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The following critical analysis will be exploring current issues regarding teaching and learning
steps in order to further and monitor children’s progression. It will discuss numerous theoretical
perspectives in relation to child development, with a focus on how children learn language. It
will consider and compare views of different schools of thought, including a discussion of
bilingualism and its impact on language and literacy development. It will consider ways in
which teaching professionals observe in order to establish and promote a reflective education.
Additionally, the analysis will highlight the importance of using ethical research approaches
within the education sector. A case study in the form of a critical incident will be the central
focus of the evaluation, encompassing methods of observation and reflection with reference
to current and prospective curricula. According to Fitzgerald (2008, p. 301) an observation
only develops into a critical incident when deep critical evaluation and reflection is applied. In
preparation for this assignment, four observations were carried out in different school
environments in a range of phases. Each observation undertaken is included in the
appendices of this study, as well as a reflection of individual observations. The chosen
observation for in depth discussion is Appendix I, with the reflection sheet for this study in
Appendix V.

This case study took place in an English medium primary school situated in Rhondda Cynon
Taff in South Wales. The Welsh Assembly Government (2018) states that the school currently
has 152 pupils enrolled, with 25.1% of the children eligible for free school meals. The
observation took place within a mixed Nursery/ Reception class where there are twenty-six
children. There is only a morning session of nursery, leaving thirteen reception children in the
afternoon. A phonics focus task had taken place on the carpet with both nursery and reception,
looking at the letter ‘S’. The children had been told to go and have free choice but there were
three planned fine motor activities out. One table had a threading activity, the next had play
dough with mats shapes like letters and another had laminated names of the children in dotted
letters with pens.

A four-year-old first language Portuguese girl sat at the table with the names. She easily finds
her own name and begins to follow the dots, forming the letters. As she is writing, she is
simultaneously sounding out the phonetical sound of the letter in the way previously modelled
in the focus task. She identifies that there are four phonemes within her name and repeats
them to herself. She then looked at the other names on the table and began sounding out the
different phonemes, blending the sounds together. She effortlessly identified the names,
saying them out loud. At this point, she notices that she is being observed and asks the
observer to come and sit next to her. She then asked the observer to write their name on one
of the cards. They did not say what their name was prior to this, but she was still able to blend
the sounds together to read the name out loud. Although this proved not to be a challenging
task for her, she was still fully engaged with the activity. The child received praise from the
observer and then went to a different area.

The methodology of this case study underlines the principles of ethical research in accordance
of British Educational Research Association (2018). At the beginning of the critical incident,
the observer took the role of a non-participant researcher, writing a narrative observation,
describing everything that they had seen at the time. This case study has adhered to the British
Educational Research Association (2018) guidelines by respecting anonymity of both the child
and school described. Webb (1990) would say that not being involved in what you are
observing will have an overall better effect upon the result, as being a non-participant
researcher would achieve a fairer result due to the lack of influential pressure. However,
Dewalt and Dewalt (2011) would argue that a participant researcher would have more of an
active role in the observation, meaning that you would be able to undertake a more in-depth
observation. Thus, providing information to create a higher standard of qualitative research.
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On the contrary Sonnenfeld (1985. P.111) suggests that a limitation of being a participant
observer in relation to research would highlight the notion of the Hawthorne effect. The
Hawthorne effect describes the impact that the presence of the researcher has upon the
observation outcome. Cook, (1962) states that the Hawthorne effect, can change the
behaviour of who is being watched. This can be displayed as children becoming more
boisterous, or on the other hand overly quiet. The effect can also cause an alteration in what
the practitioner had originally planned due to added stress of being observed.

As described in the observation, Gillham (2000) would indicate that the researcher then
became a participant observer as the child had asked them to sit next to them during the
activity. Sonnenfeld (1985) and Cook (1962) would suggest that overall, the Hawthorne effect
would influence the outcome of the hypothesis, discrediting the value of what is being
observed. However, Simons (2017 p. 78) theorises that there is a way of reducing the
Hawthorne effect by using unobtrusive tools, such as a camera or a microphone to collate a
case study. Suggesting that with the lack of physical presence it would ultimately decrease
the Hawthorne effect. Although, these methods could create more controversy in relation to
ethical research procedures, raising issues with consent, storage and how this data is shared
as a part of the research. Moreover, Paradis and Sutkin (2011, p. 31) proposes that the
Hawthorne effect is minimal during observations, depending if there is an existing
interpersonal relationship between participants and the observer. In a comparison of
participant and non-participant observations, it would depend on what you are planning on
observing to decide on which form would be more suited to the methodology.

The beginning of this case study aligns well with the ‘Ambitious and capable learner’ aspect
of the four purposes proposed by the (Welsh Assembly Government, 2015) as the child is
challenging themselves. As this section of the purposes describes, the child then displays how
she was furthering her learning, connecting what she had just discovered with previously
gained knowledge. This is seen where she is using her previous understanding of phonetical
sounds, blending them together in order to read a name out loud. Benson (2001) would deem
this as autonomous learning, arguing that autonomy in language learning is beneficial as
children develop at their own pace in a way that they enjoy, ultimately expanding their drive to
learn. Having this drive for learning could also link to the sub-heading of being ready to learn
throughout their lives (Welsh Assembly Government, 2015) as learning autonomy can be
applied through all levels and methods of learning (Didau, 2014).

On the other hand, Little (1991) writes that autonomy can develop into a hindrance towards
learning as children may become detached with their classroom environment, with a lack of
motivation to learn. This as Little (1991) mentions, could then have an impacting effect upon
their wellbeing as they will not be furthering their learning. However, Benson (2001) and Little
(1991) discuss that autonomy in language development is needed and they both agree that it
needs to be consolidated through social interactions to be fully understood. In the latter part
of the observation, the child would meet the criteria of being a healthy, confident individual
described in the four purposes Welsh Assembly Government (2015), as she is competent in
leading her own learning, having the confidence to overcome this challenge independently.
As noted in the observation, she then asks an adult to engage in the task with her, this shows
that she is secure enough in her environment to ask for help, forming a positive relationship
with others Welsh Assembly Government (2015). Christodoulou (2013) argues that
independence does not occur without some dependence at the start. Thus, meaning that
autonomous learning would need to be supported in order to become effective. With regards
to the four purposes, though many of the statements interlink, it is evident that there will be
challenges to overcome in order to ensure that children are able to meet every criterion listed
within the publication.
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From a theoretical perspective, Von Glaserfield (1989, pp 121) notes that constructivism is
prevalent within schools, with Piaget's work influencing the pedagogical principles used
throughout. This critical incident would initially be in support of Piagetian theory as it suggests
that children learn through their own first-hand experiences. This theory is applicable to the
observation where the child chooses to sit at the table by herself and begins to draw the letters.
Powell (2009, p.242) also states that Piaget described children as little scientists who are
developing their cognition through experiential learning. The basis of Piaget’s theory is that
children undertake their own learning in order to be able to establish connections, leading to
understanding a new concept (MacBlain, 2018). They move through a cognitive process,
involving steps described as disequilibrium, assimilation and accommodation. At the end of
the process, regaining an equilibrium, children develop what is called a schema (Graham —
Matheson, 2015). Powell (2009) highlights that the theory then suggests that children use
these schemas as a foundation of knowledge, each time another cognitive process happens,
the schema is then altered with the new information.

A theory that correlates with Piaget, is that of Lev Vygotsky. Though this constructivist
approach differs as it looks at theory from a social perspective (Gregory, 2008). Vygotskian
theory suggests that children learn in a constructive way, relying on the social interactions
from within their environment to scaffold their learning (Graham- Matheson, 2015). The term
‘scaffold’ is used, for example when a teacher, or a more knowledgeable other (MKO), asks
children a series of questions that ultimately builds their answer with a deeper level of
understanding (Semmar, 2015). Benson (2001) writes that the MKO could use scaffolding
methods such as planned activities, resources or guestioning strategies to develop their zone
of proximal development (ZPD). Graham- Matheson, (2015) writes that the ZPD is a phase
of learning where children move from their current understanding, using information gained
from a social interaction, to deepen their cognition. However, children only stay within the ZPD
when they can process the information, meaning that if they do not understand the information,
then they go beyond the proximal zone and in return do not develop their understanding
(Powell, 2009).

With regards to how children develop their language and literacy skills, two models will be
discussed within the following literature review. The first of which is called the language
acquisition support system (LASS), this theory suggests that children develop their language
skills more efficiently when the language is being modelled by an adult or a child with a higher
level of language (Bruner, 1985 p. 112). This reflects Vygotsky’s scaffolding in the sense that
language needs to be modelled by an MKO in order to develop the children’s linguistic skills
(Gregory, 2008). This viewpoint of language acquisition in the social-constructivism school of
thought is also known as an interactionist perspective. Though Bruner (1985) agrees with
Piaget that children learn through experience, he agrees more with Vygotsky’s view that it is
more effective to model language. Bruner (1985) also writes that children learn to understand
language in a reciprocal manner developed from being in social interactions. Suggesting that
the more children experience being in social situations where language is used, the more
competent they become in using language themselves (Gouldsboro, 2018).

The second model is the called the language acquisition device (LAD) proposed by Noam
Chomsky (Saxton, 2017). Chomsky theorised that children are born with an innate ability to
learn and understand language (Graham- Matheson, 2015). He described this learning as
being an intrinsic with a natural ability to understand grammatical structures within language
(Chomsky, 1965). He argues against interactionist approaches stating that if children only
have language modelled to them, then they will not develop the grammatical tools needed to
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further their linguistical skills (Saxton, 2017). Gouldsboro (2018) notes that Piaget would
agree with Chomsky, that learning is an instinct. However, Piaget proposes that children learn
language through specific stages rather than just having an innate ability to learn language
(Saxton, 2017). As Graham-Matheson (2015) writes, Piaget suggests that children learn to
use language for thinking and communicating in the second developmental phase called the
preoperational stage when they are 2-7 years old. An argument against Chomskys idea that
language learning is innate, is discussed in the cases of feral children who have little to no
language skills (Crookall, 2007). This argument suggests that for children to develop their
language competently, then language needs to be modelled and practiced within social
situations (Semmar, 2015). Thus, highlighting the interactionalists perspective that social
consolidation of language is needed to further develop linguistical skills.

As mentioned within the case study, the child who was being observed has Portuguese as her
first language and English as her second. Gregory (2008) suggests that speaking more than
one language can have a positive impact upon children’s literacy skills. Smith and Ellery
(1998) explore the way in which bilingual children learn language, indicating that children learn
by simultaneously developing both languages at the same rate. They write that children are
initially their own translator as they would learn a word or phase in one language and then
make a connection with the same phrase in the other (Bower, 2014). Though over time as the
vocabulary in both languages expands, children stop translating between the two languages
(Gregory, 2008). However, Crookall (2007) writes that the way in which children learn
bilingually is dependant on their home and school environments. Meaning that depending on
the level of each language used in the school context and at home has varying affects upon
developing fluency (Bower, 2014). If the school context took an immersion approach, then
children would develop the language used in schools at a quicker pace, when compared to
the other language used at home due to mass exposure of language used in school (Jones,
1995). Alternatively, Lauchlan (2017) writes that the immersion approach does not hamper
children’s linguistic skills in their dominant language or home language. As Lauchlan’s (2017)
theory suggests that it helps to enhance language acquisition due to developing advanced
cognitive methods to understand and translate meaning of words in both languages. Jones
and Ghuman (1995) support this theory as they describe that children can switch between and
distinguish when each language is used. This in turn, leads to a greater level of cognitive
function as they must think which language to use dependant on their environment at the time
(Bower, 2014).

An advantage to being bilingual as Jones (1995) and Lauchlan (2017) write is that children
who speak more than one language tend to have a higher level of self-esteem when compared
to mono-linguistic children. However, Baker (2011) states that a possible limitation of children
simultaneously learning two languages is that they may become confused between the two,
thus having a detrimental impact on their confidence to use both languages, leading to a lower
self-esteem. Lauchlan (2017) does write that dependent on how transparent the orthographies
of the language are, directly impacts the effect it has upon children literacy development.
Furthermore, Bower (2014) mentions that it is difficult to distinguish between the orthographies
of both languages as well as discovering if they contain similar morphosyntactic structures.

Jones (1995) supports this limitation of bilingualism, as he describes that if both languages
contain extensive vocabulary then children who use both languages will be slower at
developing these areas, when compared to children who are learning one language. This then
correlates with the previously mentioned limitation of getting confused, as Bower (2014)
implies that children who have struggled to obtain a range of vocabulary in both languages
will then borrow from the other language, in effect mixing the languages together. Moreover,
regarding the confusion with the grammatical structures of language, this could have a
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negative effect on the children’s confidence to participate in any activities that involve using
dialogue (Jones, 1995). This in turn could have a knock-on effect on their cultural identity as
Gregory (2008) and Lauchlan (2017) explain that by having a lack of confidence to speak the
minority language then they will disconnect themselves from their cultural identity. For
example, if they were struggling to develop their Welsh language, then they would refrain from
identifying themselves as being Welsh (Lauchlan, 2017). In addition to this, the onus placed
on children to develop English as a second language, especially from their parents, increases
the pressure on children to gain fluency in the second language, almost neglecting their
mother-tongue. Jones (1995) argues that this could then lead to losing their mother-tongue
with the second language taking precedence. In conclusion of this literature review, it is
evident that practitioners need to have a basic understanding of theoretical perspectives
regarding language acquisition, in order to apply these theories to practice. Thus, developing
a deeper understanding of the theory that underpins support strategies such as Pie Corbetts
(2011) Talk for Writing method where language is modelled with actions, to encourage literacy
development, much in support of the social constructivists approach to learning. Bower (2014)
writes that using interactionalist support strategies such as role play scenarios and Talk for
Writing facilitates children to develop their confidence in using language, enabling them to
become confident in using any language they are learning.

Paige-Smith (2008) proposes that developing and promoting a reflective practice in education
is a crucial element of professional development. Reflection itself is a tool used to inform and
adapt provisional planning for delivering the curriculum in the classroom. Evaluating how
previous lessons went or discovering that certain strategies were useful where others were
not. You are then able to plan the next lessons according to what works best for the classroom
culture you have and how you work as a professional. Many professionals use a model of
reflection to guide them when evaluating performance, such as Gibbs (1988) reflective cycle.
This method explores reflection by using a series of prompting questions to create a complete
overview. It looks at how you felt at the time, evaluating what went well and what could be
improved and then analysing what you can take from the scenario to influence your next steps
(Gibbs, 1988). The method of reflection used within this critical analysis of the case study is
the assisted reflective conclusion model or (ARC), the completed ARC sheet for the critical
incident can be found in appendix V of this assignment. This method of reflection mirrors the
cycle proposed by Gibbs (1988) as it also contains prompting questions that make the
practitioner think from numerous perspectives.

The ARC sheet starts by asking how you felt during the experience, in response to this
guestion, the researcher explained how they were initially uncertain as to how the teacher
would be able to deliver a lesson on phonics that would be directed to both nursery and
reception children. Though as the lesson progressed, the researcher saw that the teacher
used the difference between the two groups to develop peer learning. Thus, using the
reception children as an MKO, scaffolding nursery children’s knowledge about phonetical
sounds. A limitation to using peer learning could be that the reception aged children could
overwhelm the nursery aged children with the amount of information that they know (GrahamO
Matheson, 2015). Though Benson (2001) would argue that the realisation that the older
children know more then the younger child, could become the motivation children need to
extend their own learning.

The researcher has also written that they agreed with the way in which the teacher used
relatable objects when using them as prompts in the starter of the lesson, as Graham-
Matheson (2015) mentions that using relatable objects when explaining a new concept to
children helps to keep children interested in the activity as well as consolidate their learning.
In short, they can connect what they are learning with familiar objects, altering previously
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established schemas (Gregory, 2008). The next question prompts the researcher to think
whether there is any context of learning used within the observation, answering this question
the researcher mentioned that the teacher uses the questioning strategy branch of
assessment for learning within the lesson starter. As Didau (2014) writes that using a range
of questioning strategies such as think, pair, share and the Socratic method enables children
to think at a deeper level, keeping them engaged in the activity. In order to further develop
guestioning strategies, Didau (2014) mentions using Bloom’s taxonomy, a series of higher
order questions that are used to encourage children to think at a much deeper level, thus
expanding their learning. The next question prompts the researcher to evaluate and analyse
aspects that could be kept ensuring that the learning is effective. The researcher writes that
the previously mentioned use of familiar objects to consolidate learning could be kept and
discusses that they think that the way in which the success criteria was shared with the
children was very effective. The researcher also noted that the teacher uses a blend of
pedagogical methods to deliver the lesson, initially using direct teaching, then incorporating
peer learning and finishing with peer assessment. John Hattie (2012) notes that in order to
develop professional practice, teachers should use a blend of different pedagogical methods
in their lessons. Moreover, the use of this reflective model has been very informative and
through the continuous analysis and evaluation, informs the researcher how best to tailor the
next steps.

In conclusion, this critical incident highlights the importance of delivering lessons to
accommodate every child in the class, with inclusion and differentiation being crucial elements
to consider when preparing the lesson. The analysis of the case study has discussed suitable
ways of observing children, proving that informative research can be undertaken with ethical
principles in mind. It has also explored how children acquire language skills, comparing
whether it is an internal process for whether it needs to be supported, with findings showing
that language needs to be nurtured with social interactions in order to gain its full potential.
The main question discussed throughout this critical analysis is whether being bilingual
promotes an individual’s literacy development. Many influencing factors were debated, such
as the class culture and the effect of the home environment. However, each discussion made
points to the statement that being bilingual in fact promotes children’s literacy. The final
element of the essay talks about reflection and evaluation in order to create the next steps.
Regarding the professional standards proposed by the Welsh Assembly Government (2019)
this section would link to the standard for professional learning by taking effective pedagogy
deeper. By using reflective models such as Gibbs (1988) reflective cycle or even using ARC
sheets, professionals are furthering their development by using reflective principles to inform
and evaluate their teaching standards. Overall, the evaluation of the case study has mirrored
the standard for effective pedagogy that describes teaching and learning as being paramount.
This point has been explored throughout this analysis looking at variables within the classroom
culture and the school context that could have a possible influence on its outcome. Therefore,
it is paramount that teachers understand the environment that they are teaching in, in order to
plan and deliver lessons effectively to best promote children literacy.



Shauna Lewis 1000809

Appendices

Prifysgol Cymru
% N Y Drindod Dewi Sant
¥ University of Wales

Trinity Saint David

3

Yr Athrofa o

Addysg a'r Dyniaethau
Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 9 nd Ockober 2.0\

Lessondetailsm e \/\OI)\ Jusk had A ’rOCused

kask ow P\noy\\cs, ubm Objects Eo idoutify e lotten 5
£ wo> Cl;é et ke CEeacievSliscussed oith
Uz (LRSS l\/lClM V\n Loy MousSe %—anlmr Selntape  Scisaoes,ond & 62":5

Classroom culture ity Sval 0pns 1o (s, Touk there wire 3 i oler Lieks e, St
(Are the students focused on learning?) :
Soundanon Puase  Class oF Nurser anodl Veception
WMixed. 26 Cldwen Sot on Carpet  © v (livect beacivyg
on phonics. (lass acker avd wee  toaching  Assisonts -

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that
urpose?) Tz Clulchem umdusmod\ ot Were  to phoneticalit
A W;S \A‘ld e
@

OUWNY Ok dre Ob c( co See it
S’ Sound e pem. /‘?a? tcaovwr ﬂret v\«od}< Ui Suwaf gt
"

bore twe Wordk down, Soumdivig ok eqetn  phonic
%ﬁsww\/m CO()LQ&{‘WC{S Were céau_ to _”5 e g bocww

Direction
(Are the students clear about what they are doing and how to do it well?) E L
M Cidven  wenz  enda e Beacher was using Jounilion]
Olo\ecks Eo use OGS gpgz(;o Ve nteaest. Once  he VY teachsv
Novce A Sowme oL wa.s losing nterest ke woud Hien astt
A question, folowed lay ey Name]

Access and challenge

,‘%;A{e all students able to engaée; in the)esson? I:cre gltl stgﬁnts challenge;izgw o
U \r

Qallcen  wire ModuM W o do, cee /\we»exj Cncldven 64&0/;:2 Lehcher

S0
ESZ:S to iom . For UMidwen wwo found s easg > W\W s nge
e Cluaicven

"\/‘A

Assessment
How does the teacher assess student understanding before, during and after the k)
_ |lesson? How is this used in their teaching? =~ . the ey ') cram ot OPdin QuesEg
e ;L@ﬁ%% L orodiaked—a) %Mﬂwb e quesiening °W5"53 asiathg 7 4’;09“ C,(]ALMS
Asking i |angones neww had an ‘S Sownd in ib- The “wmore able Cildven prgan o Se%nC
Specifics / Critical Incidents Naww OLE o find ot f CWEG™ clid-
Are there particular telling moments and examples which it would be helpful to
3 N o ) s e -
?‘spc\u(sz, - queSKioning ~ pergss FrpuSais By [dm:mﬁ : :" (’“} My\)
| P nwadewt of Ockiuity i fne wecor
- Pgnics - Move Qble pupils —Crlical inc S ackrity.

pw (.Q,MV\,\,\/\ 9
— Divect kea W"Lj

-




Shauna Lewis 1000809

P&Wwd\x I

Prifysgol Cymru
% N Y Drindod Dewi Sant

* University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date:zsb\n SQ,(JUUMW Q,O\q

Lesson detalls

Loere ook Rooud Dalnls woorf
& cuos\ v@:f\/\m as_aeol (a,,,suagl (Q Lxpress  QMoeon i
Tagan WN\ Lo Creare Wi own okory of \ow Hey wowd F% m°°%~:j-

Classroom culture a % Ao li
(Are the students focused on learning?)lmz dass 15 e ed L:g, an

ass Lolh A Specific Seating Plan v place. Seakin
%\5 puk & lowew Pcbb \\uj pu [T\uxt to  two WSW ability

Suclonts-

Objectives
(Is there a clear purpose to the lesson? How do the lesson actwmes pr?lmotg(that para

Contuns o WORBO o
xm) ?uwfc)wwmt@(o\/\ 0.4/\0\ ANARAAN . M?"’SL ook e o Y‘ewp:%ré

para n (oveecan atlfltgﬁl mgmbmous Wmﬂou o ui&:»‘r \fgﬁmcub
;2’?\?0}35 %p‘*&nﬂ Uass aund  ben ol Huwr Eo COV\L"V\W‘ n Heor bods
Direction

re the students clear what t y,are daing ow to do it we

(Are the stud lear about what the: doing and h d 1?)
As the beocker Wwad WModeied firol  Demtonce Wi~ ke Glass

tudents Uindintecod  whok hod €o oo for e fise taK.
\,%A\lwow Second  kas< of rzwm% own paragraph on  hew ilwg ;
feah going inko e faceory o Mwn:fluvts asicedl foz WP ‘(caum- w Rf

Access and challenge

e szl g el e Al s SO, sty
\

e the Son, AD CArRichr2n Conaty ‘ 2 )

tf\zkeeacwmafd{plasgfwxawxo@fwamdsacdm e MV%A?L(MW

whelt’ vy o Corvecting e W aBoLL Purageap, boss Swudent W05 bold ko use el Sieck K¢
Assessment

How does the teacher assess student understanding before, during and after the .
lesson? How is this used in their teaching? brodeaies to O0SSess i

Leconer Ubed @ Vo of Muatoning Sfmtegt for (orf aloility:
borning, B Lvan  YeZworc and brove down the quesaow

Specifics / Critical Incidents MUWI0S WP FZEAGE IS US2ot— Ehrgughoe Th 9937
Are there particular telling moments and examples which it would be helpful to MW&LMW
discuss?

- RE L - Ben bafoce ws, Ellamd> up,
-DisCrestonn of \nclusive Panning for bothh More oble ar

| ouen O—’D((Al’\lj

= Sga,t(‘vxs p\(U/\

U Siag WABOLL @xample®
=B of teadamng Fechnigued

o= e Steudent
e&'ﬂ& Skeets wod & Prine omaf s o Bt Ue Some Elwre

peragvepa o

oz ko (opy it down wm Ho board Lo Correc -
Ld\‘/u\od \é\g:w tbue)ckud kot ook ol Hapt l/buuj courdh  do o
Pwrotara{o\/\‘: Shown On ke oo\




Shauna Lewis 1000809

< = |
Prifysgol Cymru APPW‘@UX
e | XT AthrOfa
¥ University of Wales Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
Date: th
2" Sepmber Ao0\d
Lesson details: /W clasS wool Creakedd O S board ofF
Ra punzer amol wene 0ddiva more 0 de oY board- S5
\/uQ/‘L kt,o o USe &Uv own Btowy ko to adapt €
v N{
Classroom cultire Tlygrz avz Ewo Cros> CeOlun> amd Ewo T-AS >
Are the students focused on learning? WS lou yrecitin
( n u dg) zM/Lked 'ﬂ/\zll(k(l‘/UU’ wmS oy yred =
’ﬁl\l C\asb .S wr\ O.M bocrd  Was Symbols e lnhdcare lior
The Sl oo
Meory UStn i 4 woout Once Lpon e’ H/z eq had i
o s .z,awu pwtw/l of a Clok [ Uien Wpd e
mma;/u/\ do e athpns  wwisk ke reod e Sory an Clash reast our
Objectives fmcj o bim
(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?) W cadcren  Understood o Weve o rewvde €l
Qeovy ot ol va(ai x fers WO(M bed Uolsing K Sadte forrmat
as cdass nadvweteen  togetder- wevs  focuding 0n diffevent
AdjeceeS- Yy OOS & patnk Getinty  ouk, Sowme calldiien bagpin
Ve batizing Mw Beory kit Usung diffeat ibems to Creakz aipickuse of &
Direction Y Cadte.
(Are the students clear about what they are doing and how to do it well?) " i
auted iy & T or TRacker tO @
UMWM s QE Clldlo\& rana  adr Version Of a—o'ﬁf Oniy co
s T Ure  Sbrucetre He Sentemees
My Aenn lozr
Access and challenge
(Are all students able to engage in the lesson7 Are all students challenged?)
AS 4 s acbwnsp Wodd  Sugpoct frome aun aunk in
‘t“"éo ty Cowdint “Spelt a Goard corrc , thare Were White boardS Qud pens for
pro.uxu' efore Wroce € wto et Ioom(s RAULS Wwere  prowmpiiing  ene
Cotncide wibln  Mas  Stony board f Yeuld.,, Stk
Assessment J v
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?
e Cedoge USES repikiion, to suw\/;ow&wuuz\ Mi‘u‘( s md":"’zrrwg t:ﬂ,m
Mix<S W W\I\\(\AA reag Crinis s 5 Peon dbseg)«y
Speciﬂcleritical Incident$tueir  woo k. 0“‘ u»w‘ Sawl e gol Yo S, amd S0 pawe
Are there particular telling moments and examples which it would be helpful to Joue .
discuss?
oo x OsSessWnL
- UsINA, ochend (emewbel o &—ov—:}
- Repitition [roke (ea/mumﬁ
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date:
- Q,M Ou-olpes Qﬁ\q

Lesson details: RJ,CO-PP\"\?) on Numbex bondd ko 1O amd pum «USe
is  nowedat o Vde o problom Exx«»& Qekivty  of Counaing
ouk Markes e groups oj 0 od ack T together.

L. gve g Fm,o \t))auu}s 6

QUAUK  WMakWS ~ & cecap C0n nummben] bond 3.

Classroom culture e
(Are the students focused on learning?) 7/Le Wikl tjl and y2 Chass are i W
aM M e  Cavpel Quxa, Wre Elatuenr Wned @ & Chart t‘f’\;@‘f’ W’W‘;ﬂ&
SeoredS amd Saxd Mk whot voup oo U e ot L’h-: © e

0 Dojo powk cach. Tl Grap werz USplit fate ey US ariss

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?) T » Wivocluctony game Mk Welp recod Number loond%
foweron, Liaen (0 i)t onlo tke Madn lask, de Udldyen
hid wot umduﬁaj:;p at to do. The Class (eacher Stopped| and
explatnd  Aqain  wiod €ty waod e o

Direction

(Are the students clear about what they are doing and how to do it well?)
/ﬂw o 2 Adwen undersicood Haox Mﬁ eve EO Counf :
how Mq/o\rA)oALtg had n e |bowls, However L'tuﬂ Weare omcua/ﬂ
s Lo way [urve weve B bowls wen ey Were Workiag (a ?f‘i«:,as of

Access and challenge
Are all students able to engage in the lesson? Are all students challenged?)
&

e use Of Dopo Waped o Keep Chaildrens Newest, Howewer whan ey Love

i tne Madw accivity, ta Cvections Were  wncear awvd ™ost of Mie ~cluilgven
\ool [of-,.tqé—;/\ quusf;cﬁ‘mazzv\s Qume, e teacker idebified ot EMS wap coo €asy
Assessment So Qdaped e Jame G0 gt G class Wod Clleck (el
How does the teacher assess student understanding before, during and after the %"‘ﬁ;; qﬁ“‘:“t
lesson? How is this used in their teaching? loer boinds AT popils.
W wses bhe dawe te ) mgw/\ re,wmbuc Wmf“"‘:n ml‘» J{«f‘:‘ Whe were
Dorugang: fle Noted taak S Srasipteat Rk C S tannaii s W IS angl
Specifics / Critical Incidents Sy s
Are there particular telling moments and examples which it would be helpful to % %o 45
discuss? Sltu'fﬁa

(PVMSC - DOJO = 1S too Much prw‘Sz (222 rdﬂgo(;{u,a
CRAFL - Questioncnd - Wording of questiovs - Bloow® toxgnomy
= D\Acw\‘wg the leazon Objeckive Olzm(j
~ P\a,vwwvx@ Poc MAT  Studenrts
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

ovadiaafome: 2% OCkober 209 |
Digwyddiad critigol (Ffocws | incident (focus): BULV\dW\S pwomc Sounds.

Profiad/ Experience
Teimladau/ T Nibally chouqut Euat AT b0t NurSery  and
Feelings fecoplion Cnildwen Q focus tosk On Phonics  odtud be

Beth yw eich teimladau ynghylchy ¢/ u (- M‘( ik, Uowever Ofter oloSQ(UW\‘.}D T S Ure bemzrfll’:
profiad? Of UStng Peen Learnind: T oASO lived Mol Uae aag/\w used
“What are your feelings regarding Fam&(;ﬂ Ob)&CtS to Svefer to 0S5 pre SO orkwn

IE.

the experience?” Ut ek had U iter 'S (n familiow ehlects liatpe dto
Cofio a Deall/ ol e teacher voticed W WAS 105 Clyy, it
Remember and e Wowd ASK thom a queston, folowed e, "3 intgeSE-
Understand Wheir akenbon back. “qlg 5

’

“Allwch chi restru elfennau’r achos T“l - : Likkle unsektlad ot Ffrb(: ownd o oy, ifio
\dren Were : 4

yng nghyd-destun y dysgu?” Ve &dﬁb dsed Wia Cbp?% r'ﬂuﬂam to Sexclr Clliidhen c/{own:./cau?ﬁ
“Can you list the aspects of the for Hae Olourtzens 5 aundd Socknd'{uﬂ Uk S, ey
incident in the context of learning?” Afbex e Sareer a[,hU\'us of dkow\ll'mﬂ

ecdeon  begon discussing e ad an ‘s’ Sound in delr npwe.
Gwerthuso a dadansoddi/ | Ukind Madk USing  fowalion OojectS Gmd even discussing
Evaluate and analyse Sownd® Un (etr Nome. s wt learaing bo Concrete experfence
o6 A houe o lbexter Wwduvnq. ;
“Beth y gellid ei gadw yr un fath i I livked e idea ok ms\\fu) aL’O\j Mmouse m:g ¢ e olo){ces own e

sicrhau addysgu a dysgu effeithiol e |

yn'y dyfodol?” o as e oduers O 7 e o.M‘ o\ ‘S here o3, M wod g6
Qbek W wWord Mous -

“What could be kept the sameto | LUiu K M.O¥ & cuccess Crlemia WOS Shaved pocun dha

ensure effective teaching and 4 56 Arink that the lexttsad et kl«zﬂ Wiz lOOK':V‘ﬁ -/ﬂ)'

learning in the future?” i 2ffective as
e
Casgliadau a chamau T \Med He idea of Peer Larncng, howvever Quare & A
x xS L < be ¢
gweithredu/ PO%\\O‘UL Haot e OCkV Ceoud g,feazf:f’ﬁ w u:‘\;};m

Conclusions and actions Qs el to
“Beth yw eich atebion posibl i'r E:i:;’ (W" oiwg@r; 96 Mone (A oftermcon, UA(’,.rc 5 an oppertundy o -lymnd).
”"l,izw "m;’:neud nesaf?” RO o /froW\ s ussoin, Yo Cowuol (ooe afe
i M%b?« Contt “5 ) Se ,Faw(h‘a” obj€cEd >
“What are your possible solutions | Odian \LALRAS awd agamn (ﬂ_ﬂt - oM. A concret e esperientd,
to the issue identified?” - uose Co e
Voot g 3

“What could be done next?”

Y profiad newydd / Transformed experience
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Appondix VI ™
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T | e Vs

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/ate: 2.5 Seplamber 20l9
Digwyddiad ritigol (Ffocws)/Critcal incdent (focusl: |1\C (1152 Dlainning Fov mixed dbility

Profiad/ Experience
Teimladau/ i Yo Wi sson loaz planned Uver Qf{em‘uuj,
Feelings A4S Wits Pt Ude of Che Seadkdng pPian ame (e owds WA
Beth yw eich teimladau ynghylch y U Ooporat? Buesk for U pupil and eplotiing ok W-'- e
Beoreds cudgns COULA  oclze boua examplesT Showes how du
“What are your feelings regardi MVW'&LL u’v\ Hee Class Were Cakered for. was Intevesced how
U n S . N . {
theexperleyn::?' N e lesson coowid be P‘ccud for mixe a\‘lo‘i‘i’m Sa2inpe
i ra

Cofio a Deall/ (EEES T Ut g e SR CORU At ii] G o . ;
Remember and T found e’ way gy beacher Used o ’J*‘mtep e

War QinsShWers auem Otudents. ks
Understand to W ) bpo Lsmow Cescibebont but e

“Allwch chi restru elfennau’r achos | g ¢ o ko fiad | Al
yng nghyd-destun y dysgu?” ng from Une boon oned Clarsimas. The fmohﬁewm b az‘;l -
ek Y pwatcb\rtmasamo‘“s.w g e
“Can you list the aspects of the the dax howw:%ﬂ Wie ey tece WOQS Sl lor woenld wn U
incident in the context of learning?” | OU2 " quesine ] readwad « W * w oy, Sue used olifferent
mz/\s eo%#md e St 5 qunsioer

Gwerthuso a dadansoddi/ |1}, ; ¢onsistan of (7] 3 Plan '3 Swotuiw

Evaluate and analyse ok peer Ld : 'S f Y a M(zfo‘ Uo it S
Wowever ouwn Gr w oowd e that placing Qg

mz?ﬁﬁ;’ﬁmi}e’m Mt to ower Souom' May  Wowe an Wpact’on “he  [ower

i ity Studlevtts  Well-beang.

“What could be kept the same to ‘W\l ‘\wzs\gy\ u,?)eo\ wan V\a Hre Studute An Lxercy

nsure effective teaching and c L : o Puem nokiced As
somee e i,

Casgliadau a chamau k po ool VXE Step oA ke > Combnite
gweithredu/ U.S\V\S e Seat plan, dw@(or)mb e \deg of ‘kl;xro/,a—‘%5
Conclusi d actit ’ Mo, ng  Wove pezr harnda be
Cocsonsandoctons ) G Jortconaeging o g g

s : ovclea ons that Ouce
gz;’:;ellldelwneudnesal?' DQ/UQ’mP Wore Wd Ol qup/?ja s =es.
for 74
“What are your possible solutions Swtako e (osor ' a,umuj)& how-e
he issue identified?” ns ‘
Wit | DL olole CAridwA

Onotkemgesy, foc 0T

Y profiad newydd / Transformed experience
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: Qﬂd

Digwyddiad critigol (Ffocws)/Critical incident

Ockoloer 20194
Plon on cletkvering e

S,

Profiad/ Experience

(eSSon foc Mor CUoAs gcqo.'{.

Teimladau/

Feelings
Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

At ,F\\rst.k\»ts ackivity WS Just 4 Spucer O
Tecauk Previous V\'\o-»u;xﬁi on number bonds to (0. IE Elen

Venu” quicik, puiting Plossune On  Olher  (amers.

Cofio a Deall/
Remember and

Understand
“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Can you list the aspects of the
incident in the context of learning?”

elevg il T Lass g of Quicik WMACS QRS MAT Pupil WAS answer

COME Mot (earnu yateaw as bhe Class ceqekes
?otua\ &ame&?fessﬁm Cidwven W""Mﬁﬁi‘“ &;Lﬁa task oo easy:
e teocner ouso Made @ Quick dudge E 0N now Co Includf

h

oy

e ‘eacier t o W Cllipred (WSS
Scarten amd hid S0, wen the task becoe o foe MAT 4
e dse of O by Chart ko Coueck Score of Gauu, Witk
Wiviney ok the 2mdl of e  gamr fccﬂw;nj Dojo Poiats forid
e gun. ~

, > Sone Cludrenn Were wsing  Wandd bo ¢
&@m“‘guww\mﬂ in e heads. mﬂﬂou)o Mode ]
Cleow €0 e Unidien ok Juse because MRT papil found it easy, that

ucent,
e
ole

punt-

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i

e Showter wewk weld, asking T4 7 =10, kowaver OWedldnt
e qUestions bo 7+4 2w CWiteon ok @ a2 Confus,
Teadhr qouve o “wholl LASS  cxaumple of i64+50md Some

oz wmdersiceod ot Merz  woopuel e wn expol

Aoy
haue

ot

sicrhau addysgu a dysgu effeithiol e a"a’&
yn y dyfodol?” after e damber bond- Tha Mstructions guen ¢ foe the wain
“What could be kept the same to Kosk bonre qu‘te vasac HAJ. Mw borae ?Ol/l ﬁ’“&d‘ HLVCLJW
ensure effective teaching and ot i not C Stalgd and br"“@"‘b Me CAM:\W bace @ |
learning in the future?” Coury aver £O Qxplain agan. The Second Wsuchon were Clegh
omd Coneee. angl o chddren unm Wihot were €0 do.
Casgliadau a chamau A Psstble Soullion C(owmrd be o Make Swee (ke Cllclren
gweithredu/ Wndevscand iz task and the Wshuciions of whak tuq ar Mot
Conclusions and actions  |to be doivngq-
“Beth yw eich atebion posibl i'r Fonsurse plannmﬁ h{brbw ok tha OLUUAS iS5 Suitalelr o A
mater a nodwyd?* == MMI *
“Beth y gellid ei wneud nesaf?” OV ] < tasK ASe X ome
“Wh ible soluti ke Contin G e Movd w;iha disl.:uoﬁ")
at are your possible solutions A i
to the issue identified?” MotenialS o tb‘a" Worrple > a5 U“U\i baeiE zw neiclren
“What could be done next?” W A yesowrce, d‘t’;} Wepe UG urginert and €
Wept dwopping vumt 0A° purpese o 2 Uuyd Vol
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: ’)J,m thm Aold
Digwyddiad critigol (Ffocws)/Critical incident (focus): A5\ g U

CJ(\O\nS ko remenibens

A 5tor\lj
Profiad/ Experience
Teimladau/ w W ot Ure  Sko board was Wrilten
Feelings 73%5&, v a lot of bozgo tj\u,\/ phrases and actions
Beth yw eich teimladau ynghyich y to Mou:oh use of ol hedped Co Consolidace

to
e 105t Olere Hry were Quole
= go mu:mw%w Pu,mw paioe( ik Conin from ot

“What are your feelings regarding £ o & wax of  Aubexeank L’“w““""ﬁ a.pproadu.b wuen re C('Z\\«ﬂ

il s SLony, ot dust divect LcaM

Cofio a Deall/ m Usz OG e bl‘olu =
Remember and [‘: W '\V\to S Mm muz Cluun s
Understand &5 e’ rz,wtwhex W 6&\,\“[6"“”’
“Allwch chi restru elfennau’r achos %m wiana Conbidance.
AR (e éb"’@mo&z’;‘wﬁ e

“Can you list the aspects of the e Promoed the uUze o 3&(‘/&"'&& v W"ﬁ poere. Eo
incident in the context of learning?®” | 0\ s 1o Ldak M ere M"“"‘“"‘ﬂ’ J‘m"‘"\’"‘j
Gwerthuso a dadansoddi/ [Tho USe of the Siupll 960(& boaud, toas an effecape
Evaluate and analyse wosy of dtcocmlg the 850' Wko Sma,u,w Poroses .

Al
“Bethy gellidei gadwyrunfathi  [TAL loleand of t(_oum uLs vubeek e deriuon G
sicrhau addysgu a dysqu effeithiol | Sourkg - Of' Une IZbSOn Proved o Work Wit -Nh  Aus
yn y dyfodol?" O

uUSS - e Stavt 2!1:(
“What could be kept the same to 'fDu, U‘b@ O{' ﬁf k ww\.i:ﬁo%\ut\: as V\&bb " Shce VOF::;

il T

to Ohdlfust Lyg i) -
Casgliadau a chamau N Pl YLth Stp woud ke Lo (onbuwse to
gweithredu/ Use s CMOE LB Okher taledy A% HusS Ohne -
Conclusions and actions 0005 Just lased on RH-PUMZd Ueepng Ehe formak e
“Beth yw eich atebion posibl i'r vOoudh  provice ie  Clidren o Contipuils

“Beth gl o wneud nsaf? olwuap s idea fivrtues Wt\ Cowd ntrodiice 73
Odjectied oS e Srony “clweters -

“What are your possible solutions
to the issue identified?”
“What could be done next?”
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