Part one. 
The importance of education reform is schools can provide a better education for the children and the community by raising the quality of education. This can help children to develop skills, knowledge and values for children to become a good citizen. However, many factors can affect children’s learning such as, language barrier, disability and the unwillingness to learn. Therefore, when the foundation phase curriculum was introduced it expressed the importance of providing an inclusive curriculum where children learn skills and knowledge through play. 
The Foundation Phase curriculum was first introduced in Wales in 2008 for children aged between 3-7 years old (Welsh Government, 2015). The foundation phase is also implemented in non-maintained early years setting for children age between 2-3 such as flying start, Cylch Meithrin and playgroups which all promote children’s learning through play. The Foundation Phase places emphasis on providing a child-centred curriculum by giving the children the opportunity to first-hand experiences through active involvement and play which encourages children to be creative, imaginative and enjoy effective learning (Welsh Government 2015). There are seven areas of learning in the curriculum which are, personal and social development, well-being and cultural diversity, language, literacy and communication skills, mathematical development, Welsh language development,  knowledge and understanding of the world,  physical development, and creative development which are delivered through practical activities and experiences both indoors and outdoors. Practitioners arrange the setting with appropriate resources for children to practice and develop their skills through play. (Welsh Government, 2015).  
Taylor, Rhys and Waldron 2016 state the Foundation Phase is underpinned from early years practices in Reggio Emilia in Northern Italy, Scandinavia and New Zealand which all focus on constructivist theories of learning through play and on the individual child. These practices promote teaching and learning by promoting and supporting child’s developmental needs in an experiential play-based approach (Welsh Government, 2014). Macdonald, (no date) states the Foundation Phase is influenced from the Reggio Emilia approach which expresses the importance of child-centred learning where adults support the child’s learning by responding to their interest. As adults support children in their play children can gain skills, such as problem solving, collaboration, and develop confidence to adapt to the world around them. Jenkins, 2016 states Te Whariki education in New Zealand is for children aged between 0-6. Like the Foundation Phase where it emphasises on developing the Welsh language the Te Whariki is a bicultural curriculum where the child learns about their origin and culture as well as learning about the culture of the country. The curriculum underpins and emphasises the importance of children to become confident, capable learners with communication skills, healthy mind, body and spirits. Secure in their sense of belonging, be valued and make contribution to society. Te Whariki focuses on the family and child. It encourages practitioners to understand how children perceives a task, and what is possible. Ongley, 2013.
The Foundation Phase curriculum acknowledges the importance of learning through play. From theories we know how play is fundamental for children’s development. Children can develop and extend their communication skills and thinking skills. When children are engrossed in play children feel relaxed and comfortable (Welsh Government 2015). For children to be able to explore and experience their surrounding it is important for children to feel emotionally safe and secure. When a child feels safe and secure, they can build positive relationship which can promote and motivate children’s learning. By providing a safe environment, children can touch, see, manoeuvre or manipulate to develop their skills (Waters 2015). Gleave and Hamilton (2012) express the importance of play for children’s development. Children should be allowed to play as they wish in their own time. Whitebread et al (2012); Barr and Leeson, (2016) states children play in different ways by observing and imitating through exploration, trial and error. Through play children can build their self-esteem, confidence and resilience. Dolya (2010), emphasised children can gain and develop academically through play which involves children to concentrate to accomplish the task than direct teaching by an adult. Vygotsky cited in Dolya, (2010); Whitebread et al, (2018) expresses children greatest achievement is achieved through play where new relation is created between real and imaginative situation. Vygotsky’s zone of proximal development supports children to achieve with guidance from an adult with challenging, enjoyable experiences through play. 
However, According to Welsh Government (2017) UK education in the international benchmarking PISA assessment 2015 score was 15 out of 72 countries. When U.K is broken down children in Wales have been performing lower than England, Scotland and Northan Ireland, in mathematics, English and science in the PISA assessments 2015. The result has been collected from children aged 15 years old from benchmarking. These children have not accessed the foundation phase, therefore when the PISA assessment is conducted in 2020 the children will have accessed the Foundation Phase curriculum. This may show how the Foundation Phase pedagogy, learning through play has made an impact on children's education. Donaldson, (2015) states children in Wales are not achieving as high as they should be and were falling behind despite the Welsh Government introducing initiatives to support the current curriculum and assessment. Therefore, the language and numeracy framework (LNF) which was introduced in 2013 to support the children aged between 5-14 was placed to improve children’s development in literacy, numeracy and ways to express themselves. The children will be tested every year to see if they are making good progress. By having these tests practitioners are having to do more formal teaching and move away from the Foundation Phase pedagogy which emphasises on children learning through play.     
Wiserd, (2015) states in the evaluation where the foundation phase pedagogy is implemented correctly, pupil's involvement and wellbeing have shown an increase. However, the evaluation also provides key findings of how practitioners are uncertain on formal and informal teaching in the continuous, enhanced and focussed provision. Confusion on what is child initiated, practitioners initiated, and practitioner directed, learning through play and observation. These issues have made an impact on the practice and delivery of the Foundation Phase. Taylor Rhys and Waldron 2016 express when the Foundation Phase was introduced it recommended adult –to-child ratio of 1-8 to support children’s learning. OECD 2018, states having a smaller class size in the early years can provide children with high quality adult –child interaction and provision. However, in some settings practitioners are having difficulty to implement the foundation phase pedagogy, according to Bonnetti and Brown, (2018) states having a large class can make it difficult for practitioners to provide quality provision and pay attention to individual needs of the child. The practitioners stated in the study how the children had to compete more for equipment, adult attention and space. However, the Welsh Government expresses practitioners to provide high quality provisions for children to achieve higher outcomes and develop in all areas of learning. Poor quality provisions cannot support children’s development and learning in the long term. As the adult to child ratio is a recommendation it is not a requirement to follow. Alsubaie 2015 expresses practitioners are facing challenges as classrooms are becoming more multicultural. Children are having to adjust to unfamiliar territory and learn how to adjust with unfamiliar people, language and culture. Practitioners are required to meet children’s need therefore practitioners who are flexible, get to understand the families background, build a relationship of trust with the families and use activities both inside and outside the classroom can achieve an effective approach to support these children (Macdonald 2018). Siraj and Kingston 2015, express the importance on building a strong trusting and respectful relationship between the child and their families. By doing this, practitioners can support the children in their learning by collaborating with parents on the child’s likes, dislikes and interest. By doing this, practitioners can plan activities and provision to accommodate to the child’s interest and develop their learning. 
Lots of theorists have influenced the education system today such as Dewey, Bruner, Piaget and Vygotsky cited in Aubrey and Riley 2016 explain the constructivism learning theory process on how children learn and support practitioners with the knowledge and understanding of children’s development and learning journey. Aubrey and Riley (2016); Barr and Leeson, (2016) states Dewey’s theory of constructivism emphasises, rather than the traditional method of learning children should experience practical life experience and social interaction placing the child in the centre and practitioners accommodating to the child’s interest. This requires children to learn, through play and practitioners can support children’s play by responding and suggesting ideas using open ending questions in the three provisions. 
According to the Welsh Government, (2015) specifies the continuous provision children can learn by observing, listening, exploring, experimenting and asking question when engaged in a practical activity and take ownership of their learning which is usually child initiated. Piaget’s theory of constructivism argues children incorporate new knowledge and concepts by building upon old knowledge and concepts. Therefore, in play children can construct knowledge linked to the stage of their development (Aubrey and Riley 2016). The enhance provision enables practitioner-initiated activities to encourage, question and challenge children when introduced to a new concept. Vygotsky’s social constructivist theory states children learn from social interaction. This concept is called the zone of proximal development where practitioners provide opportunities for children to play and support their development (Aubrey and Riley 2016). The focus task involves practitioners to teach directly. Bruner spiral curriculum idea places emphasises on children learning a skill and revisiting it later for further development. In this way children are exposed to different ways of trying a concept by the practitioner (Aubrey and Riley 2016). Both Vygotsky and Bruner emphasise the importance of adult supporting children’s learning through play however, Piaget believed children learn in stages and cannot understand concepts which are more advanced. It is visible the Foundation Phase curricula have been influenced from the ideas of the theorist, however if we look in literature some have expressed some issues when implementing the pedagogy of the foundation phase learning through play.  
According to MacDonald, no date, the difficulty in implementing the foundation phase can be broken down to issues that influences the pedagogy in practice. Just like Bronfenbrenner’s ecological system many factors make up the educational system this can influence the decision in each stage on how to deliver and implement pedagogy. Barr and Leeson 2016, state early years practitioners are put in the middle with responsibilities to care and listening to the children and their families, which involves working and maintaining a good relationship in the setting and the early years leader. As we go further out of the system local stakeholders such as local authority, children’s services and last national and international stakeholders. They can all influence the education, policy and assessment. According to Macdonald 2018 for practitioners to provide a consistent approach in children’s learning and development policy plays a key role to establish and link with professionals, parents and practitioners. Therefore, according to WIZERD, 2015 encourages settings to work with stakeholders to develop and enhance the foundation phase curricula and pedagogies. 
Donaldon, (2015) states the foundation Phase is the strength in the Welsh curriculum and should be kept to build upon in the new curriculum. The new curriculum in Wales which will be introduced in September 2022 aims to make learning more relevant to children from the age 3-16 years old. The four purposes promote children to become ‘Ambitious, capable learners who are ready to learn throughout their lives. Enterprising, creative contributors who are ready to play a full part in life and work. Ethical, informed citizens who are ready to be citizens of Wales and the world’ (Donaldson 2015) p28. Practitioners and schools will be given the freedom what is taught in the classroom by following the new curriculum framework which focuses on six areas of learning (AoLE) which are mathematics and numeracy, language, literacy and communication, expressive arts, science and technology, humanities, and health and wellbeing (Donaldson 2015: welsh government 2019). Practitioners will be expected to deliver learning in literacy and numeracy (LNF) which supports practitioners to develop children’s literacy and numeracy skills in practical ways and digital competence (DCF) which aims to develop children’s knowledge to become confident and creative when using different forms of technology (Donaldson, 2015; Welsh Government, 2019). By doing this, practitioners can implement a more play-based environment where children can learn through play using the stages of the progression steps however some practitioners may need more guidance implementing the new curriculum as the progression steps are more stage related than age related to the child (Wavehill, 2019).  
Therefore, Waters, (2016), looks at how the foundation phase can be taken forward into the new curriculum and implemented correctly. Firstly, practitioner's training to develop knowledge and understanding on child development and how practitioners can support children’s learning in a play-based environment. Professional development can change the way practitioner deliver pedagogy. Welsh government, (2014) states leadership and senior management team in settings to have adequate knowledge and understanding of the Foundation phase principle and practices. MacDonald, (2018) expresses policy plays a key role in supporting children’s development by creating collaboration between different professional, practitioners and parents.
Part 2.
Every individual child has a special quality which makes them unique. They have likes and dislikes interest and needs which makes up their personality. A unique child develops at their own pace and in their own individual ways. Many things can make you unique from the day you are born such as your personality, attitude, experiences, your goals and habits. Children will enter in the setting with their own life experiences and feelings about the people and the environment around them. Therefore, the curriculum should be unique to the child. The new curriculum for wales 2022 expresses the new framework will give schools the opportunities to design their own curriculum for the needs of the children. Donaldson xxxx
Culture what is culture Devarakonda (2013 expresses 
As society has changed since the last educational reform schools will need to implement new strategies to record and monitor children’s progress. The Welsh Government, (2015) states children develop skills and knowledge at different rate therefore, children should have the opportunities to reflect and evaluate on the learning as they learn new skills. Children’s work and achievement should be valued and respected for children to develop confidence and self-esteem. The foundation phase curriculum will still be used in the new curriculum it describes a unique child is who is resilient, positive and has the confidence in their own ability when constantly learning. Welsh government 2015.  
Practitioners can use assessment tools to evaluate, measure, document the child’s learning progress and educational needs. Practitioners can use learning assessments to help with planning and modify teaching by gathering information from the assessment. Assessment gives practitioners an understanding of what the child can achieve and where the child is in their development, the child outcome can provide practitioners on planning the next step of progressions. Assessments can establish what a child knows, what they understand and can do. Assessments can support children on how well they are doing and what they understand. Practitioners can then implement strategies to support the child. It can motivate children to do better. However, Assessment does not always reflect accurate information on the progress made by the child. Children may become anxious when getting assessed by the practitioner. Pressure on the child in an assessment can impose the child taking the wrong approach or using the wrong technique. Practitioners may alter assessments to show progress. Assessments can discourage learning and children may be labelled into groups of ability.
The foundation phase profile supports the assessment of child’s development and learning throughout their time in the foundation phase. The baseline assessment aligns with the foundation phase outcomes. The Foundation Phase baseline assessment can be used to measure the performance and the quality of education delivered in the school by comparing the child’s baseline performance. The baseline assessment is used in the foundation phase to assess children when they start in reception. The assessment is conducted by practitioners using summative and formative assessments tools such as observation to build a picture of the child holistically this can enable practitioners to establish the level of the child’s performance and plan their next step. Practitioners conduct observations in the setting to establish where children are in their learning and identify the child’s progress and difficulty. Through observation and listening to the children practitioners can gather evidence and information on what skills children have before and after a skill is taught. This provides practitioners to assess the progress the child has made and whether they need more opportunities to practice the skills for their learning. However, xxxxx expressed in the evaluation practitioners were unable to conduct observations correctly.  
  
The role of the practitioner is to provide a positive and effective practice for children to develop a positive self- image by encouraging children to develop their own identity and culture by listening and responding to the child and communicating verbally and non- verbally. This can support children to become confident, independent individual. 
Kingston and Siraj 2019 expresses to enhance children’s development it is important to have a well-trained practitioners, who have an understanding of child development and knowledge of the child to enhance quality and effective practice
Therefore, practitioners will need to be inclusive by valuing the individual and communities they are from and not discriminate the child against, race, gender, belief, religion, culture and disability.
Assessment will be built into your school’s curriculum and will be part of your everyday learning experience. You’ll be working with your teachers to understand how well you’re moving forward. This is important to: ● help you see where you are in your learning ● help you plan your next learning steps ● spot any issues or extra support you need ● find ways to stretch or challenge you to learn more ● help teachers see how well their class is doing. Welsh government no date 
Part 3. 
Blog.
Can parental involvement make a difference to a child’s education and their health and wellbeing?   
Hornby, (2011) expresses parents are the first educators in children’s life, they are the ones that teach skills and support their children in their early developments. Bronfenbrenner’s ecological system theory states children are influenced within the micro system which are their parents and carers, the ecological system focuses on the quality of the environment the children develop in. As children develop in each ecological system, they are influenced by the environment and the relationship they make.   Piotrowska, et al, (2017) states health and wellbeing is fundamental for individuals to successfully overcome difficulties and achieve goals. Maslow hierarchy of needs demonstrates the importance of individuals needs being met before they can go further up the hierarchy to achieve their full potential. Individuals first need to meet physiological needs which can motivate them successfully to achieve each level of the hierarchy xxxxxxx. Therefore, according to Estyn, (no date) states children’s well-being is impacted positively when parents are involved in children’s learning.
With parent’s involvement children can extend their learning outside the classroom which can support children to perform better in the classroom (Weihua, Nan and Robert, 2018). Hornby, (2011) expresses parental involvement in activities in the home such as parents supervising homework, listening to the children read and doing home-school task have benefitted children’s outcomes over the years. Piotrowska, et al, (2017) states parent’s involvement in children’s learning can enhance children’s academic performance and motivate children in performing and achieving their best in school. Hornby, (2011) express parents influence can encourage children to conduct positive attitude, behaviour and social skills. Positive behaviour allows children to accelerate in their development and learning. Hornby and Blackwell, (2018) states effective engagement from parents can lead to improvement in children’s behaviour and attainment. However, some parent can be too involved with their children’s learning which can lead to children thinking they are unable to do the task, by doing this the children may lack confidence and lose their self-esteem. 
  This raises the question do all children get this support at home?  
Welsh Government, (2018) states families are all different therefore their needs will be different, some families will engage in thier children’s learning and some are less likely therefore according to Hornby and Blackwell, (2018) expresses many strategies can be implemented to engage parents in supporting their children's development and learning. First is making these families welcome into the school and identifying issues that may potentially form a barrier such as language barriers, caring responsibilities, health problems, poverty and parents work patterns (Jafarov 2015). By doing this practitioner can develop knowledge and understanding how different families support their children’s learning. Secondly, communication. Practitioner can create opportunities for clear communication this maybe in a form of a letter, email, telephone call or a quick chat before or after school. Estyn, (no date) have expressed parental involvement has increased in many schools by building a trust, parents feel comfortable approaching staffs regarding any issues.
Parents can be informed regarding what the child will be learning from the curriculum and how to support their child. Therefore, according to Erol and Turhan, (2018) suggest schools should organise activities for parents to get involved with the school. By doing this parent can be involved in children’s education and children can feel parents are a valued stakeholder. Parents can also share their interest, hobbies and skills which can be brought to school where parents feel valued. Intervention such as workshops, class assemblies and meetings about the curriculum can help support parents in enhancing their child’s learning. By considering the different needs and barriers different interventions can support the child and increase and raise standards.
 Hornby, (2011) most parental involvement consist parents supporting the school such as fund raising and volunteering in the school. However, Hornby, 2011 states some parents stated parental involvement benefitted more to the school by joining the PTA, fund raising and helping in the class voluntarily than parents supporting their children in their learning. According to Hornby and Blackwell, (2018) parents volunteering in their child’s setting can cause distraction and the child can lack concentration and show behaviour problems which can make it difficult and cause discomfort for the practitioner to solve.    
These activities are important however more emphasises on partnership between school and families are important such as parents meeting and two-way communication. Hornby and Blackwell, 2018 states schools need to develop more effective ways to partnership with parents. Estyn, no date states parent feel more confident in helping their children at home when they have had the opportunity to observe different teaching strategies that is used in schools which they can use at home with their children. Vygotsky cited in xxxxxx explains the theory of the More Knowledgeable Other (MKO) where a person can get a better understanding from a person higher in ability or knowledge. This process can make a positive impact on children’s wellbeing and progress on their learning.
As the new curriculum for wales which will be introduced in 2022 many stakeholders have been able give their input about the positive and negative aspects of the curriculum (Welsh Government, 2018). Donaldson, (2018) report considered parents and children’s views on what needs to change and what was good about the curriculum. Many meetings have been held for parents to attend regarding the new curriculum for Wales. Parents have been informed when the curriculum will come into effect and how parents can support their children in the different areas of learning. Welsh Government, (2018) states the importance of every child getting a good start to life and every families should be given equal chance and opportunities to support their children to make an impact on the children’s outcomes. Therefore, it is important for all schools to reach out and support parents to engage in their child’s learning. Parents positive influence in supporting children learning in the early years is vital and practitioners building a strong supportive relationship and communication with the parents can make a difference to children’s development and learning. Working together with parent’s skill and time and practitioner’s expertise and skills can support children achieving the best outcomes in learning and their health and well-being.



 
