anxiety struggle to form social relationships. Studies vary in methodology, diagnostic criteria and sample populations and some sources maybe biased or outdated. By critically assessing the reliability, validity, and relevance of research, secondary studies can provide accurate insights into how anxiety affects peer interactions, ensuring conclusions are based on trustworthy evidence rather than anecdote or poorly conducted research (York, 2025)
· The importance is ensuring findings are based on reliable sources and valid evidence. By focusing on credible research, conclusions are more accurate and meaningful providing solid foundation for understanding social challenges and guiding effective interventions (McCloud et al., 2023)
Statistical Information
· Data and Statistics:
· A study found that children with a clinical anxiety disorder were less liked by their peers compared to children without diagnosed disorders ( Kendall, 2007). Massive surge in referrals for children with anxiety, in England 2023-24 there were about 204,526 new referrals for children aged 17 and under wore than double the number in 2019-20 (Children's Commissioner, 2024).
· Theories, Policies, and Legislation
· Theoretical Framework:
· Several theories explain how individuals evaluate information credibility. One wide theory is, Critical literacy theory, widely used in UK education. Emphasises the ability to question, analyse and interpret information by considering issues such as bias, perspective and power (O’Byrne, 2018). 
· Critical literacy theory applies to the theme of evaluating information credibility by emphasising the importance of questioning, analysing and interpreting information rather than accepting it at face value. This relates to the research question by highlighting how limited confidence or heightened fear of judgement may hinder ability to critically evaluate social cues or information shared by peers, leading to misinterpretation intentions or overestimate threats. As a result, anxious children may struggle to distinguish between trustworthy and untrustworthy social information, which can increase misunderstandings and reinforce and reinforce social withdrawal. Developing critical literacy skills, there could support autistic children in navigating social information more effectively and forming more positive, trustworthy relationships (Birmingham, 2024)
· Policy and Legislation:
· The children and families act 2014 and the education act 2002 emphasises the importance of digital literacy and critical thinking skills as part of the national curriculum, encouraging schools to teach students how to assess the reliability of information online (GOV UK, 2022)
· The children and families act 2014 and the education act 2002 both have implications for evaluating information credibility and support children with diagnosed anxiety. The education act 2022 established statutory responsibilities for schools to promote pupils' well-being and equip them with skills such as critical thinking and digital literacy (Emerson, 2023). The children and families act 2014 strengthens this theme by emphasising support for children with special education needs or mental health difficulties including anxiety, ensuring they have access to tailored learning and guidance (Petty, 2024).
Implications
· Positive and Negative Implications:
· Evaluating information credibility has important implications for understand how children with diagnosed anxiety may struggle to form social relationships. Anxious children often experience heightened fear of judgement and social rejection, which can make them more cautious or distrustful in social interactions. If they also have difficulty critically assessing the reliability of social information such as interpreting peers' intentions, online messages or social cues they misread neutral or positive interactions as negative, reinforcing avoidance and withdrawal (oliver, 2015)
· Evaluating information credibility can have positive and negative impacts on children with anxiety. Positively, developing the skills can help autistic children navigate social interactions more confidentially, reduce misunderstandings and build safer more trustworthy relationships. The downside is excessive scrutiny or mistrust of social information may increase social avoidance, heighten anxiety and make children reluctant to engage with peers (com, 2023)

Examples from Your Articles
 
· How to find the papers you need to read, importance of evaluating and fact checking information and quick guides with examples, talks on how with many papers been published every day it can be a task to work out relevance on findings and how as a researcher you must evaluate information and how Boolean can help with searches promoting evaluating information credibility. The articles all agree with the same guidance to achieving relevance. This helps to answer my research question by guiding me to relevant findings. These examples from my results summary support the theme by making sure the information found is essential as it helps to determine whether sources are credible, accurate and trustworthy.

Connections to Other Themes
· Interconnections:
4.4 – Theme 2 (effective research practices) (1,150 words approx.) 
 The theme of evaluating information credibility closely intersects with other themes in this dissertation such as social cognition, peer interaction and emotional regulation. Together they highlight that social difficulties in anxious children are not isolated but emerge from interconnected cognitive, emotional and informational process (Pearcey et al., 2020).

Definition 
· Definition:
Effective research practices are systematic methods for gathering, evaluating and using information in a reliable and ethical way. They include clearly defining research questions, using credible sources, applying rigorous data collection methods and analysing findings objectively. Key terms include methodology, data validity, peer review and bias (UKRIO, 2025)


Background Information
· Historical/Contextual Background:
Effective research practices have evolved over centuries, beginning with early scientific pioneers who emphasized observation, evidence and reproducibility. The formalization of the scientific method in the 17th century laid the groundwork for structured inquiry, while the 20th century introduced ethical frameworks such as the Nuremberg code and later research integrity standards to prevent misuse of data and protect participants. In recent decades, the rise of digital technologies, open science, and peer review reforms has strengthened transparency and accountability, shaping the modern principles of rigorous, ethical and verifiable research (Stewart, 2024).
Impact on Research Question
· Relevance to Title/Research Question:
Effective research practices directly shape how reliably we can understand whether children with diagnosed anxiety struggle to form social relationships. Clear research questions, valid measures of anxiety and social functioning, and the use of unbiased, ethically gathered data to ensure that findings truly reflect children's experiences rather than assumptions or methodological flaws. This theme is significant because poor research design could misinterpret the challenges these children face, while rigorous methods allow practitioners, educators and families to base support strategies based on evidence that is accurate, ethical and meaningful (Kovshoff, 2019).
Statistical Information
· Data and Statistics:
· In England about 20.3% of children aged 8 to 16 were estimated to have a probable mental disorder in 2023 according to NHS data (NHS Digital, 2023). Among those young people identified, a disproportionately large share face financial and social barriers, over 26% of children with a probable disorder had a parent who couldn't afford out of school activities (NHS England, 2023). At the same time the NHS referrals to child and adolescent mental health services (CAMHS) for anxiety have more than doubled since before the Covid-19 pandemic: in 2023-24 there were over204,000 referral's for under 17s where anxiety was the prime reason (Gregory, 2024)
Theories, Policies, and Legislation
· Theoretical Framework:
Several key theories help explain why children with diagnosed anxiety may struggle to form social relationships. Cognitive behavioural theory highlights how anxious children often interpret social situations negatively, leading to avoidance, attachment theory suggests that insecure early relationships can make late peer connections more difficult and social learning theory proposes that limited exposure to positive social experiences can reduce social confidence and skills. Together these theories show how anxiety can hinder social relationship building and they demonstrate the importance of effective research practices to accurately measure thoughts, behaviours and social experiences so conclusions are reliable and not based on assumptions (Leigh, 2024).
· Policy and Legislation:
· The concordat to support research integrity (revised 2019, refreshed 2025) is national framework that sets out five core commitments (such as ensuring rigour and integrity, embedding a strong research culture, and handling misconduct) that researchers, institutions, and funders must follow. By aligning with the concordat, organisations reinforce good governance, transparency, ethical standards, and mutual accountability, which are essential for maintaining trust in UK research. The concordat promotes rigorous methods, ethical governance, transparency, and careful handling of sensitive data- all crucial when working with children, where safeguarding, informed consent and trustworthy reporting are essential. This reduces the risk of bias or harm and improves the quality of evidence about children's emotional wellbeing and social development. (GOVUK 2023). UKRI open access policy, from 1 April 2022, UK research and innovation (UKRI) requires that peer- reviewed research articles funded by UKRI must be made immediately open access under a creative commons licence, and from 1 January 2024 this requirement extends to monographs, book chapters and edited collections. This policy promotes transparency, broad dissemination, and reproducibility of publicly funded research, ensuring that the outputs of UKRI-funded work are accessible to other researchers and the public. The UKRI open access policy ensures that findings on children's anxiety, family dynamics, and peer relationships are freely available to practitioners, educators, clinicians and policy makers which accelerate the translation of research into real world support (UK, 2020).
Implications
· Positive and Negative Implications:
· Effective research practice in the UK over the last 10 years has improved the quality of evidence on whether children with diagnosed anxiety struggle to form social relationships by ensuring that studies are ethically sound, methodologically rigorous, and transparently reported. Stronger ethical frameworks and data protection standards mean researchers must use clearer consent processes, protect children's wellbeing and use validated measures of anxiety and social functioning. Policies promoting research integrity and open access also encourage better study design, replication and public sharing's of findings. As a result, recent UK research is more reliable in showing how anxiety can influence children's confidence, peer interactions, and relationship-building, helping schools, clinicians and families develop more effective support strategies grounded in trustworthy evidence (Hudson, 2020).Effective research brings both positive and negative impacts when studying whether children with diagnosed struggle to form social relationships. On the positive side stronger ethical standards, validated measures, and transparent reporting mean research is more trustworthy, protects children's wellbeing and produces clearer evidence that can guide support in schools and clinical settings. Open access requirements also help practitioners access findings quickly, improving early identification and interventions. However strict data protections rules and ethical processes can also slow down studies, limit access to sensitive data, or reduce sample sizes, making it harder to capture the full complexity of children's social experiences. Additionally, highly controlled research settings may not always reflect children's real life social environments. Together these factors create a balanced picture, effective research practice improves quality and safety but can also introduce practice constraints that shape when we can learn about anxious children's relationships (Chico, 2018).




Examples from Your Articles
· How to find the papers you need to read, importance of evaluating and fact checking information and quick guides with examples, talks on how with many papers been published every day it can be a task to work out relevance on findings and how as a researcher you must evaluate information and how Boolean can help with searches promoting evaluating information credibility. The articles all agree with the same guidance to achieving relevance. This helps to answer my research question by guiding me to relevant findings. These examples from my results summary support the theme by making sure the information found is essential as it helps to determine whether sources are credible, accurate and trustworthy. These examples relate to theme of effective research practice by ensuring that the sources are credible, accurate and appropriate for strong, evidence-based conclusions.

 
Connections to Other Themes
· Interconnections:
· The theme connects closely with other themes that are essential when studying whether children with anxiety struggle to form social relationships. It links to child's development, which provides concepts such as social competence, peer attachment, and emotional regulation, helping to understand how anxiety affects behaviour. It also connects with mental health and wellbeing. A further connection is ethics and safeguarding which involves terms such as informed consent, assent, vulnerability, and data confidentiality, all crucial when research children. Also, research methodology relates including terms like validity, reliability, sampling and longitudinal design, ensuring the findings are trustworthy (Happé, 2018).

4.5 – Theme 3 (social avoidance and withdrawal) (1,150 words approx.) 
 
Definition 
· Definition:
Social avoidance and withdrawal are defined as a pattern of deliberately avoiding social interactions or retreating from social situations often due to fear, anxiety or confidence in settings. In children, this may manifest as reluctance to join peers, minimal eye contact, or preference for solitary activities. Specific terminology related to the theme includes social inhibition, peer isolation, shyness, social anxiety, avoidant behaviour, reticence and emotional withdrawal. These terms help researchers distinguish between typical cautious behaviour and clinically significant patterns that may impact social development and mental health (Ooi, 2021).

Background Information
· Historical/Contextual Background:
Social avoidance and withdrawal refer to patterns in which individuals consistently steer away from social interactions or reduce their involvement in social activities. These behaviours can stem from factors such as anxiety, low self-esteem, past negative experiences, neurodevelopment and mental health conditions. Over time, persistent withdrawal can impact emotional wellbeing, limit social skills development and reinforce feelings of isolation making it an important area of study in psychology and mental health (Halldorsson et al., 2022). Historically, social avoidance and withdrawal have been discussed since early psychiatric and psychological writings, often linked to shyness or nervous disorders. Over time, especially through the rise of social psychology and clinical research in the 20th century, these behaviours came to be understood as key features of conditions like social anxiety disorder, depression and neurodevelopment differences. Which has shaped how clinicians and researchers' approach assessment and support today (Wake et al., 2024).



Impact on Research Question
· Relevance to Title/Research Question:
The theme of social avoidance and withdrawal has long been studied in psychology, originally linked to temperamental traits such as shyness and behavioural inhibition identified in the mid-20th century. Early research focused on identifying children who were naturally reserved or fearful in in novel situations, emphasizing innate temperament rather than clinical concern. Over time, particularly in the last two decades, the focus has expanded to include links with childhood anxiety disorders, peer relationships, and long-term social development, with increasing recognition of environmental and familial influences. In the UK, this has been reflected in longitudinal cohort studies and clinical research that examine how early social withdrawal can predict difficulties in friendships, academic engagement, and emotional wellbeing, highlighting both development and mental health perspectives (Murray et al., 2018).
Statistical Information
· Data and Statistics:
In the UK, recent data highlights the relevance of social avoidance and withdrawal in children's mental health. According to the NHS England (2023), 20.3% of children aged 8-16 had a probable metal disorder, with anxiety being the most common. Population studies indicate that around 3-4% of children exhibit high social anxiety, a key factor linked to social withdrawal. Additionally, the office for national statistics (2023) reports that 34.9% of children aged 10-15 experienced some form of in-person bullying, which can exacerbate avoidance behaviours. These statistics illustrate that a substantial proportion of UK children are at risk of social withdrawal due to anxiety or negative peer experiences, underlining the importance of targeted research and interventions (NHS Digital, 2023b). Statistics from the UK is that over one third of children aged 10-15 reported experienced in person bullying in the past year (ONS,2023). This high prevalence is striking because it highlights a widespread risk factor for social avoidance and withdrawal, yet it challenges assumptions that bullying is limited to a small minority. The implication is that many children may develop anxiety or retreat from social interactions as a coping mechanism, potentially affecting their peer relationships and overall wellbeing. His underscores the need for research and interventions that address both mental health and social environments, rather than focusing solely on individual traits (Office for National Statistics, 2024)
Theories, Policies, and Legislation
· Theoretical Framework:
The study of social avoidance and withdrawal in children with anxiety can be framed using several relevant theories. Attachment theory suggest that insecure attachment patterns can contribute to social withdrawal, as children may struggle to trust peers and form close relationships (Cherry, 2025). Behavioural inhibition theory persists that children with a temperament marked by heightened sensitivity to novelty are more likely to experience anxiety and avoid social situations (White et al., 2011). Cognitive behavioural theory explains how anxious thought patterns such as fear of negative evaluation, lead to avoidance and hinder social engagement (Parvez, 2019).
· Policy and Legislation:
· Children and families act 2014 focuses on supporting children with special educational needs and disabilities including mental and health difficulties and emotional needs. Ensuring schools provide appropriate support that can reduce social withdrawal (Gov.UK, 2014). Data protection act 2018 & UK GDPR is relevant for research involving children, ensuring that personal and sensitive data on mental health and social behaviours are collected, stored and shared responsibly (Lamba, 2024). The children and families act 2014 has a significant impact addressing social avoidance and withdrawal in children with anxiety by mandating that schools and local authorities identify and support children with special educational needs and disabilities. By requiring individualized education, health and care (EHC) plans, that act ensures that children at risk of social withdrawal due to their anxiety receive targeted support, such as social skills interventions, counselling and peer mentoring programmes. This proactive approach helps reduce isolation, promotes engagement with peers, and improves relationship building opportunities, ultimately mitigating the negative social and emotional consequences of anxiety (Department of Education, 2014). The data protection act 2018 and UK GDPR impacts research on social avoidance and withdrawal in children with anxiety by ensuring that personal and sensitive data such as mental health records and social behavioural assessments are collected, stored and shared responsibly. Researchers must obtain informed consent, protect confidentiality and anonymise data when possible. While these regulations safeguard children's privacy and wellbeing, they can also create practical challenges, such as limiting access to detailed information or adding administrative requirements. They promote ethical research practices that protect participants while supporting reliable findings on how anxiety effects children (ICO, 2023).
Implications
· Positive and Negative Implications:
The theme of social avoidance and withdrawal has important implications for researching whether children with diagnosed anxiety struggle to form social relationships. It highlights the need to use ethical, sensitive methods that protect vulnerable participants while accurately capturing social behaviours. Researchers must consider how anxiety influences peer interactions, ensuring assessments reflect real life social contexts. The theme also underscores the importance of longitudinal and multi-informant approaches, as social withdrawal may vary across settings and over time, affecting both the validity and applicability of findings or interventions (Ooi, 2021b). Focusing on social avoidance and withdrawal in children with anxiety has positive impacts such as improving understanding of how anxiety effects peer relationships and guiding targeted interventions to support social skills and emotional wellbeing. However, it also has negative impacts including the risks of labelling or stigmatizing children, and the practical challenges of conducting research with vulnerable participants while maintaining ethical and data protection standards. Together these factors highlight the need for careful, balanced approaches in both research and practice (Ooi, 2021c).
Examples from Your Articles
· How to find the papers you need to read, importance of evaluating and fact checking information and quick guides with examples, talks on how with many papers been published every day it can be a task to work out relevance on findings and how as a researcher you must evaluate information and how Boolean can help with searches promoting evaluating information credibility. The articles all agree with the same guidance to achieving relevance. This helps to answer my research question by guiding me to relevant findings. These examples from my results summary support the theme by making sure the information found is essential as it helps to determine whether sources are credible, accurate and trustworthy. These examples relate to theme of effective research practice by ensuring that the sources are credible, accurate and appropriate for strong, evidence-based conclusions. Evaluating and fact checking these sources are crucial because it helps to ensure that accurate evidence is presented which is crucial when studying behaviours like social withdrawal that can be influenced by many psychological, social and development factors.

 
Connections to Other Themes
· Interconnections:
The theme of social voidance and withdrawal overlaps with the theme of peer perception and rejection as children who withdraw from social interactions are more likely to be perceived as shy, unfriendly or different from their peers. This perception can increase the risk of social rejection or exclusion, which in tun reinforces withdrawal behaviours. In effect, avoidance and negative peer perceptions can create a cycle where children feel socially isolated, further limiting their opportunities to develop positive peer relationships (Henricks et al., 2021). The theme of social avoidance and withdrawal and peer perception and rejection overlap because children who withdraw from social interactions are more likely to be seen as shy or different to their peers. This can lead to social rejection, which reinforces avoidance behaviours creating a cycle where anxiety, withdrawal and negative peer experiences continuously influence and amplify each other (Tillfors et al., 2012)
4.6 – Chapter Conclusion 
 In conclusion in this chapter, critically analysing the definitions of thematic analysis and themes underscores its value as a flexible yet systematic method for exploring qualitive data. By evaluating different themes, i was able to consider how patterns are identified, interpreted and connected to the research question. While also recognising that theme selection can be influenced by researcher perspective. This reflection highlights the importance of transparency and rigor in both defining and applying thematic analysis to ensure credible and meaningful findings. The following chapter 5 will evaluate current literature in relation to conclusion and recommendations.
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CHAPTER 5 – Conclusion and Recommendations (1,000 words approx.)
 
5.1 – Overall Conclusion (200 words approx.) 
 
· Purpose of the Conclusion:
· The dissertation highlights that children diagnosed with anxiety often face significant barriers to forming and maintaining social relationships, stemming from underlying psychological and behavioural mechanisms such as heightened threat perception, avoidance, and reduced social confidence. By understanding how these mechanisms interfere with social engagement, the research underscores the importance of early identification and targeted interventions that address both the symptoms of anxiety and the relational challenges that accompany it. Ultimately, supporting anxious children in developing stronger social skills and emotional resilience is essential for prompting healthier peer relationships and long-term well-being. Across the dissertation, each chapter contributes to a coherent thematic account of how childhood anxiety affects social relationships formation. The literature review situates the topic historically, tracing how early development psychology framed anxious behaviours as maladaptive social avoidance and how contemporary research refines the understanding through cognitive behavioural and interpersonal models. The methodology chapter details the development of key analytical codes- such as avoidance, perceived threat, peer evaluation and relational withdrawal through inductive thematic coding. Other chapters demonstrate how these codes converged into overreaching themes, including the internal mechanisms that sustain anxiety, the external barrier within peer environments, and the bidirectional relationship between symptoms and social experiences. The chapters also integrate themes showing how they interconnect to illustrate a cyclical pattern in which anxiety both constrains social engagement and is reinforced by negative relational outcomes, underscoring the need for targeted, mechanism focused interventions. The research aims focus was to understand how children’s anxiety impacts their friendships. This aim was successfully achieved as the findings indicate clear evidence to address this aim. The research objectives covered different areas that all linked back to children, anxiety and relationships. These objectives were met through a systematic exploration of children's experiences of anxiety and its impact on social relationships.

· 5.2 – Recommendations (800 words approx.) 
 
 5.2.1 – Recommendation 1 Future practice should prioritise early, school-based interventions that specifically target both anxiety symptoms and the social skills difficulties that commonly accompany them. This includes implementing evidence-based programmes that teach emotional regulation, confidence building, peer interaction skills alongside creating supportive classroom environments where children feel safe to practice social engagement. Professionals, teachers and mental health workers, parents should work collaboratively to identify children showing early signs of anxiety and provide consistent, relationship-focused support across settings. Strengthening these will help children build secure peer connections and reduce the long-term social impacts of anxiety (NICE, 2013). While school and community offer support for children with anxiety, several barriers exist. Limited resources, such a strained staff and funding can restrict programme delivery, while accessibility issues and stigma may reduce participation. Variation in anxiety severity and reliance on parental involvement can further limit effectiveness. These challenges can be addressed by providing targeted staff training, integrating flexible delivery options, raising awareness to reduce stigma and tailoring interventions to individual needs ensuring that all children regardless of severity or home support can benefit (Cortina et al., 2019).
 
5.2.2 – Recommendation 2 
A key recommendation for future practice in addressing children's anxiety and social relationships in the UK is to implement integrated, school-based skills and anxiety interventions. These programmes should combine cognitive-behavioural therapy techniques structured with peer interaction activities, helping children build confidence, manage anxiety symptoms and develop positive relationships in safe, supportive environments. Incorporating parental involvement and teacher training ensures that strategies are reinforced both at home and school. Digital or blended delivery options could further improve accessibility for children who struggle with in person participation, ensuring wider reach and consistency of support (NICE, 2013b). Implementing school based social skills and anxiety interventions face several barriers. Resource limitations, such as insufficient trained staff and funding, can restrict programme delivery. Accessibility issues may prevent some children from participating, particularly those with severe anxiety or from disadvantaged backgrounds. Stigma around mental health can reduce engagement from both children and parents, and reliance on parental involvement may limit effectiveness if support at home is inconsistent. These challenges can be overcome by training school staff, using flexibly delivery methods such as blended online and in person sessions, raising awareness to reduce stigma and tailoring interventions to meet individual needs, ensuring that children with varying levels of anxiety and support can benefit (Cortina et al., 2019b).
 
5.2.3 – Recommendation 3 
A key recommendation for future practice is implementing early screening and targeted support within schools to identify children at risk of anxiety and social difficulties before problems escalate. This could involve brief assessments by school counsellors or mental health professionals, followed by tailored interventions such as small group social skills programmes or one to one cognitive behaviour therapy sessions. Integrating these supports within the school day can normalise help seeking, reduce stigma, and allow children to practice social interactions in a safe, familiar environment. Collaboration with parents ensure strategies are reinforced at home, promoting consistency and long-term improvements in social functioning (Green et al., 2022). Implementing early screening and targeted support faces several barriers. Resource constraints, such as limited school counsellors, funding and time can hinder widespread assessment and intervention. Stigma around mental health may prevent children or parents from engaging with support, while variation in anxiety severity means standardised programmes may not suit all children. Additionally, parental engagement can be inconsistent, reducing reinforcement or strategies at home. These challenges can be addressed by providing staff training, integrating flexible or digital interventions, running awareness campaigns to reduce stigma, and tailored support to individual needs, ensuring that children with differing levels of anxiety and home support can benefit (Halliday, 2025).
References 
Cortina, M., Shipman, J., Saunders, F., Day, L., Blades, R., Smith, J. and Wolpert, M. (2019a). Embedding interagency working between schools and mental health specialists: A service evaluation of the Mental Health Services and Schools and Colleges Link Programme workshops - UCL Discovery. Ucl.ac.uk, [online] 6(1). doi:https://discovery.ucl.ac.uk/id/eprint/10075881/8/Wolpert_Embedding%20interagency%20working%20between%20schools%20and%20mental%20health%20specialists_AAM.pdf.
Cortina, M., Shipman, J., Saunders, F., Day, L., Blades, R., Smith, J. and Wolpert, M. (2019b). Embedding interagency working between schools and mental health specialists: A service evaluation of the Mental Health Services and Schools and Colleges Link Programme workshops - UCL Discovery. Ucl.ac.uk, [online] 2(1). doi:https://discovery.ucl.ac.uk/id/eprint/10075881/8/Wolpert_Embedding%20interagency%20working%20between%20schools%20and%20mental%20health%20specialists_AAM.pdf.
Creswell, C., Chessell, C. and Halliday, G. (2025). Parent-led cognitive behaviour therapy for child anxiety problems: overcoming challenges to increase access to effective treatment. Behavioural and Cognitive Psychotherapy, [online] 51(6), pp.1–21. doi:https://doi.org/10.1017/S1352465822000546.
Green, I., Reardon, T., Button, R., Williamson, V., Halliday, G., Hill, C., Larkin, M., Sniehotta, F.F., Ukoumunne, O.C., Ford, T., Spence, S.H., Stallard, P. and Creswell, C. (2022). Increasing Access to Evidence‐based Treatment for Child Anxiety Problems: Online Parent‐led CBT for Children Identified via Schools. Child and Adolescent Mental Health, [online] 28(1). doi:https://doi.org/10.1111/camh.12612.
NICE (2013a). Social anxiety disorder: Recognition, assessment and treatment. [online] Nice.org.uk. Available at: https://www.nice.org.uk/guidance/cg159 [Accessed 20 Nov. 2025].
NICE (2013b). Social anxiety disorder: Recognition, assessment and treatment. [online] Nice.org.uk. Available at: https://www.nice.org.uk/guidance/cg159 [Accessed 20 Nov. 2025].




