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Using digital technology is now the norm; the majority of people in the world use some sort of digital item every day (Franklin, 2013) from mobile phones, to digital toys. The Internet enables technology to operate as a platform for small children’s digital media use (Garvis and Lemon, 2015; Gutnick et al., 2011). There have been many technological changes in the world over the last 30 years; this in turn has created a change to the way in which children experience their childhood (Garvis and Lemon, 2015).  Whether this is a good or bad change, it has had a massive affect on how children are brought up and educated.
Anyone born after the 1980’s are called ‘Digital Natives’, anyone born before 1980 are called ‘Digital Immigrants’ (Prensky, 2001; Cut, 2017; Pring, 2007). Prensky invented the phrases in the mid 1990’s, he states that ‘Digital Natives’ obtain information very fast this is the norm for them, they can multi-task and ‘parallel process’ constantly (Prensky, 2001; Cut, 2017; Pring, 2007) and ‘we can say with certainty that their thinking patterns have changed’ (Prensky, 200, p.1). These changes have had profound implication on what and how children need to learn in school (Donaldson, 2015). According to Dewey cited in Pring (2007) there is a need for teacher to have greater freedom in their interpretation of the curriculum, this is even more important now (Pring, 2007). Children need to be able to benefit from digital technology creatively, communicatively and analysis information relevant to the subject they are studying (Donaldson, 2015). 
Play has been researched and documented for many years and it has been found to be hugely important in the areas of emotional and cognitive development of a child, along with their physical and social development (Huber, Highfield and Kaufman, 2018). Children are learning when they are playing. As play is extremely important in a child’s development and learning, it is reasonable for parents to have concerns about changes to how children play, the combination of play and technology and the rate at which new technologies occur is a very real concern for parents (Huber, Highfield and Kaufman, 2018).
Research by Gutnick et al., (2011) suggests that children from 2 years of age are able to use an iPad or mobile phone, they have ‘media ownership’ of the use of technology in their home environment despite being so young (Gutnick et al., 2011; Zevenbergen and Logan, 2008). Plowman, Stephen and McPake’s (2010) research has shown concerns that children can spend too much time in doors using technology and not spending much time being outdoors. It has also shown that there are concerns about children’s cultural and social development due to the increased use of technology (Plowman, Stephen and McPake, 2010). As the Internet evolves the opportunity for misuse and the possible risk of harm to whoever is using it increases, but this is especially so for children (Welsh Government, 2018).
· Early years education is still shown to be dependent on print based resources (Yelland, 2018). However these young children interact at home with digital technology, this would suggest that they need to interact with it along side the printed resources in their educational setting, enabling them to become multimodal literate (Yelland, 2018). This kind of learning gives the children what is called ‘21st century skills’ by Yelland (2018). They include, ‘oral, aural, linguistic, visual and Kinaesthetic’ (Yelland, 2018, p.849). According to Yelland (2018) these skills are about communication, creativity, collaboration and critical thinking and are regarded as more crucial than knowing a great number of facts (Yelland, 2018). 
· There are now entry-level applications for smart phones and iPads that help children to gain the foundation skills of literacy, this in turn helps them use language and communicate (Yelland, 2018). These multimodal learning experiences prepare the children to read both electronic and traditional books. New technology has shown to give the children more control and confidence in their learning; the learning is not about being digital but being multimodal (Yelland, 2018). According to Danby et al. (2018) digital play allows very young children to develop their language skills. It also fosters collaborative problem solving and strategy sharing, the implications of this should be recognised and added to the curriculum and pedagogic practices for early years provision (Danby et al., 2018).
Changes in the way young children play have been observed interpreting the play as ‘connected play,’ they do not differentiate between on and offline, young children are engaged in continuing changes between digital media and physical play, joining digital devices with other things around them, for example, listening to a tablet play a song while playing with a doll (Brito, Dias and Oliveira, 2018; Marsh et al., 2018). Marsh et al., (2018) research indicates that pre-school children in the UK use tablets daily and are involve in a variety of activities that foster creativity through play. They similarly found that creativity and play did depend on the quality of the app the children were using, a good design facilitated creative play. This demonstrates that the use of tablets by young children is now incorporated into their everyday play (Marsh et al., 2018).
Learning to read and write has always been fundamental to academic achievement and beyond education, according to Dunn and Sweeney (2018) only 50% of children said that they enjoyed writing, less children are using writing skills outside of the classroom and when they are writing outside school, it is with technology based formats that they are engaging with in their lives (Dunn and Sweeney, 2018). Again a multimodal approach to writing is being used, this interaction allows children to be much more creative and have far more choices and making their writing more exciting and meaningful for them (Dunn and Sweeney, 2018). It has also been found that children who were reluctant writers improve dramatically when using iPads for writing, they took more pride in their writing and they had a very fast typing speed; also editing spelling mistakes was so much easier when using an iPad (Dunn and Sweeney, 2018).
According to Gillen and Kucirkova (2018) there have been missed opportunities between school and home to work together, especially in early years. Some schools have embraced multimodal learning and the school communicates via their website, which includes blogs and Twitter feeds, this way of communication with home promotes relearning (Gillen and Kucirkova, 2018). Their research found that one teacher writes a detailed blog about the activities she has done with the children that day, because at home time as soon as the door is open the children can’t wait to tell their parents what they have done at school, they can recall everything that they they’ve done. But when the children are young it can be a muddled message they recall, confusing the parent. So having access to the blog explains it all for them, and the parents can comment about their child’s own ‘bear hunt’ for example at home (Gillen and Kucirkova, 2018). This shows that the children’s homeschool lives were improved by using technology and the relationship between the teacher and the parents through the use of multimodal connections (Gillen and Kucirkova, 2018).
· The digital world that children are now living in is not reflected in their experience of play and resources they find within their early years settings (Johnston, Highfield and Hadley, 2018). Early years practitioners play a critical part in the lives of the children in their care, but their reluctance to engage with new technologies could be detrimental to the children (Hatzigianni and Kalaitzidis, 2018). There are many things that effect practitioner’s struggle to incorporate technology, having confidence in yourself and expertise with the technology are just two of them, but having a shortage of resources has a great impact on the integration (Johnston, Highfield and Hadley, 2018). Practitioners need to consider how the early years curriculum nurtures a child’s development as a ‘digital citizens’. To use digital technology appropriately children need to develop responsible and ethical behaviours towards it (Johnston, Highfield and Hadley, 2018). According to Johnston, Highfield and Hadley (2018) practitioners need initial knowledge about, 
‘why technology is important in children’s lives rather than just demonstrating how to integrate it… The shift in thinking could challenge long-held beliefs that serve as barriers to technology integration (Johnston, Highfield and Hadley, 2018, p.908).
Children have been using computers in schools for over 20 years the impact then on children’s educational standards to now has changed. From digital media devices to smart phones, tablets and interactive white boards, children have more access than ever before (Welsh Government, 2018).  The technology is changing continuously but the responsibility of parents to provide safety is unchanged (Welsh Government, 2018). There is little data on children age seven or under that is specific to Wales, there is also very little data that looks at the amount of engagement parents have with their children when they are using these devices (Welsh Government, 2018). If parents focus on the technology that they are using and pay much less attention to their children, it could cause attachment issues in their relationship (Aiken, 2016).
According to Kirkorian et al. (2009) when children spend time together with their parents, having a television on in the background has a negative affect on the amount of interaction between them and the quality of that interaction. Television viewing by young children results in less interactions with parents (Vandewater, Bickham and Lee, 2006). In the presence of a television, researchers have found that parents give less attention, engaged less while spending less time speaking to their children, and were found to use shorter sentences when speaking to them (Christakis, 2009; Kirkorian et al., 2009). In a Welsh survey in 2016 more than 25% of parents of age five and under said that the use of technology by their child was one of their top worries (Welsh Government, 2018).
Learning in Digital Wales (LiDW) is a Welsh Government programme; it was created to improve digital technology use for teaching and learning in the classroom. This educational programme offers access to digital tools that help to transform digital practices in the classroom (Welsh Government, 2018). The LiDW programme incorporates online safety for the protection of children in education (Welsh Government, 2018).  Digital competence is crucial to the new Welsh curriculum; the Internet and its uses will reinforce the way the curriculum for Wales is delivered.  Giving children the skills needed to use the Internet and digital technology to learn form is essential as the Internet becomes ever more rooted in their day to day lives (Welsh Government, 2018). 
The Welsh Government (20017-18) appointed Safety and Security Online (SWGfL) to create bilingual online safety support on several safety issues found online, in order to support parents to keep their children safe online (Welsh Government, 2018). The National Online Safety Network (2017) (NOSN) is for education professionals in formal settings, local authorities etc., within Wales which enables discussion through Wales to help the development of safety online (Welsh Government, 2018). 360 degree safe Cymru is a bilingual online safety tool, that has been designed and created for all Welsh educational settings to assess their policy and practice around online safety. The tool has 28 features of online safety and helps develop their own online safety provision (Welsh Government, 2018). The Welsh Government is very aware of the issues of mental health and digital technology along with Internet use for children. They have set up a pilot to support and help teachers to work with children who are showing signs of stress, anxiety, self-harm and conduct disorders (Welsh Government, 2018).
These provisions help the progression towards a fully integrated system of education, using digital technology as the vital tool for learning. Digital competence is a huge part of children’s lives, from education to leisure activities. In the workplace the ability to use the technology is essential, so teachers have a responsibility to develop and support digital competences, but need to have the knowledge and skills in order to do so (Donaldson, 2015).
Activity Plan
	Activity:

	In this activity we will be taking a group of children on a Wellie Walk to take photos of different shapes they can see within the community.  


	Number of Children:

	In this activity we will be using a group of 8 children aged between 3-4 year.

	Number of Adults: 

	2 members of staff due to the ratio of the children myself leading the activity and a Cylch assistant to support and help the children. It would be ideal if there any spare members of staff to give a hand as well in case of a child needing the toilet or falls. We also will need 1 on 1 with one child with learning needs. The ratio is according to CIW standards, one member of staff to 8 children 3-4 years. If needed the Cylch assistant can take 4 children and we could split into 2 groups to cover a wider area.


	Location:

	The Local park that the Cylch setting is based in.

	Preparation time:

	Preparation time will take between 10-15 minutes to assist the children in getting their wellies and coats on. 


	Activity time:

	With this activity we planned to be roughly an hour but in 2 stages We have planned half hour outside this time is a rough idea it could possibly take slightly longer due to the pace of the children walking. It will give the children time to have a walk around the park observing different shapes and taking some photographs on the iPad. We would then come back in have a chat about what shapes the children have seen and to look at the digital images together. 

	Resources:

	2 iPads 
Wellies 
Coats 
If needed gloves, hats and scarf 
Change of clothes 
Other important Resources
• Register
• First aid kit
• Mobile phone
• Wet wipes
• Tissues


	Aim of the activity:

	The aim of this activity is for the children to identify the 4 concrete shapes, square, circle, triangle and rectangle.

	Link to outcome: 

	By following the foundation phase, the children should identify different shapes by looking at objects in the natural world around them for example window is a square, a roof is a triangle. We discuss how shapes are used in everyday life. We discuss how to handle and look after the iPads while we are out and about.  


	Differentiation:

	One child needs 1 to 1 support with an adult.
More able and talented (MAT) – questioning children who are 3 years and above.
Middle ability – appropriate questioning according to their age
Low ability – using visual aids to support learning


	Health and Safety:

	Make sure you put in a Risk assessment in place before you start, covering all risks and, environmental audit.


	Role of the Adults:

	The role of the adult is to discuss what will be happening when we are outside and what we will be looking at. When outside the adult will make sure that the children are safe and not in any danger and allow the children to explore and take their own risks and work as a team to take photographs of different shapes.

	The Activity:

	· Ask the children to collect their wellies and coats and help the children to put the wellies and coats on.
· Collect the iPad from the pods.
· Line up children in buddies to walk safely outside.
· Split the groups into 2. 
· Explain to the children on where we can see different shapes.
· Allow the children in groups to take it in turns taking pictures and explore the outside.
· When arriving back to Cylch bring the children to the carpet and allow the children to discuss between themselves on their findings. 




Activity Plan Evaluation
For this task I decided to carry out an activity, which involved the children of the setting going on a Wellie walk and taking photos of different 2D shapes that they can see with in the community. The decision to use this activity was to correspond with the Digital Competence Framework. 
Before carrying out this activity I made sure that 2D shapes were discussed during carpet time. I did this through using concrete 2D shapes I.e. square, triangle, circle, rectangle. I also used an activity on the interactive white board whereby children took turns in coming up and selecting the correct shapes on the board. I made sure that every child understood and recognise all the 2D shapes. There are also websites that offer the same thing to help the development of counting skills, shape recognition and number recognition (Poulter and Basford, 2003, p.9). According to the Digital Competence Framework (2008) children of early years age ought to be able to complete patterns and sequences, also children of nursery age should also be capable of sorting familiar objects using set criteria. The Digital Competence Framework (2008) states that working together with a partner on a piece of digital work is a core element of the framework. During my activity I brought in this element by putting children into pairs of their ability in order for them to work together when taking photographs of 2D shapes within the local community. The framework emphasised that children of nursery age should be able to distinguish between someone they know and someone they have never met. In order to meet this strand, I made them aware of stranger danger by reading them the little red riding hood story. Stranger danger is frequently discussed during our Personal and Social Education (PSE) circle time session. Social development along with personal development and wellbeing are at the heart of the foundation phase, along with the cultural diversity here in Wales.  Participation in new learning activities in and outdoors help develop children’s skills across all areas of learning. Within my setting children are supported to become confident, competent and independent thinkers and learners. (Welsh Government, 2008). 
In the Foundation Phase Framework (2015) it says that ICT should be a ‘holistic and integral tool for all learning’. Children should experience a range of ICT skills in order to develop their knowledge, creativity and understanding of ideas. Children’s advancement in ICT competence should be viewed from an understanding of child development standpoint noting the stages of childhood (Welsh Government, 2015a).
[bookmark: _Hlk34049388]Within my setting learners’ skills and confidence will be develop from a variety of experiences with technological toys as well as computers, for example interactive white board, digital cameras and bee bot’s. The Foundation Phase Framework (2015) guidance states that ICT must be used across all the areas of learning to develop skills (Poulter and Basford, 2003, p.9). By ICT it does not mean just computers but many other devices such as digital camera, printers, CD player and different software packages, this is to name but a few. It should be born in mind when planning different areas of learning, that ICT skills should not be tort in isolation, it should be touched on through the different areas of learning. Programmable robots are mentioned several times in the Foundation Phase Framework (2015) guidance they can be used in many areas of learning, but in the mathematical development they are particular helpful. If I carried out this activity again exploring 2D shapes, I would use a bee bot as an extended activity for the More Able and Talented (MAT) children (Poulter and Basford, 2003; Crompton, Gregory and Burke, 2018). 
The pedagogy of the foundation phase includes children having the opportunity to practice and use a range of media including new technology, which will enhance the children’s skills in ICT (Poulter and Basford, 2003; Crompton, Gregory and Burke, 2018). 
If I carried out the same activity the second time, I would provide extended activity for the older and More Able and Talented (MAT) children. For the extended activity I would design a 2D shape bee bot mat whereby the children would direct the bee bot in the direction of the correct shapes. In Wales there are about 20% MAT learners, they need enhanced and extensive opportunities to develop their abilities or talents (Welsh Government, 2015b). After carrying out my activity it has been brought to my attention that I need to take the children within my setting to do more outdoor activities, as in and outdoor locations that are stimulating, safe, fun and exciting encourage the natural curiosity of children, helping their development and allowing them to learn through direct experiences (Welsh Government, 2015b).
The Foundation Phase Framework (2015) says that the environment children are in should support a child’s independence and discovery. There should be more importance given to using outdoor environments as a basis for children’s learning (Welsh Government, 2015a). If I were to do this activity again, I would spend time with the children and take this activity more outdoors so we can explore and use natural materials for the shapes, for example, using sticks, leaves so it’s more real for the children. We could also look at how to build dens in different shapes.
‘Differentiation in the classroom is an important skill for teachers to give pupils the best chance of learning, regardless of their abilities, strengths and weaknesses’ (Westwood, 2016, p.1). Moreover, I think that I differentiated my activity well, although if I carried out this activity again, I would pair my low ability children up with the more able and talented children in order for child based learning to take place, instead of teacher focused learning only. According to Westwood (2016) in the teacher magazine, 
‘differentiated instruction became much more important with the advent of inclusive education. Differentiation is an approach that encourages teachers to respond to relevant differences among individuals while maintaining high expectations for all’ (Westwood, 2016, p.1).
Differentiated instruction should be used alongside ‘effective evidence-based teaching methods’ to lessen disappointment in the learning outcome (Westwood, 2016, p.1). If these methods were skillfully employed, there would be a reduction in the need of broad differentiation from the start; all pupils would then understand the information, concepts and skills being taught to them (Westwood, 2016, p.1). 
According to Gerdes, Durden and Manning (2013) when encouraging learning in the early years, it is important to deliberately use a variety of materials effectively. When children have access to a variety of materials at home in the classroom and in the natural world, they can engage in expressing themselves creatively, develop problem solving skills with their peer group, language and social skills will expand (Gerdes, Durden and Manning, 2013).  By implementing multiple strategies practitioners can create a inspiring and motivating responsive setting for the children (Gerdes, Durden and Manning, 2013). These practices can lead to the ‘overall social, emotional, physical, and cognitive development of children’ in early years settings (Gerdes, Durden and Manning, 2013). 
For children with additional learning needs (ALN) more sensory items could be used for example shaving foam, sand, and bubbles to make the activity more visual. I would put the 2D shapes in a tuff tray with shaving foam and would ask the children to draw around the 2D shapes, by doing this they will be using their sensory organs by touching and visualising the shapes, this would give the ALN children and low ability children a better understanding of 2D shapes. This activity could also be enjoyed by all children, which would make the activity inclusive.  
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Enjoying going online together

The best way to ensure your child is safe online is to be open with each
other and highlight any worries they have about going online.

Taking time out of your scheduled to use the Internet together will
give you a better understanding of your children’s Internet use.

Establish clear boundaries

Establishing clear boundaries with your child is exactly the same at
setting boundaries around the home.According to Childnet (2018)

a family agreement is a great way to start a conversation with your
whole family about how you all use the internet and discuss together
how to behave in a positive way when online at home, at school or at
a friends house.

Family Agreement

Take a look at the family agreement template below; a framework that
will help families set clear expectations for positive and safe Internet

use. You can access this at: : "~

https://www.childnet.com/parents-and-carers/have-a-conversation -

Here are some ideas taken from Childnet (2018) to help start a
conversation with your family:

Ask your children to tell you about the sites they like to visit and what

While it seems many UK children have learned to be cautious online, there is
little evidence that their digital skills and literacies are increasing over time
(although unquestionably they increase with age) (UK. GOV, 2020).

Helping children with Additional Learning Needs to keep safe online

According to (Mencap, 2015) there are real benefits to young people with

learning disabilities and autism using the Internet to support learning and

social interaction. Increasingly the Internet caters for children and young

people with learning disabilities and autism through using accessible design

and simplified language, as well as instantly available video clips. For children
. with complex needs these can provide wonderful opportunities for learning.

Supervise your child’s usage

In this day and age with so much that children can click on. We recommend
that supervising young children when they are online, as they may click on
something, which could worry, upset or confuse them. Keeping your devices
near when children are active on them will make it easier for you to be right
there if they need you to answer any questions.

. Make use of parental tools

Make your own family media usage plan

they enjoy doing online. g :

: . Treat media as you would any other environment in your child's life.
Ask them about how they stay safe online. What tips do they have for b |
you, and where did they learn them? What is OK and not OK to share? e ‘. ;“:' 4_’.,.‘ Set limits and encourage playtime

PRI

Ask them if they know where to go for help, where to find the safety :’ 2 = '::: st
advice, privacy settings and how to report or block on the services they PE S i salety
use. Foat) SN

Encourage them to help. Perhaps they can show you how to do b ? ﬁ-sa.fefg ungersta.nds the Il)otenttﬁal dan%erz gfl the Internep, Wthlill can be

something better online or they might have a friend who would benefit P B R an to PP otect vulnerable peop e: drgn Zill q}nte Chied .

from their help and support. f ~ communicate with strangers through social media or online games. Having a
~ good E-safety knowledge they would know to never release personal details

Think about how you use the Internet as a family. What could you do to .~ online, they would be able to recognise unusual behaviour or prevent

get more out of the Internet together and further enjoy your lives online? +  cyberbullying.

Risk and Safety ' Cyberbullying

According to the Children Online Activity Risk and Safety Report by

UKCCIS (2020) only a small minority of children remain without

. Internet access; this could be due to low income. The Internet is taking

e

over our children as we live in the 21st century where children as
young as 3-4 are increasingly using personalised devices such as
tablets and smart phones (UK. GOV, 2020).

—

Compared with other European countries, the UK is idiosyncratic in
favouring tablets over smartphones, and high levels of Internet use in
school (UK. GOV, 2020). P

Allowing children to take risky opportunities vary; this could be down
to age and maturity. Only a few children say they send photos to online
contacts or reveal personal information, but some children uses
services ‘under age’. Facebook is popular for children to use under age
and put children at risk of accessing content not suitable for their age,
also its a lot easier for someone to contact them.

. B " 3
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Cyberbullying takes place over digital ;‘ \
devices whether it is a mobile phone, @ ™ ¢ '
computer or tablet this is done by SMS,
text message and through apps such
as WhatsApp, Snapchat and
Facebook messenger and many
more. You can also get
cyberbullied though gaming
apps and gaming consoles such
as the Xbox and PlayStation
that allow children to connect
their headphones to the
devices and allows you to
chat to strangers

\

Cyberbullying includes sending, posting, or sharing negative, harmful, false, or
mean content about someone else. It can include sharing personal or private
information about someone else, causing embarrassment or humiliation.

Some cyberbullying crosses the line into unlawful or criminal behaviour.

According to Ofsted (R01R) they added e-safety to their school inspection
requirements, placing more demands on the school timetable, school budgets and
staff. These requirements extended way beyond the classroom, encompassing the
“whole school community” within the schools expected scope of delivery.

Signs of Cyberbullying vary, but may include:

Being emotionally upset during or after using the Internet or the phone
Being very secretive or protective of one's digital life

Withdrawal from family members, friends, and activities

Avoiding school or group gatherings

Slipping grades and "acting out" in anger at home

Changes in mood, behaviour, sleep, or appetite

Wanting to stop using the computer or mobile phone

Being nervous or jumpy when getting an instant message, text, or email
Avoiding discussions about computer or mobile activities

Consider the quality and quantity of online activity

Children enjoy games based on location, such as Pokémon Go and Wizards Unite,
they encourage players to go outside and explore. These games get children out
walking and out in the natural world instead of sitting behind the computer screen.
As much as children enjoy these try and encourage a healthy mix of online and
offline activities.

Set limits or use limiting tools to manage time your child online

Designating weekly time to use the Internet together

Remove divides from your children bedroom to avoided them using them late
at night

Be computer literate and learn how to block objectionable material.

Keep the computer in a common area,
not in individual bedrooms,

where you can watch

and monitor its use.

Know where to report

If there are any issues your reports can be made to websites through
the Safety/help centres and moderation services. If you're worried
about someone contacting your child you can report them to CEOP
(www.ceop.police.uk) or ring 101 for advice.

Filtering

Filtering also known as parental control is found on snap chat or
Facebook where you can make your self look younger or have funny
faces, however there is also another meaning to filtering-linked to
online safety.

A filter is a programme, which is designed to screen incoming web
pages to determine if there is some, or all of it should not be displayed
due to inappropriate content. The filter will check the content web page
against the rule and age restriction of the person who has installed the
web page. A filter allows parents to block out pages from Web sites that
are likely to include objectionable advertising, pornographic content,

spyware, viruses, and other objectionable content that could be harmful.

Web filters can screen out a certain amount of malware, security but to
keep them extra safe it is advisable to using use forms of protection,
such as the installation of desktop and network antivirus software.

A Web filter is often installed as part of a proxy server and firewall.
Online security is another important part of digital literacy. There are
sites where your children’s email addresses and other personal
information may be hacked and taken from them before they realise it.

New Curriculum

In the education world right now, everyone is talking about all things
“digital” - digital natives, digital immigrants, digital curriculum,
digital literacy, digital learning and teaching. It’s safe to say the digital

. world is here to stay and will continue to penetrate every aspect of our

lives, education being no exception. (Teach Away, 2020).

- UNCRC

Under the United Nations Convention on the right of the child (UNCRC)
and Welsh Government’s overarching strategy document Children and
Young People: Rights to Action (2004), all children and young people
must be provided with an education that develops their personality
and talents to the full. The UNCRC was made law in 2011 which places
a duty on Welsh Government to have due regard to the UNCRC when
making decisions (GOV. UK, 2020).

Are they Reliable

Someone online might lie about who they are and information on the
Internet may not be true. Always check information.

. See main document for full references
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