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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalization of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

[bookmark: _Hlk107835110]Professionalisation of the police force has been described as a double edged sword, coming with its own plethora of pros and cons (Brown, 2015). This is primarily due to the flexible roles constables are expected to play whilst still adhering to the high standards expected by the police force itself and the harsh judge of public opinion (Reisig, 2019). It has been put forward that the role of the police in recent years has become increasingly blurred and hard to define (Reisig, 2019). This makes analysing the concept of professionalism of the police service a difficult and problematic task. By definition, the role of the police is to detect and prevent crime, maintain the queen’s peace and preserve life (College of Policing, 2022 Role of a Police Constable). However, due to the increasing pressures of emergency services as a whole, the police are having to fill in the gaps and become ‘jack of all trades’ acting as social workers, parents and sometimes even ambulance staff (Wankhade, 2019, p.141). 

Professionalising the police services was always going to be a necessity (Wankhade, 2019, p.257). Before Peel’s revolution of the police, the public was policed through local militia or men-at-arms. These were mostly local forces paid for by the local landowning elite or by the crown. These militias took many forms over the years, from reeves to sheriffs, but their function was always the same, to uphold the King’s law. The professionalisation of the police was mainly possible due to the industrial revolution. This was when masses of the population moved from the countryside into urban centres, effetely making them easier to police and control with a centralised police force to police with the public’s consent (Bryant, 2020, p.29). Since the conception of this professional police force, there has been, as expected, a demand for officers to act a certain way and uphold a level of moral authority (Bradford, 2014).

The term professionalism conjures up ideas of a disciplined, rigid social culture and uniform entity; an overall stereotypical image of the police by members of the public(Bradford, 2014). This idea is in direct contrast to the fluid structure of popular society and how the police, in practice, need to operate to be effective (Wankade, 2019, p.18). It also makes making ethical and proportional decisions problematic as the nature of theory of the law is rigid and inflexible, almost a black and white concept. However, the reality of policing is a definite grey concept as the lines between victim and suspect can be blurred and this is where an officer’s discretion can assist in making the correct decision as it allows officers to make ethical and proportionate decisions, using common sense rather than relying on rigid confines of the law (Bryant, 2020 p.83). However this idea can come into conflict with the notion of maintaining professional standards as, again, an expectation is that officers should uphold the law (College of Policing, 2022 Police Constable). This is a paradox that can affect public perception of the police.

The paradox between maintaining professional standards and making ethical decisions can affect how the public’s opinion as many times the public will view something they perceive as a crime and expect action when sometimes action is not always ethical or the ‘right’ course of action (Edwards, 2012, p.84). An example of this would be where there has been a fight where two individuals have inflicted harm on one another. Whilst in theory, both have committed the offence of common assault, it raises ethical questions as to whether or not it is worth police time, effort and resources when both parties are at fault and there isn’t a clear victim (Wankhade, 2019, p.193). This is a dilemma when considering the professionalization of the police as there’s the right thing to do in each situation, but there is also the perception that an offence has happened and an officer’s professionalisation demands action to be taken (Edwards, 2012, p.72). To occasionally help assist with dealing with these incidents, one could turn to the national decision-making model. This is where there are five principal tenants that revolve around the code of ethics (College of Policing, 2022 Code of Ethics). This is where an officers consider the information and intelligence, assess what risks are present in a situation, consider what legal powers are in available, and to then consider and weigh up the available options and then to act. The final part of the national decision making model is to review one’s actions (Bryant, 2020, pp.79-80). This is to make sure that the decisions that are made, were made for the right reasons and were ethical. It is vital for any professional police officer to ensure their decisions are being made for the right ethical reasons (Wankhade, 2019, p.148). It also allows officers to be self-aware and reflective and attempt to make better choices going forward if faced with a similar situation. The National Decision Making Model, by general consensus, is vital aspect of professionalisation of the police (Braga, 2019).

Overall, the professionalisation of the police service has come with many different aspects and dualities that complicate the role of a police officer. It is a police officer’s professionalism that forces them to act well beyond their role and take on unnecessary stress, strain and hardship. This is added by the pressure of complying with the ever-present weight of continually considering methods such as the National Decision Making model. Whilst these methods can act and heaving professionally easier, they can add strain and stress.

Word Count: 921

 



1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing


Response policing is the heart and soul of the police force; it is a public facing body of the force that is expected to act as a ‘jack of all trades’, responding to all and every problem and issue that may occur in a basic command unit (College of Policing, 2022, Role of a Constable). To begin, the definitions of a critical and major incident will be outlined. A critical incident is defined as “any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or community” (College of Policing, 2022, Critical Incidents). This could include incidents where there is racial element which will discussed. A major incident is outlined as “an emergency incident that requires the implementation of special arrangements by one or more of the emergency services, the NHS or local authority” (Bryant, 2022, p.239].

[bookmark: _Hlk107829331]The public’s perception of the police is normally negative- especially from the public who do not have any personal links to the police (Edwards, 2012, p.40). They are seen as being a first of the right wing, repressors and tool to enforce institutional racism (Joseph–Salisbury, 2020). More often than not, response police are heavily criticized for their failures, even when they are following procedure (Joseph-Salisbury, 2020). This is often because many elements are out of control. For example, when dealing with an or unexpected death, the response officers present could follow procedure to the book, yet as someone could still pass away due to unforeseen complications outside the control of controllable variables (Bryant, 2022, p.232). There have been several examples recently where someone has died shortly after police contact, and whilst all involved follow procedure, they were still criticized. This fits in well with how critical incidents can occur and how they are managed. An example of a poorly managed critical incident was that of the murder of Stephen Lawrence in London 1993. In a time where racial tensions were high, Stephen Lawrence was murdered, and the police at the time dismissed the attack as gang conflict due to Lawrence’s race. This failure resulted in an innocent black male being murdered and not getting the attention it required meaning it was overlooked as gang violence. This was a failure as Stephen Lawrence’s death was undeniably a vicious murder of an innocent man. This failure of the response policing in this incident heavily impacted on how the public viewed the police; and the ramifications today can still be felt (BBC, 2022, Stephen Lawrence). This incident further undermined how the faith the public had in the police as they were seen as being racist. This was a key example of mishandled critical incident whereby the police’s lack lustre response heavily impacted on the faith Stephen Lawrence’s community and family had in the police (BBC, 2022, Stephen Lawrence). An example of a positive response from the police in regard to a critical incident is the murder of Gary Jenkins in Cardiff 2021. Jenkins, a homosexual male, was murdered by three individuals. The Police response was quick and decisive whereby the three suspects were quickly identified and, following an ethical investigation were prosecuted and imprisoned. Jenkins family was supported throughout this whole process (BBC, 2022, Bute Park). This is an example where a critical incident was dealt with effectively as, the victim had a protected characteristic and the incident was dealt with as effectively and efficiently as possible (Bryant, 2022, p.66). 

There many support measures and practices that can help response officers deal and manage critical and major incidents. These can include from acronyms such as METHANE. An important practice that has been standard procedure is response officers wearing body worn cameras. These cameras have had massive ramifications for response officers. The implementation and basic description of these cameras is “an audio and video recording device attached to a police officer’s body… move spatially and physically with the police officer’s bodily movements and act as a mediating object that shapes how police and citizens interact” (Miranda, 2022). As defined clearly in the previous quote, body-worn cameras help and support both officers and members of the public. This can be viewed in two different view points. The first is that is can protect officers from malicious allegations; especially one where protected characteristics are involved (Miranda, 2022). On the flipside, it can protect members of the public against officers acting with unprofessionally and with poor conduct (Joseph-Salisbury, 2020). Body worn cameras can have their shortcomings within the role of response when they are seen as silver bullet  rather than a  tool to deal with police incidents of misconduct (Miranda, 2022).

For major incidents, response officers can expect to operate with partner agencies and other emergency services, this is where METHANE comes in as it is a universal modus operandi. Whilst following a METHANE approach can be beneficial as it allows for universal communication and operation, (Wankhade, 2019, p.15), it can cause tension when operationally, agencies compete or attempt to negate responsibility for incidents (Wankhade, 2019, p.201). In regards to response’s role at this, it can vary. It is vital to detect any offences, safeguard victims and write reports, but often a response officer’s role can vary from major incident to major incident. METHANE can be, in a sense by a characteristic attribute of response policing, being that officers on response must always be willing to work, co-operate with not only fellow departments in the Police force, but other emergency services as well (Wankhade, 2019, pp.61-65).

Word Count: 920


1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

The main source for information for the police are the members of the public (College of Policing, 2020, Intelligence Management). They will often share information with the police due to a variety of motivations which can vary to a sharing with good intentions, or to make life harder for a rival or unfriendly party; although it is worth noting that most information is shared is done so with good intentions (Gottschalk, 2009, p.152). The information the public mostly provide is collected by the Neighbourhood Policing Team (Clavell, 2018, p.70), online applications or shared whilst at other calls (Akhgar, 2019, p.3). Information and intelligence can further be gathered by police occurrences and incidents. For example, the very nature of a call can provide information on the given situations (Brown, 2018). 
As can be reasonably expected, not all the information shared is useful, so the first task of receiving information, it to streamline it into intelligence (College of Policing, 2020, Intelligence Management).

The primary method used by the police to assess the information gathered is through the five, three, two method. This is the method whereby information is sieved through to turn it into intelligence. The first part of this model, the three, assesses a source’s is reliability. They either are reliable, not reliable, in that they have purposefully told incorrect information or have just been misinformed or they are untested. This means that this is the first occasion whereby a source has provided information and its level of quality is unknown. The next section deals with how the source knows this information, This is whereby they A] know directly/have seen first hand, B] known indirectly but corroborated, C] known indirectly, D] not known or E] they suspect the information to be false. The final part of the three, five two system is whether lawful sharing of information is allowed or whether there are to be conditions to the information being shared [Bryant, 2020, p.534].
 This system is effective at sorting through the copious information that is shared with the police. Member of the public will often share information when police are dealing with other calls, so having the three, five, two system greatly enhances how information and intelligence can effectively used to assist the police; especially in regards to proactive police work (Bryant, 2020, p.533). 
For example, when conducting a stop search, officers must have the grounds and intelligence to legally and morally conduct such actions as intelligence (Police and Criminal Evidence Act 1984, 2022, legislation.co.uk). Having the intelligence present can also help assist targeted policing, whereby proactive activity can be targeted at certain areas [Bryant, 2022, p.159). 

The facets of legal sharing is vital to consider as any intelligence sharing should be proportionate and carried out in accordance  with the Human Rights act 1998 and Management of Police Information act (College of Policing, 2022, Management of Police Information). This, is to ensure that any intelligence gathered is not used inappropriately. This is whereby the intelligence gathered is to not infringe on an individual’s right to a private life. However, this can be subverted depending on the circumstances, especially when life or national security is threatened (Wong, 2021). When these situations occur, whereby intelligence is needed to be shared, the information can be shared via several ways. For public-protection circumstances, a Public Protection Notification is commonly used to share information with relevant partner agencies in order to safeguard persons (Bryant, 2022, p.296). 
Others intelligence can be shared, especially amongst the police is through the National Intelligence Model. This can be summarised as being “a validated model of policing….representing best practice in the use of intelligence to fight crime” (Bryant, 2020, p.536). The model allows tasking and coordination groups to formulate operational approaches and reactions to crime and disorder. These can further be assessed and articulated though daily management meetings. This is where Intelligence supplied is further organised and prioritised (Bryant, 2020, p537). The National Information Model allows for intelligence to be tasked to correspond with local objectives, performance as well wider national agendas which can assist with crimes that can stretch between Basic Command Units (Bryant, 2020, p536). This has been shown to yield positive results, such as in the Norfolk Police area, where the National Intelligence Model allowed Police to target county line drug dealers and shut several of these lines down (The Guardian, 2020). However, the National Intelligence Model can show its limitations when agencies are reluctant to share information, especially when there is a risk said information could be disclosed (Wong, 2021). This can cause problems as intelligence can be incomplete due to the missing information (Brown, 2018). 

How police information and intelligence is gathered is generally through interactions with members of the public as well attendance at general police incidents. How this information is organised is through the five, three, two system. This system has shown itself, based off the surrounding literature to be an effective method for analysing and assessing information (Bryant, 2020, p.355). This method I crucial for formatting information into intelligence. This intelligence than can then be tasked and coordinated by specific groups to help target, reduce and manage crime. This can then be utilised by the National Intelligence Model where the information and be shared further afield to help tackle wide-spread crime. The National Intelligence model can further allow better communication between Basic Command Units. It is always vital when sharing information that it be considered legal and proportionate. This is where the guidance of the Human Rights convention and the Model of Policing Intelligence is vital. Any decisions can further be assisted by the can be assisted by the National Decision Making model to ensure all intelligence gathered is ethical and reasonable (College of Policing, 2022, Intelligence Management).

Word Count: 956


1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

There are many police strategies for dealing with public protection incidents. These can range from submitting referrals, MARAC meetings and general safe-guarding planning (Hobson, 2018). Many of the approaches are managed and implemented based off the impact of crime towards the victims, as well the varying existing threats towards them. This lingering threat is especially present with matters involving organised crime and domestic violence incidents [Bryant, 2020, pp.296-297]. These public protection methods can also vary in ways of effectiveness and longevity, based off the victim’s own attitudes [The Conversation, 2014).

A primary strategy to implement safeguarding measures that officers use is a Public Protection Notifications, otherwise known as a PPN. These referrals provides an ‘umbrella’ level of support to vulnerable persons (Bryant, 2020, p.296). Police staff are not experts in supporting victims, offering mental health support or providing long-term, effective solutions to safeguarding victims, therefore, referrals are vital to ensure that victims are provided the support they need (Storey, 2017). A public protection notification acts as a referral to support agencies. The public protection notification has four categories. The first is to protect vulnerable adults, or adults as risk. This reference can be any adult who, due varying reasons, are unable to look after themselves. This can range from mental health, alcohol or substance abuse or simple degenerative diseases such as dementia. The next is child abuse and/or sexual exploitation. This is section allows referrals to be sent to child supportive agencies and young offender support groups. It is force-wide policy that any and all incidents directly involving children need a public protection notification (College of Policing, 2022, Major Investigations and Public Protection). There is an option for honour based abuse. This option is linked to domestic violence, but specialises in protecting peoples from certain ethnic and cultural backgrounds whereby women are especially at risk. The final option is the domestic violence option. This allows for a referral to be sent to MARAC and other support networks (Bryant, 2020, p.297).  

Domestic violence is a major issue affecting members of the public across the United Kingdom, and likely the world. It is a complex issue as many victims are blinded by love or numbed to abuse so that, to them, it feels like normalcy (Bryant, 2020, p.289). These can affect how effective public protection strategies can be as victims can be reluctant to engage with the support measures offered due to a variety of emotional motivations such as fear and self-blame (Storey, 2017). 

Domestic violence can lead to many serious crimes, ranging from harassment, assault and even murder; thus positive action and support is always vital (Bryant, 2020, p.287). Due to the risk victims of domestic violence can be exposed to, public protection measures and support should be provided (Storey, 2017). Following from this, there are certain other measures, beyond a Public Protection Notification referral that can be done to help protect victims, especially in long drawn-out investigations. These can range from being placed in witness protection, having regular patrols around their area and placing a critical marker on their address (College of Policing, 2022, Major Incidents and Public Protection). This critical marker means that if there is a call there, officers will prioritise attending. Furthermore, if an incident ends in an arrest, bail conditions can be put into place to protect victims. These bail conditions can have conditions to not communicate with victims to any capacity with further arresting and potentially being remanded to court if they break the bail conditions (Bryant, 2020, P.219). These actions correspond with what is expected of an officer investigating an incident whereby a person involved is vulnerable (College of Policing, 2022, Major Incidents and Public Protection). However, their effectiveness relies on the victim’s own attitude (Storey, 2017). For example, an arrested subject may have bail conditions not to contact a victim, but the victim may go out of their own way to resume contact with the suspect (The Conversation, 2014).

Building from this, one of the main limitations to police methods to protect the public is that it very much depends on the victim’s own personal views and attitude. A perfect example of this would be a victim in a domestic violence investigation where they do not support prosecution and can refuse support. There can be several reasons as to why Victims do not support prosecution. These can range from the aforementioned victims being numbed to the abuse and being blinded by ‘love’ or by blaming themselves. The other reason is they do not want the pressures and stress of going to court. This is a significant limitation as many victims are put off supporting action as they find the act of going to court traumatic. There have been occasions, especially in high-risk domestic violence incidents, where the victim has completely ignored the safeguarding measures put into place and have immediately returned to their abuser (Storey, 2017). 

As well as this, a limitation of police investigation impact on the safeguarding of victims is that the trauma of court can deter victims to attending court. Special Measures can be implemented to assist a vulnerable victim in court (Bryant, 2020, p.619). These measures can range from giving testimony via video link, or by testifying with a protective curtain to obscure the arrested person from seeing the victim (Bryant, 2020, p.619). However, occasionally, these measures may not enough to encourage a victim to support prosecution (Tidman, 2022). This refusal to attend court can expose victims to further abuse and trauma. Again, using the example of domestic violence, a minor domestic assault can be thrown out of court due to the victim not supporting prosecution (Storey, 2017) and could develop into continued abuse (Tidman, 2022). This can potentially put the victim at severe risk as this assault could lead to more assaults or, in extreme circumstances, murder. These failures could also have a negative impact on how the public view the police force (Tidman, 2022).
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

[bookmark: _Hlk105426457]Evidence based policing is, as a definition by the college of policing as using the ‘best evidence…to inform and challenging policing policies, practises and policies’ (College of Policing, 2022, Evidence Based Policing). To break this down, it is the use of previous experience, knowledge and statistical results to influence police actions, policies, police targets and police decisions in circumstances (Bryant, 2020, p.51).  By nature, this requires research to help understand the issue at hand, what has worked well in the past, what hasn’t and what has not been attempted (Wankhade, 2019, p.149). For example, one could explore the idea of evidence based policing as showing that zero-tolerance towards crime as a way to show a manage and reduce crime is not a successful method of crime management in the particular case study of New York (College of Policing, 2022, Evidence Based Policing). Another aspect of Evidence Based Policing which is important to mention is randomised control trials. These are where ‘an experiment that is conducted in a rigorous and scientific manner in order to reduce bias (Bryant, 2020, p.54). Within evidence based policing, randomised control trials allow the ‘evidence’ aspect. This normally follows a five step process. The first is to state the question, or the issue that needs addressing. The second is to gather any existing evidence on the issue or question. Thirdly, the already gathered evidence needs to be assessed to ascertain its quality. Forth is to report one’s findings. This is to say how the collected and assessed information can be used. Finally, is to evaluate the implementations of the evidence collected (Bryant, 2020, p52). These trials allow information and methods to deal with issues to be analysed and to assess how approaches work or behave in certain stimuli. Randomised control trials can show their effectiveness when analysing ways to reduce and control anti-social behaviour. This is because this type of issue can be flexible and can be difficult to manage by direct response and can usually be amended by ‘back-ground’ actions (Bryant, 2020, p.301). 

Evidence based policing used information and intelligence to help direct where officers to direct their attention and how to best deal and handle situations, based off of what has occurred before (Spooner, 2022).  To use an example outlined on the College of Policing guide, if an offender from a certain background has responded well to the restorative justice disposal well before, then this data would suggest that by using this approach the same method could work for another subject from a similar background; thus helping to prevent re-offending (College of Policing, 2022, Evidence Based Policing). This is not to say that Evidential Policing does not have its limitations. It has been put forward that an Evidence based Policing approach can disregard the complexities and challenges officers face in today’s world (Dijk, 2016). As well as this, Evidence based Policing need high quality evidence in order to be effective (Spooner, 2022). Without reliable tested evidence, Evidence Based Policing can descend into a study of hypotheticals (Knutson, 2017, p.51). To summarise these points, it can be put forward that Evidence-based Policing cannot account for unpredictable human nature (Dijk, 2017).


Evidence Based Policing can dictate how offenders are manged and how to prevent them from reoffending as well as dictating crime prevention strategies. Many of these strategies coincide with anti-social behaviour incidents. These crime prevention methods can vary from target hardening to effective community communication and cooperation (College of Policing, 2022, Interventions for situational crime prevention). Target hardening seemingly remains a effective crime prevention technique as it can encourage potential victims to secure their homes by setting up CCTV, more effective locks and general good practices in order to deter would-be offenders (College of Policing, 2022, Interventions for situational crime prevention). Other techniques that coincide with crime prevention techniques is to implement better street lighting, strategic pathways to reduce the ease of which offenders can navigate an area as well as making sure that the local community communicate with partner agencies and emergency services (Weisburd, 2016, p.121). However, target hardening can be limited in its effectiveness as rarely will all homes in an effective area follow the same measures or support the strategies to prevent criminal activity (Weisburd, 2016, p.131).

Target hardening can help assist in reducing re-offending- especially where there are repeat victims involved (Weisburd, 2016, p.116). Building from this, there is the view that preventing re-offending and crime prevention is often a neglected policing policy due to Basic command units often having their targets revolved around other areas of policing (Bryant, 2020, p.49). A key tactic that can significantly support and assist in preventing crime and re-offending focusing on ‘hot-spot’ areas. These fit in with target hardening general crime prevention tactics such as setting up street lighting, designing more strategic pathways as well as, when possible, increasing police presence in the area (Bryant, 2020, p.50). There is an negative to crime prevention tactics however as it can simply lead to crime displacement, where offenders move to target other areas (Knutson, 2017, p.12). It is increasingly challenging to manage crime displacement, especially as it usually is due to individuals predisposed to crime (Knutson, 2017 p.13). This said however, there is the view that wide-spread displacement can be seen to be a positive as long as the comparative volume of crime is reduced overall (Bryant, 2020, p.51). The effectiveness of these crime and re-offending reduction techniques does provide research which aids with building an Evidence-based for Evidence Based Policing (College of Policing, 2022, Evidence Based Policing). This evidence further assists and supports policing directives based on the data collected (Knutson, 2017, p.19). However, it is important to not that the effectiveness of Evidence Based Policing is overly reliant on the quality of evidence being supplied (Knutson, 2017, p.154). This can further be complicated as the source of evidence can be extremely varying in quality, scope and relevance (Bryant, 2020, p.53).
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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