1403207 Gareth Edwards PGCE PCET Teaching Toolkit.  Assignment Two
  Teaching Observation Report.
What follows is a report and reflection of six hours spent observing lessons taken by two education professionals.  Observed practice  is  described with reference  to theories of learning, pedagogical practice and professional standards. These are analysed and synthesized into a personal action plan to aid the professional development of the learner on their journey to becoming an education professional themselves.
 For the purposes of this report, names are replaced by the identifiers Lecturer One (L1)  and Lecturer Two(L2). Neither location or subject are specified, and any reference to either is purely to support or inform conclusions made by the observer where relevant. 
The observation report is based on notes taken in the lesson, which were then reflected upon with reference to teaching practice, the learning environment, including  desired outcomes and the theories of learning  which in the report writers’ view were being applied.
Each observation is described in turn, followed up by a section in which the findings are assessed and synthesized into an action plan to guide the author’s own professional development.
 The initial observation was of a three hour lecture to undergraduate social science students, undertaken by L1. Prior to the observation, L1 divulged they followed a humanist approach  to learning. Subsequently what was observed is contextualised according to eight elements of applied humanist teaching (Reece, WalkerP.87-88). The class itself was a small group  of four. Of these, two attended remotely via a Teams , or equivalent, link. This innovative use of digital technology demonstrated equity   in providing education for students whose commitments made physical attendance difficult (Francis, D. V., & Weller, C. E. 2022), it also raised  student numbers to a sustainable level for the discursive and peer to peer elements of the delivered learning to be effective. The lesson was also recorded.
 The lecture was broken up by a 20 minute break after one hour and a second, shorter one after two hours. L1 used these effectively to delineate 3 distinct learning sessions, an initial introduction and teacher delivered learning with some discussion, a reinforcement session which became a class led discussion and then a new topic where new information was disseminated by teacher and via short videos.

The overall lesson plan seemed to be a short introduction, a long main section, in 3 parts, and a final, very short plenary. L1 had clearly made the effort to build a rapport with the students and looked to engage them upon arrival or logging on, with  non- academic ‘small talk’ tailored to the individual .  An initial assessment and reinforcement of prior learning took the form a question and answer session in which students were engaged in turn. It was noted L1 persisted with each engagement until a response was offered. With hindsight this appeared to ‘kick start’ student engagement with a schedule of learning designed to go through taxonomy in the affective domain (Bloom, 1956).   L1 praised every student engagement ,as receiving moved to responding ,and went on to develop each point made, presumably to a conclusion in line with the desired learning outcome.
Powerpoint slides, simply designed displayed bullet points with brief explanations and definitions- an example of digital technology replacing the traditional whiteboard, while recording the lesson & saving  to the Learning Management System ( MOODLE) represented amplification .  
The digital presence was supportive of the lesson’s main focus which took the form of a presentation, heavily interspersed with questions inviting discursive answers and led to an extended academic conversation in the hour between breaks. The idea proposed by Crawford and Zwiers(2023) that academic conversation leads to longer lasting learning outcomes was clearly embedded into the lesson plan and, with hindsight much of the initial presentation and discussion before breaktime could be seen as providing support in the manner of  Bruner’s scaffolding  theory (Bruner, Ross, Wood 1976) to facilitate the context in which self expression and sharing of ideas saw up through affective domain.
It was noticeable from the outset how L1 broke down the student/teacher divide by engaging the student continually and prompting extended contributions in the first case by providing their (L1’s) own which often touched on personal experience and viewpoint. A typical segment would run as follows: L.1 would paraphrase a bullet point from the presentation , then follow that up with a question to the room. After some hesitation a student would offer a short, generally opinion based answer. L1 would concur, then expand the point with a discursive contribution, which often used a news or popular culture issue, and always contained a strong personal input.  In turn this invited further, extended contributions from students that included their own personal experience and views. While reacting positively to encourage participation, L1 also appeared to loosely curate the developing conversation so that focus on the original point was maintained and explored to a conclusion  
It seems relevant here to note how L1 projected both their personality and physical presence to enhance the desired learning environment. Their voice was clear without being loud and was accompanied by hand gestures to emphasize points. Rather than occupy a single place in the room, they were fairly mobile according to the lesson’s requirements. When asking a question, they would move towards the answerer during the engagement, then sometimes take the point back to the screen where it could be related to the topic. Often, as during a series of short information videos, they would ‘join the class’ and settle down in a class chair to watch with the students.  
Part 2 began as part 1 ended, though with progressively less teacher led content. This saw students take the lead and a conversation in which L1 was a bystander developed. On one occasion L1 prompted a quieter student to offer a contribution, and from there the student gradually became more engaged in the developing conversation. From the SIP perspective this was the tailoring, then reduction and finally removal of support which facilitated peer to peer learning and self expression.
Part 3 saw the introduction of a new topic. New ideas were introduced with short, explanatory videos, while other than that the lesson template resembled that of part 1 with the setting up of a concept then a discursive exploration of that using contemporary issues as a reference. By this stage student contributions were more forthcoming and appeared more confident. One  notable element was that several terms examined are in popular use, though as corruptions of their original meaning. L1 was clear in using unusual (though presumably correct) pronunciation of these words in order to differentiate the word’s technical meaning from how it is generally regarded. A short plenary saw a recap with suggested things to ‘think about’ before the next lecture. Other course related details, such as assignment content were dealt with during this final segment which overran the bell by several minutes and showed a good holistic engagement between the students and L.1

The second observation station was another 3 hour lesson. This time it was to a small group of 8 part time mature students of mixed age, studying towards a professional qualification, the class being taken by L2. Being an evening class, its start was governed not so much by ‘the bell’ but the time at which all students turned up. In practice this allowed for a period of at least ten minutes of informal chat as students entered in ones and twos.  L2 initiated conversations which were non, or only loosely, subject related which appeared to build rapport between all members of class, including L2. This can be seen as an ongoing strategy to create and maintain a supportive environment( ref) which is part of the framework for successful learning. 
It seems significant to note that the course and subject is part time, vocational and that a significant element of the work is done outside of the scheduled lesson. This context necessarily affected the lesson’s structure and the desired learning outcomes to which the teaching practice was tailored. The introduction, then, served as an announcement of upcoming assignment work and a ‘troubleshooting’ session tailored to individual student difficulties or queries as well as a recap of prior learning to establish a foundation for the main lesson. L2 appeared to have developed an understanding of and with each of their students
The main lesson was accompanied by a basic  Powerpoint in which simple slides displayed bullet points. An informal initial assessment seemed to be one purpose of an initial question and answer session which also served as a method to explore and expand upon each topic. L2 in all cases reacted positively to contributions, and when expanding the points emphasized them in the context of ‘you’ ( the student) in the profession they were aiming to qualify in. These two elements were recurring features in L2’s teaching practice and illustrated on one hand awareness that the supportive learning environment is maintained by reinforcement and on the other that goal reinforcement has an important role in learner motivation. (ref)
It was notable how L2 drew on personal experience when explaining items REF putting self into learning.  And applying to the theory as it related to real life setting. 
The main lesson culminated in an extended practical group activity in which knowledge gained over the module could be applied. In this L.2 created a group activity with a digital tool as a form of assessment and a demonstration of transformative learning according to SAMR. Bringing the lesson to a close it also acted as a plenary to the unit, being a practical demonstration encompassing the unit’s main themes. L.2’s engagement with students continued after the lesson and on the way out.
Professional standards
Both L.2 and L.2 showed alignment with several elements of the professional standards set out by Welsh government. A common factor was that through their attitude and engagement with students both demonstrated they were treating others with dignity, courtesy and respect and building a collaborative relationship with them. Further, this fed into  the supportive environment present in both lessons which showed a commitment to learners and their wellbeing. The first observed lesson was an example of blended learning which, during conversation, L1 explained allowed equity of access to people otherwise unable to attend. In ensuring the remote attendees were participants, not spectators, through fully involving and engaging them throughout L1 showed a commitment to equality of opportunity. Although both lessons were through the medium of English, L.2 employed  occasional terms in Welsh which aligns with the professional standard relating to the importance of Welsh in a bilingual nation. The final group activity in the second observed lesson enabled students to take responsibility for their own assessment
Conclusion and action plan 
A total of six hours observation of two professionals with two different groups and subjects meant a wide range of teaching practice and applied learning theory was observed. After reflection, the first step in forming an action plan is to focus on elements common throughout.as a foundation. Most notably both practitioners through conduct, attitude and engagement were instrumental in creating a positive learning environment, and the ultimate conclusion has to be that professional standards are met naturally when teaching, and learning is carried out properly. 
The action plan for personal development is currently dominated by the objective of finding a context to practice and develop teaching skills and practice.  While there is a commitment to align with all professional standards, action to incorporate many cannot commence until the first objective is met. Some, such as updating subject knowledge and incorporating  diversity and inclusion are objectives for which an objective to devote time to learning can be set. 
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