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	Target/s
	How have you worked on this?
	An example can be found on…

	Make synthesis and critical analysis and evaluation a frequent and consistent feature of your writing.  
	I have done this by getting supporting viewpoints to back up my points. 
	Throughout the assignment.

	Ensure your references have a date attached. Many of those included here do have a date which could be located. 
	I have considered which references I use and ensured they have a date attached. 
	Throughout the assignment.


An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards.
Introduction
This research focuses on an exploratory approach regarding child wellbeing. Carrying out an exploratory case study enables there’s no pre-determined outcome. Yin (2009, p.9) supports this explaining the exploratory approach is used to formulate relevant hypotheses and propositions for deeper investigation. The aim of this research project is to identify what strategies are in place in classrooms and to identify the relationship between wellbeing strategies and pupil wellbeing. To accomplish this goal, I pursued four objectives. I aimed to collect both qualitative and quantitative data related to my inquiries, achieved through staff questionnaires and learner interviews. Secondly, I conducted class observations to assess the implementation of well-being strategies during class time. Thirdly, I delved into the school's well-being policies, then I conducted a review of pertinent literature. This area links in with my PLP, as I am extending my pedagogy by listening to the learners and working collaboratively with in-school colleagues (Welsh Government, 2019). I have carried out a case study with the research question ‘what well-being strategies are implemented in classrooms, and what are the teachers and learners’ perceptions on child wellbeing strategies used in class?’. The school is based in Vale of Glamorgan, and classes included in my case study differed as I followed a provided timetable that specified my daily presence in various classrooms. The school I attended had a strong focus on child wellbeing and this was demonstrated throughout the time I was there. The recent Estyn report of the school reinforces well-being of learners is a top priority. It outlines every staff member considers the most effective ways for students to learn and employs a variety of techniques to actively engage them in their education. Also, the report explains staff puts great effort to make the school a welcoming and contemplative space (Estyn, 2022). The supportive relationships that exist between teachers and learners demonstrate this inclusivity. Regarding the Four Purposes within the Curriculum for Wales 2022 (CFW) (Welsh Government, n.d.), Estyn (2022) clarifies that almost all learners are evolving into 'Healthy, confident individuals,' capable of confidently expressing their ability to make informed decisions about their food, exercise, and mental health.

Overview of relevant literature 
According to Cambridge Dictionary (2019), well-being strategies encompass the state of happiness and well-being attained through a purposeful and goal-driven planning approach (Cambridge Dictionary, 2023). The advantages of implementing well-being strategies in schools include providing learners with the necessary support tailored to their specific needs, aiding effective development. Vygotsky supports this through his ‘Zone of proximal development’ theory outlining the importance scaffolding has on a learner (Meyer and Turner, 2007). Stevens and Jarden (2019) also support this explaining they are in place to assist learners in learning and growing as an individual. The limitations of wellbeing strategies in class are not all teachers may feel fully confident in supporting certain learner’s behavioural needs, due to a lack of experience in a setting. Friedman-Krauss et al. (2013) supports this outlining some teachers feel they haven’t received sufficient training on how to deal with certain behaviours, and more training needs to be provided in these instances. 

Prioritizing learners' well-being is essential for their holistic development. Implementing well-being strategies in schools is crucial to fostering a positive and supportive environment. Young, Michael and Citro (2018, p.127) supports this explaining that ensuring there are measures in place to foster a secure and sheltered atmosphere creates an environment where learners feel they can effectively engage in learning. A key element of promoting well-being involves addressing the social and emotional dimension, where schools can adopt strategies to develop crucial life skills like resilience and self-awareness. Strategies from my data suggest ‘ELSA’ and ‘Thrive’ can support these areas. Furthermore, the 'Worry Monster' strategy was extensively employed throughout the school, especially in the younger year groups, to address the emotional aspect of well-being. Some classes had worry monster pots with tokens representing different emotions. Each morning, learners placed their token in the pot corresponding to how they were feeling. I evaluated this strategy with a rating of four out of five due to its interactive and straightforward approach, allowing learners to express their feelings physically. Appendix 7 outlines a range of other strategies I observed which support child well-being, alongside my analysis of the effectiveness of each approach.  

The staff perceptions on well-being strategies implemented at this setting has been briefly outlined in their ‘Behaviour & Relationship’ policy. Pendoylan C/W Primary School (2018) state all staff members feel confident in implementing well-being strategies in their classrooms which corresponds to the data I received back from the staff, as they have all received training such as ‘trauma informed staff’, ‘PACE’, and taken well-being courses. These training programmes influence a pedagogical approach being implemented as it links in with Donaldson’s twelve pedagogical principles such as supporting the learners social and emotional development, and developing positive relationships (Impact Wales, 2022). It also corresponds with implementing a repertoire of teaching approaches and adapting them to meet the needs of each individual learner (Impact Wales, 2022). 

The most significant well-being strategy I observed was ‘Flourish’ and there are a lot of positive learner perceptions too. For example, Proton Foundation (n.d.) states learners said it has helped them build their confidence, have a positive mindset, and improve their self-esteem. Similarly, Proton Foundation (n.d.) explain staff perceptions are they enjoy teaching the sessions within the programme because they are fun, engaging lessons that provide a more detailed and organized perspective on well-being, with immediate, observable results. The limitations of the programme are costings, the initial set up cost is £3000 per school (Proton Foundation, n.d.) and depending on school budget this can cause implications. The yearly license covers training for up to three staff members and provides a toolkit with all the necessary resources for the project. It includes a branded resource for 40 students (Proton Foundation, n.d.). Limiting the project to forty learners hinders its implementation on a broader scale. Additionally, having only three staff members trained means the programme can only be conducted based on their availability, scheduled around their existing commitments. One of the sessions I observed is later discussed in the data analysis section of the assignment. Aligned with the CFW 2022, this study correlates with the statements of what matters '2.2: Health and well-being' (Welsh Government, 2021), and in connection with the four purposes, it aligns with 'Ambitious capable learners' (Welsh Government, 2022).

Explanation of case study 
A case study is a research approach that entails empirically studying a specific current phenomenon within its real-world context using various sources of evidence (Robson, 1993). The benefits of using a case study are primary and secondary data can be collected relatively easily from a wide range of sources to make conclusions. Hamilton and Corbett-Whittier (2012, p.11) agrees explaining utilizing multiple data collection tools or perspectives strengthens the validity of conclusions by triangulating the data. During my study, having a range of perspectives has helped me when I’ve needed to analyse the data and make conclusions. Also, case studies can be used as a good reflection tool because of the wide range of data collected, different sources of evidence can be evaluated. Kara (2022) supports this explaining case studies can be applicable to practical research, like assessment and evaluation. Being reflective is beneficial for this case study as it helps me enhance my professional standards, connecting to my PLP, later elaborated in the conclusion. The limitations of an individual case study are it can be difficult to gather conclusions as there may not be enough evidence to compare. Ellis, Morgan, and Reid (2013, p.124) supports this explaining the inability to generalize findings based on a single case study. Prior to arriving to the school, I emailed the deputy head, and I got told to send my consent forms to her and she would distribute them to the year two class teacher as this was my base class. However, the deputy created a timetable for me to outline where I’d be during the week in different classes observing. Therefore, in regards sampling the types of learners, this wasn’t an option for me as I could only interview year two learners who returned signed consent forms. However, I conducted observations across various year groups, allowing me to collect substantial data as a non-participant observer (see Appendix 7). Observing across various year groups in the school was valuable as it provided insights into the implementation of wellbeing strategies for different age groups and varied approaches employed by different staff members. O'Leary (2013, p.5) explains his 'Foucauldian perspectives on education' theory corresponds with the effectiveness of classroom observations. This theory delves into power dynamics on psychological and emotional well-being of individuals in educational settings. O’Leary (2013, p.5) highlights well-being-focused observations should be mindful of potential power dynamics at play, aiming to foster an environment that supports well-being of all participants. 

Research methods 
Recognizing researcher positionality is important in research because it acknowledges researchers bringing their own background, beliefs, and experiences, shaping the research process. This awareness is crucial for transparency, addressing biases, and ensuring valid and reliable research. It helps understand how the researcher's perspective influences data collection, interpretation, and overall research narrative. Reyes, Haines, and Clark/Keefe (2021) clarifies positionality is crucial for understanding power dynamics in education and promoting transformative learning.

To collect my data, I chose a mixed-method approach because it’s easier to gather both qualitative and quantitative data. Creswell and Clark (2011) highlight a mixed method approach analyses both research methods to understand a research problem. This approach also links in with triangulation in research. According to Flick (2018) triangulation is a process of using several techniques or sources of data in qualitative and quantitative research to create a thorough understanding of a phenomenon. I implemented this by collecting qualitative and quantitative data which involved using questionnaires and interview style questions, with open ended and closed style questions. The benefits of using open and closed ended questions was it provides a comprehensive and balanced approach with qualitative and quantitative responses which enriches a deeper understanding for the researcher. Ayer (1982) suggests a pragmatic approach where he believes using a mix of open and closed ended questions can provide data with practical insights. The staff answered the questionnaire that was sent out via Microsoft forms, and the interview style questions were answered by learners. I only received five consent forms back therefore, only five interviews were conducted (Appendix 5). In this instance I wanted to learn about the learner’s perceptions about wellbeing strategies used in class. When conducting the interviews, ensuring participants understand they have a right to withdraw as part of the GDPR law is essential (Welsh Government, 2018). The advantages of conducting interviews with the learners can enhance the depth and specificity of insights into well-being strategies, facilitating more targeted and effective approaches to supporting pupils' mental health and overall well-being in school settings. I discovered hidden issues, for instance, learners freely shared insights on well-being strategies not immediately noticed by practitioners. Additionally, involving learners in discussions about well-being empowers them, fostering a sense of agency and engagement in their own mental health. This participation can contribute to more student-centred and inclusive approaches. Smyth (2013) supports these factors by outlining Roger’s person-centred approach highlighting the importance of understanding individuals from their own perspective. Conducting interviews aligns with this approach, it allows learners to express their subjective experiences and well-being needs. Levine and Munsch (2013) supports this through Bronfenbrenner’s ‘Ecological systems theory’ Interviews with learners can reveal insights into the microsystem (immediate environment) and how it impacts their well-being, providing a closer look into learner's context. Conducting interviews with Year 2 learners, aged 6-7, introduces several inherent limitations. These learners may face challenges in articulating their thoughts due to developing communication skills and limited vocabulary. Cognitive development at this age may hinder their ability to engage with abstract concepts, potentially resulting in responses influenced by concrete experiences. Short attention spans may pose difficulties in sustaining focus throughout the interview, impacting the depth and quality of information obtained. Furthermore, learners might exhibit a tendency towards providing socially desirable answers, influenced by a desire to impress the interviewer. Literal interpretations of questions, emotional sensitivity, and susceptibility to parental influence further contribute to the complexity of gathering accurate and comprehensive data from Year 2 learners. Ponizovsky-Bergelson et al. (2019) supports this explaining children often reply to inquiries from adults in a manner they believe is expected, regardless of opinion. Their inclination is to satisfy adults by providing what they perceive as the "correct" responses (Ponizovsky-Bergelson et al., 2019). 

Opting for staff questionnaires seemed practical as a fellow PTE participant, considering the busy nature of a school day. I recognized scheduling interviews with specific staff members I had considered would be a challenging endeavour. Therefore, I chose to develop a questionnaire using Microsoft Forms, this approach allowed staff members to complete it at their own convenience. This method seemed effective for obtaining both quantitative and qualitative data in a straightforward and accessible format. Distributing a questionnaire to school staff offers various advantages. It allows for efficient data collection from a wider sample of staff members, providing a more representative view of the overall well-being landscape within the school. The anonymity provided by a questionnaire might encourage staff to express their thoughts more openly, fostering a diversity of responses. Moreover, a questionnaire is a time-effective method, accommodating busy schedules of school staff who may find it challenging to participate in lengthy interviews. The standardized format of a questionnaire facilitates quantitative analysis, enabling researchers to identify trends and patterns systematically. Mohanna (2011) supports these factors explaining that utilizing a questionnaire amongst school staff enhances scalability, efficiency, and likelihood of obtaining candid responses. However, respondents might feel constrained by pre-determined options and struggle to express nuanced opinions. Additionally, there’s a risk of low response rates, as some participants may find questionnaires time-consuming. Menter et al. (2011) supports this explaining the likelihood of obtaining limited responses is a concern in a lot of research projects especially school-based studies. I experienced this when sending my questionnaire to staff members across the school, but only received five responses. I believe the limitations with conducting my research project and distributing questionnaires during this month, schools get busy with Christmas and concert preparations, affecting the response rate to my questionnaire due to staff having multiple priorities. Also, the lack of immediate clarification during data collection could lead to misinterpretation of questions, impacting the accuracy of responses. Within the questionnaire I included a range of open and closed ended questions alongside a Linkert scale to gather a range of data. Using a Likert scale in a questionnaire has several benefits. It provides a clear and consistent way for respondents to answer questions as the scale's ordered categories, typically range from "strongly disagree" to "strongly agree," which allows for understanding the relative strength of responses, making it easy to analyse data quantitatively. Its simplicity and versatility make it a valuable tool in survey research, ensuring reliable and comparable results while allowing for nuanced responses. Overall, the Likert scale proves to be a valuable tool in survey research, enhancing the reliability, comparability, and analytical depth of collected data by enhancing the efficiency and reliability of questionnaire-based research. Wilson (2009) supports this by explaining Albert Bandura's ‘Social Cognitive Theory’ emphasizes the measurement of self-efficacy and attitudes, aligning with Likert scales' utility in gauging individual perceptions. While Likert scales offer advantages in their structured format and ease of analysis, they have limitations. Respondents might struggle to express nuanced feelings, leading to response distortion. Likert scales oversimplify complex attitudes and can be prone to cultural bias. Additionally, there's a risk of respondents agreeing without careful consideration. Qualitative research advocates, including Weber and Geertz supports this explaining they prefer more in-depth methods over Likert scales' structured approach, arguing they may not capture the depth of human experiences (Fiske, Gilbert, and Lindzey, 2010). Despite these limitations, Likert scales remain useful for certain research, but researchers should be aware of potential drawbacks. 

Finally, I incorporated the use of observation in this research project because it’s flexible and versatile method, allowing researchers to study various aspects, such as classroom dynamics or the implementation of well-being initiatives. Overall, observation offers a rich and authentic understanding of the school environment. Boehm and Weinberg (1997) support this explaining they can be employed to acquire a thorough understanding of various facets of social and learning behaviour in an adaptable approach. The limitations of observation are the presence of an observer might change how people behave, known as the "observer effect." Boehm and Weinberg (1997b) support this explaining a new person in the classroom can alter the behaviours of the learners as the learners want to impress. Different observers may interpret behaviours differently, introducing bias. Boehm and Weinberg (1997b) support this explaining we all have our own assumptions, and this is where personal bias can alter the data we collect. Observations demand time and resources and may not capture aspects like individual thoughts or emotions. 

By integrating these methods and gathering data, I've triangulated the information to consolidate conclusive findings that address my research question. The upcoming section will delve into the discussion of these results. The drawbacks of triangulation are the use of different methods, and their formats may confuse the researcher making the data less valid, it could also contradict the data making it difficult to analyse. Scribbr (n.d.) supports this outlining findings might be variable or conflicting as they’re taken from different perspectives. Contradicting this, the benefits of triangulation are researchers can corelate and contrast the findings to make valid conclusions. Flick (2018b) supports this stating triangulation can aid in forming generalizations when addressing the research inquiry. 

Data Presentation and Analysis Method(s) 
Zawacki-Richter et al. (2019, p.58) explains Methodological literature is like a guidebook for researchers using questionnaires, interviews, and observations. It helps researchers create surveys, ask good interview questions, and conduct effective observations. This literature covers important aspects like avoiding biases and ensuring reliable data collection methods. Researchers refer to methodological literature to make sure they're doing things correctly and obtaining dependable results. As previously stated, I used a Microsoft forms platform to collect responses from my staff questionnaire. From this I analysed the data responses in a word document both qualitatively and quantitively using graphs, pie charts and direct quotes (Appendix 4). The drawbacks of presenting the data like this could be it causes misconceptions because it depends on what the viewers ability is like to accurately perceive proportions and trends. Martyn (2014) agrees explaining pie charts are limited to representing a single set of data which can be misinterpreted if the understanding isn’t present. The benefits to using graphs and pie charts is it acts as a visual aid to clearly represent the data collected in an accessible way. Thomas (2013) supports this by stating the use of pie charts and graphs in presenting questionnaire data enhances clarity, accessibility, and the overall impact of research communication. Similarly, I utilized pie charts and graphs to analyse the feedback from learners for the same purposes. During my study, the use of triangulating my data helped me to minimise being bias in my analysis as it ensured accuracy to double checking my results, by having more than one perspective and using more than one method. Knips et al. (2022a, p.25) supports this explaining incorporating external partners, communities of practice, and diverse perspectives contributes to a more impartial viewpoint. Also, I attended the school being open minded without any preconceptions to ensure my personal bias opinions didn’t influence any data. Knips et al. (2022b, p.36) supports this outlining unconscious reliance on personal beliefs during data collection is crucial to prevent biased results.

Ethical considerations 
Ethics is linked to a collective rather than an individual, constituting a set of guidelines typically embraced within a workplace to guide professional conduct. Instances of individuals or workplaces acting unprofessionally or unethically are frequently heard of (Ellis, Morgan, and Reid, 2013b, p.52). Prior to conducting my research in school, I considered what ethical considerations there may be, as ‘being ethical’ is one of the four research dispositions. I did this by completing an ethics form (Appendix 1) outlining what my study will entail, who and what will be involved and how I will receive consent. I outlined how the data collected would be kept confidential and anonymous as part of BERA guidelines. To secure consent, I distributed a letter to the parents/carers of Year 2 learners. Those who granted permission for their child to participate, I obtained assent directly from the learners. I provided the option to participate, assuring they could choose to leave at any time. BERA (2019a) supports this saying researchers should do everything they can to ensure that all potential participants understand, what is involved in a study. Participants must be informed about why their involvement is necessary, the tasks they'll be assigned, the handling of the information they provide, its usage including who its reported to (BERA, 2019a). When conducting the interviews, I ensured to schedule them at appropriate times throughout the day, avoiding lunch and break times when learners engage in free activities. I considered the children's rights in accordance with UNCRC Article 31, which emphasizes the children’s right to engage in play (Save the Children, 2022). I have anonymised the school because it is fundamental ethical practice that protects the school's privacy, maintains the integrity of the research, and fosters a trustworthy environment for participants. BERA (2019b) supports the privacy of institutions because it aligns with ethical principles, builds trust, and prevents potential harm. Giving institutions confidentiality and anonymity protects them from negative consequences and ensures compliance with ethical guidelines and laws (BERA, 2019b).

Analysis of results 
Results from this case study indicated there’s lots of well-being strategies implemented in the school. Staff perceptions on wellbeing methods indicated they were fully aware of how to support learners in class, although majority agreed additional well-being training could be provided. Furthermore, the staff data highlighted the school has a strong inclusive approach and that collaboration with parents was paramount. 

The views of staff and learners contradicted each other regarding the use of circle time. Staff stated it was employed to foster open communication regularly, while learners expressed a desire for more circle time. This disparity in perception might stem from differences in year groups, as I specifically interviewed year two learners and received responses from reception, year one, two and six teachers. The learners conveyed that having more circle time in class would be beneficial for discussing feelings and listening to one another. Johnston and Nahmad-Williams (2014, p.164) supports circle time influences learners’ social cues such as, speaking and listening to one another in a structured way. Moving forward, I’ll consider narrowing down my research by targeting a specific year group to evaluate whether the staff and learner’s perceptions correspond.

The learners showed a lack of awareness about the meaning of well-being. However, they demonstrated some understanding of why it's essential, citing examples like check-ins such as "helper heddiw 'sut wyt ti?'" to check in with peers, and understanding ways to comfort them. Learners feedback also indicated they’d like instructions to be explained at a slower rate and welcome more one-to-one support when unsure about a task. Genevieve Von Lob (2018, p.99) supports that following the delivery of instructions, waiting for a few seconds enables the learners to process the information. Another simple wellbeing tool I observed involved teachers using verbal praise and recognition towards the learners. This had a positive effect on the learners, and occasionally motivated them to engage more actively following the acknowledgment. Gael Lindenfield (2001a, p.93) supports this explaining by consistently employing gentle expressions, a soft tone, and warm smiles can significantly influence learners when consistently reinforced.

From this study, the most effective wellbeing tool I identified was the ‘Flourish’ programme which I observed in year five and six. This had a strong emphasis on child wellbeing and building the learners self-esteem and confidence. The programme involved eight sessions, I observed session three of eight which taught the learners briefly about how the brain works and how the power of our thoughts influences the way we behave. Mosley (2023, p.109) supports the importance of learners being aware of how their brain works explaining we have a ‘upstairs and downstairs brain’ which both have different roles. The upstairs is the domain where rational thinking occurs, aiding in organizing thoughts, facilitating communication through language, making decisions, and facilitating the learning process (Mosley, 2023, p.109). In comparison to the downstairs which acts as the alert system for potential threats, triggering our fight-flight response and serving as the residence of our feelings and emotions (Mosley, 2023, p.109). Educating learners about these two aspects helps them understand why they act in a certain way at times. To enhance self-esteem, each learner possesses their own 'Flourish' lanyard. At the beginning of each session, their initial task is to write a positive message for a peer, which is then placed in that person's lanyard. By the end of the eight sessions, each child accumulates a collection of positive messages from every class member. UK and Cowley (2021, p.86) supports this is a good self-esteem tool because It's crucial for children to have ample chances to collaborate with peers beyond their immediate circle of friends. This enables them to develop highly effective social skills and exchange positive feedback from one another. Another self-esteem exercise involved learners writing three positive aspects about themselves on a post-it note. They then collectively read these affirmations aloud, gradually increasing their volume to reinforce belief in what they wrote. Gael Lindenfield (2001b, p.113) supports this because encouraging learners to regularly employ positive self-affirmations aids in boosting their confidence and replacing persistent negative thoughts. To conclude, the learners collaborated in four groups to undertake diverse activities like solving a Rubik's Cube, constructing a domino tower, assembling a jigsaw puzzle, and practicing juggling. These activities fostered teamwork and problem-solving skills among the learners, all of which contribute to child well-being. Waterhouse (2020, p.282) supports this explaining learners could generate fresh ideas and exchange effective practices. In terms of effectiveness, I gave this programme a rating of five out of five. It promotes a positive mindset among learners and positively challenges them, placing a strong emphasis on well-being. Additionally, I believe it has a favourable impact on the school, showcasing a commitment to undergo extra training and provisions to comprehensively support child well-being.

Conclusion 
To conclude, the case study uncovered the implementation of various well-being strategies, emphasizing the staff's commitment to prioritizing well-being in their school. Additionally, I discovered that learners are partially aware of these strategies but need further understanding of how staff members support their holistic needs. I aim to participate in training for the 'Flourish' program and integrate its sessions into my forthcoming endeavours. From my personal perspective, I regard it as the most meticulously organized well-being strategy with the most effectiveness. I used reliable methods to collect my data. Although, In the future I aim to conduct staff interviews for more comprehensive responses. To enhance interactions with learners, I'll explore the possibility of spending more time to build trust, acknowledging my unfamiliarity might have influenced their responses. Additionally, I intend to revisit the observation notes table, it proved instrumental in capturing valuable insights into the implemented strategies and their individual effectiveness.

The QTS standards, as outlined by the Welsh Government (2019), encompass five areas, some of which I believe I've addressed in distinct ways. Collaborative skills are demonstrated through working with both staff and students to appreciate diverse perspectives. The study's complexity, involving multiple choices and factors, has fostered innovation. I've developed innovative methods and showcased reflective practice by assessing the success of various approaches. Taking a leadership role in designing the study and formulating participant questions has contributed to my leadership development. Overall, I sense that I am approaching my goal of becoming a proficient practitioner with a profound knowledge base and readiness for future practice.
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