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Section 1
[bookmark: _GoBack][bookmark: _Int_NVPwO5QY]Inclusive leadership is defined by Pacey (2021) as recognising every child’s individual needs, rather than treating everybody the same. All children are unique and Booysen (2014) supports this by stating that everybody deserves to be authentic to themselves and feel a sense of belonging within their community. The Equality Act (2010) states that it is unlawful to discriminate children because of their age, sex, race, religion or beliefs within the education sector. The aim for inclusive leadership is to create, change and innovate whilst also balancing individual's needs. An inclusive setting is needed across all schools and The UK Government support this by saying that inclusion in schools is a basic human right for all pupils to ensure equality and equity are emphasised across the curriculum. For this to happen, creating a safe, fair and respectful school environment is important states Ferdman (2021). Inclusive leaders value everybody and recognise and appreciate fundamental human rights as well as being cognizant of other people’s perspectives. In addition to this, an inclusive leader is aware of the roles and responsibilities that come with leadership and possess the courage to collaborate and be accountable for the outcomes. The importance of inclusive leadership provides better quality education for all pupils and is fundamental in changing discriminatory attitudes. School settings create children’s first interactions with the world outside of their own families, which enables their social interactions and relationships, as well as allowing everybody to feel valued and equal states Essandoh (2020). Inclusive leadership allows inclusivity between different genders, cultures and communities and Ferdman (2021) states it is important as it is a way to hear everybody’s individual voice and opinions, encouraging equity within the school community. Without inclusive leadership, individuals may feel a sense of uncertainty, not as safe, heard or valued within their community. Therefore, inclusive leadership is important to ensure each individual feels safe and a sense of belonging in the community.
[bookmark: _Int_wO8bXT2x][bookmark: _Int_coe6NY3q]A situation occurred where a practitioner had noticed very little development with a child, Josh, who started at the setting 6 months ago. Josh did not engage in group tasks or conversations in the classroom and had very little interaction with his peers. Josh comes from a single parent household where he lives with his Dad, who had recently overcome alcohol abuse. The United Nations Convention on the Rights of the Child (UNICEF) supports Josh living with his dad as they state that a child should not be separated from their parents, unless it is best for the child, or they are in danger. In addition to this, the practitioner had observed that Josh’s Dad seems nervous when dropping him off at school, has not attended the recent parents evening and does not feel comfortable interacting with other parents at the setting, despite them looking at him but not involving him in conversation. Looking into this situation, it was vital the practitioner used their inclusive leadership skills and knowledge to help support Josh and his Dad to feel comfortable and a sense of belonging at the school. To facilitate a more inclusive approach, inclusive leaders need to have a consistent inclusive attitude in the setting. Robinson (2019) suggests that Bandura’s theory states that children are most influenced by those individuals closest to them and even imitate their behaviours. Therefore, it is essential for practitioners to have consistent inclusive attitude, to influence the children to become inclusive too.
[bookmark: _Int_fL70Z54P]Firstly, Josh’s dad was invited into school for a meeting to discuss how the practitioners can support them both to feel comfortable at school. Draper and Wheeler (2010) support this as they believe that a strong relationship between parents and early years settings is vital for creating positive learning environments for children. Research supports this by showing that when parents are positively involved in their child’s school setting, it is likely children will achieve higher and further develop positive behaviours states Thornton and Brunton (2010). Parents are the first educators of their children and have a shared responsibility with their child’s school to provide an enabling environment that motivates children to achieve their full potential. Due to this, it is essential for positive relationships between parents, teachers, schools and the community to help support children’s education for the best interest of the child. Based on their observation, Grant and Ray (2013) found that parents who are more engaged in their child’s education tend to have a more positive outlook and attitude towards their child’s school and practitioners, therefore the child benefits from the parent teacher relationship. By supporting Josh’s Dad, it will help encourage him to be more involved and participate more with Josh’s learning, as well as the parents at the setting. Scanlan and Johnson (2020) believe that working with parents is an essential part of inclusive leadership as it allows the parents to feel valued, respected and heard within the early years setting as well as meeting the needs of the child. However, despite the benefits of working closely with parents, it does come with barriers that practitioners must consider. Brien and Stelmach (2009) states that a combination of ethnic backgrounds, socioeconomic conditions and beliefs all create complications for parent-teacher relationships. This will require the practitioner to reassure the parent that all individuals are respected and belong, as Bowlby (1969; Over, 2016) states that the importance of belonging in early years settings is well established. The practitioner must be able to put their inclusive leadership knowledge into practice to positively support Josh and his dad to feel a sense of belonging suggests Friere (2005) and Randel et al. (2018). However, Cottle and Alexander (2014) believe that some practitioners can have a preconception of parents, resulting in them being judgemental towards certain parents or families due to their lifestyle, or even socioeconomic status. This can lead to parents feeling that the practitioners are judging their ability to be a good parent and could be the reason why Josh’s dad feels reluctant to interact with the practitioners or attend the parents evening. Therefore, strengthening and consistently developing relationships between parents and practitioners is vital for children's personal and academic growth (Epstein, 1995; Erdener, 2016; Jeynes, 2011; Makgopa & Mokhele, 2013; Prew, 2009) and to make the parents feel comfortable. On top of this, some practitioners do not have the confidence to discuss issues with parents as they fear it may result in confrontation or they need extra training. Cheung and Kam (2019) states that practitioners especially struggle with this when parents come from different backgrounds or have different beliefs, therefore additional training is required to develop the practitioner's knowledge. In this scenario, the practitioner used their inclusive leadership skills to support Josh’s dad. First of all, by calling the parent by their name allows them to feel recognised within the setting. Secondly, the practitioner asked how he was doing and how Josh has been doing at home, this allows Josh’s dad to feel appreciated and important by the school, as well as gaining more knowledge to support the child. The Welsh Government (2017) states that communication between parents and practitioners allows the practitioner to get a better understanding of the child from a different point of view. 
Throughout this scenario, Josh’s dad stands alone at the school yard when dropping Josh off at school and isn’t engaging with other parents around him. The practitioner observed that the other parents acknowledge him there but do not interact or make effort to include him in their conversations, instead just look at him. Due to Josh’s dad being a single parent who has just recovered from alcohol abuse, the isolation he is receiving from other parents could be down to them judging him on his socio-economic status. Bradsley (2013) believes that stereotyping single parents is a major issue in our society today and often leads to these parents not knowing where to turn for help. The Single Parent Rights’ (2020) campaign undertook a piece of research into 24 single parents’ experiences of discrimination they experienced in 2020. The research found that 80% of single parents had experienced discrimination and 16% believe they may have experienced it, totalling up to 96% of parents being discriminated just for being single. Weed and Nicholson (2015) believe that single, young fathers have a violent or criminal stigma around them in comparison to single, young mothers who are considered vulnerable. This helps the practitioner understand as to why Josh’s dad may be isolated from the other parents, especially the mothers. Due to this, it can result in the child also being excluded at school. Siva (2020) supports this by stating these children are less likely to be invited and included in extracurricular social activities, like birthday parties for example. This shows that the parent being isolated has a snowball effect onto their child also becoming isolated, which can result in a negative impact on not only Josh’s education as he may be reluctant to come to school, but also his mental health and wellbeing. Therefore, the practitioner felt it was right to use their inclusive leadership skills to help support Josh and his dad. The practitioner suggested that Josh should join after school clubs. This would allow him to bond more with his peers as well as finding a hobby he can enjoy. In addition to this, it would allow Josh’s dad to meet more parents where their children have something in common and allow him to feel a sense of belonging. This would make the scenario more comfortable for the parents as they are more likely to interact and discuss the activity or sport their child is involved in. Another benefit to Josh attending after school clubs is that they can support families that may have low incomes or struggle with childcare, therefore taking some extra stress off the parents, as well as providing children with opportunities they may not have access to at home due to financial limitation or accessibility restrictions. Some children may also not have access to technology at home, so by attending after school clubs they are able to use computers to finish homework or educate themselves on a topic that interests them. Overall, Josh attending after school clubs would have a positive impact on his wellbeing and his education, as well as a positive impact on his dad by supporting him and encouraging him to engage with other parents at the club. 
Josh’s dad should feel like he belongs at this setting and within the community. Stratigos et al., (2014) states that belonging is a fundamental human need and has a big impact on individuals wellness. Belonging is a key concept in the Early Years and impacts children’s socioemotional and cognitive development, affecting their transitions, attachment and beliefs suggests Bowlby (1969), Kalkman & Clark (2017), Tillet & Wong (2018). He should be able to express his opinions and be listened to by Josh’s practitioners. This can be done through daily or weekly check ins with Josh’s dad where the practitioner can provide an opportunity for him to come in to discuss any questions or issues he may have. The Welsh Government (2016) state that the New Curriculum aims to support children and their families to ensure their individual needs are met. The barrier to this is that it is time consuming, so with extra support for Josh and his dad the daily check ins could become weekly and then monthly depending on their improvement.
To facilitate a more inclusive approach, the early years practitioner could take further training if required. The Welsh Government (2016) suggests practitioners complete the Inclusion and Pupil support document which allows the practitioner to become aware if they need more knowledge regarding inclusive practice. By doing this, it allows the practitioner to successfully implement inclusion into practice to create a positive, safe environment for all pupils and staff as well as a positive impact on Josh and his dad. In this scenario, the inclusive leadership is not impacting Josh. He is showing signs of isolation as he sits by himself at lunch, is nervous in the classroom and does not interact with his peers. This could be down to imitating his dad, as Josh’s dad is also nervous when at the setting. The Child Mind Institue (2021) believes that when a child witnesses a parent nerves, the child picks up on it and imitate this behaviour. The practitioner should use their inclusive leadership skills to build a stronger relationship with Josh and his dad, so they feel like they can trust the practitioner. Bortini et al (2018) believes that for inclusive leadership to be effective, it is vital for practitioners to build positive, reliable relationships. By the practitioner building a strong relationship with Josh, this should help support him becoming more comfortable in the setting as he should trust the practitioner and know he has someone he can talk to who will listen and value what he has to say. Once Josh has built a good relationship with his practitioner, this should encourage him to build more relationships with his peers. The inclusive leader can support this by arranging focused play where Josh will be in small groups with other children in his class, allowing them to interact and hopefully start a bond. This should help tackle Josh feeling isolated in school, as no child should feel like they have no one to turn to. Mental help (2021) suggests that when a child is feeling excluded and isolated, this can result in the child feeling lonely which will have a long-term impact on their development and well-being. 
To conclude, the New Curriculum for Wales (2021) supports practitioners to become inclusive leaders in the Early Years setting. However, further development and training needs to take place to facilitate a totally inclusive approach. To achieve true inclusion, practitioners must work towards achieve equity to ensure everyone is treated for their own individual needs. 

Section 2
[bookmark: _Int_nwrd9bpd][bookmark: _Int_UNVCHLKW]This section is going to critically evaluate a policy in Wales that enables inclusive leadership in a Early Years setting. The Oxford dictionary defines the term policy as a principle of action proposed by an individual, group or organisation. Levin (1997) states that those with responsibility take action to solve issues. This section will be critically evaluating whether the New Curriculum for Wales (Welsh Government, 2021) policy enables inclusive leadership in early years settings. This act emphasises the importance of working with people, families, schools and communities and is working towards becoming an inclusive curriculum. The main change with this act is that it supports each individual child develop throughout the education, rather than grouping the children depending on their age. This allows each individual child to progressively develop at their own rate. The curriculum is essential for supporting and developing children’s social skills, learning, holistic development as well as their health and wellbeing states Dallimore (2019). This encourages inclusion as it caters to every child and allows inclusive leaders to use the progression steps to support each individuals needs states Randel et al., (2018). Adjusting to the New Curriculum is part of the understanding of inclusive education. A non-inclusive curriculum would be a significant barrier to inclusive classrooms. Opertti and Brady (2011) suggests that in order for a curriculum to be inclusive it should consist of key concepts, such as the value of diversity and the right to learning, through consideration of all learners within school settings, to guarantee their individual right to learn through education. An inclusive curriculum should move away from a standardized approach which focuses on the general needs of the average learner and should instead focus on the diversity of needs of the individual, rather than for specific groups. The Welsh Government (2021) state that they will ensure that Early Years settings are supported with the correct resources to create a belonging, diverse and inclusive environment. This approach encourages diversity learning objectives to be more relevant and flexible to all learners, as competencies allow learners to progress regardless of their different starting points states Roegiers and de Ketele (2000). In addition to this, it also allows practitioners to adapt their lessons and what they teach depending on the pace of each pupil. Furthermore, this act aims to support practitioners to adapt their content and delivery to provide the differentiation needed to create an inclusive setting, with the hope of creating inclusive teaching practices across the curriculum. This inclusive education policy in Wales focus on the development of the new curriculum for Wales and the ALN system, which is a new statutory support system for young children in Wales with learning disabilities states the Welsh Government (2018). A positive about this is that is more consistent and ensures the rights of the child are protected regardless of the severity of their need's states the Welsh Government (2018). This is a positive improvement from the previous policy, where it was criticised for being inconsistent and segmented states Chaney (2012). However, this new ALN system in Wales does have potential barriers when implementing these policies. Despite the new ALN system focuses on supporting individuals with ALN, Knight & Crick (2020) believes it does not focus on the need for inclusive education for each individual child. Due to this, it should be necessary to look further into the curriculum to consider how the needs of each child can be met within the Welsh education system. To allow the education system to function as planned, it needs to be made clear whether the reforms have been designed in a coherent way. The policy reforms in Wales are a linear process to solve a problem states Diem et al., (2014) & Harman (1984). They argue there is very little consistency regarding the issues of inclusion in Wales and how it is understood and communicated within this policy. This creates barriers for policymakers in Wales to implement this policy successfully. Ryan (2006) and Nishimura (2014) believe that professional development and consistency from practitioners are essential for inclusivity in settings and the lack of consistency across the policy recognises how inequalities can potentially become apparent when these reforms are fully implemented. This therefore provides a deeper understanding of the challenges when developing an inclusive education system in Wales. To help tackle this issue, The New Curriculum for Wales (2021) is aiming to support practitioners with professional development to help them achieve a deeper understanding of the new curriculum and implement it into the Early Years setting. In addition to this, Osberg and Biesta (2010) claims that this policy does come with additional potential barriers to achieve inclusive education. They go on to argue that with this policy, there is no longer a place for those individuals who do not confirm to its specifications. Having a competency-based curriculum means that the children are involved in the framework's values that have already been decided on the ‘inside’ and is inevitable that certain interests are promoted at the expense of others states Osberg and Biesta (2010). Despite this policy being more adaptable in supporting learners needs individually, it can be argued that this policy is naturally exclusive. In addition to this, it can be argued that the curriculum has become complicated and overloaded states Donaldson (2015). He believes that the whole curriculum should be focused on supporting young children to become ambitious and capable learners and the Welsh Government (2020) believe that in fulfilling this, high expectations are set to encourage individual wellbeing. 
In conclusion, the New Curriculum for Wales (2021) enables inclusive leadership in Early Years provision and allows all individuals to develop and learn where they feel a sense of belonging. However, there is still visible barriers that can occur when implemented, meaning that practitioners need to receive the extra support to ensure they are confident and consistent with this new policy. Hardy and Woodcock (2015) support this as they believe that respect for difference in education is only possible if those responsible are properly supported by coherent and consistent policies that value diversity. 

Section 3
[bookmark: _Int_aq899CFT]Inclusive practice should aim to reduce and remove potential barriers to learning, as well as support the success of all pupils whilst ensuring the standard of teaching is not compromised (…). When implementing inclusive leadership into Early Years settings, it is essential that practitioners recognise that inclusion is not only based on pupils who may be disadvantaged but is something that should involve all pupils to reach their full potential through participation. Practitioners can promote inclusive leadership in early years settings by developing their knowledge and understanding on inclusion to then emphasise it within the setting through inclusive quality literature. This allows the practitioner to educate not only the children, but all individuals involved in the setting about different religions and lifestyles of their community states CLPE (2020). By practitioners being knowledgeable about different cultures for example, it allows them to create discussions within the classroom or with parents, making everybody feel a sense of belonging. Early years setting should be proactive at challenging and addressing any barriers to inclusion within the school, for example negativity and stereotyping. By encouraging everyone to be fair and equal within the setting, this has a positive impact not only on children’s development, but their education, health and wellbeing. Inclusive leadership can be promoted through the school's curriculum, by designing their curriculum to reflect different religions, cultures and beliefs. Takeuchi (2018) believes that the different ways children learn and study from different cultures should be integrated throughout early years settings to provide equality and cultural appreciation within the community. This supports the idea of educating children about different cultures and Goclowska et al. (2018) agrees by suggesting that early year's settings can introduce culturally inclusive toys and books to help educate the children about their community. This not only encourages conversation and improves cultural knowledge, but it again supports pupils to feel a sense of belonging for the children who are part of those cultures. Another way to promote inclusive leadership in school settings, is by constantly reviewing their policy and practice to make sure it is catering to each individual child fairly. Communication is also a big factor and through inclusive practice the needs of all pupils are met due to increased levels of communication between pupils, staff and parents, resulting in improved academic success. By asking simple questions such as “is our setting inclusive?” or “is everyone’s voice being heard?”, early years settings can get feedback allowing them to continue to develop and improve their inclusive setting and see what changes need to be made to benefit all pupils, staff and parents. 
In conclusion, promoting inclusive leadership in early years to create an inclusive setting is essential to get the best outcome for all children. By practitioners implementing inclusive leadership into the setting through knowledge, understanding, inclusive literature and communication it allows not only the children, but parents, families and other staff members to recognise the importance of inclusion to achieve the health and wellbeing of all individuals in the community. 
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