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International Baccalaureate Primary Years Programme


[bookmark: _GoBack]The curriculum International Baccalaureate has a mission statement that states that they ‘aim to develop inquiring, knowledgable and caring young people’ who can go on to ‘create a better and more peaceful world through intercultural understanding and respect’. This programme is designed for students across the globe to become more ‘active, compassionate and lifelong learners who understand that other people, with their differences, can also be right’ (International Baccalaureate, 2017, p. 2). The Education for Sustainable Development and Global Citizenship (ESDGC) aims to educate young people at all stages, preparing them to understand and recognise the world in which they will embark upon throughout their lifetime. It aims to provide knowledge about ‘values and attitudes, understanding and skills which can easily be taught and practiced throughout schools (Welsh Government, 2008). This case study gives a further understanding of how the International Baccalaureate develops and promotes the key themes and principles of the Education for Sustainable Development and Global Citizenship (ESDGC). This study also looks at how Education for Sustainable Development and Global Citizenship is implemented within the classroom and how there are various individual roles across the school necessary to implement the Education for Sustainable Development and Global Citizenship into practice. 

The International Baccalaureate (IB) or also known as the International Baccalaureate Organisation (IBO) is an international educational foundation which was founded in 1968. The International Baccalaureate propose four different educational programs which are targeted at different age groups from three to 19 years old. The International Baccalaureate offer a ‘IB Primary Years Programme’, ‘IB Middle Years Programme’, ‘IB Career-related Programme’ and lastly a ‘IB Diploma Programme’. The curriculum that this case study will be focused on is the ‘IB Primary Years Programme’ which is designed for children aged from three to 12 years old (International Baccalaureate, 2017). In order for schools to teach this curriculum, schools need and must be authorised by the International Baccalaureate. 
The International Baccalaureate has made substantial results in attracting schools and getting schools to take on the curriculum. In 1971, there was an ‘estimate of 749 students’ in only seven schools which undertook the International Baccalaureate curriculum with 100% of those seven schools being private schools. Fast forward to 2016, over 1,250,000 students are involved in the International Baccalaureate and 4.538 schools across the globe are involved in the curriculum. This includes 56% of state schools and 44% private schools compared to 100% of private schools back in 1971 (International Baccalaureate, 2017, p. 2).
The International Baccalaureate aims to help schools develop ‘well-rounded students’ who can respond to challenges with an ‘open mind’, ‘optimism’ and feel ‘confident in their own identities’. It is this ability to gain confident in themselves and be able to understand the world they live in. The International Baccalaureate aspires learners to make ‘ethical decisions’, celebrate common humanity and apply what they are learning to real world situations (International Baccalaureate, 2014, p. 2). There are certain values and powerful visions that the International Baccalaureate try to achieve. The programmes aims to develop healthy relationships, ethical responsibility and personal challenge. The curriculum aims to not only develop academic success but personal success to develop learners as a whole. The understanding of global contexts and issues are always worked on in the International Baccalaureate. This is teachings of ‘understanding of languages and cultures, and explore globally sigficant ideas and issues’ (International Baccalaureate, 2014, p. 2). All of these visions and goals that the International Baccalaureate are trying to achieve present and develop a broad range of human capacities in order to improve learners capabilities and development of their intellectual and acadamic success. 

The ‘Primary Years Programme’ is a curriculum which is targeted for ‘students ages 3-12’. In 1990, the programme was initially discussed at the ‘European Council of International Schools’ (ECIS) conference which took place in Rome. It was not until 1997 that the International Baccalaureate introduced the ‘Primary Years Programme (PYP)’. The ‘Primary Years Programme’ is a curriculum which based around ‘six transdisciplinary themes’. These six themes revolved around understanding ‘who we are’, ‘where we are in place and time’, ‘how we express ourselves’, ‘how the world works’, ‘how we organise ourselves’ and lastly ‘sharing the planet’ (International Baccalaureate, 2017, p. 10). 

The theme ‘Who we are’ looks at the ‘nature of the self’ meaning the bellefs, values and health. The health factor revolves around physical, mental, social and spirtitual health; relationships between humans such as families, friends, communities and cultures. Lastly, the theme revolves around rights, responsibilies and what it means and importance of being human (International Baccalaureate, 2014, p. 2).‘Where we are in place and time’ inquires about orientation when it comes to place and time, this is in relation to ‘personal histories, homes and journeys and the explorations of mankind’. Local and global perspectives of the relationships between interconnectedness of individuals and civilizations are also explored (International Baccalaureate, 2014, p. 2).The theme that follows this is the theme of ‘How we express ourselves’, this theme looks at the ideas in which learners ‘discover and express ideas’. The understanding of how feelings, nature, culture, beliefs and values are presented. The creativity within the learners themselves are reflected on and the appriciation of the aestethic (International Baccalaureate, 2014, p. 2). The fourth theme ‘How the world works’ looks at the ‘natural world and its laws’. The interaction between the natural world so this relates to physical and biological interactions. This theme also looks at human societies; the understanding of scientific principles and the effect that scientific advances have had on society as well as the technological advances on the environent (International Baccalaureate, 2014, p. 2).‘How we organise ourselves’ inquires about the ‘interconnectedness of human-made systems and communities’. This theme aims to look at the structures of organisations along with the functions of the organisations. The economic activities and the impact it has on humankind and the environment (International Baccalaureate, 2014, p. 3). Lastly, the final theme ‘Sharing the planet’ focuses on the rights and responsibilities of sharing reseaources with other people and other living things. This theme looks at the relationship between communities and massively focuses on ‘access to equal opportunities’. The subject of ‘peace and conflict resolution’ is emphasised in this theme (International Baccalaureate, 2014, p. 3).
The Primary Years Programme is taught, assessed and monitored similarly to the national curriculum. The core topics are taught throughout the day in blocks with regular formative and summative assessments which allows the teacher to collect all the evidence to assess what level a learner is working at as well as what the procedure should be following to allow learners to progress. In the classroom, majority of learning is taught through practical application rather than learning just content. This method of teaching is very much focused on skills and ‘develop understanding in a practical and meaningful way’ (Fulton & Colledge, 2017). Students are assessed prior to start of units in the Primary Years Programme to obtain further knowledge, understanding and skills. This is done to inform teachers how to plan and differentiate teaching dedicated to students. Teachers in each unit will conduct formative assessment which include providing feedback, improve and refine their learning. Summative assessments are conducted at the end of the units so learners can show what they have learned throughout the unit. In a Primary Years Programme schools, students are very much involved when it comes to the assessment, students are always setting their own goals and regularly self-assess. Students are always provided with success criteria in achieving their goals in which they work with their teachers to develop and achieve, In the final year for Primary Years Programme students, ‘Exhibition’ is conducted. This is a project done by final year students that looks at what they have learned in the Primary Years Programme experience. They are expected to factor in five essential elements of the programme which are knowledge, concepts, skills, attitudes and action. The aim of the project is providing a ‘holistic picture’ of what the learner has grown to become (Fulton & Colledge, 2017). In this project, learners have to conduct an in depth look into real life issues and problems. Students are expected to collectively use all the elements they have learned at the school and portray it in way that can be shared with the whole school community. It is a unique way to the learners’ engagement with the Primary Years Programme and exhibit the ‘learner profile’ that the International Baccalaureate aims to achieve. It is also an incredible opportunity to celebrate learners’ transition to further education and the real world.
The Education for Sustainable Development and Global Citizenship (ESDGC) aim to educate young learners of all ages, preparing them to understand and recognise the world in which they will embark upon throughout their lifetime. It aims to provide knowedge about ‘values and attitudes, understanding and skills which can easily be taught and practiced throughout schools (Welsh Government, 2008). Similarly to the PYP, the curriculum and ESDGC aim to develop learners for experiences that that will have in their lifetime. It further seeks recognition for young people by making links between people and the environment, giving them the ability to understand unjust and unequal behaviour and to address and overcome such issues by way of which the Education for Sustainable Development and Global Citizenship encourages through the development of thinking skills. Learners will have the ability to not only gain skills and explore issues but also have the ability to make connections with the ‘big picture’ of the wider world,’ which will provide them with security and hope for their future (Welsh Government, 2008). For schools, the Education for Sustainable Development and Global Citizenship intends to effectively be ‘embedded across the curriculum and infused throughout the life of the school,’ becoming part of the ethos and organisation of the school (Welsh Government, 2008). It will require coordination across the entire school which will be taught and something which ESTYN will inspect. Additionally, Education for Sustainable Development and Global Citizenship for teachers is about preparing learners for their future through certain challenges and helping them develop and recognise the ‘complex and interrelated nature of the world’ (Welsh Government, 2008). Teachers will help build skills so learners can think critically and clearly to make informed decisions. It is important to understand what Education for Sustainable Development and Global Citizenship is not. In simple terms, it is not a series of discrete concepts or topics, nor is it a separate subject confined to the classroom. It is not about conveying a set of answers to learners neither is it not the responsibility of only one teacher in the entirety of the school to implement the Education for Sustainable Development and Global Citizenship.
 
Furthermore, Education for Sustainable Development and Global Citizenship looks at 5 common areas. These include commitment and leadership, learning and teaching, school management, partnerships and community and research and monitoring. With regards to commitment and leadership, the Education for Sustainable Development and Global Citizenship will ‘help headteachers manage change and create positive ethos’ (Welsh Government, 2008). It is vital leaders form a clear and realistic vision to be communicated to everyone involved in the school and for such leadership teams to work collaboratively to identify how Education for Sustainable Development and Global Citizenship will fit into their school. For newly qualified teachers, the Education for Sustainable Development and Global Citizenship will have been encountered through their training. Such knowledge should be ‘recognised and shared throughout the school and further developed through their induction programme’ (Welsh Government, 2008). Education for Sustainable Development and Global Citizenship believes that schools should involve everyone in a school to receive the appropriate training to fully understand the concept of the Education for Sustainable Development and Global Citizenship and know their roles (Welsh Government, 2008). For learning and teaching the Education for Sustainable Development and Global Citizenship looks at the skills and values of many subjects in the curriculum. For school management, the Education for Sustainable Development and Global Citizenship is successful when the school recognises its connections to the community, locally and globally as well as showing commitment to sustainable practices. Partnerships and community is an important area as the ESDGC connects with communities and organisations which can offer support for the Education for Sustainable Development and Global Citizenship. Finally, research and monitoring are essential as it is important to identify the ‘connections between different activities across the school, thus reflecting the interdependent nature of ESDGC.’ (Welsh Government, 2008)

There are seven key themes of the Education for Sustainable Development and Global Citizenship, these themes are used widely across the nation  by many teachers. The themes of the Education for Sustainable Development and Global Citizenship allow learners to understand and learn about a range of issues to grow and be prepared for issues relating to the outside world. These themes are ‘choices and decisions, consumptions and waste, health, identity and culture, climate change, wealth and poverty and the natural environement’ (T2 Group, 2010). ‘Choices and decisions’ look at the ability of learners being able to participate in decision making and presenting their own points of view. Expressing their views and other peoples views and choices as well as being a participant to civil society. ‘Consumption and waste’ aims to teach about renewable and non renewable resources, learning about sustainable materials and the waste hierachy. This theme aims to teach about the quality of life and resolving conflicts. ‘Health’ looks at the care for one another and understanding of human life. This theme also looks at different relationships including family and proffessional relationships. ‘Identity and culture’ helps learners understand different cultures and values. Recognising discrimination and understanding people of different values are widely looked at under this theme. The theme ‘climate change’ teaches about topics such as global warming and the greenhouse effect. It also teaches about how individual or collective roles that people may have that could impact on generations of the future. ‘Wealth and poverty’ aims to look at the gap between rich and poor as well as the global issues regarding quality of life. This themes teaches about impacts of poverty and learning about values of good, services and relationships. Lastly, ‘the natural environment’ teaches learners about endangered species and restoration of habitats. The role of the natural environment and conflicts including humans activity regarding the natural environment.  

The Education for Sustainable Development and Global Citizenship learning and teaching methods are implemented in schools by conducting and partaking in activities which has the element of understanding and learning about each theme. There are many activities for each theme that will be talked about such as the theme ‘wealth and poverty’ is conducted by pupils taking part in activities such as reading and learning about refugees and migrant workers. The class can read and discuss stories about fairness and unfairness, learn about where our shopping comes from and the stories behind products. ‘Identity and culture’ is looked at by learning about different celebrations like Eid, Diwali, Christmas and Hanukkah. The idea of learning about different music, art and games from different cultures. The theme ‘choices and decisions’ allows activities such as playing trust games, questioning and problem solving. Role playing and decision making exercises are taken place as well as learning and studying slavery. This theme also looks at exploring right and responsibilities, the Rights of the Child and learning about the Earth Charter. ‘Health’ is looked at in the classrooms by partaking in activites such as learning about growing fruits and vegetables, by the school taking trips to an organic farm and learning about caring for themselves and others (Welsh Government, 2008). The theme ‘Climate change’ involves schools teaching pupils about stories and photos of children living in different climates. Each classroom conveying their own tests and results on experimenting and measuring weather as well as studying sun and light. ‘Consumption and waste’ is taught by pupils learning about different packages and learning about rubbish produced. School activies such as learning about where clothing comes from and other items. This theme also aims to compare lifestyles from different countries and learn about recycling. The last theme ‘Natural environment’ is taught by schools taking trips to local woodlands or visiting any natural areas. This theme aims to teach about wildlife around the world and learn through a variety of stories of wildlife (Welsh Government, 2008).

There are four main goals that the IB Primary Years Programme aims to achieve, these are addressing the academic, social and emotional well being of students. Secondly, the encouragement of students to develop independance and responsibility for their own learning. Thirdly, is the efforts to allow learners to gain understandings of the world they live in and to be able to feel comfortable within it. Lastly, the International Baccalaureate helps ‘establish personal values as a foundation upon which international mindedness will develop and flourish’ 

In the Primary Years Programme (PYP), the subject focus are on Language, Mathematics, Science, Social Studies, Arts and Personal, Social and Physical Education. (International Baccalaureate, 2014, p. 3). All of the six themes are implemented into each subject topic, this is done by the ‘approaches to teaching, attitudes, approaches to learning and the concepts’ (International Baccalaureate, 2014, p. 3). Every year, one theme is addressed by the learners so over the six years, all the theme would have been attended to and understood. For the children ages three to five, they would engage in four of those themes each year. This is done is it is important to build the foundation of the mind for young learners so they can be prepare for a further in depth understanding of the world they live in in later years during their Primary Years Programme similarly to the themes of the Education for Sustainable Development and Global Citizenship (International Baccalaureate, 2014, p. 3).
To conclude, the Education for Sustainable Development and Global Citizenship is implemented into the IB Primary Years Programme by have similar themes and goals which are put into practice to develop these skills. The International Baccalaureate and the ESDGC both have similar philosophies to enhance learners to help and create a ‘more peaceful world’ which is the most important aspect in this study and any learners future. The International Baccalaureate has a set of ‘Learning Attributes’ or ‘Learner Profile’ that they produced that they believe is effective for 21st century working world. The ‘Learner Profile’ for Primary Years Programme inspires learners to be ‘inquirers, knowledgeable, thinkers, communicators, principled, open-minded, caring risk-takers, balanced, reflective’ (Fulton & Colledge, 2017). The Education for Sustainable Development and Global Citizenship have seven key themes, and The themes of the Education for Sustainable Development and Global Citizenship prepare learners to understand and prepare for the skills neccesary to deal with the issues relating to the outside world. The style of teaching and main approach to teaching is to identify ‘structured and purposeful’ learning. In the IB Primary Years Programme classrooms aim to collaborate different opportunities for learners such as ‘working independently’ and working in a ‘variety of groups’. These are organised according to learners interest, ability and learning styles. The curriculum integrates IT into every programme rather than having IT as a separate subject, this is done to develop skills and enhance learning in ‘meaningful contexts’ (Fulton & Colledge, 2017). Brendon Fulton states how the Primary Years Programme is ‘overwhelmingly skills based, set to deliver understanding and practical application ability over knowledge’. Whereas the Education for Sustainable Development and Global Citizenship learning angles comes from teachers, students all playing a role in aligning their skills by conducting in activities that have an educational advantages which teaches learners about thinking critically, learn to problem solve, communicate and work as a team as these skills empower learners to succeed in the outside world (Fulton & Colledge, 2017). 
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