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	Restraining Forces
	Score
	Proposed Change
	Driving Forces
	Score

	A number of pupils with an ALN may be unable to voice their needs resulting in them not being central to the decision making process.
	3
	[bookmark: _GoBack]Developing and implementing effective one-page profiles which will form the foundations for developing effective person-centred practice.
	1.Rights of the Child UNCRC (Pupil Voice) and ALN reform. Previously, there has not been enough involvement from the child or young person in the decision making process surrounding their education.
	5

	Lack of time and or interest from parents to have a unified approach. This could be a result of parents not being able to communicate effectively due to their own ALN or that they do not place any value on education.
	2
	
	2.By developing a more unified approach, this will develop parent/pupil/school relationships which will give a more comprehensive understanding of the pupil’s needs resulting in enhanced support for them.
	5

	Teachers have limited time with pupils to gather and interpret all the information properly, particularly if further questions need to be asked or alternative approaches are needed.
	4
	
	3.A more developed person-centred approach will enable us to provide better support and guidance for the pupil.
	5

	Staff may not be confident or are unwilling to tailor their planning according to the one-page profile, to ensure the needs of the pupil are met.
	3
	
	4. Staff will develop better relationships and provide better support for pupils, including support staff and supply teachers.
	5

	Lack of attendance from cluster schools to develop strategies and consistency of one-page profiles as a result of limited cover and own school commitments.
	3
	
	5. Better cluster work and relationships with feeder schools which will provide better transition experiences for the child or young person.
	4

	After initial training, limited guidance on OPP development which is consistent throughout Wales.
	2
	
	6. With training on OPP and being a PCP Champion, we can be better prepared for the introduction of IDPs.
	4






19
Critically reflect in order to write a rationale for the implementation of the priority area in one setting with reference to relevant literature and theory.
Priority Area: IDPs and PCP 
I am currently a Special Educational Needs Coordinator and work alongside the Additional Learning Needs Coordinator within my school. Alongside this, I also teach a number of subjects and through my role as a teacher and SENCo I work with a large number of pupils who have a wide range of additional learning needs. My school is an English-medium, 11-18 school in Neath Port Talbot local authority. There are 868 pupils on roll including 209 in the sixth form. Twenty-four per cent of pupils have special educational needs, slightly higher than the average for Wales, which is 22.9%. In addition, 1.6% of pupils have statements of special educational needs compared with 2.2% for Wales as a whole.
‘Person-centred approaches ensure that learning is personalised, and that everyone is supported in the best possible way’ (One-page profiles in schools, p11). A successful and effective person-centred approach is a multifaceted process which requires a solid foundation on which to build to ensure that children and young people receive the care and provision they need. Therefore, I will focus on the rationale that the development and implementation of effective one-page profiles form the foundations for developing effective person-centred practice within schools. In order to do this, I will firstly discuss why one-page profiles are so important for young people based on available literature. I will then refer to each of the driving forces mentioned in the forcefield analysis above, reviewing relevant literature to ascertain the importance of each whilst also considering the restraining forces that schools may face and ways in which we can overcome these challenges. I have chosen the points mentioned in the forcefield analysis as from my own experience, these are the major driving forces and challenges that are faced, not only in my school, but across schools nationally which will be addressed throughout this document.
Why are one-page profiles needed?
1978 marked the year of the most comprehensive review of Special Education Needs to be commissioned by a UK government, the ‘Committee of Enquiry into the Education of Handicapped Children and Young People’. This review was the basis of the subsequent Educational Acts and still influences policies today. It has now been recognised, however, that ‘Today’s system for supporting children with SEN is based on a model introduced more than 30 years ago that is no longer fit for purpose’ (Timpson, 2014 as cited in Hodkinson, 2019, p140). The evidence to support this claim is overwhelming with recent research showing that ‘Pupils with special educational needs have higher rates of exclusions than those without’ (Welsh Gov, 2019, p2). In addition to this, it has been identified that the academic attainment of learners with SEN is poor compared to the rest of the learner Population (Welsh Gov, 2018, p2). It is therefore probable that the high exclusion rates and underachievement can be attributed to the way in which schools, local authorities and governments are catering for their SEN learners. The strategies for supporting SEN pupils are numerous and extensive, however, it has been recognised that when considering the support we offer to children and young people, it is essential to gather their views and involve them in all decisions regarding their provision in order to best support them. 
As a result of this, Wales is currently undergoing substantial ALN reform which puts significant focus on person-centred practice. To do this effectively, there needs to be a solid foundation of information about the child or young person on which to build and a one-page profile provides the opportunity of gathering a wealth of information about the pupil whilst ensuring that the views and feelings of the pupil are at the centre of all decision making. This could ultimately lead to improved provision and wellbeing for the pupil leading to increased engagement and academic attainment.

How and why should pupils be involved?
The first point raised on the forcefield analysis included refers to the fact that pupils need to be more involved in the decision making process surrounding their education. When producing a one-page profile, the pupil will be the principal influence on the finished document. Initially, pupils will complete an ‘All About Me’ (See Appendix A) booklet which I have designed based on strategies and resources from Gill Goodwin (Goodwin, 2017) who is currently leading training on Person-centred Planning throughout Wales. This initial step is completed during form time sessions with form tutors as they have also been given an accompanying PowerPoint presentation. The reason for doing is to ensure that all preliminary thoughts and feelings are that of the pupil and this corresponds with the UNCRC  who states that ‘Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child’ (UNICEF, 1989, p5). In addition to this, I feel that form tutors tend to form close relationships with pupils in their form and they are therefore more likely to include more meaningful personal thoughts and feelings. 
The first challenge we face is ensuring that all ALN pupils are able to access the booklets and, in this instance, we will go straight to the second stage which is to meet with pupils face to face in order to gain their views. Unfortunately, this can still present issues as some pupils are not able to communicate their views effectively. It has been claimed that, ‘communication difficulties are frequently given as the reason why disabled children are not consulted’ (The Communication Trust, 2016). Surely if this is the case, then this is where we are likely to see the highest rates of disengagement and behavioural issues as any decision making will not be centred around the views of the pupil. To overcome this challenge, we need to look to develop our own forms of communication in order to ensure that learners with communication difficulties are listened to in the same way that those without. In order to do this, we will develop our knowledge and practice of augmentative and alternative communication as ‘it is important to note that communication is not bound by language and speech’ (Boesch, 2018). By conducting research into strategies such as this, it will enable our school to ensure inclusivity and autonomy for all SEN pupils.
Another potential challenge that we face is the time constraints which limits the time we have available to spend with pupils to ensure that we have the opportunity to capture their views, particular if we need to employ alternative communication strategies. A recent survey by Bath Spa University relating to SENCO workload reported that, ‘70% of SENCOs did not feel that they had enough time allocated to the role’ (Curran et al, 2018, p6). As a result of this, pupils may not be given the full time needed to complete detailed and meaningful one-page profiles due to the limited time of the SENCO resulting in information about the pupil that is tokenistic rather than useful.  
To overcome this challenge, I intend to train a number of Learning Support Assistants through my knowledge as a PCP Champion as well as inviting the Local Authority to deliver PCP training. Discussing her experience of using person-centred thinking tools, Helen Etherington (Cited in Welsh Gov, 2015, p7 )  states that where a number of staff members have been involved in using the tools, ‘initially, there was some inconsistency around the one-page profiles’. This is an issue that will need close monitoring, however, with ongoing training and moderation of the information and one-page profiles being produced, this will not only upskill our Learning Support Assistants and relieve the time constraints on SENCos but also will provide more points of contact for the pupil. It is necessary to recognise that a one-page profile is a working document and an ongoing process. Whilst there may be difficult time restraints, additional workload and increased staff training times to begin, I would argue that the long-term benefits to the pupils far outweigh the cost and commitment of this.
How and why should parents be involved?
Relating to the second point highlighted in the forcefield analysis, in order to develop a truly person-centred practice, it is essential to involve all people who have significant contact or care of the pupil. The new Draft Code of Practice emphasises ‘the importance of the child and the child’s parent or the young person participating as fully as possible in decisions’ (Welsh Government, 2018, p31).  As a result of this, not only might the pupils feel more supported and confidence in expressing their views but also, parents may be able to give a better insight to the pupil, enabling us to gain a more comprehensive understanding of the pupil’s needs. In addition to this, it has been identified that ‘the relationship between parents and the school which their child is attending has a crucial bearing upon the child’s educational progress’ (Warnock, 1978, p155). 
It must be considered, however, that it can be difficult to develop positive relationships with parents when they are reluctant to engage with school for various reasons. It is necessary to use the thorough research and strategies that are available to us to develop a positive relationship which results in mutual trust. Lamb states that, “where things go wrong, the root causes can often be traced to poor communication between school, local authority and parent” (Lamb, 2009, p4). I would agree with Lamb to the extent that often, particularly in Secondary Schools, communication is often limited and as a way to eliminate this challenge, I want to ensure that meetings are held and parents involved with each stage of developing our PCP, starting with the development of one-page profiles. To do this, parents will in the first instance, complete a parent’s section of the ‘All About Me’ booklet where they can share their views. In the next instance, parents of pupils who are at the School Action and School Action Plus stages will be invited into school or can choose to discuss their views during parents’ evenings, however, this is not an ideal solution due to time constraints. For pupils with Statements, this will be done during annual reviews. As a school, we want to ensure that parents are fully involved in their child’s learning, so we need to make sure that their contributions are included in the child’s support. It has been found in a report from OFSTED that during meetings with school, ‘Parents could make requests and suggestions, but generally fitted in with their school’s established practice’ (OFSTED, April 2011, p27). We need to move away from tokenistic gestures of making parents feel involved, even though this does not impact our practice to ensuring that we actually include their views in our support plans for the pupil. As a result, we are then developing a well-rounded view of the pupil in their one-page profile and we are also embedding and developing strong relationships with parents looking forward to the implementation of the new Individual Development Plans.
Why are one-page profiles important for transition and how will they help?
Relating to points five and six on the forcefield analysis, transition from Primary to Secondary can be a very unnerving time for any pupil but ‘It can be especially difficult for people with learning disabilities or people with special educational needs (SEN)’ (Mental Health Foundation, 2020). Almost everything about the school life that they have become accustomed to is going to change and for many, it is a time of incredible turmoil, doubt and anxiety.  As well as additional transition opportunities for SEN pupils, we need to ensure that we have a clear picture of the pupil’s needs as well as of the pupil themselves. In order to do this, we will be developing our cluster work on PCP, with specific emphasis on the development and sharing of one-page profiles to begin with.
As a cluster, we will arrange termly meetings in order to develop and share our practice. As a PCP Champion, I will be leading sessions for the cluster on developing PCP within our schools. One advantage we have within the Local Authority is that all ALNCos have received PCP training and are aware of the tools and strategies that we will use to gather relevant information from the pupils and parents in order to produce their one-page profiles.  As a result of the PCP training, we have received guidance and frameworks for our one-page profiles meaning that pupils, parents and teachers will all be familiar with the format and information so that transition becomes a much smoother process for the pupil. Furthermore, in a recent survey it was found that, ‘The OPP supports a smooth transition from one class to another, transition between key stages, and transition into secondary school.’ (Cited by St Mary’s Catholic Primary School in Estyn, 2018, p15-16) and as a result of this, ‘pupils are engaged and confident learners who are happy to share their ideas about how the school can support them.’ 
A challenge we face is having the time and availability to ensure that all ALNCoS/SENCos are able to attend each meeting due the demands of the role. As we are a faith school, our feeder and cluster schools are situated quite far apart in some cases which can be problematic. I will look to gain further support from my Head teacher and those of the cluster schools by ensuring that they are supportive of these meetings, meeting with them to explain why we need to develop our cluster work and invite the Local Authority to attend. The Welsh Government states that, ‘effective transition planning is central to ensuring children and young people with ALN have the opportunity to succeed and have access to an education which meets their needs’ Welsh Government, 2018, p37). Ultimately, by developing our cluster and transition work for SEN pupils, it will help all of us to prepare for the implementation of IDPs and develop our PCP to ensure that pupils are receiving the best possible support and provision.

How staff should use and contribute to one-page profiles
When looking to points three and four on the forcefield analysis, it cannot be understated that one-page profiles can be an invaluable source of information for teachers as a means to best support the pupils in their class as it is, ‘such a powerful and effective way of gathering and sharing the most important information about an individual’ (Welsh Government, 2015, p3). In Primary schools, one-page profiles are often completed by the class teachers, however, in Secondary school, this is more of a challenge as this is the responsibility of the SENCo and trained LSAs. The issue with this is that it is important to gain as many views from as many people involved with the pupils as possible. 
The views of class teachers, particularly when pupils have several different teachers, can present some very insightful and often unknown information. Pupils tend to form close relationships with one or two teachers who they may feel more comfortable sharing personal information with and in addition to this, there may be specific teachers where pupils work well and in other lessons, not complete any work at all. As a way of gathering information from teachers, we use Provision Map (computer software) to gather information from staff. I would argue though, that the information we receive is not always useful or is too vague. 
The way we intend to overcome this problem is by delivering in-depth and ongoing training on one-page profiles in order to firstly, ensure that all staff have an understanding of the purpose of one-page profiles and secondly, to make sure that staff can use one-page profiles effectively in order to properly support the pupil. This will be delivered during staff toolbox sessions and the starting point will be to ask staff to create their own one-page profile with the aim of enhancing understanding of how they are developed. As well as this, it will give them the opportunity to ‘have a personalised experience of the school’ (Goodwin et al. 2017, p30) in the hope that they can see how relationships are developed through the use of one-page profiles and how colleagues can then offer them the support they need. I have been trained as a PCP Champion and will be able to deliver these sessions and arrangements have been made for Local Authority PCP trainers to attend and assist.
Another challenge we could face is that pupils feel that teachers are not considering the information contained within their one-page profiles and that their needs are not being met. In order to monitor this effectively, I will be regularly seeking pupil experiences, selecting a mixed group of School Action, School Action Plus and Statemented pupils to gain an overall picture. In addition to this, I have arranged with the Senior Leadership Team to conduct termly learning walks for a number of pupils as well as reviewing their workbooks in order to gather examples of good practice to share in staff meetings. This is supported by the new Professional Teaching Standards which states that highly effective practice  is when, ‘Differentiation is highly sophisticated, to the point where learners recognise why they need to be extended or supported and participate in the planning  of learning experiences’ (Welsh Government, 2017, p25). 
In addition to this, all teachers need to recognise their professional responsibilities and understand that ‘all staff who work with children and young people with ALN have a responsibility for ensuring that their learners’ needs are identified and provided for’ (Welsh Government, 2018, p261). One-page profiles are there to not only assist the pupil but the teacher as well when used effectively in developing their practice, skills and most importantly their provision for pupils in their care.
How effective are one-page profiles when there is limited guidance on how they should be produced and what should be included?
One-page profiles being produced to the required standards is a very recent issue. When referring pupils to Child and Adolescent Mental Health Services (CAMHS), it is now obligatory to include the pupil’s one-page profile with all paperwork in order for them to gain an insight into the pupil’s needs and views. I believe that there are shortcomings in the Draft Code of Practice for ALN reform as to what should be included and furthermore, believe that at present, there is limited guidance on the best way to produce one-page profiles. Even though we have received training and I am now a PCP Champion for my cluster, I would argue that the effectiveness of this new format of one-page profiles is yet to be determined fully and even though the Welsh Government have rolled this out across Wales, can we ensure that this is the best practice? 
In the book provided by the PCP training company, Helen Sanderson Associates, I found that fourty four pages were dedicated to tools and strategies for developing one-page profiles in Primary Schools. In contrast, the tools and strategies for Secondary Schools was limited to just four pages. I would agree that the tools for Primary School can certainly be developed into appropriate material for Secondary School which is what I have done, however, I feel that there were much fewer studies done for Secondary Schools (only one named) than there were for Primary Schools. Furthermore, internet and library searches have also proven to be sparse when looking for information on and effectiveness of a more developed to one-page profile which suggests that limited research and participation from local governments has in fact been undertaken.
	In saying that, it is certainly pleasing to know that guidance and training across Wales is, for the first time, consistent and there is a recognition that there should be uniformity in the way that one-page profiles are produced, maintained and used for the benefit of our pupils. The consistency in training will also reflect in the quality of the one-page profiles being produced meaning they are far more useful and helpful to pupils, parents, teachers and other professionals. In addition to this, by encouraging cluster work, this will almost certainly benefit not only transition and support for pupils but also develop cluster relationships and sharing of good practice resulting in better provision for all pupils, especially those with SEN. 
While case studies are not extensive, results have been positive with claims such as ‘many of our students’ one-page profiles helped to change their school day for the better’ (Goodwin et al, 2017, p122). It has certainly highlighted good practice with their person-centred approach by ensuring that there was consultation with children, young people, families, schools and other professionals which is a key aspect of ALN reform. 
In addition to this, I feel that teachers will gain far more insight into pupil needs from one-page profiles than they currently do from the information contained on IEPs. For this reason, I believe that teachers are much more likely to engage fully with one-page profiles which are a far more personalised document. Furthermore, one-page profiles can be given to supply teachers to ensure that they are instantly aware of pupils’ needs and through experience, lessons where SEN pupils have a supply teacher are the most likely to result in conflict or upset for the pupil due to issues around unfamiliarity, change and whole class behavioural matters.
Conclusion
To conclude, with the introduction of the new Code of Practice as well as the commitment from Welsh Government and Local Authorities to support this change, it is a prime opportunity to ensure that pupils and the parents of pupils with an additional learning need are now involved in the decision making process surrounding their provision to ensure that pupils are receiving the support and guidance they need to succeed. An improvement in parent and school relationships as well as cluster school relationships can only serve to strengthen our practice and ultimately improve the learning experience for pupils. In preparing for the implementation of ALN reform and a more person-centred approach, one-page profiles give us the opportunity to form the foundations for developing effective person-centred practice within schools.
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What my friends like about me

Using the comments you had in the starter activity, write
down five of your favourite things that people said about you:

1

2
3.
4,
5

What T like about me
Now, write down five of your favourite things about yourself:
L.,

2
3.
4.
5

What my family like about me

Ask your family or the people you live with to tell you what
they like about you and write down your five favourite things
that they say about you:

1;

2
3.
4,
5
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Pick at least one person from each section and explain why they
are important to you, what you like doing with them and how they
support you:
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What hobbies do you have? Why
do you enjoy them?

Who do you like spending fime
with? Why do you enjoy
spending time with them?

What do you enjoy doing with
your friends and family? Why do
you enjoy it?

What are your favourite school
subjects? Why do you enjoy
them?
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What will it take for me to always have good days ,\
and fewer bad days?
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What makes
me stressed,
angry or upset

How I react to
this

What Helps

What I can do

What you can

do
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Please complete the second box at home with your parents or guardians. The
third box will be completed by one of your teachers. Think about what helps you
do wellin school and anything that does not work as well.

What is working?

What is not
working?

What needs to
happen next to
build on what is
working and
change what is not
working?

Fromyour
perspective
(point of
view)

Fromyour

parents/
guardians
perspective

Fromthe
school’s
perspective
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What is working?

What is not
working?

What needs to
happen next to
build on what is
workingand
change what is not
working?

Fromyour
perspective
(point of
view)

Fromyour

parents/
guardians
perspective

Fromthe
school’s
perspective
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What are your ambitions for the future? Think about what job you
want, what you want to achieve in your personal life, what sort of
person you want to be? Etc.

Who do you need to What resources do you
involve to help you have o help you?
achieve your goals?

What challenges will What are your next
you need to overcome? steps?
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Is there anything else you or your parents want your teachers to know
about you?

Is there anything going on inside or outside of school that affects
you? Are you going through a particularly hard time at the moment for
any reason? Is there anything that you find particularly difficult in
school?





