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What is Inclusive Leadership? 
Rawe (2014), Sinar and Wooll (2021) and Ninan and Essandoh (2020) explain inclusive leadership requires leaders to truly care about their employees, want to get to know their employees and inspire their employees to progress. Pacey (2021) states inclusive leadership is not treating all children the same, it is about paying attention to each child’s individual needs. An inclusive setting should provide individuals with fairness, regardless of their ethnic background, culture, gender, or socio-economic background (Pacey, 2021). Booysen (2014) and Centre for Creative Leadership (2021) state inclusive leadership should enable individuals to feel open to be themselves, feel they belong, to be unique in their own ways and remain authentic. However, not changing, or adapting who they are (Booysen, 2014). Ferdman (2021) explains inclusive leadership is much more than managing diversity across a team of people. Inclusive Leadership should permit everyone to be treated equally, for people to feel they are accepted and to be themselves without having to hide any identities (Ferdman 2021). Rawe (2014) explains historically, the workplace has been viewed as a place where staff minimise their personal life, try to fit in with what is expected of them and leave their concerns at the door. However, times are changing, Sinar and Wooll (2021) explains one of the aims of inclusive leadership is to learn everything about your staff. Learn about their life, their values, personality, or ensuring they feel in a safe place to be themselves. Ninan and Essandoh (2020) states inclusive leadership should allow all individuals to feel they are valued. Ferdman (2021) explains inclusive leadership is more than managing diversity across a team. Inclusive Leadership should permit everyone to be treated with respect and feel comfortable to share their personality and values. Ferdman (2021) states for this to become possible, settings should consist of a safe, appreciated, fair and engaging environments. Sinar and Wooll (2021) explains inclusive leadership encourages individuals to leave their corporate mask off, not try and be someone else to fit in and simple be themselves (Sinar and Wooll, 2021). 

Why is Inclusive Leadership important?
Roberson and Perry (2021) and Ferdman and Deane (2014) discuss the importance of inclusive leadership. Roberson and Perry (2021) discuss a study which displayed the impact on inclusive leadership from a leaders’ point of view. By analysing twenty-seven leaders, the study revealed inclusive leaders play a vital role in establishing an environment which is open to new ideas from everyone, new experiences and values are shared by everyone. Inclusive leadership can make people feel they are part of the group, they feel valued, and they can contribute (Roberson and Perry, 2021). In contrast Ferdman and Deane (2014) state if employees are not in an inclusive leadership environment, this could lead to employees being less likely to participate, make contributions or fully engage. Ferdman and Deane (2014) explains inclusive leadership is important, without it people could feel not quite so safe, as valued, or accepted therefore, this could lead to under performance and employee moral being low (Ferdman and Deane, 2014). 


Reflective Scenario. 
The scenario which is being reflected on is based on a male parent, who has overcome an addition and is being accessed to look after his son. The father appears to be nervous around teachers, stands on his own on the playground and parents look at him but never talk to him. His little boy he is doing well at school, however he does not have any friends out of school. The little boy does not communicate with practitioners unless it is for school expectations. 

The Boy. 
It appears inclusive leaderships is not being effectively utilized in the scenario; the boy is displaying feelings of isolation. Mental help (2021) and Rubin et al (2009) states if a child is feeling isolated, this could lead to loneliness which could affect the child’s long-term health. For children experiencing loneliness and sadness, they could feel excluded from others and lead to being socially withdrawn (Mental Help, 2021 and Rubin et al 2009). Rubin et al (2009) explains if a child feels isolated, this could lead to a child refraining from social activities. The boy in the scenario does not have any friends out of school, therefore by the boy feeling isolated this could be restricting the boy from making new friends and could be making the boy feel left out.
It should be considered the dad in the scenario feels nervous around teachers. Child Mind Institute (2021) states if a child witnesses a parent in a state of nerves, this could lead to the child behaving in the same way. Children seek information from adults on how to react in situations and it is more likely children will display the same emotions (Child Mind Institute, 2021). Therefore, the boy in this scenario could be communicating with the teacher in the same way as the dad, in a nervous and limited manner. 

Botrril et al (2018) states if inclusive leadership is being used correctly, this should ensure relationships are being built, however the relationship between the teachers and the boy is not progressing. Lekh (2021) explains for inclusive leadership to be effective, the practitioner must be seen as approachable and ensure they listen to each child, this is an important factor to consider, going forward, to consider whether the practitioners in the boy’s life are all approachable. UNCRC (1992) states every child has a right to be listened to express their feelings and views. This right is often written on the school walls; however, is the teacher providing the chance for the boy in the scenario to be listened to. Murray (2019) and CDC (2019) states if we do not make time and listen to children’s voices, we could express that we do not value the child’s opinion. This could lead to children believing we, as adults do not value or respect the child’s views. 



Action Plan for the boy. 
Bortini, et al (2018) explains for inclusive leadership to be valuable, building relationships is essential. Therefore, the plan should include the teacher arranging an informal chat to provide the opportunity to discuss, reassure the boy and father that the boy’s teacher is approachable and there to make them both feel welcome and supported. Daily check ins should be set up by the teacher and the team in class, every time the little boy initially arrives in class, again throughout the day, and the boy could benefit from one-to-one time with the practitioners. The aim is for the boy is to feel more comfortable, to be able express any feelings with the staff, express any likes or dislikes and allow the staff to get to know him. Ferdman (2021) states to be an inclusive leader you should notice, voice any concerns or equity, and address them, by arranging this first step, this is supporting inclusive leadership and a good start to get to know the boy and father more. The long-time goal, after this is imbedded would be to arrange play focus time in class for the boy with other children in class to enable to opportunity to build relationships with other class members and to ensure staff support if needed. 

The Dad.
It appears the dad is not receiving the benefits of inclusive leadership. The father appears to be nervous around the teachers and could be feeling quite left out with other parents. It should be considered what the dad in this scenario has been through. The dad has overcome addition. Mosel (2021) explains fighting addition is not a matter of will power it is being aware of when you need help and realising that carrying on being an addict could become a problem. Time and persistence will have to be actioned and a commitment to recovering is the first step to taking back control of one’s life (Mosel, 2021). The fact the dad has recovered from an addiction, should be viewed as a celebration. However, the dad could be feeling shame and guilt. Daniere et al (2020) explains guilt and shame are classed as a self-conscious emotion. When someone feels they have done something wrong, people can often feel guilty. Daniere et al (2020) states people who are feeling guilt, can often defer away from any social relationships being built. Therefore, in this scenario, if the dad is feeling guilty, this could explain why the dad feels nervous around the teachers, which is a barrier against inclusive leadership being used. Thomas (2021) states if a person has experienced overcoming an addiction, this could lead to making new relationships harder. In this case the relationship with the teacher and the dad is not improving. Thomas (2021) explains if a person is fully aware and has a full understanding of what a person has gone through to recover from an addiction, this can help to support the person and allow relationships to build. For example, if the teacher has an open, approachable, and positive conversation with the dad this could lead to the dad sharing what he has been though and the teacher gaining more understanding. Bourke and Titus (2019) states inclusive leaders should demonstrate an open mindset, seek with empathy, and understand and listen with no judgement. 




Reza (2021) explains inclusive leadership should involve engaging, accepting, and encouraging people’s views. The dad in this scenario should be given the opportunity to be listened to, share his views, and be accepted by the teacher. Sheridan (2019), Rawe (2014) and Rodd (2020) discuss the importance of relationships between teachers and children’s parents. Sheridan (2019) explains connections between parents and teachers have been shown to enrich children’s emotional well-being and social abilities. Rodd (2020) states teachers should view parents as valuable resource to enhance inclusive practice rather that viewing parents as clients. By building relationships with parents, this can ensure inclusive leadership is being effectively utilized (Rodd, 2020). If the teacher in the scenario has an open conversation with the dad, this could lead to the dad feeling more included. Rawe (2014) states part of being an inclusive leader is for the practitioner to be aware of any bias, develop an understanding of any personal bias and establish transparent relationships. In this case it is important the teacher has no bias opinion on what the dad has been through, for the relationship and the communication between them to develop. 
The dad in the scenario does not communicate with other parents on the school yard, this could mean the dad if feeling left out. The definition of feeling left out is when people do not feel included (Christmas, 1991). When people feel left out this could be due to their own perception of themselves (Christmas, 1991). Therefore, it could be the dad feels he cannot talk to the other parents, rather than the other parents not wanting to talk to him.

Action Plan for the dad. 
Ensuring daily check ins with the dad and arrange an open chat with the dad. This could provide an opportunity for the dad to come into school to discuss anything he would like, and the teacher can reassure him that she is there to support him and his son. Freud (no date) explains to encourage parental engagement, inviting the parents into school is a good first step. By the teacher gaining awareness and knowledge of the family, this can help support the family to feel welcome, make them feel they are included and build relationships. Freud (no date) explains by using positive language such as ‘we want you to be here’ or let’s work together on this, we can help’ can support parents to feel included. Additionally, it could be considered how the dad could benefit from the Families First innovative programme. Welsh Government (2016) explains the aim of the programme is to support families to ensure their needs are met based on individual requirements. The programme includes communicating with the professionals involved, in this case it could be the teacher and the dad, along with support from professionals such as mental health services if needed. Welsh Government (2016) states the programme is well placed for schools to engage in any family support they feel they need to support parents and offer advice if required. To ensure inclusive leadership is being used. Further consideration is needed to arrange a community event and seek out any events which may be currently running within the community. This could lead to the dad meeting more of the parents and new people.


The Teacher. 
Ryan (2006) states inclusion in schools is best achieved when educators are aware of their practice and have the chance to critically evaluate their role. The teacher has critically evaluated the role by highlighting how the benefits of inclusive leadership is not being noticed with the boy and the dad in the scenario. Therefore, the teachers practice must be considered, it could be that the teacher needs to reassess, look at why this is could be happening and decide on some changes. Sullivan (2009) explains an inclusive leader is someone who can share a vision, with other team members, ensure all staff feel they can contribute, and their opinion is valued. Reflecting on this, it should be considered whether the teacher in the scenario is considering all her team members. Gerritsen (2020) states for inclusive leadership to be useful, leaders must be willing to listen to all staff members and share decision making. However, reflecting on this many of the decisions made within the classroom are not always discussed with all the team. Therefore, this could mean the teacher needs to welcome all the team to make decisions. This could support inclusion within the classroom, which could result in inclusion for all staff, the dad and the boy in the long run. Additionally, it should be considered here how the teacher could have attempted using inclusive leadership to involve all the team members, however it is not working. Randal et al (2017) states in some cases, inclusive leadership has been actioned in settings, however leaders have not seen any results. Randal et al (2017) states if inclusive leadership does not seem to be working within a team, this can be quite a negative experience for a leader, and they could question why they started it. There is no guarantee that individuals will fully utilise their skills, opinions and abilities and feel inclusion is beneficial at first. The teacher in the scenario, could be in this situation and this could be making the teacher feel deflated. Another area to consider is the teacher could be lacking inclusive leadership training or possibly, has received the training, however it needs refreshing. Welsh Government (2016) explains in the Inclusion and Pupil Support document, teachers should be taking a self-evaluation every year and planning should be set out with the aim to arrange any necessary training needed. Welsh Government (2016) explains the aim of the self-evaluation is for teachers to be made aware of any additional training which is required to support inclusion for themselves and their team. In the scenario, it should be factored in that the teacher could need more training in inclusive leadership, or even, maybe she has not even received any. 
Another element to consider is if the teacher is using inclusive leadership, however the teacher is seeking process bias. Gerritsen (2020) defines process bias as when leaders seek an opinion from others, however, they are inclined to seek information which fits their personal point of view. This could be leading to the teacher only seeking answers which she would like to hear, rather than valuing people’s opinions and views. Therefore, this could be restricting inclusive leadership being used. Knight Agard (2020) explains the importance of leaders creating an inclusive environment is to except people’s views and their own sense of diversity. Take for example, if a leader has concerns over their own personal insecurities, they are more likely to view a person from an unbiased angle. Knight Agard (2020) states it could be that the individual leader has worries over what people may think of them. This could be due to them at some point feeling left out. This could cause some difficulties when supporting and encouraging inclusive leadership throughout a team, due to the leaders’ own concerns. The teachers could be currently experiencing this, hence why inclusive leadership is not being used. 

Action Plan for the teacher. 
The teacher could look at evaluating her Inclusive Leadership skills. This could be actioned by completing the Welsh Government (2016) Inclusion and Pupil Support document. This will highlight if the teacher needs more awareness of inclusive practice. After this has been identified the correct steps would be to the ensure all her team are fully aware of inclusion and experience it first-hand. This could lead to inclusive leadership being implemented by the teacher, therefore if implemented correctly, this could make a positive environment for all the staff to work. If inclusion in successful, this could then see a positive outcome for the dad and the son in the scenario. 





















Section 2. 
This paper will be evaluating the Inclusion and Pupil Support document (Welsh Government, 2016). Focusing on the positive it includes which supports Inclusive Leadership and any areas which could be barriers of Inclusive Leadership. 
Welsh Government (2016) Hallet (2016) and Gibson and Blandford (2005) discuss the importance of staff receiving training in Inclusive Leadership. Hallet (2016) explains when staff are trained in Inclusive Leadership it can be beneficial for their practice, provide effective strategies and gain an overall approach to ensuring everyone in the setting feels included. Practitioners within schools have the responsibility to understand Inclusive Leadership (Gibson and Blandford, 2005). Welsh Government (2016) states in the Pupil Support document section 2.3.27 (p.19) inclusive leadership training is vital, the training can be beneficial to teachers, alongside supporting successful practice within schools (Welsh Government, 2016). Inclusive leadership training can explore possibilities of learning and by experiencing inclusion first-hand this could benefit both children and teachers (Welsh Government, 2016). Likewise, the Estyn strategic plan (2020) section 1.4 (p.8) states inclusion, diversity and equality training are all important and will be provided to all Estyn inspectors. Therefore, this should allow inclusive leadership training being correctly monitored within schools on inspections. Estyn (2017) states in the report for Ysgol Gynradd Gymraeg Pontybrenin the school is inclusive, has a caring community and the school ensures all pupils are given the equal opportunities, this suggest the Estyn inspections are considering whether staff are trained in Inclusive Leadership. 
However, it is important to consider the language which is used within both documents. Welsh Government (2016) states the words “all staff should include information about the principles of inclusive education”. Using the word ‘should’ here could cause confusion. Merriam-Webster (2021) defines the word should as ‘that ought to be’ this implies something should be actioned, however, there is a possibility it could not be actioned. Take for example if a practitioner was new to a role and was asked to read the Welsh Government (2016) Pupil Support Document and read the word ‘should’ this could lead to the teacher thinking it was important, however, it is not a ‘must’. Collins’s dictionary (2021) defines the word ‘must’ as an indicator to which something is very important and necessary. In contrast to this, in the Estyn Strategic plan (2020) section 1.4 (p.8) the words “we will provide training to inspectors on equality, diversity and inclusion” by using the word ‘will’ here this suggests the training will be actioned. The word ‘will’ indicate someone’s intention to do something (Cambridge, 2021a). Therefore, it should be considered how although it is stated as an expectation in the Welsh Government (2016) Pupil Support Document, it could be misinterpreted, and the inclusive leadership training could not be actioned. Estyn inspectors could be visiting schools to view the inclusive leadership training; however, it could mean not all practitioners due to the language used in the policy are aware of how important the training is. Knight and Crick (2021) state although the new curriculum for Wales aim is to include more of an inclusive education system, lack of consistent policy documents across Wales could view inequalities of inclusion. Furthermore, Children’s Commissioner for Wales (2020) highlight the need for more consistent inclusive leadership training within the Building Blocks document (2020) explaining to avoid this, inclusion training should be included in initial teacher education, support staff and as a continued professional development. Further, Estyn (2020) states in the Strategy Equality Plan (p.5) actions to take forward are to ensure all new employees undertake required training. 

The Welsh Government (2016), UNCRC (1992) and Ysgol Gynradd Gymraeg Pontybrenin (2016) discuss the importance of children being able to share their voice. Welsh Government states in the Pupil Support Document 1.3.8 p (5) inclusive education should include providing children with the opportunity to be listened to, be treated with respect, and have their race and cultural identity recognised. Likewise, UNCRC (1992) and Ysgol Gynradd Gymraeg Pontybrenin (2016) state in the Inclusion and Additional learning needs policy (p.3) each child has a right to a voice and by including all learners this can ensure equal opportunities. Murray (2019) explains to fully understand the concept of a child’s voice, practitioners should recognise whether children are being viewed as individuals. For every child to feel included practitioners must find ways to ensure they are listening fully, understand and respond to them. Hearing children’s voices is vital to ensuring inclusive practice and provides practitioners with the opportunity to really get to know each child (Murray, 2019). Welsh Government (2016) states in the Pupil and Support document section 2.1.4 (p.9) ‘all children should be involved in making decisions, where possible’. Cambridge Dictionary (2021b) states the word ‘possible’ implies something that might or might not happen’. This suggests that although stated in a wealth of literature, a child’s voice is important for inclusion, it could be the children are not always listened to. In contrast the UNCRC (1992) states (article 12) ‘every child has the right to express their views, feelings and wishes. This right applies to all times. Thesaurus (2021) defines ‘has the right’ as ‘being worthy of’ this implies more authority and importance. Therefore, the rights of a child to be listened to feel included is dominantly stated in the UNCRC (1992) article 12, however this is not conveyed in the Pupil and Support document (Welsh Government, 2016). This evidence, although has a similar message could present conflicting advice on the importance of the child’s voice. Cousins (2011) discusses her research, which evaluated practitioners listening to the children in their class and it identified practitioners are not having enough time to do so. Cousins (2011) states some practitioners are being pressurised by the education system to hit targets and test results, which is deferring away from the important factor of children being heard. 

Considering this evidence, it could be judged how policies do not always consist of straight forward instruction and the language used could be a barrier for Inclusive Leadership.





Section 3.
How can Early Years practitioners display inclusive practice right from the start? 
When children join our settings, we ask their parents or caregivers if the child has any dietary requirements or whether the child has any likes or dislikes? However, we do not ask any specific questions linked to their family or child’s individual values or belief’s. This blog is focused on why I think we should be.
Nutbrown and Clough (2011), Scanlan and Johnson (2015) and Foundation Years (2015) state practitioners should discover everything about each child to effectively implement inclusive practice. Foundation Years (2015) and Nutbrown and Clough (2011) explain Early Years practitioners should build positive relationships with the child and their families, with the aim to learn more about every child. All ethnicity, religion, family background, disability, gender, and special educational needs should be discussed and not excluded (Foundation Years, 2015 and Nutbrown, 2011). Borkett (2018) states all children, and their families live differently with no group being the same, therefore practitioners need to acknowledge this and communicate with the parents and children to gain information. The Wisconsin Department of Public Instruction (2018) describe family in a child’s life as being the biggest partner in a child’s learning life and asking the families questions about the child build inclusive practice and aim to meet children’s induvial needs. However, do we as Early Years practitioners ever ask our families and children questions such as: “What is important to you and your family” or “Do you have any values or belief’s you’d like to share with us?”. The Black Nursery Manager (2020) states everyone working with small children should be aware, recognise children’s different cultures and their heritage and engaging with their parents is a good way to find this out. The Black Nursery Manager (2020) who runs a nursery in Birmingham explains the relationship between her parents and children is fluid, it’s very open, approachable, and relaxed. By working in this way, it can make the parents feel welcome straight away, the children feel comfortable and the staff to be very aware of each child’s needs. All children have different needs, all families are different, and practitioners should be finding this out by right from the beginning (Scanlan and Johnson, 2015). Borkett (2018), Cornwall (2018), Scanlan and Johnson (2015) discuss when practitioners leave their comfort zone, move away from familiar questions, and ask more questions related to the child’s beliefs, values, or backgrounds this can have beneficial effects on inclusive practice. Scanlan and Johnson (2015) states creating an inclusive environment requires practitioners to develop skills, dispositions and cross borders not seen before- take for example asking the questions we would not usually such as: ‘What values are important to you and your family?’ and acknowledging ‘We as practitioners do not always have the answer and want to know what is most important to your child? (Scanlan and Johnson, 2015). 
By breaking down these barriers, being honest and open and asking questions to each child’s family this could benefit see practitioners ensuring inclusion is implemented from a very early age. Scanlan and Johnson (2015) states for practitioners to be responsive inclusive leaders, they need to move away from old superficial approaches, such as arts and crafts or festivals within the classroom and really focus on the depth of cultural practices. By discovering information about what’s important to each family, this is authentic inclusion. 
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