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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 







AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
Word Count: 1,474 





















Introduction
This reflective account will focus upon the learning gained from designing a new curriculum and peer reviewing curricula designed by three other PCET students. To better structure this reflective account, Driscoll’s (1990) model will be adopted, which asks three simple questions:  What? So what? Now what? This model will enable a description of the experiences of creating and peer reviewing curricula (What?), an explanation of the significance and impact of these experiences (So What?), and a discussion of how the learning gained can influence future practice (Now What?). 

Designing the Curriculum 
What? So What? Now What?
The first component of this assignment required PCET students to create their own curricula for an identified group of learners. I created a curriculum for a four-week module entitled ‘Thinking Philosophically about Education’. This module was intended for level 4 learners on the BA Education Studies degree programme at the University of Wales Trinity Saint David (UWTSD). I decided to create a philosophy module as philosophy is particularly relevant for those pursuing a career in the field of education as it often underpins how education is understood, organised and approached (Beatty, Leigh and Dean, 2012; Thomas et al. 2013; Gómez, 2017). 

To be competent authentic practitioners...professionals need to understand the philosophy, the knowledge generation paradigms and the truths, realities and perceptions which ground, frame and define their professions (Higgs and Titchen, 2001, p. 11). 
I felt that incorporating this module at level 4 would be beneficial to students, as they could apply the skills and knowledge learnt across other modules throughout their degree. According to Knowles et al. (2020, p.247) “adult learners’ orientation to learning is life-centered”. This means they often wish to gain skills and knowledge that they can use in real-life situations. This module allows for this, as learners could apply what they have learnt to their own professional practice. I will continue to be mindful of adult learners’ life-centred orientation to learning and will ensure this is reflected within any future curricula I am involved in creating.
When creating my curriculum, I learned the importance of setting well-structured, clear and realistic aims and objectives (Avis, Fisher and Thompson, 2019). To create the learning objectives for the module, I utilised the action verbs found within the cognitive domain of Blooms taxonomy (1956, cited in Avis, Fisher and Thompson, 2019), including ‘identify’, ‘discuss’ and ‘compare and contrast’. This was useful, as I was able to demonstrate how the content would gradually increase in difficulty as learners progressed throughout the module. Race (2020) asserts that leaning outcomes can help to keep educators on track and prevent them from missing any important content. Additionally, he suggests that learning outcomes act as a “framework for the design of assessed tasks” (Race, 2020, p.34). I felt that setting my learning outcomes early on in the process of designing my curriculum provided me with a clear vision and direction for the module content and the modes of assessment (both formative and summative). In the future, I will continue to use the action verbs within Blooms taxonomy (1956, cited in Avis, Fisher and Thompson, 2019) to create learning objectives that structure learning from simple to more complex, and will ensure that these objectives are related to assessment (Race, 2020). 
After creating my aims and objectives, I moved on to discuss the applicable professional standards and benchmarking statements for the module. These included the professional standards for further education and work-based learning leaders in Wales (Educators Wales, 2025) and the benchmarking statements for Education Studies degree programmes from the Quality Assurance Agency for Higher Education (QAA, 2025). Upon reflection, I feel that I could have demonstrated in more detail how these standards and statements would be met throughout the module, which is something that I will aim to do in the future. 
I then began creating a scheme of work for the module. I found this quite challenging as there was many factors to consider. However, after creating a scheme of work I now understand the importance of structuring the content of a curriculum in a logical manner. For instance, on the module that I created, learners needed to understand key philosophical terms before they could move on to understand philosophies of education. Equally, students would be introduced to Greek philosophy before being introduced to more current progressive philosophies. I also learned about the importance of constructive alignment (Biggs, 2003). Constructive alignment suggests that learners construct their own meaning by engaging in learning activities, and that it is an educator’s role to create environments for learning that support such activities and allow learners to successfully meet their learning objectives. Biggs (2003, p.1) asserts that fundamentally, constructive alignment occurs when “…all components in the teaching system – the curriculum and its intended outcomes, the teaching methods used, the assessment tasks – are all aligned to each other”. I will ensure to consider constructive alignment (Biggs, 2003) when approaching curriculum design in the future.
After I created the scheme of work, I began outlining the teaching and assessment strategies that would be adopted throughout the module in more detail (as these were briefly explained in the scheme of work). I aimed to adopt many different teaching strategies (for instance lecture, question and answer and research activities) to suit the varying needs of the learners on the module. I also tried to include different forms of formative assessment that align with the aims and objectives of the module and provide learners with frequent opportunities for feedback, something Race (2020) suggests is extremely important. Going forwards, I will continue to ensure that learners frequently experience formative assessment and constructive feedback.  I decided to select an essay-style summative assessment for this module as I felt this was an appropriate way for students to demonstrate the depth of their knowledge and understanding on the topic (Race, 2020). However, upon reflection, if I were given the opportunity to re-create this curriculum, I would add another component to the summative assessment in the form of a reflective account. This component would be added to reflect one of the core purposes of the curriculum – to enable learners to become reflective future educators. 
Overall, I feel that I now have a better understanding of curriculum design, and I have identified how the learning I have gained could be used to influence my future practice.




Engaging in Peer Review
What? So What? Now What?
For this assignment, I was given three other PCET students’ curricula to peer review (see appendix for more details). Overall, I found the peer review process quite difficult. Upon reflection, this may be because it was my first experience of it. However, we were provided with some guidance surrounding what to provide feedback on (including, for instance, the justification provided, and the aims and objectives created for each curriculum), which was very useful. 
The curricula I reviewed were focused on three different disciplines including art and design, business studies and education. As I am not very familiar with art and design or business studies, I noticed that sometimes technical terms that individuals from outside of the discipline would not be familiar with had been used within the curriculum projects. This taught me that it is important to use clear language, avoid jargon and define any technical or subject specific terms when writing a curriculum. This would ensure that others reading the curriculum can fully understand it. 
The peer review process was helpful as it highlighted gaps within my own work. For instance, one curriculum project outlined an inclusion and accessibility statement, which is something that could have enhanced my curriculum and allowed me to demonstrate the professional standard of valuing and promoting diversity, equality of opportunity and inclusion (Educators Wales, 2025). Moving forward, I will ensure to incorporate an inclusion and accessibility statement into any future curricula I am involved in creating. This specific curriculum project also utilised current research findings to justify the need for their curriculum. In the future, I will ensure to include any relevant up-to-date research to support the need for the curriculum I am creating.
The peer review process also reiterated the importance of constructive alignment (Biggs, 2003). Two of the curricula reviewed included aims and objectives that were appropriate for their topics, their intended learning groups and their assessment strategy. One curriculum, however, included learning objectives that could have benefitted from rewording to suit the ability of their learners as they seemed slightly too enhanced. 
Overall, the peer review process was very useful and allowed me to understand the key components of an effective curriculum proposal or project. 

Conclusion
Using Driscoll’s (1990) model as a guide, this reflective account has focused upon the learning gained from designing and reviewing curricula in the PCET sector. It has explored the impact of these experiences and identified how the learning gained could be used to improve upon future practice.
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Appendix
For this assignment, three curricula were reviewed: - 
· Curriculum number 1: a module developed for level 6 students studying on the BA Illustration course at UWTSD called ‘The Art of the Pitch: Selling a World Through Visuals’
· Curriculum number 4:  the redevelopment of an existing level 6 module for students on the BA Education Studies degree programme at UWTSD called ‘Therapeutic Work with Children and Young People’. 
· Curriculum number 8:  a summer-programme for A-Level students Business Studies students who wish to study at university level or become an entrepreneur called ‘Future Business Leaders Summer Academy’ 
















Appendix 1 – Peer review feedback form for curriculum number 1

Peer Review Feedback
Curriculum number: 1
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Yes. The curriculum has been developed for level 6 students studying on the BA Illustration course at UWTSD. The curriculum is justified through the authors personal experiences and research, which suggests that the career aspirations of illustration students are shifting, with many aspiring to work within the entertainment industry (i.e. film and gaming). However, current course content does not fully reflect the skills, knowledge and professional competencies required to work within these fields - which is what this module aims to address. 



The aims and objectives for the curriculum are appropriate for the topic and learning group
	Yes, the aims and objectives of the curriculum are appropriate for the topic and learning group, who are studying at level 6. Students are expected to produce new/original work, (something found at the highest point of Blooms taxonomy of learning), which aligns with the expectations of level 6 students, particularly those on a practical/creative course like illustration. 



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Yes. There is a logical and progressive sequence to the curriculum, meaning students gradually increase their competencies and confidence throughout the module (enabling them to thrive in their summative assessment). The content within the scheme of work aligns with the module aims and outcomes and is tailored to the specific needs and level of the learners. 



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Yes. The module has also shown clear consideration of professional standards set out for further education and work-based learning leaders in Wales. However, there is no consideration given to relevant benchmarking standards. 



Comments on the scheme of work that was designed.
	Good detail provided throughout the scheme of work, which follows a logical and progressive structure. Teaching and learning strategies are varied throughout the module and are suitable for the topic. There is clear consideration for the resources required for each session. Students are provided with different forms of formative assessment each week and opportunities for ongoing feedback on their progression. 




Anything else that you would like to comment on?
	Great detail provided throughout. Great to see that an inclusion and accessibility strategy was considered for the module














Appendix 2 – Peer review feedback form for curriculum number 4
Peer Review Feedback
Curriculum number: 4
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Yes. The proposed curriculum will replace/redevelop an existing level 6 module entitled ‘Therapeutic Work with Children and Young People’ for Education Studies students studying at UWTSD. The module is being redeveloped to give students more opportunities to practically apply the therapeutic knowledge learned on the module. There could have been, however, additional information explaining the key differences between the current module and the proposed revised module i.e. what exactly needs changing and why 



The aims and objectives for the curriculum are appropriate for the topic and learning group
	Yes. The aims and objectives are appropriate for the topic (therapeutic work with children and young people) and the group, who are studying at level 6. 
Students are expected to think critically, practically apply their skills and knowledge, and reflect upon the learning gained - which is well-aligned with the expectations of Level 6 students, and important for both education and psychology/therapeutic disciplines.



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Yes. The students on this module will have days dedicated to theory and days dedicated to practice. There is a logical and progressive sequence to the curriculum - as students’ progress throughout the module, they are given opportunities to practically apply the skills and knowledge they have acquired and reflect upon this process. 



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Yes. The module has adhered to the benchmarking statements from the Quality Assurance Agency for Higher Education (QAA), for the following subjects: -
· Education Studies,
·  Counselling and Psychotherapy, 
· Psychology, 
· and Welsh
The module has also shown clear consideration of professional standards set out for further education and work-based learning leaders in Wales



Comments on the scheme of work that was designed.
	Good detail provided throughout the scheme of work, which is structured in a logical and progressive manner. Teaching and learning strategies are varied throughout the module, providing opportunities for students to apply and reflect upon the skills and knowledge they have acquired. Students are provided with varied modes of formative assessment each week, which is relevant to the topic (i.e. reflective activities which are important for therapeutic work). 



Anything else that you would like to comment on?
	Great detail provided, particularly when discussing the formative and summative assessments for the module. 




Appendix 3 – Peer review feedback form for curriculum number 8
Peer Review Feedback
Curriculum number: 8
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
Yes. The curriculum has been designed for A-Level Business Studies students studying within Swansea Business School, who wish to continue their business-related studies at university level or become an entrepreneur.  It has been developed in order to provide these students with a practical, hands-on/skills-based approach to Business Studies, something the author feels is lacking within current provisions. 
This section could have benefitted from more background information and sources to support the justification for the curriculum. 



The aims and objectives for the curriculum are appropriate for the topic and learning group
	The aims of the curriculum are appropriate for the topic and learning group. However, some of the objectives are not entirely appropriate for A-level Business students, as they seem slightly advanced. At A-level (level 3), asking students to ‘reflect critically’ and create new, original work may be slightly too demanding. This would often be asked of students within higher education.  



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The structure could perhaps be reworked to suit the needs of the topic and the cohort. Currently, the content and the assessment does not fully align with the level of study and is slightly too advanced for students at level 3. 



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	The curriculum adheres to the benchmarking statements set out for Business and Management by the Quality Assurance Agency for Higher Education (QAA), and additional frameworks including: - 
· Chartered Management Institute Management and Leadership Standards
·  UN Principles for Responsible Management Education
· Skills Builder Universal Framework (2020) 
· The European Entrepreneurship Competence Framework
· Chartered Association of Business Schools Graduate Attributes
Whilst these frameworks may inform a business curriculum, they are not entirely relevant to the level of study (A level/ level 3). For instance, the Chartered Association of Business Schools Graduate Attributes and UN Principles for Responsible Management Education primarily focus on university level studies/students.  
The curriculum also adheres to the of professional standards set out for further education and work-based learning leaders in Wales. 




Comments on the scheme of work that was designed.
	The scheme of work designed was great, however, it could have benefitted from more detail. Whilst teaching and learning activities are considered, these could have been provided for each individual session. There is also no consideration given to assessment or resources required within the scheme of work.  



Anything else that you would like to comment on?
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