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[bookmark: _GoBack]Multilingual people are those that can understand and speak two or more languages. How they acquired those languages is known as either simultaneous learners that are exposed to two or more languages from birth, or sequential learners who acquire additional languages after the first language is well established usually at around 3 years of age (McLoed et al, 2015). It is around this age that a child will attend school and be exposed to a second language in what is known as a dual language or an immersion program Kamenetz, (2016). 
A child’s ability to communicate is vital to enable them to participate in everyday life (McLoed et al, 2015). Weber and Horner (2012) state that irrespective of whether a child can be described as monolingual or multilingual they will switch between varieties available to them using their linguistic resources to the full (Weber and Horner 2012). Children that are raised using more that one language follows social cues to establish which language they should be using in that situation, assisting them in developing their social and emotional skills (Kamenetz, 2016). This is also known as code switching where a child will use one language to their parents and another to their peers (Weber and Horner 2012).
According to Ofsted it takes seven years to become fluent in an additional language. (Ofsted, 2001). Leaving around 28% of children that attend schools in wales needing support with English as an additional language (Education and Skills, 2015).
Kamenetz (2016) found that children who are fluent in a foreign language and have not quite bilingual but starting to learn English, therefore they had much weaker spoken English but are great problem solvers and equally as good at decoding text. (Kamenetz, 2016). 
Metalinguistic knowledge is when Children have the ability to understand the structure of language as well as the meaning of it. This is key to using language for learning, literacy, thinking and logic (Bialystok, 2017). They know that the print carries meaning and that the space indicates words (Edwards,1998). A good established foundation of a first language assists in acquiring a second or additional language, it is also helpful when learning to read and write in a subsequent language as children can transfer these skills (Edwards, 1998). 
All teachers should show their students respect including a respect of their language, this will assist them with providing them with the best education possible (Weber, and Horner 2012). This is also supported by the welsh government Developing the Curriculum Cymreig (2003). Bilingual teachers are better equipped to support children’s learning in both languages. They can check that the child understood what is said and emphasise expression in both languages. (Edwards, 1998) Kamenetz (2016) research found that children from in a bilingual setting that is not English dominant, and their families feel that their home language is heard and valued as opposed to being left at the door in favour of English. This gives children the sense of belonging and increases parental involvement in their education including supporting reading at home (Kamenetz, 2016). 
In schools where communication is of English medium, children should develop the welsh language progressively through the foundation Phase and should learn to communicate to the best of their ability in welsh. To enable this, children should listen to welsh being spoken and be able to respond appropriately in circumstances that are familiar to them. Children should be able to voice their needs in welsh such as asking to go to the toilet (Curriculum for Wales, Foundation Phase Framework, 2015). gall i os gwelwch yn dda fynd i'r toiled? (Google Translate, 2018). These skills should be developed through a range of practical enjoyable activities using a range of resorces to build on childrens previous knowledge and experience (Curriculum for Wales, Foundation Phase Framework, 2015) 
A persons Language is of great importance to them as they frequently perceive their national identity as being linked to their national language (Weber and Horner 2012). The welsh government state that children should be encouraged to celebrate the language and traditions of wales while respecting the values of other cultures. During their education children should gain knowledge about the religious beliefs and practices in wales such Christianity and how that that influenced all aspects of welsh life past and present Developing the Curriculum Cymreig (2003). 
Education in Wales: Our national mission. (2017) state that It is vital that our teachers are able to ‘teach welsh as a living language and ensure that greater numbers can work effectively in welsh-medium and bilingual settings’ (Education in Wales: Our national mission, 2017: 26) it is their intention to transform the curriculum developing a higher standard in literacy and numeracy and enable children to become more digitally and bilingually competent. In doing so this will facilitate children into developing into enterprising creative and critical thinkers. Ensuring that all students are able to use the welsh language when they leave school. To assist this the Welsh Government will ensure that all resources are available in Welsh and English to support the new curriculum (Education in Wales: Our national mission, 2017).
Monolingual teachers are limited with the support they can offer when supporting additional language learners, they can use books, dictionaries and posters in single and dual languages. It is vital that facial expression and tone of voice when communicating with additional language learners (Edwards, 1998). 
The assessment of second language learners is difficult (Edwards, 1998). Language assessments are typically based on monolingual standards and are unsuitable for multilingual children (Weber and Horner 2012). Standardized tests draw on culturally embed information and general knowledge, but only American children will know when thanksgiving is. (Edwards, 1998).
‘Bilingualism is an experience that shapes our brains for a lifetime (Kamenetz, 2016: no date). The benefits of multilingualism on the brain shows slower cognitive ageing sometimes as much as three to six years (Bak and Mehmedbegovic, 2017).
According to Lenneberg (1967) and his Critical Period Hypothesis theory, Late language learners aged thirteen years and above store a second language in a different area of the brain therefore making language acquisition more difficult and will never achieve full command including its grammatical systems. A Child’s brain finds it easier to adapt and will store languages in one section of the brain enabling them to switch between languages much easier (Schouten, 2009).
Bialystok (2017) says that Bilingual people using one language have the other language active in their mind. To prevent them Using the second language the brain incorporates the executive control system which enables the brain to resolve competition and focus attention. Luk et al (2011) state that bilingual young adults who had an earlier onset of bilingualism perform better at executive control task than monolinguals and bilinguals who started two languages later in life. 
Baker (2006) states that bilinguals have superior divergent thinking skills compared to monolinguals. He believes that being bilingual will increase fluency, flexibility and originality enabling them to think more creatively (Baker, 2006). with better focus on tasks and the ability to ignore distractions (Bak and Mehmedbegovic, 2017).
Researchers have found that when a person uses two or more language’s it has a positive effect and it can delay the onset of age related dementia. (Kamenetz, 2016). Recent studies have shown that multilingualism also assists in the recovery of a stroke.
Adults and elderly should be encouraged to use their languages actively as much as possible Bak and Mehmedbegovic (2017). A recent study of an adult who participated in a one-week intensive language course showed improved attention and those that practised for five hours a week were still experiencing the same benefits nine months later. (Bak et al. 2016) Proving that and it is never too late to learn an additional language to keep mentally active (Bak and Mehmedbegovic, 2017).
Kamenetz (2016) found that there was no negative effect from a bilingual education. And that ‘Bilingual children can speak two languages! That’s amazing.’ (Kamenetz 2016: no date)
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