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Introduction
This evaluation will consider potential improvements to future teaching practice in addition to the furtherance of professional development as a result of evaluating the outcomes of a critical incident case study within a primary school classroom setting. 
David Tripp (Tripp, 1993) surmised that there is much to be learnt from observing critical incidents within a classroom setting and has concluded that important moments of criticality can be viewed in both positive and negative incidents. The Oxford English Dictionary supports this theory of the definition of the term ‘critical’. (Stevenson, 2010) The dictionary states that the term critical can be defined as “the analysis of the merits and faults of work” which is in addition to the more widely used referencing made to a major and often dangerous incident. This official definition provides support to Tripp’s belief that a moment of criticality can be seen in both positive and negative interactions within education and beyond. 
Tripp has even taken this further and considers that at first glance, a critical incident may appear to be a normal occurrence, but with a level of retrospective review, it would be possible to find a moment of criticality from which wider knowledge can be established. (Tripp, 1993) It is these moments of criticality that will be reviewed within the following evaluation.
Reflective practice is a vital method for learning and improving performance, as suggested by David Kolb (Kolb, 1984). Kolb’s theory of reflective practice is particularly relevant to this report because the use of reflective observation will allow for a detailed and reflective review of the observations prior to the use of abstract conceptualisation whereby the various learnings will be brought together with a final aim of providing clear recommendations for active experimentation within classroom settings in the future.
Observation
The lesson observations took place in an English Language primary school within Wales. In order to comply with the British Educational Research Association’s guidelines for ethical educational research (BERA, 2018), I have taken the time to ensure that the identity of the school, staff and learners remain unknown to the reader. 
This report meets the requirement for anonymity; however, in order to provide a level of valuable context whilst remaining within the BERA ethical guidelines, you will find a level of detail, which is fully permissible below:
The school caters for pupils aged three to eleven years old who complete their reception, foundation and Key Stage two phases on the premises. There are currently 350 pupils in full time attendance; however, the school has capacity for up to 500 learners to allow for expected future growth in admissions. 
The primary school has a large catchment area, which is mainly comprised of deprived communities. 33% of the pupils attending the school are eligible for the free school meals scheme. The UK department for education states that in 2018; 13.6% of UK pupils were eligible for free school meals (Education, 2018). When compared to the 33% uptake in the school from which the observations took place, this serves to highlight that the deprivation is above average in the catchment area. 
Observations took place with year six learners who are currently studying the Key Stage two format and are aged ten and eleven. The year six pupils are taught under the Welsh Curriculum 2008 format, however, this is gradually being phased out, and aspects of the brand new 2022 Welsh Curriculum are visible throughout the school in preparation for the future of education in Wales.
Methodology
Observations within a classroom setting pose both challenges and advantages. Considerations need to be given to ensure that the most appropriate method of observation is used. This research and consideration will allow for feedback to be of the most reliable standard.
The initial barrier to observation in education is the limitation of access to view lessons taking place. This would apply regardless of the chosen observation method however, observation has been made possible due to the strong links made between the university and the relevant network leads who have arranged a one day visit at the primary school to allow observations of teaching practice.
Consideration has been given to two opposing methods of observation. These take the form of both participant observation and structured non-participant observation.
A participant-based observation would result in the observer interacting with pupils and teacher. Whilst this may appear to allow for a more hands on approach, it can also lead to focus being detracted from other areas of the teaching environment and result in critical incidents being missed. 
The concern around valuable datum being overlooked as a result of actively participating in observation is supported by McCuen who theorises that the most appropriate way to gather accurate information during a participant observation is to ensure that the observer is suitably qualified (McCuen, 1996). However, an alternate theory is set out by Gill & Johnson who has since taken the stance that a participant observation would allow the observer a more detailed insight into the activity taking place which is far beyond what could be understood from simply observing from the side-lines (Gill & Johnson, 2002).
The alternative observation technique is a structured non-participant observation. This particular technique takes the form of qualitative research. To be successful, it requires observation in a natural setting, which, for the purposes of this case study would be the classroom. The structure is based around a series of criteria that must be met. This ensures that every incident logged will be of an appropriate and consistent standard. It is imperative that there is no interaction with the pupils or the teacher. The observer would take a series of notes in a structured case study format and repeat that process for each critical incident being observed. The observer will be aware of what aspects of behaviour are relevant to the process and the structured critical incident observation form produced specifically for this purpose. 
The benefit of applying structure to observation is that it can be replicated by a third party at a later date if required, but it also allows the current observer to make simple comparisons due to the structure being identical within each critical incident case study being observed. 
There are potential concerns around a structured non-participant observation. The observations can be subjective as events can potentially be misinterpreted. What may be perceived to have been seen or heard may not be accurate because being removed from direct involvement can mean a lack of appropriate context from which to draw accurate conclusions.
Both methods of observation are susceptible to validity issues. The validity concern relates to pupils being aware of another adult present within the classroom. This concern will apply regardless of the observation method used. Elton Mayo theorised that when people are knowingly observed in any given setting, they will change their behaviour accordingly. This human behavioural trait has become known as the Hawthorne effect. The observer presence in the classroom will be clear, and thus it will not be possible to eliminate this variable from the observation process. (Mayo, 2003)
With the above taken into account, it has been decided that a structured non-participant observation is a more suitable method. This will allow for a total focus on observing a wide range of pupils without becoming distracted through interaction. It will also allow for an acceptable level of quantitative data to be gathered in a short time frame, which is important given the single day available to observe and the cost that would be involved in a longer observation process. 
The structure of the observation will be maintained through critical incident observation forms, which will be completed when a noteworthy moment criticality occurs in the classroom. This structured approach will allow for consistency and a strong basis for conclusions to be drawn in a short time frame. 
Critical Incident
Please refer to the appendices for a copy of the observation form (Observation 3) and the critical incident form (Critical Incident Identification form 3).
The critical incident took place in a lesson relating to the Mathematics and Numeracy Area of Learning and Experience (AoLE) within a Year 6 Key Stage 2 class. The class were being taught how to use the decomposition method to further enable addition and subtraction.
The teaching methods used were varied, starting with the use of the interactive whiteboard where instruction and examples were provided and then moving onto having the pupils answer mathematical questions by completing the decomposition method themselves on small whiteboards they had been given. Once they reached an answer, they all held it up for the teacher to review. 
A female learner was initially struggling with the concept of decomposition and was viewed looking at peers for help. This was noted by the teacher who approached the learner and gave one to one guidance to help with understanding. The exact information provided to the pupil could not be heard due to the distance between observer and teacher, but the dialogue was evidently detailed and references made via hand signals to examples on the whiteboard.
Once the lesson progressed, the learner became more confident with the concept and began getting answers correct on a regular basis. The demeanour of the learner changed from one of concern and confusion to one of confidence and satisfaction. The key moment of criticality was noted when the learner punched the air with excitement at having mastered the concept and was visibly delighted with their achievement.
The critical incident is noteworthy for the way a pupil with an initial knowledge limitation is able to make significant progress thanks to teacher interaction alongside self and peer assessment, It was also a great example of how Graham Donaldson’s four purposes for the new curriculum for Wales in 2022 are already being utilised within classroom settings. (Donaldson, 2015)
Donaldson established four key purposes, which will be included within the curriculum from 2022 to ensure that children in Wales have the opportunity to be successful in the future.
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The four purposes are shown in the diagram above, and Donaldson believes that for children in Wales to be successful in the future, they must be taught in a manner that allows them to hit all of the targets. To accomplish this a blend of varied teaching methods, pupil engagement and institutional change need to be used.  
When observing learner progression during the mathematics lesson, aspects of all four of Donaldson’s purposes were present to see in some degree. The pupil was notably keen to learn in order to improve her knowledge. This individual trait sits within the new requirement for pupils to be ambitious and capable learners. The teacher enabled this capability through identifying an individual need and addressing it to allow immediate progression.  
The female learner also made significant contributions to the wider class by taking part in the whiteboard sharing activity and showing enthusiasm. Whilst this is a little more simplistic as a concept, it still highlights that the pupil is keen to take part in activities with others and therefore the fundamental purpose for enterprising and creative contributors was being met.
Confidence grew as the learner began to consistently get the answers correct and this shows that whilst there was nothing in the classroom to directly link to health as part of the particular Numeracy AoLE being taught, the appropriate teacher support has resulted in a confident individual and this will build character traits that can be taken into adult life. This falls within the purpose of healthy and confident individuals.
The final aspect of being ethical citizens of Wales and the wider world was also met within this critical incident. The learner may have been part taking in comparatively simple numeracy tasks, however numerical ability within adults in the UK is a concerning area. The National Numeracy Organisation suggests that 49% of English adults only have the numerical standard expected of a primary school pupil. (Numeracy, 2019)  By ensuring that Welsh-based children are developing a sound understanding of numeracy, they will be better prepared for success in the wider world throughout the future.
Literature Review
The observed critical incident provided insight into a range of theories and concepts that are applied within teaching. Two areas have been chosen for further review. 
The teacher took the pupil along a progression path where their knowledge was developed and then embedded through key questioning, peer checking and repetition. There was a range of assessment for learning strategies being used. The modern theory of assessment for learning suggests that various methods of assessment and evaluation can be used throughout the teaching process in order to allow key feedback to be provided to the learner with the aim of improving both attainment and achievement. (Wiliam, 2011) Assessment for Learning (AfL) is a formative assessment process designed to take place regularly throughout the education cycle. The concept is in direct contrast to the more traditional education concept of reviewing learning via an end of year exam, which is a form of summative assessment. 
The benefits of formative assessment has been supported by research conducted by Dylan Wiliam and Paul Black, who concluded that summative assessments were far less effective than formative assessments when over 250 case studies were directly compared. (Black & Wiliam, 1998) The origins of formative assessment are traced back to Benjamin Bloom, who theorised that formative assessment was a method that could be used to develop the overall educational process. (Bloom, 1968) Over time that original concept has been developed, and it has been noted that formative assessment is not only considered beneficial for the learner, but for the educator too. It can be used to determine if the teaching method itself was not effective and allows the teaching method to be adjusted in a short time frame to allow for better pupil engagement and improved attainment.  (Black & Wiliam, 1998)
There is however, an opposing view to those of Black and Wiliam. Brown suggests that assessment for learning is not actually an assessment related concept, but one of a curriculum-based nature. Brown puts forward the view that for assessment for learning to be a truly assessment based, then the end objective must be a traditional aspect of assessment. Brown goes further to imply that by aiding the learners throughout the assessment for the learning process as previously implied by Black and Wiliam, it becomes an assisted learning process not in line with the traditional concept of assessment and is actually a set of learning strategies applied around the curriculum being taught. (Brown, 2019)
The UK Assessment reform group have put forward five key principles that are considered vital aspects for successful assessment for learning:
· The provision of effective feedback to learners.
· The active involvement of learners in their own learning.
· Adjusting teaching to take account of the results of the assessment.
· Recognition of the profound influence assessment has on the motivation and self-esteem of pupils, both of which are critical influences on learning.
· The need for learners to be able to assess themselves and understand how to improve.
(UK Assessment Reform Group, 1999)
When the five assessment for learning principles are compared to the observed critical incident, it is clear that the principles were active within the classroom. The teacher was providing effective feedback to learners both individually and collectively through one to one conversations and class-wide discussion whilst the lesson was taking place as opposed to at the end. The presence of peer assessment within the classroom confirmed that learners were actively involved in leading their own learning and assessing themselves during the lesson. Throughout the class whiteboard exercise, the teacher kept adjusting the complexity of the questions and monitored the progress of all learners via their answers until it was clear that the entire class had progressed. This highlighted teacher awareness of the requirement to tailor the assessment process throughout the lesson, as was suggested by the UK Assessment Reform Group in their work on formative assessment. (UK Assessment Reform Group, 1999)
In addition to assessment for learning, there was clear evidence of specific learning strategies within the classroom. The strategies were used to aid the delivery of the curriculum. In particular, the use of the scaffolding learning model through the zone of proximal development was evident.
The zone of proximal development is a theory put forward by Lev Vygotsky. He believed that there is a zone of proximal development that learners pass through in order to complete a task alone. Learners utilise both teacher and peer guidance whilst in the zone of proximal development and with that support network they will eventually develop their own skillset and be able to complete the task in a fully independent manner. The theory suggested that proximal development can be achieved through exposure to an appropriate support network, and this will enable the learner to complete more complex tasks that would not have been possible on their own beforehand. (Vygotsky, 1978)
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The diagram above is an adapted version of Vygotsky’s concept and highlights where the zone of proximal development sits within a learner’s current ability. Vygotsky highlighted three areas in which teachers should support their learners in order to move through the zone of proximal development and onwards to a fully independent way of working. These are highlighted below:
· A requirement for someone with better knowledge and skills than the learner themselves to be present at all times.
· The tutor must interact with the learners in order to provide them with the opportunity to practice and test their developing skill set. 
· Additional support techniques should be used by the teacher to help the learner progress through their own zone of proximal development. (Vygotsky, 1978)
When comparing Vygotsky’s theory to the critical incident observation, there were clear links. The teacher was the most knowledgeable and skilled individual in the classroom. The teacher interacted with each individual learner through a wide range of tasks, which allowed the learners to practice their new skills and improve upon their existing knowledge of mathematics. The teacher also employed the concept of scaffolding within the classroom to help the learner link their new knowledge of decomposition to their previous knowledge of addition and subtraction. This was achieved through using the interactive whiteboard and a range of test questions. Once knowledge had developed to an acceptable level, the teacher removed this scaffolding support, and more independent work took place.
Wood, Bruner and Ross developed the theory of scaffolding for learning in their work on problem solving techniques. They suggested that in order to support learning, the teacher should use a range of support techniques such as additional equipment or tailored support in order to help the learner progress. Once the learner is able to complete the given task consistently, then that support is removed, and the learner can work independently. (Wood, Bruner, & Ross, 1976)
The scaffolding concept acts in a similar manner to the use of stabilisers on children’s bicycles. Once the child can balance, the stabilisers are removed by the responsible adult, and the child can cycle alone. The stabilisers act as a safety net through the learning process until independence is achieved. In essence, the stabilisers act as the scaffolding and the teacher acts as the knowledgeable, responsible adult.
When compared to the observed critical incident, it is clear that the use of the interactive whiteboard, the pair work with peers and the class wide use of small whiteboards to answer questions and correct any errors acted as the scaffolding to support the development of knowledge in relation to mathematical decomposition. Once the children began to understand the concept, the teacher removed the support tools until the children were completing the decomposition tasks alone and unaided.
Reflection 
Graham Gibbs (Gibbs, 1988) theorised that when reflecting on an activity, it is important to consider five key elements. These are known as Gibbs Reflective cycle and are shown below: 
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I have broken down my reflection to cover each of these points separately and ensure that the reflection is both wide-ranging and critical. 
The observation process was a success in the sense that four observations were taken and moments of critically were taken and used in this evaluation. Upon looking into the reasoning behind each action within the classroom, there are multiple learnings to be taken and applied to future teaching practice to ensure the long-term success of both tutor and learner. The actual process of observation did meet any problems, but as alluded to earlier in this report, it is not possible to be certain that the teacher and learners did not alter their behaviour in response to the presence of an observer as suggested by Mayo within his Hawthorne effect theory. (Mayo, 2003). With such speculation in mind, I cannot be entirely certain that the behaviour seen is truly reflective of a normal day in that classroom but similarly have no evidence to suggest otherwise.
Whilst conducting the observation, I felt comfortable in my surroundings but also acutely aware that when focusing on one incident taking place, that I may have been missing another. On reflection, I do not believe there was any other way to minimise this risk, and it was a known limitation of the structured non-participant observation approach prior to entering the classroom as previously highlighted by McCuen. (McCuen, 1996)
The experience was highly rewarding from a professional development standpoint. There are numerous moments of criticality as documented in the appendices from which I have learned. It has fulfilled the objective of further developing my own professional capability and aided my understanding of the reasoning behind each decision taken in a learning environment.
The four observations allowed for a sense of what was taking place in the classroom on a daily basis and has provided a platform from which to conduct additional research. This research has looked at a series of theories and strategies that are applied in the classroom by experienced educators and highlighted the strengths and weaknesses of the assessment for learning, scaffolding and zone of proximal development concepts. The reader will be able to decide if the theories presented align to the style of teaching they wish to deploy in their own career, but from my own standpoint, it was both revealing and rewarding. 
The main limitation for the observation process was time. It would have been advantageous to have multiple days with access to the classroom in order to view more teaching, as opposed to a single day snapshot. Unfortunately, due to the Covid-19 restrictions this was not possible. Whilst this would have potentially allowed for wider ranging datum, it may not have been worth the additional time and cost. I believe that the observations and subsequent reviews were highly effective, considering the short time frame involved.
If the situation arose again, then I would aim to position myself in different areas around the classroom throughout the day. This would provide a ranging perspective and possibly allow for better visibility of the emotions and interactions of the learners. This was not possible during my observation because the current social distancing measures in place due to the COVID-19 pandemic meant it was a requirement to be positioned at the rear of the classroom for the duration.
Conclusion
The observation process and subsequent review allowed a detailed insight into how the daily practice of teaching utilises multiple strategies and theories. I now understand how teachers combine these theories and strategies to deliver the curriculum to learners in an effective and professional manner that meets the requirements for professional practitioners in Wales. (Hwb Wales, 2020) 
My understanding of the theories covered in this report has developed significantly, and I have a clearer view of the importance of their application alongside multiple other strategies simultaneously for maximum added value and differentiation within the classroom. I consider the assessment to be a success as my theoretical and practical knowledge has improved, and I have a clear direction for my own progression and future development.
I will endeavour to apply these techniques within my own teaching practice to ensure that I am delivering to a level far beyond the standard of teaching appropriate for the new Welsh curriculum in 2022. I will also be using lessons learnt in the observation process to deliver education at a standard that gives each learner the opportunity to thrive within each of the four purposes (Donaldson, 2015) and provide a platform for success in life. 

Lloyd Eveleigh
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Appendices 

OBSERVATION 1 
(Questions adapted from Fletcher Wood (2016)
	
Tuesday 29th September 2020
Year 6
09:45


	Lesson details:

· Literacy AoLE. 
· Early Year 6 study.
· Learners to complete a literacy test as a refresher from last year, then pick a book to read. Once all tests are finished the class will work on poetry patterns.


	Classroom culture

The majority of pupils are engaged. The classroom teacher is actively working to ensure others are not becoming distracted by those at the bookshelf and is encouraging them to focus on completing their tests. One pupil is consistently swinging on the back of the chair and not making any attempt at the test, preferring to watch and distract others.


	Objectives

· Lesson objectives (LO) are stated on the whiteboard. Pupils have clear objectives and time frames for task completion. 
· Objective is to refresh their knowledge of English reading and poetry patterns 


	Direction

There are various classroom displays on the walls which could be used to help in their literacy test, although I cannot reasonably know if these are being used due to test conditions. The teacher is not assisting pupils with the test questions.

	
Access and challenge

The wide range of books will not only be useful for the literacy AoLE but can help developing a learners wider interest which they may wish to pursue in the future, such as part taking in a particular sport, or a career choice such as engineering.

The challenging element which is impacting on the engagement is the movement of students around the room to collect books whilst the test is on going for others. This is causing a distraction for one pupil in particular and is having a detrimental effect on his work. He continues to swing on his chair and does not engage with the work at all.


	Assessment

The class completed worksheets where poetry patterns were to be identified. By the end of the lesson the class were able to identify clear poetry patterns.

Knowledge confirmation came in the form of questions being posed back to the class. The vast majority of pupils were keen to place their hand up and engage with the teacher to provide the correct answers. This understanding was a clear step forward compared the beginning of the lesson.



	Specifics / Critical Incidents

Please refer to critical incident identification record 1 within the appendices.



OBSERVATION 2 
(Questions adapted from Fletcher Wood (2016)
	
Tuesday 29th September 2020
Year 6
10:40


	Lesson details:

· Newsround is watched by pupils every day prior to break time
· They then feedback on what they saw, after break time.
· Contributes to a range of AoLEs depending on news content.


	Classroom culture

The class is highly engaged. Each pupil is watching the television with no pupil distracted. This is the most focus I have seen from the class as a whole despite the complexity of the news topics such as the US presidential race and craters.



	Objectives

The objective is for the class to watch the news and then upon their return to the classroom after break, discuss what they found interesting. The pupils clearly enjoy this part of the day and they are all watching diligently.


	Direction

There is no direction required as the news reader has the pupils full attention and delivers the news to them. The pupils are clearly aware of this daily routine and the only direction provided by the teacher is at the end of the news, when she asks the class to consider what they have seen prior to returning from break.


	Access and challenge

The access to information through technology is fantastic and the large electronic board allows for the use of such multimedia to support learning. It appears that the pupils liken this to watching TV at home and are likely completely unaware that this is actually contributing toward their education.

The biggest challenge to learning is that the pupils may not understand the topic on the news, however this short term challenge is welcomed as it will be addressed after break time to reinforce learning.



	Assessment

The assessment is in the form of pupil recall of the news after break. The teacher asks what topics they found interesting and the general class view is the article about a large crater in Mexico was interesting. The teacher also asks why it is important to watch the news. The class reply that they watch it so they know what is happening in the world. I immediately noted how this links in to one of four purposes of the 2022 curriculum for ethically informed citizens of Wales and the world.


	Specifics / Critical Incidents

Please refer to critical incident identification record 2 within the appendices.



OBSERVATION 3
(Questions adapted from Fletcher Wood (2016)
	Tuesday 29th September 2020
Year 6
13:45



	Lesson details:

· Numeracy AoLE
· Class split into three groups based on ability
· Addition and subtraction using the decomposition method


	Classroom culture

The class was initially distracted having returned from lunch but have quickly calmed to focus on the work at hand. The teacher referred to a prior lesson where the first concept was spoken about. Class are keen to learn and all paying full attention.


	Objectives

Clear learning objectives set. Pupils to learn how to use decomposition to add and subtract. Teacher has explained this will be done by using little white boards which the class will hold up with their workings and answers.




	Direction

Significant direction being provided by the teacher. The class are holding up a range of answers and the teacher is addressing pupils individually asking them to review their calculations to find their errors, rather than telling them what their error is. This aids development of problem solving skills.



	Access and challenge

The pupils have fully interactive access to materials via the electronic whiteboard. The teacher is slowly showing the class how decomposition works and regularly checking in to confirm understanding via a range of questioning methods and wait time.

The challenge to success is the range of ability in the classroom. The upper tier students are asking if they can move to column method as they already know how to use decomposition whereas the lower tier pupils are requiring heavy teacher focus. This is resulting in higher ability pupils becoming distracted and chatting due to a lack of engagement or challenge with the workload.



	Assessment

Pupils are being assessed by answering a series of addition and subtraction equations on the board. The class completes these one at a time on their own and the teacher is reviewing the answers as they are being held up by pupils. The teacher moving towards those who need help and only progresses the lesson once the whole class has found the correct answer.




	Specifics / Critical Incidents

Please refer to critical incident identification record 3 within the appendices.




OBSERVATION 4 
(Questions adapted from Fletcher Wood (2016)
	Tuesday 29th September 2020
Year 6
14:45



	Lesson details:

· Mathematics and Numeracy AoLE
· Pupils practicing multiplication through times tables


	Classroom culture

Overall class room culture is engaged with pupils repeating answers back to teacher,

	Objectives

The objective was set out by the teacher in advance with the aim of refreshing their knowledge from year five.

	Direction

The teacher is providing no direction and relying on pupils to answer.


	Access and challenge

The whiteboard has the times tables present but the answers to each question blanked out. Once the correct answer is given, it is revealed. The challenge seems to be remembering what was taught last year. Some pupils more at ease than others.



	


Assessment

Range of assessment methods being used. Teacher directly asking individual pupils to answer on occasion and also encouraging those to shout out answers.


	Specifics / Critical Incidents

Please refer to critical incident identification record 4 within the appendices.





CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Tuesday 29th September 2020
Year 6
09:45

Ten year old male pupil sat at front of class 






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
I noted that the pupil who was swinging on his chair and dis-engaged during the earlier literacy test did not offer a hand to answer any questions relating to poetry. This lack of engagement stands out to me as being related to the literacy AoLE as a whole and not just a lack of confidence with completing a written test or reviewing poetry. 

The lack of engagement during whole class questioning is the catalyst for me to ensure that I use a wide range of questioning techniques to involve all pupils when confirming knowledge, rather than only asking for those who know to respond. This would allow me engage with the relevant pupil directly to confirm understanding and provide additional support if required to aid his achievement.





CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Tuesday 29th September 2020
Year 6
10:40

Ten and Eleven year old pupils. Whole class involved.







	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The stand out critical incident took place during the discussion about craters. A pupil asked what a crater was. The teacher could have answered the question directly but took the interesting approach of opening that question up to other pupils who could help their classmate. This teaching technique took a simple question and used it to allow other pupils to reconfirm their own knowledge whilst helping the pupil who asked the question to receive the clarity they were seeking. The whole class benefitted.

I am very keen to take my own learnings from watching news round in the classroom because not only does it allow pupils to learn about the wider world which feeds directly into the four purposes of the Welsh Curriculum 2022 but it also creates an environment for discussion and can spark interests which pupils may wish to pursue in later life. The utilisation of technology to achieve that was fascinating.











CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


Tuesday 29th September 2020
Year 6
13:45

Ten year old female pupil working on calculations.






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
A pupil in the lower ability tier was initially struggling to get the right answers but after numerous reviews of her own calculations with teacher guidance, she has made significant progress throughout the lesson and grasped the concept thanks to learning strategies used by the teacher. The stand out moment was when the pupil finally understood the concept and clenched her fists and cheered. This was a wonderful visual moment of success for the learner and highlights the benefits of the assessment for learning techniques being used in the classroom.

I will endeavour to bring assessment for learning into the classroom as this allows for short term and quick progression which leads to a positive can do attitude within learners. It also shows that individual achievement is just as important as overall attainment.










CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Tuesday 29th September 2020
Year 6
14:45

Entire class partaking in times tables recital.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The critical incident was observed when a less confident pupil was asked to answer a question relating to the eight times table. The pupil has not contributed previously. The teacher may have noted this and opted to ask them a direct question but I cannot be sure. The pupil did not answer immediately but rather than moving on or asking the class to help out as had been done previously, the teacher just waited. Having been given additional time to think and the pressure removed. The pupil was able to provide the correct answer. 
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