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	Try to paraphrase more, rather than quoting directly.
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	Try and introduce some critical thinking, using different viewpoints and use evidence to support the argument.
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Introduction

Assessment, in itself, can be a daunting prospect. The thought alone can manifest fears and anxieties as learners and practitioners alike are to ‘prove’ the learning through methods such as examinations and other formal methods (Grigg, 2015). Boston (2002) states while state examinations provide instructors a glimpse of a learner’s performance on a specific day in a controlled environment, formative assessment enables teachers to track and support students' progress over time in a variety of problem-solving settings. 

Thus, through the implementation of ‘Successful Futures’ (Donaldson, 2015), Welsh education is exploring more creative approaches to formative assessment to progress learners accordingly within progression steps. The focus is moving away from standardised summative assessments and towards summative progression reports to parents and carers through observation and valuing individual achievements (Donaldson, 2015, pg. 83). 

It is worth noting how Assessment for Learning (AfL) will now be paramount especially as the impact of the pandemic is made apparent (Daniel, 2020). Identifying gaps in learning will be crucial as engagement levels will have differed during the pandemic, impacting learners differently. Black and Wiliam (1998) conducted extensive research that concluded that formative assessment produced significant learning gains for all learners. They elaborate on how the use of formative assessment strategies benefitted low-achieving students and learners with disabilities compared to other students.  By using a variety of proactive AfL methods to gauge understanding, practitioners will be able to assess and progress as necessary.

Therefore, the following assignment will discuss the aspect ‘Assessment’ from the Professional Standards of Teaching and Leadership (Llywodraeth Cymru Welsh Government, 2019), specifically AfL. This pedagogical element is crucial to establish life-long values and dispositions towards learning.  The assignment will construct and process key findings from a range of sources that will allow for a better understanding of AfL. The conclusion will then evaluate the research to assess and identify next steps for personal growth in teaching, ultimately leading towards becoming a successful practitioner. 
 



Literature Review

Boston (2002) elaborates how formative assessment allows teachers to utilise knowledge to make beneficial instructional improvements that help assess and develop learners further. It allows teachers to see how learners are progressing and where they are having difficulty, allowing them to make required instructional modifications such as re-teaching, experimenting with other instructional techniques, or providing extra practise opportunities. From personal experience, using different examples of AfL strategies allowed better understanding as well as allowing learners to reflect and build on future targets for progression.

These five elements of AfL include:
 
1. 	Effective questioning
2. 	Peer assessment
3. 	Self-assessment
4. 	Quality feedback
5.   Clarity about success criteria
(Black and Wiliam, 1998). 

AfL is a method of teaching and learning that uses formative and often summative (also known as Assessment of Learning) methods to help learners improve their performance. It enables learners to engage more in the learning process and helps build confidence in what they are required to learn. It allows learners to take responsibility for their work and identify the next steps for progression (Cambridge Assessment International Education, 2021). According to Nisbet (1993), assessment has a broad impact on education, since it influences and develops how students learn and how practitioners teach. It is therefore vital that both parties are aware of the varying techniques and how they can prepare them for future success.

Through the Washback Effect (Alderson & Wall, 1993), cramming and rote learning always have an impact on the learning process to the point where learning for assessment is nearly as significant as true learning (Nisbet, 1993, p. 25). The role of a practitioner’s job in today's classrooms has moved from ‘sorter and sifter’ to ‘gap-bridging’ for learning. As practitioners, we must aim to help students who have not yet fulfilled requirements rather than let learners ‘fall into losing streaks, succumb to hopelessness, and stop trying’ (Nisbet, 1993, p. 25). Formative assessment provides strong evidence that all children can learn at a high level and prevents the pattern in which students justify low performance on a lack of competence, becoming disheartened and hesitant to participate in additional learning (Ames, 1992; Vispoel & Austin, 1995). As a result, the goal of incorporating assessments into the curriculum, shifts from verifying learning to supporting learning. It helps learners understand where they are in the learning process and what they can do next (Connell et al., 1982, p. 200).
 
Effective Questioning

Questions are an important element of the classroom and allow practitioners to give immediate, vocal and formative feedback (Taylor, 2014). Grigg (2015) states that those who aspire to be outstanding practitioners will spend time learning about the importance, nature, and breadth of questioning. Questions can be posed for a variety of purposes, to include showing interest in a topic, test comprehension, practise inquiry skills, or demonstrate a genuine interest in what is being said. One use can be to access prior knowledge and bridge the learning (Pressley et al., 1992).
 
Through questioning, it allows practitioners to give learners a voice and express their beliefs while being assessed. According to Sullivan (2003), practitioners use questioning to get immediate responses from learners to identify what they have understood. From this, questions can be asked appropriately for students to acquire the correct knowledge and apply the correct thought processes when learning new content. As a result, practitioners must think about the types of questions they ask and how they ask them to ensure that learners' views and debates with peers are focused on what needs to be learnt and are truly accessible at their level of understanding. 

However, it is important to note practitioners must guide the questioning as it allows learners to answer more critically and carefully about what’s being asked. Giving learners a voice is essential, but it is also vital to ensure questioning and guided discussions, ensuring pupils stay on topic.  Hayes (1998) states that it can be difficult for new teachers to create verbal questioning as a means of differentiation. This can be accomplished by integrating questions into a cognitive hierarchy, such as Bloom's Taxonomy (1956). The theory underlines the learning processes and lays the groundwork for higher order thinking for questions that practitioners should ask to improve learner understanding. By illustrating this method, not only does it negate basic and short answers of what and how, but it allows learners to delve deeper into the thought process of thinking why, ultimately allowing practitioners to involve better critical thinking from learners and enabling them to take responsibility in discussions (Grigg, 2015, p. 344).  Another way to allow learners to access the level of questioning is through peer interaction through discussion. Through the Zone of Proximal Development (Vygotsky, 1978) and working with peers of a similar attainment level, the level of questioning can be more effective than the practitioner’s input (Koch and Shulamith, 1991). 

It is worth noting that questioning can have limitations when put into practice. Cohen et al. (2004) note that practitioners are aware of what answers are expected from questioning but don’t allow learners an appropriate thinking time. From this, learners can feel threatened and obligated not to answer at all, ultimately damaging the learner’s confidence and causing uncertainty in the classroom (Grigg, 2015, p. 342). Fisher (2005b) believes successful practitioners ask specific questions to prevent this. He believes by asking fewer but more suited and high-quality questions, allows learners to access an appropriate answer by applying suitable thought processes and prior knowledge. It also encourages learners to ask their own questions and create discussions for better answers. By reducing the number of questions from practitioners, it allows learners to speak more freely about their own opinions and therefore allows teachers to assess and question further (Fisher, 2005b).
 
Quality Feedback

Feedback in education is essential for the development of both teachers and learners, as it enables strong relationships and progression moving forward. Hattie (2008) emphasises that the greatest impacts on student learning occur when students are given the opportunity to become their own practitioners and practitioners are given opportunities to become learners themselves, and that high-quality feedback is the most critical aspect in effective learning.

The purpose of feedback is to motivate learners to develop the key skills to critically review their own work, spot and correct errors and see the ways in which they can improve (Grigg, 2016, p. 172). It is important to note that mastering feedback is a very difficult task and that there are many different approaches that can result in positive and negative results. One example that is commonly used in education is the Sandwich Approach. Schwarz (2013) argues that the method of ‘praise-criticism-praise’ that the sandwich approach follows, is very dated and creates uncertainty for both practitioner and learner. Schwarz (2013) believes it is far more effective to be honest and transparent with learners. By doing this, Schwarz believes it eliminates the awkward and anxious atmosphere built from avoiding initial positive feedback that will develop into criticism. 

Hattie (2008) believes effective feedback should be:
 
1. 	Simple
2. 	Evidence-based
3. 	Timely
4. 	Personal
5. 	Forward-looking
 
By allowing learners to acknowledge these steps, it prevents them from overthinking and encourages them to take responsibility to develop and set goals to progress. It is important to note that feedback can be presented in many ways. Briggs et al. (2008, p. 83) explored how many learners prefer oral to written feedback. He states that the use of merits, stars and ‘good work’ comments prevent the learners from being able to ‘bridge the gap’ between current levels and future goals. Tunstall and Gipps (1996) have similar views but believe the use of personal and evaluative comments allow learners to feel motivated and suggest ways they may improve. Ultimately, it allows learners to take the first steps to independent learning. Feedback in education is crucial for development. Grigg (2016, p. 174) states to produce effective feedback, practitioners need to ensure supportive and trusting relationships with learners as they will engage more fully when they feel practitioners have an honest interest in their wellbeing. 

Peer and Self-Assessment

Both self-assessment and peer assessment are key traits in becoming an independent learner. Grigg (2015) states that both assessment strategies allow learners to draw conclusions about their own accomplishments and reflect on what they have learned. Those who participate in self and peer assessments have been shown to improve in their learning (Black and William, 1998; Assessment Reform Group 1999). 

Self-Assessment

Self-assessment allows learners to take responsibility and encourage independence in their learning. It allows learners to understand the importance of how to better themselves for future goals. Hattie (2008) ranks self-assessment as one of the main key factors in enhancing standards. Self-assessment can be produced using many different techniques that can be introduced from a young age. One example of this is the use of a traffic light system. This involves learners assessing their understanding by using different coloured cards. These include:
 
1. 	Green – Understand
2. 	Amber – Content
3. 	Red – Don’t understand
 
(McCormick and Harvey, 2018, p. 5)
 
By allowing learners to self-assess using this method, it can benefit teachers in many ways as it can gather an immediate response to learners' understanding and feelings. Furthermore, it allows practitioners to tailor support, amending plans for any learner that is unsure of the work being taught.

Consequently, unless the learner is taught and understands each criterion, they may not honestly reflect on their work. A case study reported that by using self-assessment techniques, learners felt that they did not understand the core concepts of the lesson and thus felt that they lacked the ability to progress (Ross, Rolheiser and Hogaboam-Gray, 2002). Thus, self-assessment is most beneficial when equipped as a tool to propel learners towards learning goals, such as understanding key concepts, and away from performance goals (Ross, 2006)

Peer Assessment

To improve learning, learners must be taught how to reflect and discuss how they are working with their peers. By allowing this, it enables learners to take responsibility in their own work and the work of others, ultimately allowing learners independence from the practitioner. Murphy (1998, p.125) raises some concerns from this as he believes learners can produce negative attitudes from peer assessment, as it can give the impression that the purpose of assessment is to compare performances against others. Murphy’s (1998) argument can be considered as a valuable point, but according to Stefani (1994), peer assessment increases learners’ desire to study more diligently and can help critical learning. Sebba et al (2008) recorded that the use of peer assessment being used in secondary schools showed gains in productivity, self-esteem, as well as learning how to learn. 

One positive element that peer assessment can provide, is allowing learners of different levels and learning styles - such as preferred visual, auditory and kinaesthetic learning (Flemming and Mills, 1992; Smith, 1998; Ginnis, 2002) to help each other achieve goals, as all learners learn in different ways. Fisher (2005) states peer assessment provides learners with integrated knowledge and skills, uncovering new meanings, demonstrating desirable behaviour and forming social bonds. From the research gathered, it is clear to see that peer and self-assessment hold many benefits in allowing learners to take full responsibility for their work. Not only does it allow learners to reflect on their current level, but it allows learners to set goals and create stronger relationships with their peers and practitioners.
 
Clarity About Success Criteria

Success Criteria (SC) is an essential part of daily learning as it allows learners to identify learning intentions (LI) and determine whether they have been successful (Crichton, H., and Mcdaid, A. 2016, p 4). Educators and researchers urge practitioners to discuss LI and SC with learners, as it will ensure learner objectives are clear and understood (Stobart 2008, Hattie 2009, Education Scotland 2010). Failure in doing this may indicate a practitioner’s lack of knowledge or willingness to help learners build understanding (Swaffield, 2009, p.4). It is important to note that LI and SC have often had mixed reviews on how practitioners deliver lessons. Dean (2004) argues that practitioners often use LI examples that are not LI at all. Dymoke and Harrison (2008, p. 115) also have similar views to this, as they believe practitioners tend to emphasise teaching objectives rather than the importance of learning objectives.

Conclusion and Next Steps

it is essential in education that practitioners introduce independent learning through assessment to learners. Formative assessment allows learners to acknowledge current levels and set goals. As Black and Wiliam (1998) state, formative assessment allows all learners to achieve at their own pace, as learners can begin to feel as though they are struggling and falling behind their peers. This can entail a variety of methods, allowing learners to gain experience in taking risks when making decisions, reflecting on personal growth and acknowledging accomplishment and goals. 

Black (1998) states that learners must overcome their anxiety of assessment and comprehend the criteria, before they can accept self-evaluation. Allowing learners to reflect on their own assessments enables them to gain self-belief and motivation moving forward. Thus, strategic and reflective thinking is critical for the development of learning autonomy (James et al., 2007). Stiggins (2007, p. 22) states, rather than categorising learners into winners and losers, AfL allows all learners to progress rather than fail, ultimately allowing all learners to reach their full potential. This is vital as it allows for the progression of the growth mindset approach as it allows learners to embrace mistakes and thus fosters the capacity to learn from them (Dweck, 2006).

Importantly, unless the information provided from an activity is applied to progress learning, it is not formative (Mansell et al., 2009). Through all the formative assessment techniques mentioned above and if used appropriately and effectively, learners will develop self-regulatory techniques to progress their learning and thus progress. 

From the research gathered, I believe there are several key points that emphasise how AfL will nurture my development as a trainee practitioner.  During my experience, questioning played a key role in developing relationships with learners and allowed for a better understanding when discussing learning materials. Unfortunately, I do feel there were times where I had the tendency of answering questions for the learners rather than giving them the extra time to reflect and express opinions. In future, my goal is to negate from answering questions set, and allow learners the valuable time to think and discuss their own thoughts. By including Bloom’s Taxonomy method (1956) during lessons, it will allow for better discussions from questioning and allow learners to delve deeper into critically thinking about what is being asked. Questioning in AFL has allowed me to reflect on the importance of allowing learners express their opinions and build confidence in collaborating with practitioners and peers. 

Another aspect I believe will help develop my next steps in teaching, is the use of feedback. During my experience, the use of feedback was crucial as it allowed me to help provide constructive feedback. From the research gathered, by allowing learners to process, identify and set goals (Grigg, 2016, p. 172) in learning, it helps to nurture learners to become responsible for their own success. By acknowledging this, it is important that I ensure that feedback is incorporated daily and that learners are given the opportunity to reflect on their progress. By allowing this, I hope to build stronger relationships with learners and help learners acknowledge goals are achievable.

As a final step, It will be my personal goal to introduce AfL through digital platforms and outdoor environments to link to the blended learning experiences experienced in school and at home, helping to bridge the gap between the different contexts. This will help with using transferable, independent skills in different tasks and to develop the life-long skills of reflection and critical thinking. 

In terms of digital AfL, feedback can be delivered through applications such as Mote (2022) or SeeSaw (2021). This will allow learners of all ages and attainment levels to access the comment to progress the learning, allowing accessibility options for learners with additional learning needs. They can also be used for self-assessment, peer assessment, questioning and success criteria purposes, as needed. 

In conclusion, I believe AfL has allowed me to reflect on my personal pedagogical approach and identify future steps that will allow me to develop my own techniques to trial across different age ranges. With regards to the Professional Standards for Teaching and Leadership from a pedagogical standpoint, by trialling these strategies, the development of refining teaching through ‘differentiation’ would be achieved.  In terms of advancing learning by the practitioner reflecting on observations and progression, ‘recording and reporting’, ‘four purposes for learners’ and ‘progression in learning’ would develop for all parties. Finally, by influencing learners to develop these strategies, ‘challenge and expectations’, ‘reflection on learning’ and ‘learning outcomes and well-being’ are all developed to ensure that all learners are equipped with the appropriate critical thinking tools.
						(Llywodraeth Cymru Welsh Government, 2019).
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Appendix
 
Professional experience template 1 – Assessment for learning (AFL)
 
AOLE: Languages, Literacy and Communication
Lesson: Welsh
 
What did you do and why?
 
During the term, pupils have been learning about the importance of instructions and what key features are needed when it comes to reading, writing, and communicating. One example of this is a Welsh lesson focusing on adverbs, and time connectives. With regards to AfL, there were many different approaches I incorporated during the lesson. Firstly, I asked the learners about what prior knowledge they knew as this was something they had been taught the previous year. This allowed me to assess their current understanding of what was being taught and what was needed to develop a deeper understanding. In the lesson, learners needed to use different colour pencils to locate adverbs and time connectives within a text. As the learners were completing the task, I walked around the classroom and used two different highlighters to give feedback and identify misconceptions throughout the learners’ work: pink for good work and green to look over mistakes. This allowed the lesson to flow smoothly and allowed learners to respond to feedback. Before the lesson ended, I asked learners to swap books with a partner to allow for peer assessment. Following the school’s policy’s, pupils must use a pink pen to mark correct work and a green pen to add the correct answers. By doing this, it allows learners to have the responsibility to mark other learners’ work and helps me as a teacher to assess if they understood the task. Lastly, learners filled in ‘the aim of the lesson’ that is provided from the beginning of each lesson. This requires learners to reflect on how they felt the lesson went and if they understood the task by using different colours e.g., green for happy, yellow for content and red for unsure. Through this self-assessment method, learners reflect on their own confidence levels and understanding which informs the teacher’s next steps in the learning.
 
What have you learned?
 
It is vital to take into consideration that all learners learn in different ways and thus apply a variety of formative assessment techniques. By asking prior knowledge it allows for bridging between learning, allowing the class to discuss at a child-led level. It provides a basis for the sequence of lessons to follow, allowing the teacher to plan accordingly and providing an opportunity for pupils to lead the planning.  By using green and pink highlighters during the lesson, it allows learners to adapt and acknowledge feedback on the level of their work. This also allows teachers to reflect on learners' work which helps assess the learners and address misconceptions. Allowing learners to self and peer-assess gives them the responsibility to reflect and discuss their work, editing as necessary and developing independent strategies to improve the quality of their work in future. Finally, the use of ‘the aim of the lesson’ provides a critical assessment for all teachers. It allows learners to express their thoughts on how the lesson went and if they understood what was being taught.
 
What next?
 
Assessment for learning is critical in everyday school life for both learners and teachers. With regards to next steps, I would like to focus on introducing more discussion-based lessons where learners are questioned to think more critically. This will allow for better feedback within the classroom and allow learners to speak more freely about their opinions. Using methods such as Bloom’s Taxonomy (1956) it will allow for better discussions withing the class setting and hopefully allow learners to reflect on their thinking. From this, I hope to learn how asking different questions during lessons improves how I as a practitioner assess learner understanding moving forward.

 
Professional experience template 2 – Blended learning experiences
 
AOLE: Mathematics and Numeracy
Lesson: Mathematics
 
What did you do and why?
 
During a Mathematics lesson, I asked pupils to create a tally chart and collect data from other learners in the classroom through questioning. Following data collection, learners were tasked to apply their DCF skills to transfer the data and create a pie graph using J2data. The lesson began by asking learners to devise a questionnaire that used closed questions to gather knowledge on other learners in the classroom. As this was an independent task, all learners had different questions. Learners had 20 minutes to record and collect data from each other by using a tally chart. This allowed learners to have full responsibility enabling them to interact and develop their communication skills. The lesson progressed by tasking the learners to transfer their physical data to a digital form through using J2data. The purpose of the lesson was to allow learners to record written answers through physical data gathering and explore the transference of data to a digital platform, imitating a variety of job roles in the real world. It allowed learners to explore the advantages of using digital technology to transfer data, allowing for accurate graphs (reliant on accurate input of data) and allowing learners to analyse the results in a more reliable format. It also opened discussion for human error, appropriateness of questions and question types. The lesson finished by allowing learners to share their findings with other learners.
 
What have you learned?
 
Blended learning experiences have allowed me to reflect on how learners learn in different ways. DCF activities allowed learners to learn using a different approach.  From my experience, I witnessed lower-level learners that would usually find tasks challenging demonstrate excellent, independent, and confident understanding from using online platforms. E.g., ‘J2e Data. Blending learning helped learners to explore technology in different ways and use different tools or techniques for learning. It improved the quality of education and information gathered while making the teaching experience more efficient and productive. I believe the use of technology used in education is vital as it develops and prepares learners for life outside of school. Finally, blended learning has taught me that learners enjoy learning through different approaches. It enables all learners from different skill levels to gather information and develop key skills that will evolve their knowledge further.
 
What next?
 
From my experience, I enjoyed the fact that blended learning allowed lower-level learners to work more independently and confidently. I feel by introducing more lessons that include the use of blended learning will encourage learners of all levels to gain more confidence and key skills that will therefore develop their learning further. Technology is a big part of daily life; it is important to teach learners the positives that technology has but also to reflect on the dangers and limitations technology can provide.
 
Professional experience template 3 – Real life authentic contexts
 
AOLE: Mathematics and Numeracy
Lesson: Mathematics
 
What did you do and why?
 
During a Mathematics lesson, learners were taught the importance of understanding how to read a timetable. It was important for learners to grasp this skill as it helps them understand and realise tasks that require real-life authentic contexts. I first began by asking the learners what examples of timetables they knew already. From the discussion, learners gave examples such as going to the cinema and going on a bus. Both examples demonstrate a timetable being involved. This allowed learners to reflect on how we use timetables in real-life contexts. As an example, learners were given the school timetable as this was something they could relate to with regards to their own daily life. This allowed learners to assess, process and evaluate key features of what a timetable is and why it is important. From observing the timetable, learners were tasked with answering questions that involved handling different types of data such as locating times for subjects, the period a lesson would last and calculating the different times between lessons. In addition to this, I asked learners to answer the questions using units in minutes and in hours as this was something they had been learning about in the previous lesson. Before setting the task, I wanted to allow learners to truly understand and feel confident when answering. To achieve this, I divided the class into four teams and created a competition. I asked individuals from each team to answer a question on the whiteboard involving the school timetable. As the learner would answer, other learners needed to answer the questions on their own whiteboard. By adding this activity, it allowed learners to feel more confident and ask any questions they were unsure about.  As the activity finished, learners went on the answer the questions that were tasked. The lesson finished by going over the answers and allowing learners to mark each other’s work.
 
What have you learned?
 
It is crucial to educate learners about real-life contexts within the school setting. Over time, learners will develop and build a better understanding of key skills that are required for life after school. With regards to the purpose of the lesson. Learners realised that understanding a timetable was important as they could relate to things outside of school such as going to the cinema or going on a bus. By giving learners the school timetable, it allowed them to build on their knowledge and develop their skills further in real-life situations. Ultimately, preparing learners to evolve into their best selves by learning about key skills after school life.
 
What next?
 
As this was a Mathematics and Numeracy lesson, learners were taught about a specific skill that is beneficial in real-life authentic contexts. I believe to further my development, I should delve deeper into other subjects that can show examples of different real-life authentic contexts, as this will help learners develop and prepare the key skills for life after school.
 
 
Professional experience template 4 – Cross-curricular themes
 
AOLE: Languages, Literacy and Communication
Lesson: Welsh
 
What did you do and why?
 
During a Welsh lesson, learners were taught about imperative verbs. In the lesson, learners were split into four groups where they were tasked with four different activities that were cross-curricular. All four activates circulated and each group had 15 minutes to complete each task. Each activity required learners to complete a task that involved the use of imperative verbs while focusing on different subjects. The four activities included drama, art, DCF, and writing skills. The purpose of the lesson was to allow learners to develop and understand different skills while focusing on the main purpose of using imperative verbs. Every learner learns in different ways. By creating different activates that focused on different subjects, it allowed learners to gain more confidence and learn about imperative verbs in a fun and engaging way. As the lesson progressed, it was clear to see that learners were gaining more confidence in realising what imperative verbs were and how to identify and use them in their own work. As the lesson finished, I tasked learners with the key findings of what they had learned in the lesson and if they felt more confident with knowing what an imperative verb is and how to illustrate it in their work. The reason I did this was to assess learners' understanding and to see if they found the lesson beneficial.
 
What have you learned?
 
Cross-curricular themes are very beneficial in daily teaching. Cross-curricular work is a fun and engaging approach to expand children's knowledge, abilities, and understanding while also inspiring them to study via engaging, related themes. Leaners benefited from cross-curricular education as it increased motivation, improved the learning process, fostered true cooperation, and opened doors to new discoveries. From my experience, the cross-curricular lesson was very beneficial from a reflective point of view. It allowed me to assess learners' understanding of how they prefer to learn. One interesting note I learned, was that lower-level learners showcased better independent and communication skills with others as they found the use of different activities fun and engaging.
 
Personally, the main note I’ve learned from using cross-curricular themes is that lessons require a lot of preparation and thought before even teaching. By putting in the hard work and time into preparing the lessons, learners will only benefit from developing their learning further.
 
What next?
 
From my experience, I enjoyed using cross-curricular themes in the lesson. By using different activities focusing on different subjects, it allowed me to observe how learners enjoy learning. For my next steps, I would like to involve another lesson that follows the same structure as the lesson presented as I found learners enjoyed doing different activates every 15 minutes. It kept the lesson fresh and created a free-flowing environment for learners to develop different skills through a cross-curricular format.
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