Select a number of personal characteristics that influence children’s behaviour and demonstrate a range of practical interventions devised to promote positive behaviour in the classroom.

According to Estyn 2015-2016 Annual Report published in January 2017, many pupils in Welsh schools have a positive attitude towards their learning and behave well.  However, disruptive behaviour in the classroom is still prevalent and continues to be a frustration, not only for teachers and support staff, but for fellow classmates.  Disruptive behaviour can undermine the teacher and interfere with the effectiveness of the lesson, taking up valuable time and resources and causing tension within the classroom.

I have chosen disruptive behaviour in the classroom environment in this assignment for the above reasons as, although the problem is comparatively small when looked at in the context of the number of pupils in any classroom, disruptive behaviour has a much greater effect on every person that works and studies within that environment, not forgetting the greater impact on the child that is obviously experiencing difficulties.  I will be using a case study to illustrate some instances of such behaviour and attempt to identify the cause, discuss theory and look at successful practices and interventions.  

Disruptive behaviour can take many forms and is hard to define as each person has their own level of tolerance.  Estyn (2006, pg. 5) cites the Elton Report: Discipline in Schools (1989) when attempting to identify such behaviour in the broadest possible terms as ‘low-level disturbance, where pupils are too talkative, avoid work themselves and disrupt the work of others’.  This is described as the most common form of disruption, with far more disturbances in secondary schools than primary.  

Due to the complex nature of the subject and before exploring this in more detail, it will be useful to look at the following case study.  The pupil is aged 11 and will be referred to as child A; his placement will be referred to as school X. 

Child A started at school X in September 2017 coming from a previous placement at a special school catering for pupils identified as having social, emotional and behavioural difficulties.  He had spent some time with school X as part of his transition but had always been escorted by a member of staff.  It was noted that he appeared very quiet and reserved during these visits, tending to stay with the support staff, not paying much attention to either the other pupils, staff or the activities that were offered.  There was very little information regarding child X as the documentation had not arrived, however general information was obtained as to his preferences and interests and his level of attainment which appeared to have been impeded by his circumstances at home and by his behaviour in school, which was described as often disruptive.  

Within the first few weeks and after a settling in period, staff noticed the initial shyness had disappeared.  Child A was described as an extremely likeable character, but it was recognised that he was displaying some complex behaviour patterns.  He appeared to spend a large amount of his energy desperately trying to get people to like him.  Unfortunately, most pupils found this overwhelming and at times a little intimidating and subsequently shied away from him.  There are 14 pupils in the class all with various levels of ability and attainment and so during lesson times, the class splits into smaller groups.  Child A works in a group of 6, all with a higher level of ability.  As each day passed, the incidents of disruption increased and these included: 

· constant interruptions with silly remarks or putting his hand up to a question to answer with something equally ridiculous in order to get others to laugh 
· playing the class clown 
· grabbing the pencil or pen from the hands other pupils busy writing or colouring 
· spoiling other pupils work by scribbling on it 
· taking equipment away from other pupils 
· stealing stationary from pupil’s pencil cases
· making small, high-pitched squeaks when staff or pupils are speaking or when working quietly, emphatically denying that it is him and attempting to place the blame elsewhere 
· exaggerated and loud, dramatic emotional responses to normal requests 
· deliberately spoiling others game at break time by standing in the way or taking the ball, refusing to join in when asked.

None of the staff were phased by what appeared to be classic attention seeking behaviour, being extremely experienced and well versed in the appropriate responses to such displays.  We were aware that child A had been placed with foster parents but until the arrival of his documentation, we were not able to access any details of his circumstances, nor did we have any official record of his achievement levels.  It was however, noticed by staff, that child A appeared to be very capable of completing quite complex maths problems but that his writing skills did not match his reading level, which was also quite advanced.  On one occasion child A had completed a numeracy task far too quickly making numerous mistakes.  He was taken to sit with a TA on another table to complete the task again.  The TA commented that he had worked hard, was able to concentrate, completed the task correctly, had asked for help when needed and had generally behaved really well.  This was duly noted and was therefore decided that child A would be given more support during class time in order to help limit some of the behaviours he had been displaying and to assist in his work; child A also tended to race to complete his work before anyone else without much attention to accuracy.  However, after a week or so child A was allowed to work alongside two other pupils to assist with his social skills; he does not make friends easily.  A marked improvement was noticed immediately in both his work and his behaviour. 

Several weeks into his first term, child A’s documentation arrived.  We learnt that his father had a record of drug and alcohol dependency and had been aggressive and physically abusive towards both child A and his mother, child A had also witnessed several violent altercations between his parents. The father left the home when he was about 6 years old, having no contact since.  From that time, child A had been raised solely by his mother who stated that she found him difficult to cope with, citing frequent, violent outbursts which on one occasion, had managed to kick their puppy with such force as to kill it.  She also had a drug and alcohol dependency and regularly left child A alone in the house unsupervised, without adequate food and so was also often absent from school.  When he did go to school, staff reported the seasonal inappropriateness of his clothing and poor hygiene.  He was placed with his current foster parents two years ago and started attending the special school at that time.  Although he had a record for violent outburst at home, neither the school or his foster parents had experienced or witnessed any such incidents.  There was no formal diagnosis except to say he displayed severe emotional trauma and behavioural difficulties.  Social Services are obviously involved and child A has a key worker and regularly sees a child psychologist.

Once equipped with the knowledge of child A’s background, it would have been very easy for compassion to take over.  However, although child A’s background was extremely relevant, it was understood that in order to maintain objectivity, it was in this particular case, imperative to put that knowledge to one side for the time being and deal with the separate issue of the behaviour.  Chadwick, A&B (2012 pg. 155) describe the behaviour as ‘referring to those incidents when a child performs behaviours that are designed to gain the attention of a chosen individual.  For many children these are no longer deliberate acts but poor habits that have been reinforced over an extended period’.  They go on to say that it is a response to the difficulties arising from environmental factors and cite Dawson (1985) who identified five main factors as:

1. Developmental delay or poor training
2. Hyperactive or uninhibited behaviours
3. Anxiety, particularly in new pupils
4. Rejection by parents
5. Rejection by peers.

Although Chadwick, A&B (2012) argue that this list is over simplified, child A fits every one of these criteria and helps to give a basis of understanding the difficulties he faces.  Long, R (2007 pg. 24) states:
 
‘While each child has an inner drive to achieve his or her potential, many children face barriers that get in the way of their healthy growth and development.  Many symptoms in children that adults view as problems are, in fact, the manifestation of the child’s efforts to overcome their difficulties and have their needs met.’ 

The attention seeking behaviour is a way of overcoming feelings of insecurity, low self-esteem and self-confidence (Chadwick, A&B., 2012, pg. 155). They add that attention seeking behaviours can often be connected to their cause and so it is perhaps pertinent to add at this point that the main focus of child A’s behaviour in class has been the teacher who is in fact, male.  

Behaviours such as these are often difficult, annoying and can be very upsetting to other pupils, whose learning process is being disrupted, especially bearing in mind that school X is specifically allocated to those with severe and profound learning difficulties.  However, since the Warnock Report of 1978, schools are required to take responsibility and identify the needs of children (Chadwick A&B, 2012, pg. 5).  The Elton Report (1989) went further and forms the basis of many policies in schools, suggesting positive planning and management of behaviour.  In 2005 a review was published by the Department for Education and Skills (DfES) chaired by Sir Alan Steer setting out examples of good working practices that promote good behaviour.  It was based on a set of 6 core beliefs, but in essence that the quality of the teaching, pupil’s behaviour and wellbeing is the responsibility of the school, preventative measures are the most effective, that respect has to be given in order to be received and that children need to have a clear understanding of their rights and responsibilities (Walton, A and Goddard, G 2010, pg. 67).

Nevertheless, without the majority of the TA’s at school X being aware of such legislation, an agreed strategy was designed for child A, based on our observations, experience, empathy and a desire to help.  It had been noticed that the behaviours were less pronounced when child A was kept occupied.  As mentioned before, he has a very amiable persona and can engage in pleasant conversation.  He was assessed on his numeracy and literacy skills and was able to chat freely about likes or dislikes and taken to the library to choose his own books.  The work he has been set reflects the findings of his assessment and he appears to be enjoying working at that level, he enjoys the support he is receiving.  He spends one session a day with the class teacher.  His day has been broken down into smaller more manageable sections and at the end of each section, he is able to choose an activity.  For child A, this is mostly time out with an ipad, or following his interest in high powered cars.  He has also been entrusted to run errands between classes which he greatly enjoys.  Occasionally during a class session, he is asked to hold an answer to a sum in his head and instead of giving the solution, helps the pupil sitting next to him, which he does willingly, enjoying the position of responsibility that had been placed on him.  The emphasis is on lots of positive reinforcement for his good behaviour.  He has also discovered he not only enjoys, but is very good at cooking and spent a day making bread, proudly taking home the loaf he had produced.  He has voiced a desire to be able to access mainstream and be ‘a normal boy, just like everyone else’.  We have told him that this is a target for him and well within his capabilities.  He continues to have regular meetings with his key worker and sessions with the child psychologist who have both remarks on his progress.  Child A does still have difficult days, but it is acknowledged and he is allowed an alternative area to complete his work if he so wishes on the understanding that he must try to tone down his behaviour.  

Acknowledgement to child A that he is not a bad person and that he finds some situations difficult appears to have been a revelation to him.  We aim to build up his self-confidence and self-esteem and it should be pointed out that because we have the luxury of working with smaller groups, have a higher ratio of staff to pupils, easier access to training and resources that we are able to facilitate more the successful outcomes than our mainstream counterparts.  In a The Welsh Assembly Government (WAG) publication it sets out successful approached to behaviour management but does make the point that ‘too many teachers say that they were under prepared and ill equipped by their training to manage.  Furthermore, they had few opportunities post-qualification, to undertake training and development in effective classroom management and effective ways to respond to troubled behaviour’ (2010, pg. 3).  The publication was produced in direct response to the National Behaviour and Attendance Review report (NBAR) which recommended that ‘the WAG should prioritise and increase funding significantly for training programmes on behaviour and attendance’ (pg.10).  Since then of course, there have been massive cuts in the education budget, putting yet more pressure on teaching and support staff alike.

[bookmark: _GoBack]It could be said that in the case of child A, the background knowledge would have been an essential resource prior to him arriving in school X and that in this instance, the lack of this documentation shows cracks in the system.  But we as support staff, could also argue that we are often glad of this as without this prior knowledge, we were able to meet child A and get to know him on his own merits, without any hindrance of the past masking the potential we could see.  It is perhaps a testament to him, given all the trauma he has experienced in his short life, that he has managed to survive so well.

