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Section 1
A catalytic leader initiates a spark of innovation, prompting action to be taken where it usually would not.  Their goal is to enable their team to be more efficient and progress faster (Noramon, no date).  Attaway (2022), The Luke Center for Catalytic Leadership (no date) and Connor (2013) have similar views that a catalytic leader wants to see significant change within their organization.  They want to motivate and engage with others to take on leadership roles and work towards a shared goal or vision.  Furthermore, Noramon (no date) and Harris et al. (2013) suggest it is an innovative way to make changes, particularly within an established organization who run archaic practices.  This style of leadership can be successful for encouraging teamwork, promoting collaborative working and working towards a shared vision (Noramon, no date).  However, Garvey (2017) argues there are some differences between catalytic leadership and management, nevertheless it shouldn’t distract from the task.  In addition to this, Campbell-Barr and Leeson (2016) have stated trying to separate managers and catalytic leaders is an unhelpful dichotomy.  Moreover, Drucker (1967) has stated Leadership is doing the right things; Management is doing things right.
According to Siraj and Hallet (2016) catalytic leadership is paramount in raising standards of quality learning for children, and for helping to raise their educational, social and health outcomes.  Day, Gu and Sammons (2016) agree, their study shows that effective leadership can improve academic achievement through shared educational values.  Leadership is noted in the Ofsted annual report 2013-2014 as a crucial feature of a high-quality service (Government, 2014).  In contrast, Davies and Ryder (2016) argue leadership is a more complex concept encompassing a broad range of additional skills.  Davies and Ryder (2016) go on to highlight that leadership in the early years play an integral part in facilitating children’s learning and making sure they have all the skills they need to support them as they learn, grow, and build resilience (Davies and Ryder, 2016).  Furthermore, Early Years Matters (no date) point out leadership is providing direction, influence, and inspiring others.  In the early years it is about leading others, leading learning and leading innovation in ways that are both creative and practical.  However, Iram and Hallet (2016) argue that leadership or catalytic leadership within the early years is groups of practitioners collaboratively working together rather than one leader.
According to O’Sullivan (2015) managing change in the early years is a challenge, because it requires leaders to apply their knowledge and skills in order to change systems or services, whilst bringing practitioners on board.  A leader needs to be able to communicate the required change at all levels (O’Sullivan, 2015).  Similarly, Brouet (no date) and Morton (2018) have said the ability to effectively communicate is vital for developing positive relationships with staff and the children.  Furthermore, O’Sullivan (2015) have highlighted that change is certain in the early years workforce and an effective competent leader should understand how to lead change.  In addition to this, O’Sullivan (2015) suggests these leaders should know how children learn to cope with change.  Early years leaders and catalytic leaders should understand how change affects staff and how this in turn impacts the running of the setting (O’Sullivan, 2015). 
Northouse (2016) believes when practitioners move into a mindset of a leader, manager or catalytic leader, they utilise their expertise of child development.  Siraj-Blatchford and Hallet (2016) and Whalley (2011) have similar views that early years practitioners who have graduated act as catalytic leaders, changing and improving practice.  In addition to this, Hadfield (2015) point out there is a link between experience and qualifications for a catalytic leader to make a difference in the quality of a child’s care, experience, and their educational outcomes (Hadfield, 2015).  Furthermore, Grantham-Caston and DiCarlo (2021) and Hole (2016) suggest leaders are vital to any organisation and these leaders should set an example to all the employees.  The effectiveness of an organization, whether it is meeting the goals, can be determined through the engagement with all the employees.  Moreover, Talan, Bloom and Kelton (2014) have highlighted that most leaders are identified because they were knowledgeable and quality practitioners.  Cooper (2014) says that all knowledgeable and committed practitioners have the potential to be a catalytic leader, regardless of their title or position.  However, argue that some teachers in the early years avoid discussions about leadership because of misconceptions about what it entails (Cooper, 2014).  
Health Research Funding (no date) and Aubrey and Riley (2019) have similar views that children’s development is shaped by sociological factors.  Health Research Funding (no date) and Guy-Evans (2020) have similar views that Urie Bronfenbrenner’s ecological system described how everything in children’s environments affect their development and growth.  People within this system would include the early years workforce, family of the child, and the school.  Health Research Funding (no date) have highlighted that if all these people work together to create nurturing environments, the development and growth of the child will be encouraged.  If the environment is directed towards loneliness, or isolation, the development and growth of the child will be discouraged.  If all the different parts of the child’s ecological system work together it will have a positive impact on the child’s development and life, consequently promoting children’s resilience (Health Research Funding, no date; Guy-Evans, 2020).  Similarly, Waite and Ryan (2020) and Chan (2011) point out for children to manage sociological factors effectively it is important that the practitioner is responsive and compassionate.  The child will see how the practitioner behaves and will mimic their actions, consequently dealing with stressful situations appropriately.  Early intervention of adverse childhood experiences will provide opportunities for practitioners in the early years to support the child’s healing and promote their resilience (Waite and Ryan, 2020; Chan, 2011). 
Osher et al. (2020) agrees and says positive and supportive relationships between children and practitioners is paramount for children’s development.  These relationships influence and reinforce each other.  They help to establish developmental pathways that serve as the foundation for learning and help further develop the child’s resilience and genetic make-up.  Furthermore, McFarlane (no date) and Masten and Barnes (2018) have similar views that resilience is when a child has the ability to manage adversity and bounce back from life events which are difficult.  McFarlane (no date) goes on to highlight the importance of the association leaders and management have in creating a support network of caring and supporting relationships with children.  It is vital that the network includes a trusted adult who can provide reassurance, encourage perseverance, and identify the child’s strengths that could help them to overcome challenges (McFarlane, no date).
Manning-Morton (2014) Denham, Bassett and Zinsser (2012) and Turney (2013) have similar views that leaders, managers and practitioners should support relationships with the child as well as their families, a multidisciplinary approach is best when dealing with demands of sociological issues that have an impact on children’s lives.  Manning-Morton (2014) points out that if practitioners support the parents’ well-being, then the child’s well-being will improve.  Practitioners should also be aware of their own attitudes and behaviours; these are equally as important for having an impact on children’s well-being.  In addition to this, identifying a range of knowledge and skills that are essential to be an effective early years practitioner, supporting children through sociological issues that may impact on their lives (Manning-Morton, 2014).  Jennings (2014) study suggests early years leaders are instrumental in creating emotional and social learning environments for children, however, more research needs to be done on professional development, and how it supports children’s well-being (Jennings, 2014).  Furthermore, Manning-Morton (2014) and Duckworth and Yeager (2015) believe personal attributes are an important part of the equation when working with children.  Practitioners need to integrate personal responsiveness with a perspective that is professional.  Manning-Morton (2014) believe the children’s emotional well-being is dependent on the social and emotional well-being of the practitioners in the early years.  Therefore, training, and reflective discussions with leaders are vital as they can explore what is meant by well-being and how to nurture and support children through any sociological issues that may arise (Manning-Morton, 2014).
Coleman, Sharp and Handscombe (2016) Asmundson and Afifi (2020) and Boullier and Blair (2018) have similar views that there is extensive recognition that early childhood experiences have an effect on children’s development and their subsequent life chances.  Childhood experiences, both positive and negative have an impact on life, health, and opportunity.  Boullier and Blair (2018) asserts that it has been well documented since the original 1998 adverse childhood experiences (ACEs) study that there are long term poor health outcomes in people who have experienced adverse incidents in childhood.  There is more evidence showing that these adverse experiences cause poor health outcomes.  Furthermore, Romero, Robertson and Warner (2018) believe children who have been impacted by adverse childhood experiences need and want authentic relationships based on trust.  They want to feel valued and have a sense of belonging.  
Androbus (no date) and Romero, Robertson and Warner (2018) further strengthen this by saying children crave security and safety, that is why routine is important.  When they know things will happen in a specific way it makes them feel in control.  All children attending an early years setting will benefit from the trusting relationships formed, making the child feel like they belong and are valued (Romero, Robertson, and Warner, 2018).  Moreover, Akar-Vural et al. (2013) study suggests there is a link between children’s academic achievement and a sense of belonging in the early years.  Moreover, Kayama and Yamakawa (2020) study has shown that if the child does not have a sense of belonging it can result in withdrawal and social isolation.  However, Karlsudd (2021) argues that measuring children’s sense of belonging is complicated; staff should instead work on inclusive processes continually. 
Similarly, Hays-Grudo and Morris (2020) and Sabol and Pianta (2012) agree and say children need supportive relationships, along with a safe place to play and engage in stimulating environments.   Furthermore, Plummer (2010) and Hays-Grudo and Morris (2020) believe interactions with children should be mindful, considering them as unique individuals.  When practitioners listen to children, they learn more about them, this will ensure they are understood and therefore supporting their needs, and in turn improve their experience within the early years setting.  Children need routines to know what to expect and to help them feel safe.  This constancy is important for children who have experienced adversity (Hays-Grudo and Morris, 2020).  
According to Sciaraffa, Zeanah and Zeanah (2018) the early years workforce is in a unique position to identify adverse childhood experiences early.  Once identified catalytic leaders can assist in increasing mental well-being and physical health for children who have encountered an adverse childhood experience.  Sciaraffa, Zeanah and Zeanah (2018) place emphasis on healthy and safe environments which allow the child to explore, and play will promote their capacities.  Practitioners in the early years can support the child’s attributes associated with resilience, for example self-regulation and self-sufficiency.  Practitioners can provide nurturing secure relationships, which is critical for children who have encountered an adverse childhood experience, because it can provide extra support for the child in times of stress (Sciaraffa, Zeanah, and Zeeanah, 2018).  Similarly, Britto et al. (2016) agree and states more evidence suggests that early years need to provide nurturing caring relationships in order for children to achieve their full potential.



Section 2
Curran (2017) and Museum of Cambridge (no date) have stated that almost a century ago Eglantyne Jebb was horrified by the plight of children dealing with malnutrition as a result of the First World War blockade.  Eglantyne Jebb was a catalytic leader who campaigned to end the blockade and set up save the children.  This organisation has grown globally, reaching millions of children who are disadvantaged every year.  Eglantyne Jebb drafted in 1923 the declaration of children’s rights, this became the basis of the United Nations Convention of the Rights of the Child (UNCRC).  This is the first-time children’s basic rights had been enshrined in law internationally (Curran, 2017).  In 1989 the United Kingdom signed the United Nations Convention on the Rights of the Child (UNCRC) and the convention was ratified as British Law in December 1991 (Save the Children, no date; Together Scotland, no date).  Similarly, in the same year, The Children Act (1989) was brought into force.  The Children Act (1989) states that Children’s welfare is of paramount importance and the Children Act (2004) places duty on local authorities and their partners to work as a multi-disciplinary team, promoting children’s well-being. 
According to Unicef (no datea) the United Nations Convention on the Rights of the Child (UNCRC) is a complete statement of children’s rights.  It is the most widely ratified international human rights treaty in history.  The United Nations Convention on the Rights of the Child (UNCRC) has fifty-four articles that cover all aspects of a child’s life.  All the rights are linked and are all as important as each other.  The United Nations Convention on the Rights of the Child (UNCRC) also details how adults and governments must work collaboratively to ensure children can enjoy all of their rights (Unicef, no datea).  Harcourt and Haggland (2013) study have examined the rights of the child through children’s perspectives, in their everyday experiences.  Their findings suggest children recognised themselves as knowledgeable individuals on their own rights.  The children regarded their experiences of rights worth discussing and disseminating to others (Harcourt and Haggland, 2013). 
Cook et al. (2008) point out that Peter Clarke was the first children’s commissioner for Wales in 2001 until his death in 2007.  His role came into force because of Sir Ronald Waterhouse’s enquiry, where children had not been listened to when they complained about being abused, and ill-treated.  Children’s commissioner for Wales (no datea) have stated that children’s commissioners for Wales are catalytic leaders, they are there to support children and young people to find out about their rights.  They are there to advise.  The children’s commissioners should influence government and other organisations to make a difference in children’s lives.  The children’s commissioners must speak up for children to make a change, as a catalytic leader and a catalyst for change (Children’s Commissioner for Wales, no date). 
During Peter Clarke’s time as the Children’s Commissioner for Wales, Unicef (no datec) started an initiative to encourage schools to place the United Convention of the Rights of the Child (UNCRC) and the heart of its ethos and curriculum.  Unicef (no dateb) works with schools throughout the United Kingdom to help them achieve The Rights Respecting School Award.  Unicef (no dateb) supports schools to create inspiring, safe environments to learn, where children are respected, where they are able to thrive, and their talents are nurtured.  Respecting Schools Award embeds these values into the school and gives children the best chance to succeed in life (Unicef, no dateb).  Furthermore, Sebba and Robinson (2009) evaluation of the Unicef’s United Kingdom Rights Respecting Schools Award found children’s well-being and sense of belonging had improved since the rights were implemented.  In all schools there was evidence of improved engagement and relationships between the children and practitioners.  Similarly, Covell (2010) and Emerson and Lloyd (2017) suggest children are more engaged in school when they attend a school that respects children’s rights.  Covell (2010) has highlighted that when children are not engaged in school, their misbehaviour increased, and their academic success decreased.
According to Dunhill (2018) Rights Respecting Schools Award has made positive contributions to children’s experiences at school and their lives.  Dunhill (2018) Places emphasis on learning through a right based framework as then children will experience an educational approach which is rights based.  Therefore, children will be aware of their rights and become active rights thinkers (Dunhill, 2018).  Busher (2012) and Woods et al. (2019) have similar views that listening to children and respecting their views, acknowledges their rights to influence the shape of their own learning.  Moreover, Mayne and Howitt (2015) have stated that children are considered experts on their own lives. 
Keith Towler was the second Commissioner for Wales and started in 2008 until 2015.  Building on the previous predecessor’s work, Keith Towler was a catalytic leader and wanted to embed the United Nations Convention on the Rights of the Child (UNCRC) into the schools in Wales and put the rights at the top of the agenda (Evans, 2011).  During Keith Towler’s duration as Children’s Commissioner foe Wales; The Well-being of Future Generations (Wales) Act (2015) came into force.  The Welsh Government (2015b) asserts that the Well-being of Future Generations (Wales) Act (2015) focusses on improving economic, environmental, cultural and the social well-being of Wales.  The act details how public bodies must work together to improve the well-being in Wales.  In the present day and the future, Wales faces challenges.  To give children a quality life, public bodies need to think about decisions they make and how they will impact on children in the long term (Welsh Government, 2015b).  Dickens (2018) agrees and says public bodies have been working differently since the act has come into force.  Dickens (2018) states that public organisations must take into account the long-term effect of decisions they make and how this could impact the prosperity of people in Wales (Dickens, 2018).  Moreover, Owen (2021) believes the main point of the Well-being Act was to put the decision-making process at the centre for people.  However, Lord Chief Justice Lord Thomas has said the act is not specific enough and it is too general and vague in its aims and methods (Owen, 2021). 
The third Commissioner for Wales was Sally Holland.  Children’s Commissioner for Wales (no dateb) have stated that Sally Holland became the Commissioner for Wales in 2015 until 2022.  Sally Holland, another catalytic leader, wanted to help Wales become a country where rights are a reality.  Sally wanted children to have meaningful opportunities to be involved and informed citizens.  In addition to this, for services to work together to support children with their mental health and well-being (Children’s Commissioner for Wales, no dateb).  Sally prioritised children’s rights when she was developing services for children.  According to the Children’s Commissioner for Wales (no datec) Sally Holland was the Children’s Commissioner for Wales when the nation was put into lockdown in March 2020, because of coronavirus.  The Children’s Commissioner for Wales (nodatec) Annual Report for 2020-2021 have stated despite all the difficulties and change, Sally Holland and her team were committed to making sure the Government placed children at the centre of their work.  Furthermore, Sally Holland and her team embraced additional workloads to ensure children’s voices were heard.  This included Sally Holland and her team leading the biggest United Kingdom survey twice.  The surveys were about children’s experiences during the two lockdowns.  Sally Holland influenced a range of measures, including children returning to school and children in care being able to reunite with their families (Children’s Commissioner for Wales, no datec). 
Moreover, Children’s Commissioner for Wales (no dateb) point out that Sally Holland campaigned for law to be changed, so that children in Wales are protected the same as adults from assault (Children’s Commissioner for Wales, no dateb).  Davies (2022) and Bridgend County Borough Council (2021) asserts that because of Sally Holland’s catalytic leadership, as from Monday 21st March 2022 the law in Wales changed.  All types of physical punishment for children, which include slapping, hitting, or shaking have been made illegal.  Davies (2022) has highlighted that Wales is the second United Kingdom nation to ban smacking, following on from Scotland, where it has been banned since November 2020.  The first country in the world to ban physical punishment of children was Sweden in 1979 (Davies, 2022).  By now, more than sixty countries worldwide have banned smacking children.  Abuse statistics are lower in Europe than anywhere else in the world (Davies, 2022). 
Taylor and Redman (2004) and Sweeney and Spence (2019) have similar views that parents believed it was necessary to smack children if all other strategies had failed.  Some parents feel it is ok to hit a naughty child with an open hand as long as no injury is caused.  However, Fraser (2019) argues that when an adult hits a child they are not acting rationally.  Adults usually hit children in an emotionally heightened state when they are stressed or under pressure.  Fraser (2019) believes not all adults behave like that towards one another, so why should adults behave like that towards children, who are smaller and more vulnerable, these views reinforce why the smacking ban has been made illegal in Wales (Fraser, 2019). 
The fourth Commissioner for Wales has just been appointed in 2022, Rocio Cifuentes, she is a catalyst for change and thrives to achieve a difference for social equality for everyone in Wales (BBC, 2022; Masters, 2022). Furthermore, Williams (2022) has stated that Rocio Cifuentes role as the Children’s Commissioner for Wales is more important now that ever before, due to the coronavirus.  Rocio Cifuentes has made it commitment to ensure the views and voice of the children are at the heart of everything she does.























Section 3
Child Poverty Action Group (2021) have stated there were over four million children living in poverty in 2019-2020.  The Children’s Society (no date), Rueckert (2019) and Milteer and Ginsburg (2012) have similar views that children from poorer backgrounds may not have opportunities the same as other children their age.  Children living in poverty may not have access to some of the learning materials, for example, reading books.  They may not be able to go on educational school trips because their parents cannot afford them.  Children living in poverty have to work harder to overcome barriers.  Children living in poorer backgrounds can feel unequal to others.  This can make them feel less optimistic about achieving goals in life.  They feel like they have to work twice as hard as other children (The Children’s Society, no date; Rueckert, 2019; Milteer and Ginsburg, 2012).  Furthermore, Children’s Bureau (2019), Chaudry and Wimer (2016), Molloy (2019) and Unicef (no date) agree and say studies consistently show how economic disadvantage does have a negative impact on children’s academic attainment. 
Thompson (2014) and Blair and Raver (2016) have similar views that children’s early experiences such as living in poverty can change children’s neurobiology in a way that will undermine their health, ability to succeed in school and their social competence.  When practitioners use their catalytic leadership skills to intervene early in children’s lives the neurobiology response to stress can be changed or reversed.  Moreover, Thompson (2014) and Feeney and Collins (2015) highlight the importance of nurturing and warm relationships between practitioners or catalytic leaders and children.  These caring, nurturing relationships support children’s well-being, and this can help those children living in poverty cope, thrive, and achieve success through these early interventions (Thompson, 2014; Feeney and Collins, 2015).
According to Wickham et al. (2016) child poverty has an impact on how ready children are to attend school by the age of five.  Welsh Government (2017) state Flying Start is the Welsh Government programme which targets children under four years of age who are living in an area of deprivation.  The Flying Start aim is to make a difference to children’s lives effected by poverty, which is linked to poorer outcomes in children.  Flying start uses a multidisciplinary approach, which identifies the needs of the child and their family (Welsh Government, 2011; Welsh Government 2017).  Department for Work and Pensions (2012) believe one of the challenges practitioners experience in the Flying Start setting is engaging with the families.  Furthermore, Burnham (2016) suggests effective communication between Flying Start and the families provides mutual support the for the child and their development.  This requires practitioners to have good people skills, catalytic leadership, and professional expertise.  It is important that a friendly, welcoming, and informal approach is taken when speaking to the families and practitioners must always work with the families in a non-judgemental manner (Department for Work and Pensions, 2012; Burnham, 2016).  Wood (no date) agrees and further strengthens this by saying to achieve good relationships with the families, communication is vital.  Once relationships are established parents are more likely to engage with the setting, further supporting their child to reach their full potential (Wood, no date).  
According to the Welsh Government (2014) practitioners need to develop relationships with the families and share information about their child, for them to achieve the full benefits of the provision.  When parents are involved in their child’s education from a Flying Start setting it has an effect on their educational achievement.  Hutchings et al. (2016) Semke and Sheridan (2012) and Wickham et al. (2016) studies have shown that when families use a Flying Start setting, improvements were found, not only in children’s developmental outcomes but with parent-child interactions, parental competence, and parent’s mental health.  By providing high quality early years provision, such as a Flying Start setting, it is helping to support children from poorer backgrounds to become ready for school.  These results are evident that an early intervention, such as a Flying Start setting is successful in supporting children and families who are living in poverty to achieve their full potential. 
The Government (2018) recognises the benefits of providing a nutritious meal to children who are living in poverty, breakfast clubs and free school meals help with this.   Defeyter, Graham and Prince (2015) point out when children are hungry it can impact on their learning, physical and mental health.  Similarly, Kellog (no date) suggest when a child arrives at school hungry, they lose one hour of learning time.  Furthermore, Levin and Hewins (no date) have suggested children who participate in free school meals are more likely to eat vegetables and fruit which will contribute to a healthier body and mind.  When Children take advantage of the free breakfast and free school meals, they are having nutritious food twice a day.  In addition to this, it can also help reduce the financial strain on the families living in poverty.  However, Hammersmith and Fulham (2019) have said the free school meal system does not work effectively.  They believe the threshold for families to receive free school meals is too high.  
The Welsh Local Government Association (no date) have been running SHEP since 2016.  SHEP is a school based educational programme that provides healthy meals, education, and physical activities to children throughout the school holidays.  During the school holidays breakfast clubs and free school meals are not available, because of this, some families may struggle to afford food that will provide a healthy nutritious meal for their family.  However, one of the disadvantages of this educational programme is that it is only run in some schools throughout the United Kingdom, and not all of them.  Similarly, Defeyter, Graham and Prince (2015) study has shown that during the school holidays many families have difficulties providing nutritious meals for their children.  Because of these difficulties, families are turning to foodbanks.  BBC (2019) agree and have stated families are turning to food banks during the school holidays.  They have highlighted that one in three of the food bank parcels go to children, and it is more of an issue during the school holidays.
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