Alison Finister/1250758 – Reflective Essay, September 2022

In undertaking this module, I see an opportunity to improve my personal teaching practice and reflect on my style of teaching. I am keen to explore a range of teaching strategies and techniques to continue to aid my students learning. This, for me, is important as my role as PEQF Trainer, as I would like to develop my skills, and my job ultimately is to get the students through their course in a professional way. One of the rules I have personally, and I think makes for a good environment, is to enforce classroom management. This is important for the students and the learning process, for example, “Classroom management relates to the following: controlling the learning situation, directing the learning for the students, coping with the individual student differences.” (Reece & Walker, 2007, p. 266). I believe this helps the students to feel safe in an environment where they are then able to express themselves, particularly in this instance with a topic such as Diversity.

I commenced the lesson by providing the aims and objectives, which were to define terms such as ethics, equality, human rights, bias, prejudice, discrimination, and stereotyping, then evaluating the impact of discrimination, prejudice, and stereotyping.
“The introduction of the lesson as a rule should be about 10% of the overall time available. It should gain both the attention and interest of the students and begin to build a rapport with them. At the end of this phase the students should look forward to what comes next”   
                                                                                                                             (Reece & Walker, 2007, p. 260)
I linked this where I could with the previous lessons and policing as well as bringing in line our force policy in relation to Diversity and where we stand within the community. This link reinforces the students understanding of policing and allows them the opportunity to consider how each module taught will play a part in their policing careers. Diversity can be quite an emotive and taboo subject, but I wanted the students to be aware where it sat in line with our Professional Standards Department and the impact this can have for us as a police community and the wider community in our policing area.

The subject area I chose for my assessed lesson, ‘Valuing Diversity & Inclusion’ is one that I am very passionate about. I enjoyed preparing for the lesson as much as delivering it, I did this by reading the notes and the lesson plan, as well as drawing on my own experiences, personal and professional. Having dealt with a few experiences from a work perspective, I was hoping that my enthusiasm would come across to the students and ignite a genuine interest in themselves. I embraced the interaction which occurred within the session between myself and the students. I planned and prepared for the session in detail with a formal lesson plan and made sure that the room was arranged appropriately for the students to capitalise on their learning. I had previous knowledge of the students and their learning needs which allowed me to create an engaging environment for all students no matter what their confidence level. 

The session was interactive with all students taking part, especially in the group tasks. The students could then do some of their own research and compare their knowledge and experiences. Students were encouraged to reflect and evaluate throughout the lesson to meet the aims and objectives. We did this by a board blast in getting the students to identify in as many ways how people are different. As noted by Phil Race “The first few minutes can be crucial, and you will need all of your facilitation skills to minimise the risk of groups drifting aimlessly in these minutes.” (Race, 2020, p. 244). Therefore, I made it a priority to visit the groups in turn, I proactively listened in to capture their views and ensured they were considering lots of options. This activity allowed me time to interact with the groups and open potential possibilities, routes they could go down, as well as making sure they are on track with the set task and weren’t aimlessly drifting. Sometimes I have found group tasks can be an excuse for the students to ‘chat’, which is something I am mindful of. As mentioned by Race (2020) you are to “Try to avoid domination by any particular group. This can happen because of majority composition of any kind within groups.” (Race, 2020, p. 252). I considered how ‘cliques’ can affect the dynamics of the classroom, therefore, I always use random assignment to ensure anonymity. This encourages a healthy environment for students to interact with people they normally wouldn’t and consider alternative points of view. 

Upon reflection of completing my teaching episode I have considered what areas I could improve on. The training that was delivered is cognitive with the tutor doing most of the work. There could be considerations for more use of the psychomotor domain as noted by Bloom (1956). This could be achieved by introducing several short activities such as brainstorming and flipchart work. Also, I could consider introducing a short quiz at the end of the session to check my students understanding of the lesson. This would reinforce the knowledge they have just learnt and the feedback I could obtain from the results would help me to develop the lessons moving forward. For example, if a question was commonly answered incorrectly, I could look to adapt the way I deliver that part of the lesson in the future. I have considered what my mentor highlighted in the feedback given to me following the session. There could have been more structured breaks put in to discourage students having adhoc toilet breaks. In hindsight, this would have been less disruptive to the flow of the lesson, which I should have been more aware of as I know that from my teaching experience by adding shorter and more frequent comfort breaks it will aid with the concentration overall in the lesson.
By writing this reflective piece it has made me think about my teaching styles and methods, and ultimately the end goal which is for the students to have understood the content of the lesson, and be able to go away and digest content, legislation and then question if need be. 
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