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Essay part I
















This assignment will critically analyse the implementation of play based early years curricula by referring to evaluative and relevant research evidence and reports. The essay will also be discussing the rationale, theories and the conflicts between the curricula and pedagogy. 
The Early Years Education and curricula travels back in history to as far as the 1920s in the United Kingdom when the first Nursery School Association (NSA) was formed in Manchester at a conference at the Mather Training College. This continued to work, grow and changing throughout the country opening up nurseries in many counties throughout the United Kingdom over the years, until 1947 when the Trustees of the Nuffield Foundation granted the Department of Child Development, the University of Londong Institute of Education, and the NSA. This was to jointly appoint a research worker to study and report on suitable play materials for children in early years education and nursery. September of 2006 the Early Education stated that focussing on the importance of qualified early years teachers in schools and nurseries can have a key role in using play-based lessons to help imporave all outcomes of all children (The British Association for Early Years Education, 2019). 
The Early Years Foundation framework was introduced in 2008 and underpinned by Foundation Phase in Wales. This agenda, that was introduced in 2003, was aimed to promote an holistic approach to learning through specific outcomes for children aged birth to 19 years of age, which was to be healthy, enjoy and achieve, be safe, make a positive contribution, and achieve economic well-being (Every Child Matters, 2003). It was aimed to reduce the numbers of children who may or have experienced educational failure, and other outside services that may have let a child down. This framework is followed by all schools, health services and educational services to ensure all children are provided with a safe and healthy environment, whether it is at home or in school (Department for Education, 2012). 

The early years education is currently in the progress of change in Wales. The new Foundation Phase from 3 to 7 years old in Wales introduced by Donaldson in September 2010 (Welsh Government , 2015). It was created to encourage children to be imaginative, creative, and make learning more effective while learning through play. With a ten-year plan for the early years and childcare, the Welsh Government (2015) have approached this plan to educate with lifelong learning to set out a broader context for the future generations. The revised areas of learning for communication, mathematical, literacy and language development has now become a legal requirement by means of order made by the Welsh Government in 2015 with the effect of Donaldson implementing the new curriculum. The Lego Foundation (2018), who is working in support with Unicef (2020), suggests that instead of telling practitioners that play is important and what really helps to improve early years education is helping educators understand why it is important. Resources, such as a simple daily or weekly schedule that helps build time for playing, can help develop a child’s skills in many ways (Aha! Parenting , 2020). Learning toys and materials can help teachers begin to manage a play-based learning to develop skills in many areas, such as, paint for creative skills; robots, iPads or Bee Bots to help with ICT skills, etc. As Donaldson’s new curriculum is based upon the Foundation Phase, it is pointed out that is vital to keep the Foundation Stage and some strategies going, but improving of areas of learning and including play within the curriculum in order to keep learning and education interesting. This is aimed to create all areas of learning throughout the years within primary schools until year six (ages 10-11) (Donaldson, 2015). 

Similar, Donaldson (2015) changing the curriculum for Wales, Te Whariki (New Zealand) introduced their first early year’s curriculum throughout the country (Te Whāriki, 2017). The new services for children and families available are very diverse. They provide a wide range of ownership and governance structures as well as a range of operating models and philosophies (Te Whāriki, 2017). These structures have emerged over time in response to changing social context, parental values, employment patterns, and educational aims. The services include community-based nurseries/ kindergartens that are staffed by qualified teachers, as well as having play centres that are exclusively parent-led. This vision by countries government as remaining and to continually stay important for their country’s education for future generations (Te Whāriki, 2017). The inclusive curriculum that these services follow are encompasses ethnicity and gender, diversity of ability and learning needs, family values and structure, socio economic status and religion. This introduced as a promise that all children will be encouraged to learn with and alongside other by engaging in environments and experiences that have meaning to them. This makes sure that the services are constantly responding to the interests, abilities, the strengths, and the needs of each child and provides them with the additional support they may needs; whether it may be behaviour, learning, development, or communications.  Bronfenbrenner (2005) agrees with this belief of the child centred learning style as they believes that they best method for a child to reach their full potentional is by focusing primarily on the child and how the education, family, home life and the community can have a big impact on their learning development.  Vygotsky (1978) also believed that young children learned better through active play, activities, and hands-on experiences. His sociocultural theory sugguested that caregivers, parents, peers, teachers and community cultures were also responsible for children developing a higher-order functions. In relevence to many theorists, recent hypothesis, according to Smith (2008) states that pretend play enhances theory of mind development. This theory of the minds ability suggests understanding, or to represent the knowledge and beliefs of others that is someone else can a different cultural or belief of knowledge from yourself.  This usually does not happen until around 4 years old (school age) when more social interaction is more frequent with all ages of children. This social interaction is important and social pretend play with class peers or siblings can be especially helpful when developing learning, as children negotiate different roles, realities and different roles that entail different behaviours. As Wales has an Flying Start programme  (Caerphilly County Council, 2014) which allows children from birth to three years old have a flying start in life by providing support for all families in that targeted area. Targeted areas tend to be deprived areas throughout Wales that aims to prvide intensive support services from young children before full-time education. The focus of this programme is to help encourage development and identifiy early needs to support that child in order to achieve the best outcome before the attend school. 

Having a curriculum through schools and nurseries helps provide a stable learning setting and also helps create a daily routine for children. Routine helps children feel safe, comfortable, and secure in the learning environment (Aha! Parenting , 2020). Young children gain an understanding of everyday procedures and learn what is to be expected of them within the routine while helps make the child’s environment more predictable (Kaplan, 2019). Dr. Laura Markham, who founded the website Aha! Parenting! (2020), also agrees that children benefit from routine as children become more trusting with their parents, caregivers, and teachers, which helps the child to become more engaged with their environment and interact with others. Dr Laura Markham also states on her site that if routines are predictable, have room for flexibility, and have appropriate transition cues will also help reduce some challenging behaviours such as hitting, biting, tantrums, kicking etc, with all ages of children (Markham, 2020).  Common daily routines such as breakfast time, activity time, playtimes and bedtimes, are proven to be powerful ways of managing behaviour and family structure which can be instrumental to children, families and schools during times of transition such as, starting school or moving classrooms (Wildenger, 2008).  A curriculum allows teachers and children to follow a schedule and plan a routine around learning. Effective routines can help reduce stress and challenging behaviour in the classroom which helps impact the classroom learning environment allowing all children to feel safe in school (Kaplan, 2019). According to Roberton (2018), believes one approach to learning through the early years’ curriculum is by making the teaching as play-based learning as much as possible. Robertons’ research (2018) shows that play-based learning can enhance children’s developmental learning outcomes and academic learning. It can also provide children with lifelong skills for future preferences. Many countries have curriculum standards, but some have also to taken on the play-based learning curriculum activities and teaching methods. For example, a review from the Early Learning and Development Standards of 37 countries worldwide conducted by UNICEF revealed that only a third of their standards are being used through play-based learning and was being integrated well throughout the school (UNICEF, 2017). In addition, as the curriculum is forever changing it has been proven by many researchers that early years children learn better through play, thus able to reach their potentional. 

The Role of play in learning through play-based or hands-on experiences is important for the child’s development. The Ministry of Education, Science, Vocational Training and Early Education (2013) says children make more sense of ideas from ‘real-life experiences’ versus being ‘telling’ a child about an experience and have also shown to be more motivated to learn more when something is exciting or interesting to them. It is importance children recognise the world through play. The United Nations Convention on the Rights of the Child (article 31) which lists the right of all children and teenagers have the right to play (Unicef, 2020). Play allows children to develop their dexterity, imagination, physical, cognitive, imagination, and emotional strength while using creative play to help develop a healthy brain (Shonkoff, 2000). Hurwitz (2002), agrees with this and states that children at a very early age play which helps them engage and interact in the world around them. Play allows children to create and explore worlds they can conqure, controlling their fears while practicing adult roles, and playing these roles with other children can open up many skills and experiences. 

In conclusion, the Donaldson report has some useful insight into what they believe will help children learn and research their full potential in the learning environment and life. However, this will not be known this curriculum will work until assessments and results are proven over a period of time. As proven by the curriculum in New Zealand (Te Whāriki) that adjusting to each individual child and culturally responisve environments ensures that children get equal opportunities to learn. Encouraging this transition and across settings and planning thoughtfully, it is believed children will begin to feel more at home when they see their own cultural, language and world values in their own learning environment. New Zealand said this is of importancy to feel welcome and able to participate in all acitivies and curriculum. 
As evidence has shown that play-based learning has proven to have effective outcomes regarding a child’s learning, development, and skills. Many theorists amd researchers such as Hurwitz (2002), The Lego Foundation (2018), and Robertson (2018) all come to the same conclusion in their reports that play is highly important for children’s development in all areas of learning, socialising and cognative development. Many frameworks , children’s learning websites, and curriculum all follow a learning play base programme to interest and grab a child’s attention in order for them to engage and learn within that programme or activity. On the other hand, Smith (2008) believe that the exact role of ‘play’ in learning is still being considered. The “play ethos” of the Foundation Phase of Wales Framework, has believed to be exaggerated by the evidence of essentail role play. Schools or teachers, may not be willing to change the curriculum they currently use due to stubborness, struggle to understand, or some other issue that may be holding them back from change. 
It is recommended that more research into varies curriculums and learning frameworks are in order to accomplish the best outcome for every child whatever their individual need may be.
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This assignment will critically evaluate methods of assessments, progress of tracking and age or stage related development models within the play-based curricula. There will also be discuss of the role of the adult, the recording and monitoring of the child’s learning, and the unique child. 
Understanding the role of an adult plays a crucial part in a child’s life. Ginsburg (2007) states that play is essential to a child’s development because it contributes to their social, physical, emotional and well-being, and cognitive development of children and youth. Not only do they have to care for the child physically by clothing, feeding, changing and providing a safe environment for that child, they also have to help provide for the child emotionally and developmentally. Adults can help build a child’s development and learning through play by applauding and supporting the play whether it’d be playing with them or providing play through toys, environment, or friends (Seriously Kids, 2019). Being an interactive and effective adult in helping children to learn and develop involves being skilful, thoughtful, and patience with a sense of fun. Most Early Years practitioners avoid using the word ‘teaching’ to decribe their work with their class as it may be percieved as a formal way of working with children or as a structured classroom with limited play (Department for children, schools and families, 2009).
Play provides the brain stimulation to help the child experiences ready to set them up for the rest of their lives. Early childhood is a crucial stage of a child’s life for their physical, emotional, intellectual, and social development of their well-being. An incrediable high proportion of learning takes place between birth to the age of six. This is a time where children are at particularly high need of quality care, play and learning experiences (British Educational Research Association, 2003). 
Child gather information about the world, social skills, awareness, and cultures through play which helps set up skills for the rest of their lives (Caro, 2012). Children who are denied opportunties for play tend to suffer serious negative effects to a child’s development, health and mental wellbeing, such as obesity, stress, or anxiety (Playful Childhoods, 2020).  Play offers an ideal opportunity for parents to engage fully with their children and see into the development their child is making. Even though the beneifits that stem from play for both parents and children, sometimes time for free play can be markly reduced for some children due to parents overworking, lack of playful envirnoment or space, or lack of resources. Too little adult support can limit learning within children, whether it would be in the classroom or at home. Although play without adult assistant can be a purposeful and imaginative time, it can also be repetitive and chaotic time which is ‘hands-on, brains-off’ time. If an adult is too directed with play or an activity, children can be deprived of the opportunities of enaging within the learning activity. However, with effective planning and organisation of time, space and activities in the daily routine, can reflect effectivly the overall combination which best supports the child’s development, learning, and well-being (Department for children, schools and families, 2009).

Practitioners that work with children need to understand how important play is for a child’s development, and must plan appropraite curriculum and activities that take into account the child’s developmental needs and skills they need to develop to become confident learners. Childrens assessment in schools maps the progress and helps process information about the child, reviewing their outcomes and progress, and then using the information to plan educational activities that are at the child’s level so the child can understand and learn from the work that is provided. This also educates the practioner about what the child knows and understands what they can and can not do (Resources for Early Learning, 2014). The practioner needs to take into account the barriers to experiential play, to involvement and learning caused by sensory, communication, physical, emotional, or learning difficulties. It needs to be recognised that children as young as 36 months (3 years old), sometimes younger, are at the early stage of their learning development. The experience that some children may have before starting school or a learning setting needs to be acknowledged and considered when assessing and considering activities (Welsh Government, 2015). Progress tracking and assessment is believed by Callanan (2017) is only to be the valuable if used in the correct and effective ways to support the child’s learning and development, identifying the child’s requiring additional needs, and feeding it into the the planning of the curriculum. Revised outcomes are expected to be met for the end of the phase assesment, at the end of year 2. These revised outcome statements develop into legal requirements by the order of the Welsh Government that came into effect in Septemeber 2017.  These additional outcome statements have been broken into 3 sections within the Foundation Phase. Outcomes, Bronze, Silver and Gold in the Foundation Phase can be used for the end on phase assessment, which was taken to effect as of 2015 (Welsh Government, 2015). This useful way of assessment and progress of tracking can be ineffective by inconsistent practice which can truly fail the reflection of the child’s developmental stage and how far they have progressed throughout the term or year. Training the older staff members, or employing full trained staff with a good understanding of child development, can carry out regular audits and check for good quality assessments, and moderating judgements which can have effective features of good practice to help tackle issues such as these (Callanan, 2017). Piaget (1945) states that teachers or child practitioners should not assume that what is measurable is valuable, therefore, evaluting children throughout the year, rather than through one form of testing, can give more of an insight to a child’s learning development. Using the Reggio Emilia method, teachers should be using a duel role in the classroom, teacher and learner. Their main role is to learn alongside children, being involved in group learning experiences as a guide and resource. Teachers must always careful track and observe the development of the child’s learning and social interaction in the classroom. This also needs to be reflected on to their own teaching, what they have learnt about lessons and their teaching (Reggio Emilia Approach, 2019).

Everyone is born to grow according to their genes, the unique structure of influences that make somebody who they are at a fundamental level. From the food we are given to eat, the opportunities and experiences that are enjoyed, to the attitudes towards parents and carers and the relationships that are formed with friends, educators, and siblings can all impact a child’s development and wellbeing (Stow, 2020). Every child is born unique and different from each other and develop differently in individual ways at varying rates. All areas of development, whether it is, physical, spiritual, social and emotional, cognitive, and linguistic are equally important with each other (Every Child Matters - Change for Children, 2007). According for the Welsh Government (2015) children must be allowed to develop at their own individual and unique pace as children develop skills at different rates from one another. Children need to be able to experience and develop their learning, through support of a parent or teacher, by following and modifying current curriculum for each child. Every child deserves the opportunity to develop at their own pace and to their unique ability. Child advocates need to consider every element that interfere with a child’s optimal development and push for change in circumstances that allow every child to reach their full potential and obtain the advantages associated with play and learning (Ginsburg, 2007). Babies and young children tend to be sociable and curious when exploring the world through play, relationships and through their senses and each child needs to be considered to experience and learning through their own unique ways, interests, communication styles, and learning styles (Every Child Matters - Change for Children, 2007). When a community is inclusive and considered valued, no child or family is left out for support or discriminated against. As younger children are considered vulnerable in a community, children need to feel safe in order to be protected to develop resilience when their wellbeing is being protected by adults of the family and community. As well-being and health is an integral part of a children’s emotional, mental, social, environmental and spiritual health, everyone must play a part in helping a child develop correctly, adapting to each child’s individual needs (Early Years Matters, 2020).  The Foundation Phase contributes to this and to the curriculum by developing a child’s understanding of the cultural identity unique to Wales and across all areas of learning through an integrated approach. Children need to learn and appreciate the different languages, objects, sounds, music, images and tastes that are integral in Wales in today’s generation and gain a sense of belonging to Wales by understanding the Welsh heritage, art, language and literature (Welsh Government, 2015). This must be aligned with individual assessments to adapt to each child’s unique development. These can help identify where a child will be in their own developmental pathway. All ways need to be considered to find the best way to support the child to strengthen their current learning and development, reflecting on guidance to plan the best lessons in order to gain skills and knowledge. The educator or practitioners should develop in many other approaches to each child’s unique learning style with whom they work with (The British Association for Early Years Education, 2012). Having a secure foundation through educators by having the opportunities to learn and develop which are planned around the needs and interests of each individual child and need to be assessed and reviewed regularly. Children develop and learn better in enabling environments, in which their experiences respond to a child’s own individual needs and build up a strong relationship between a child parent, carer and practitioners (Department for Education, 2012). 
In conclusion, critical evaluation of assessment methods and tracking of development within the foundation phase based around play. It is crucial that teachers acknowledge that each child is unique, and all development is a process which involves interaction between play, social environment, learning environment and adults (Vygotsky, 1978). Assessing a child when learning is a critical part of high-quality, foundation phase program that helps track the child’s development. When educators do an assessment, they observe a child to get information about what they may know and what they can do to be able to help adapt lessons to each child’s individual needs. The research by many observes show that this method of tracking is a benefit to each child and their development, thus, Donaldson’s independent review and change in curriculum for Wales. Welsh curriculum has demonstrated how important each child and their community or heritage is important and should be adapted into their learning (Donaldson, 2015). Encouraging each child to recognise their own unique abilities, characteristics and qualities can help build confidence in learning and allow them to share their own skills with other children (Every Child Matters, 2007). Allowing children to merge learning and play together will help build upon their own skills and learn others without realising and without the pressures of tests. This combination can help reflect on approaches that is the best benefit for the developmental stage of the children, individuals, and groups (Department for children, schools and families, 2009). Allowing play into the curriculum can help benefit a child’s development, as well as free unscheduled time for creative growth, decompression, and self-reflection to help profit the benefits of child-driven play, thus increasing a child’s development in a health way.
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(Kimberly, 2017)
“Play gives children a chance to practice what they are learning.” - Fred Rogers (1928 - 2003).
Children develop quicker in their early years and that’s why it is important to give a child the best start in life. Play is one of the main factors that can help children develop and learn about the world. It helps builds confidence and self-worth by giving a child a sense of their own abilities and because a child is having fun, children become very absorbed in what they are doing. Children who are in charge of their own play benefit the most. When children choose who to play with, what to play, and how they organise their own play, the have more fun and more experiences (Playful Childhoods Wales, 2019).  Play helps nurture imagination and gives a child a sense of adventure states Family Lives (2018). Through this, children can develop many knowledge and skills such as emotions, creativity, language, and social skills, as well as learning essential skills such a sharing, working with others, problem solving, and many more. 
 (
(Team, 2019)
)
Active play:
 Active play is essential for a child’s physical development. It helps children with their balance, gross-motor skills, co-ordination, and fine motor skills. There is a lot of research shown that children who live an active lifestyle tend to healthier and leaner, which can help with a child’s confidence and self-esteem (The Genius of Play, n.d.).   

Here are some activity to help encourage development:
· Tree Climbing – can help physical development as well as fine-motor skills.
· Dancing – can help improve balance and posture.
· Running, skipping and riding a bicycle – can help build stamina, balance, good physical fitness, co-ordination, and agility.

Social Play
Parents should make the time to play and talk to their children, especially with a first or only child as it is important to build up speech and language skills from a young age. And while brothers and sisters are natural playmates, parents can also play an active role in siblings' games (NHS, 2018). Children develop many skills when they have someone to play with. Children can develop skills such as, sharing skills, Team building skills, problem solving, self-discipline and express own feelings. Taylor (2016) and other researchers have a few tips to encourage your own children to socialise and mix with others.

 (
(Anon., 2018)
)Ideas for Children aged 2-4:
· Fancy dress and role – encourages children to start playing together using outfits, as they can act out familiar scenarios and can copy each other’s behaviour, thus, encouraging communication (The Genius of Play, 2020)
· Dancing and music - simple dance moves or rhythms as a group encourages children to dance with each other and copy each other. 
· Joint activities – activities such as Play Doh and baking can teach a child sharing skills and joint activities can reduce conflict and encourage sharing items (Taylor, 2016). 
Ideas for Children aged 4-6:
· Playsets and Puzzles – not only is setting up a group activity involving puzzles and playsets great for social skills such as sharing, it can teach children other skills such as cognitive and fine-motor skills (Myers, 2011).
· Cards and Board games – cards and board games can encourage children on working together and taking turns. It can also encourage children to play against each other in pairs and small groups to help inspire teamwork.
Ideas for Children aged 7 and up:
· Sports – sports such as swimming, football, rugby, baseball, etc. Are all helpful for development by strengthening skills such a co-ordination, team building, etc.
· Projects – older children may have more patience to concentrate on projects of learning in groups such as art projects, forming dance routines, or creating a play (Taylor, 2016).

Creative Play
Creative play can have a wide range of benefits for a child’s development. Not only does it help the child’s creative imagination, it can increase fine motor skills, develop social skills, physical skills such as co-ordination and gross motor skills, cognitive development and well-being (Families, 2018). A range of different creative activities that just about all children love participating in, from building blocks and Lego, drawing and painting, to dolls and dress-up. Anything that requires some form of creativity and imagination is creative play (ELF, 2017)!
Here are a range of activities that can help develop many skills within children:
· Blocks/ Lego/ Kinetics – numeracy skills, co-ordination, intellectual, social when in a group activity or playing with friends.
· Play Doh/ Painting/ Drawing – Social skills, fine motor skills, co-ordination and control, emotional and wellbeing skills if a child is given a task to draw their family or home life.
·  (
(Grey, 2020)
)Role play – emotional and wellbeing skills when acting out something they have heard or seen, language and communication skills (Rhino Play, 2018).


RECAPITULATIVE PLAY
Recapitulative play is a rare type of play that people don’t recognise or understand the importance of not just for the child and their heritage, but their development too. Recapitulative play allows children to explore history, their heritage, ancestry, rituals, and music or rhymes. It enables children to access play of the earlier human evolutionary stages (Play Schotland, 2020). Children natural display aspects of human evolutionary history that has been stored genetically when children play spontaneously. When children play, they are displaying events that children would have done throughout history as part of their learning to become an adult. It contributes to the explanation of why den building, fire making, and sticks transforming into weapons or tools (Kindling, 2018). 

These primitive play methods can help children develop many skills, such as:
· Den making – physical, cognitive, intellectual, imaginative, and fine motor skills.
· Fire making – communication and language, social, physical, creative, and intellectual.
· Weapon making – physical, intellectual, imaginative, fine motor skills, and cognitive skills. 


“The importance of children’s play is recognised throughout the world. The United Nations Convention on the Rights of the Child – which lists the rights of all children and teenagers – states (in Article 31) that every child has the right to play.” -  Playful Childhoods (2020)

For more sites into play, visit the recommended sites below!

· Playful Childhoods: https://www.playfulchildhoods.wales/
· Family Lives: https://www.familylives.org.uk/advice/early-years-development/learning-and-play/why-play-matters/
· NHS: https://www.nhs.uk/conditions/pregnancy-and-baby/why-play-is-important/
· Bright Horizons: https://www.brighthorizons.com/family-resources/benefits-play-child-development
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