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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector 

The article that the author of this assignment is going to respond to is ‘Non-Native English Students Learning in English’ and it is written by Bernardo and Gaerlan (2011) whom are researches that have studied how countries such as the Philippines learn a second language. The researchers looked particularly at the ways in which Filipino children learn the English language through different subject areas such as Mathematics and Science. Therefore, the author is going to look into the ways that children in Wales learn and are taught the second language of Welsh within English-medium primary schools. In order to do this, the author will critically respond to the article written by Bernardo and Gaerlan (2011) as well as look at key documentation from Donaldson (2015), the Welsh Government and Estyn to identify key themes related to the teaching of Welsh within English-medium schools. 

Bernardo and Gaerlan (2011) are individuals who are clearly interested in the study of bilingualism and second language learning. This can be seen as both authors are professors who are clearly interested in work related to this field. Therefore, the author believes that their work is reliable, as they are individuals who clearly want to find out more about bilingualism and second language learning. As well as this, it is clear to see that the article the authors have written is focused, knowledgeable and includes a variety of sources and viewpoints in regards to bilingualism and the teaching of English as a second language within the Philippines. It is clear from reading the article that Gaerlan has written several other documentations relating to work in this field. This clearly shows that Gaerlan is well-educated and has a high level of interest in bilingualism and second language learning. However, as there a number of sources that are credited to him throughout the article, there may be an element of bias within their study (Bernardo and Gaerlan, 2011). 

It is clear to see that whilst reading the article there are a number of factors that can influence a child’s learning of a second language. The article written by Bernardo and Gaerlan (2011) clearly highlights a number of factors that can influence this and they include factors such as bilingualism, teacher language use, the importance of learning an additional language and social factors. Although these themes relate to children learning a second language such as English in the Philippines they also strongly relate to the ways in which the Welsh language is taught within Wales. This can be seen throughout a wide range of documentations published by Estyn and the Welsh Government. The author of this assignment has also seen some of these factors influence the learning of Welsh as a second language whilst on professional teaching experience (PTE).  

The first theme that the author is going to explore is ‘teacher language use’. Within Wales it is clear to see that ‘teacher language use’ can have an effect on the way in which children learn the language of Welsh. This is highlighted within Donaldson (2015) report of Successful Futures. Baker (2011) clearly states that “for…children, a new language is caught rather than taught” (Baker, 2011, p. 124). Consequently, if teachers do not use or promote the Welsh language in a confident manner, then this can have an effect on the children they teach and as a result this can have a direct impact on their use of the Welsh language. Whilst the author was on PTE, she noticed that those teachers who promoted the Welsh language would often see a positive response from the children and as a result it would have an effect on their use of the Welsh language in the classroom. However, those teachers who did not promote or use the Welsh language within the classroom would often see a negative reaction from children when deciding to teach Welsh. Hence, it is clear to see that if teachers promote the Welsh language within the classroom then this can have a positive effect on the children’s Welsh development. This is further highlighted within Bernardo and Gaerlan’s (2011) article. This is because the article highlighted that the children within the Philippines found their teachers as “models of good English use” (Bernardo and Gaerlan, 2011, p. 5) and because of this they were able to develop their English language skills further. This clearly demonstrates that that if a teacher is a good model of language then this can have a positive impact on the teaching and learning of a second language such as English or Welsh within a classroom environment. Therefore, Wales need to ensure that they follow the example set within the Philippines and ensure that all members of staff within their school are good models of the Welsh language (Bernardo and Gaerlan, 2011). 

However, over recent years Estyn (2016) have raised concern over ‘teacher language use’ with regards to the Welsh language within English-medium primary schools. Estyn (2013) found that those children within the foundation phase are far more confident in Welsh than those children who are in key stage two as teachers are not certain enough or lack the understanding to teach and use Welsh at a suitable level and as a result this has an impact on ‘teacher language use’ with regards to Welsh within the classroom. Therefore, it’s clear to see that if teachers lack knowledge and understanding of a second language such as Welsh, then this can have a direct impact on their learners. This clearly shows that in order to improve the teaching of Welsh as a second language, teachers need to develop their confidence, knowledge and understanding in order to become good models of Welsh. This is because as seen within Bernardo and Gaerlan (2011) article being a good model of language can have a direct influence on children within the primary school. 

Therefore, as Bernardo and Gaerlan (2011) article suggests teachers must continue to develop their confidence when teaching a second language such as Welsh. Within Donaldson (2015) report of Successful Futures, he stresses the importance of teachers becoming good models of the Welsh language in order to promote and instil confidence amongst learners. Donaldson (2015) has stated that schools within Wales will need to ensure that all their teachers have good knowledge and understanding of Welsh within the new evolving curriculum. Donaldson (2015) states that teachers will be able to improve their Welsh language skills by making use of the Welsh Government (2016) Language Sabbatical Scheme to improve the ‘teacher language use’ of Welsh within English-medium primary schools. Thus, it’s clear to see that Wales are learning lessons from other countries such as the Philippines as the Welsh Language Sabbatical Scheme will help teachers become more confident with their use of Welsh and as a result they are likely to become good models of the language (Donaldson, 2015).  

Moreover, another theme that the author highlighted when examining Bernardo and Gaerlan (2011) article is the importance of learning a second language within schools. According to Bernardo and Gaerlan’s (2011) article many students see it essential to learn the language of English as it can help them when “qualifying for certain jobs or for professional advancement” (Bernardo and Gaerlan, 2011, p.1) in their careers. Therefore, they see it as an important part of their learning within school. Although the Welsh Government (2017) strongly promotes these benefits with regards to the Welsh language many individuals such as parents do not, as they do not see the beneficial factors that influence Welsh language learning within Wales. This can be seen within a poll conducted by ITV in 2015. The ITV (2015) poll found “that nearly two-thirds of people oppose” (ITV, 2015) of the Welsh language being taught within English-medium primary schools and according to the South Wales Argus (2017) many individuals want the Welsh language to be an optional subject at GCSE level. This clearly shows that Welsh is not regarded as important within English-medium primary schools as oppose to the teaching of English as a second language within the Philippines. As a consequence, of these findings by ITV this could have a potential influence on the Welsh Governments (2017b) proposal of “a million welsh speakers” (Welsh Government, 2017, p.1) by 2050. This is because if many individuals such as parents and teachers do not promote the Welsh language in a confident manner then this will have an effect on the Welsh Government’s proposals. As a result of this, the Welsh Government need to strongly promote the benefits of learning the Welsh language to parents, children and teachers in order for it to be seen as an important language to learn within Wales. Therefore, the Welsh Government could learn from the Philippines to assure parents, children and teachers that the Welsh language should be regarded highly important within English-medium primary schools as it can help develop “ambitious, capable learners, ready to learn throughout their lives” (Donaldson, 2015, p. 29). 

Furthermore, it is clear to see that from reading the article written by Bernardo and Gaerlan (2011) that children within the Philippines do not only learn English as a second language but they learn it throughout a wide range of subject areas. From reading the article it is clear to see that although this is a good way to promote English as a second language it does not always work. This can be seen as the researchers found that the Filipino students worked best when their mathematical problems were written in their native language rather than English. Therefore, this could be an important point to note within Wales as Cymdeithas yr Iaith Gymraeg (2013) want to introduce this way of learning by introducing the Welsh language through different subject areas. As a result, Wales could learn from the Philippines and ensure that Welsh is promoted and supported through incidental Welsh within different subject areas rather than it being taught outside of Welsh second language lessons because as seen within the Philippines it does not always have a positive impact. From the authors opinion, she believes that teaching Welsh through other subject areas would not have a good impact on the teaching of Welsh within English-medium schools because as Estyn (2016) have stated many teachers do not have the sufficient level of knowledge and understanding to teach Welsh as a second language. Therefore, as the Welsh Government (2017) report ‘Cymraeg 2050’ highlights we will need to ensure that we increase the number of teachers who can confidently teach Welsh within Wales before we can think about introducing Welsh into additional subject areas. 

To conclude it is clear to see that many factors can influence the learning of a second language. Not only can this be see within the Philippines but also within Wales. It is clear to see that from reading a range of documentations associated to the teaching of the Welsh language within English-medium schools that the Welsh Government (2017) want to ensure that the Welsh language continues to reach more children who study within the English-medium sector, as this is clearly highlighted within the ‘Cymraeg 2050’ report. The author personally agrees with the recommendations pointed out within the report, however she feels as though some of the targets may be difficult to achieve. One of the biggest targets that the author believes the Welsh Government will have difficulty achieving is having “a million welsh speakers” (Welsh Government, 2017, p.1) by 2050. Therefore, the author believes that the Welsh Government should work closely with Donaldson (2015) to ensure that learners enjoy and are confident with the learning of Welsh within English-medium schools rather than ensuring a specific number of people can speak Welsh by 2050. This is because as you can see within Bernardo and Gaerlan’s (2011) article the children within the Philippines enjoy learning a second language. Therefore, it is important that the children within Wales enjoy learning the second language of Welsh rather than being forced to become fluent within the language. The author believes that by ensuring the Welsh language is supported and delivered well within the new evolving curriculum, it is likely that this will slowly help to increase the number of individuals speaking the language. This is because as seen within Bernardo and Gaerlan (2011) article the more enthusiastic a learner is about learning a second language, the more they are likely to want to promote and use the language within their school or home environment. 

On a final note, the author thinks that the article written by Bernardo and Gaerlan (2011) is insightful and clearly highlights the key themes that relate to the teaching and learning of a second language. It is clear from reading the article that Wales relates to a number of the key themes. Additionally, it is clear that Wales could learn lessons from the Philippines in regards to some of the matters raised within the article, in order to ensure that the Welsh language continues to thrive and does not become an endangered language within Wales. However, as this article does not directly focus on the Welsh language, the author believes that more research needs to be done in relation to the impact that the teaching of the Welsh language has on the English-medium sector. 
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