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	Targed/Target
	What I have done in this assignment….

	Targed/Target 1
	Read a mixture of professional and academic literature
	Engaged with a variety of literature- especially Welsh Curriculum documents.

	Targed/Target 2
	Proofread all written expression and references with care.
	Read work thoroughly.

	
	
	

	Targed/Target 3
	Strongest critical conclusion will be linked to literature
	Made strong links between lit review and critical reflection- critical reflection links back to the points made in literature review.





Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate 4 specific pedagogical principles. (This evidence should be taken from the PLP.)
Identify one of these pedagogical principles as an area for development and justify the next steps in your development



Part 1:
	Professional Experience Template 1
	

PTE1- Remembrance Day Session (Assessment for Learning)

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?

	To evidence AfL, I will be referring to a Humanities lesson that implemented a range of AfL approaches that helped produce an excellent standard of work. Regarding context, this session was dedicated to Remembrance Day and focused on a literacy task of writing a haiku poem based on the historical event of the First World War. The haiku poems were used to encourage appropriate sentiments in the learners creative writing, a purposeful reminder to remember the soldiers who lost their lives. The lesson included a BBC Live video that involved activities to help create the poem. That said, for their creative writing to be effective I decided to use the AfL strategy known as success criteria to support the learners, so the learners understood what was expected in their writing, but more importantly were aware of the structure and rules of a haiku poem. 
The class followed a BBC live session that explored themes of remembrance and commemoration and encouraged the class to reflect on the end of the war through their creative writing, therefore the learners improved both listening and writing skills. During the BBC live video, I made regular pit-stops to either prompt questioning to the learners or to share my own ideas that the video did not mention- to ensure that I was leading the lesson. It is worth mentioning that I used questioning as a method of AfL to assess the pupils existing knowledge of the First World War/ Remembrance and to identify gaps in their understanding to scaffold the development necessary for their writing. I asked the class several open questions being- 'What feelings and thoughts come to mind on Remembrance Day? What is the best way to remember those who lost their lives? Why is it important to celebrate Remembrance Day?". This was a useful way to ensure the pupils were thinking carefully and critically about their feelings and thoughts of WW1 and can also refer to Bloom's Taxonomy of Educational Objectives (1956) as I introduced higher order thinking questions for this lesson focus, to encourage learners to think beyond literal questions. For the writing to be effective it was important that I displayed the learning objectives clearly on the board. The learning intentions helped the class understand the purpose and focus of the lesson and guided them as they were learning.
Following on from this, it was necessary that I provided a set of features that were expected in the pupil’s haiku poems, therefore I co-constructed a success criteria and involved the whole class. Together, we produced a clear and concise set of expectations for what the learners needed to include in their poems. The success criteria presented the rules and structure of a haiku poem, reminding the learners of the size of the poem (3 lines), the syllable pattern required for each line (5,7,5), the inessential need for rhyming words and the style of writing (descriptive, use of imagery). I also made sure that learners understood how to count syllables by giving them different examples and reminded them that they need to count vowel sounds so learners followed the criteria correctly. I 
During their writing, I made sure to check-in with learners and even shared some of the pupils work to the whole class, to either praise individual learners or perhaps help others who may need to magpie ideas. I also used the instructional strategy of modelling my own example of a WW1 haiku poem to explicitly demonstrate the set task so learners can observe what is expected of them. I used this strategy as a form of AfL, where I was able to assess whether the learners understood my demonstration and followed the provided example and criteria successfully. However, learners were satisfied and confident in following the criteria, and produced their own individual examples without relying on mine too much. The pupils were proud of their writing, and most of the class volunteered to read their poems aloud which refers to the professional standard of learners listening to learners.
The success criteria was displayed on the board from the start of the lesson to the very end where learners had the opportunity to then self-assess their writing to reflect on their poems and judge how well they have performed in relation to the success criteria. Self-assessment also provided them with the opportunity to identify the strengths and weaknesses of their writing to see how they can improve. I implemented chilli challenges to help self-assessment, which referred to the number of features they had included in their poems, for example if they had included all four, they would achieve the level of Spicy, three- Hot, and 2- Medium. I also made it clear that the pupils needed to self-assess their work for spelling/punctuation mistakes, and pupils used purple pen to annotate and improve their writing.
To bring the lesson to a close, the class had a two-minute silence to commemorate the day WW1 ended and to honour those who lost their lives. For the plenary, we reviewed the learning objectives to consolidate pupils' learning and pay our respects on such an important day. The class then displayed their poems on the wall to replicate their own memorial just like the Cenotaph in London. 

	What have you learned?

	Implementing a variety of AfL techniques worked well to support this session and further developed learners’ thoughts and feelings concerning the historical context of the First World War. The class recognised the importance of paying respect and gratitude for Remembrance Day and by using a range of AfL approaches such as questioning, presenting learning intentions and even modelling a written example, each pupil produced good piece of writing that demonstrated the theme of War. 
The pupils were focused and worked hard during the session and wrote meaningful poems that followed the success criteria correctly. Providing the AfL strategy (success criteria) appeared to be highly effective for this writing task and specifically worthwhile to a year 6 class. It is also worth mentioning that the focus on Haiku poems was a new form of poetry for the class, therefore implementing a success criteria was needed, and I am glad that I made sure that learners understood the concept of syllables and how to count them correctly, as this is one of the most important aspects of haiku poetry. Furthermore, learners had shown full confidence in the success criteria and felt reassured to refer to it for guidance and support, allowing them to assess the effectiveness of their own writing. This success criteria also helped cultivate independent learning in the classroom, and I think involving them in the process of creating the criteria provided a clear scaffold and focus for the learners while engaging with the writing. Finally, this AfL strategy gave learners this visual understanding of how to achieve their learning and by modelling the criteria on the board, learners could refer to it from the start to the very end of the lesson to then self-assess their writing (AfL strategy). It is evident that I will be using success criteria again in the classroom, based on how effective it was for this session, however I think success criteria has proven to work specifically well with writing tasks, therefore I will have to trial it again for other tasks or areas of learning to make an accurate judgement. Nonetheless, this Remembrance session has demonstrated the professional standard of 'Assessment for Learning' extremely well and has reliable and valid evidence to support it. 

	What next?

	I intend on using AfL techniques in the future, especially for more informative/thorough teaching as it has proven to be beneficial to implement a variety of strategies to support different types of learners. This learning experience has shown how effective the success criteria has worked to support a KS2 writing task. However, to produce a successful outcome, success criteria should refer to a concrete learning performance, something students will say, do, make, or write to indicate they are aiming towards the set learning objectives of the lesson or task. In future teaching, I will continue to involve learners when creating success criteria to make sure learners are aware of how to attain their learning and works well with introducing the lesson by demonstrating the learning intentions. That said, in this teaching experience the class were of similar ability, therefore all pupils were on task and understood how to make use of the criteria in their writing. However, if there was a class of mixed ability, it would be better to promote more collaboration as a group to identify the needed success criteria and ensure differentiation to suit learners’ individual needs. In future teaching I could also provide physical copies of the provided criteria for learners to keep in their books to make it easier to self-assess. Finally, I am unsure whether all the trialled AfL approaches of this lesson will be useful to pupils in Foundation Phase, but I know some techniques like questioning, think, pair share, and the traffic light system may perform better, therefore I will have to trial these in my practice. 




	Professional Experience Template 2
	

PTE1- Micro-teaching (Blended learning experiences)


	Pedagogy Standard
	Blended learning experiences

	What did you do and why?

	As part of the module ECAD6008, it was a requirement for each student to plan and deliver an effective lesson that would help us progress as student teachers and work towards attaining QTS standards. This teaching experience is referred to as Micro-Teaching, a teaching procedure that involves a group of students under controlled conditions in order to analyse teaching techniques and develop new teaching skills, to establish a better understanding and sense of ourselves within the profession. 
The micro-teaching session took place over Microsoft Teams where myself and three others worked as a group to conduct a 15-minute lesson in front of the remaining students of our course and several lecturers. As a group we prepared a literacy lesson that was planned for a class of year 1 pupils. The learning objectives of the lesson was for our learners to develop an understanding of sequencing and learn how to follow instructions in the correct order, an appropriate lesson focus for that age. That said, we focused our lesson on the theme of Paddington Bear, a well-loved and suitable character for young learners.  As a group, we organised assigned roles for each other to carry out activities for our lesson. These tasks involved; reading a short story to the class, presenting a video of Paddington Bear, and providing two short activities to demonstrate sequencing and assess their learning. The short activities were themed to the story of Paddington Bear and asked learners to use their understanding of sequencing to make a marmalade sandwich for Paddington in the correct order. 
As a group we made use of a PowerPoint presentation to support our lesson and to increase the visual impact which kept learners engaged and focused on the lesson. We also made use of incidental Welsh in our teaching and referred to the objects/ ingredients required for a marmalade sandwich in Welsh which encouraged learners to practice their speaking and listening skills. After presenting our lesson we were given verbal feedback by our lecturer which was necessary to see what we had done well and maybe what we could include for next time.

	What have you learned?

	This learning experience has shown me the effectiveness of blended learning and developed my confidence in teaching through a different type of platform (Microsoft Teams). Learners were able to retain information from the lesson but also interact with and respond to the teaching by answering set questions, practicing Welsh vocabulary, and completing the provided activity. It was also beneficial that the lesson focused on Paddington Bear, as this the task applied well to the narrative and made it an interesting topic for year 1 pupils to engage with. Although teaching online is a rather different format, this experience has developed my skills and understanding of what tasks are best suited to deliver virtually and perhaps others that are quite difficult or need to be slightly modified to adapt to online teaching. I intend on using blended learning in future teaching practice; however, I think if I were to teach an older year group, I would be able to include more content in the lesson and perhaps tasks that encouraged more independent learning or were more thorough to meet their learning needs. That said, this experience has developed my digital thinking skills, working with others, organisational and time management and I think using a PowerPoint to support my teaching had a positive impact on the learner’s engagement and understanding of sequencing.  


	What next?

	I have understood the importance of using blended learning approaches in order to benefit learners, and how to adapt particular tasks or activities to be suitable to teach online and be appropriate for the age group. This is especially important during the unprecedented times we are currently living in, with the Covid-19 pandemic. That said, it was great to see the engagement the pupils had with our lesson and has made me realise the impact that videos or visual features has on the learners. Therefore, I have already planned on using more blended learning approaches in my teaching, such as Kahoot to assess learning in my French sessions, more PowerPoints, and perhaps educational videos for my humanities lessons on WW2- Morse Code/ Designing Gas Masks. However, having this experience of teaching through Microsoft Teams, I recognise that not all pupils will have the same access towards remote learning. Therefore, I would ensure that all learners have easy access, whether I would offer to use a different platform like Google Classroom/ Zoom, to see what is the most suitable/convenient for the learners at home, implementing pupil voice. 





	Professional Experience Template 3
	

PTE1- Welsh Session- Writing a letter home as an evacuee in WW2 (Real life, authentic contexts)


	Pedagogy Standard
	Real life authentic contexts

	What did you do and why?

	This teaching experience involved a Welsh lesson that I taught to a year 6 class that refers to the professional standard of real life, authentic contexts. This Welsh lesson was centred around their topic work of WW2, where I set the pupils the task of writing a letter home as an evacuee during the war. The class had previously written as evacuees in English; therefore, the learners were able to reflect upon their writing to make connections between the two languages and develop their ideas further. The main learning objective was for pupils to demonstrate their understanding of life as an evacuee, but more importantly be able to apply their Welsh language skills to their writing whilst referring to past-tense verbs. 
As I began the lesson, it was clear that the class understood the format and structure for letter writing and were aware of the difference between formal and informal language. I provided the introduction to the letter to support the class and help develop ideas to start their writing. I read through the first part of the letter to the class and together we translated it into English and made connections to similar Welsh words/ sounds to help them in the process. For example, one learner noticed 'Yn y bore' was similar to 'Bore da' that they use every day in school, and I explained the link and how 'Yn y bore' translates to 'In the morning'. After going through the first part of the letter, I asked learners to share some ideas that they had for the middle part of the letter- focusing on specific past-tense verbs and the context of WW2, they demonstrated their own ideas on whiteboards. I provided a crib sheet to each pupil- which had a list of sentence starters, past-tense verbs, and different vocabulary in Welsh to support their writing. After completing the middle section, we worked on the final section as a class- and learners were able to self-assess their writing by referring to the crib sheet. 
The class understood the set task, and this lesson encouraged learners to make connections between languages but also gave pupils the opportunity to reflect and monitor their learning from previous LLC sessions. 

	What have you learned?

	Although this Welsh writing task appeared to be quite difficult when introducing it to the class as soon as I initiated a class discussion to brainstorm ideas the learner’s gained confidence in their Welsh skills and applied the language well to their writing where some even extended their sentences by adding further description. I learnt a lot from this Welsh lesson and recognised the importance of reminding learners to be proud of being Welsh and encourage them to practice and develop their language when possible. It was useful to implement Welsh into a humanities/literacy focused task as learners were able to develop their existing knowledge from their previous writing and focus solely on developing and improving their Welsh skills, whether they were listening, speaking, or writing. Finally, the focus on past-tense verbs and the provided vocabulary were also beneficial to learners as they used them to support their writing for themed topics like WW2, but it is evident that these sentence starters/verbs/vocabulary can also be used in their everyday life and for a variety of different contexts, therefore the language was versatile.  


	What next?

	I intend on using more Welsh in future teaching and ensuring that the language/vocab provided can be used and adapted to a range of contexts and AoLes as this experience has proven to work extremely well. I also hope to use more incidental Welsh in my teaching, so it comes more natural to my practice, and I think carrying out something like Helpwr Heddiw when I'm teaching in Foundation Phase will be a useful way to practice this and develop it further.




	Professional Experience Template 4
	

PTE1- The Piano Sessions- Cross-curricular themes


	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?

	This professional experience refers to a series of multiple sessions that focus on a particular Literacy Shed resource. Literacy Shed provides a range of ideas for literacy teaching and provides visual resources, therefore I choose the short film named 'The Piano' to use to plan lessons/tasks for different AoLE's. 
The first session I planned involved both a listening and writing task, where learners were asked to appraise a piece of music by referring to the musical elements. The learners watched and listened to the short film which portrays an old man reminiscing on his memories from war, accompanied by a musical piece. Learners were asked to think and write about the music- making use of the elements, the emotions, and perhaps the narrative. This first session clearly demonstrates the use of cross-curricular themes with reference to Expressive Arts (music), Literacy and Humanities (War). 
The following session involved learners writing a letter as a soldier home during the War by using their thoughts and feelings from the short film to be expressive in their writing. Before writing the pupils looked back at a previous letter to see what they had done well and what they could include this time. The class self-assessed and gave themselves two targets, therefore learners reflected on their previous learning to enable further improvement for their writing. This session also focused on all three AoLE's, Expressive Arts, Literacy, and Humanities, and learners were able to develop skills and knowledge from these three areas simultaneously. 

	What have you learned?

	This learning experience has shown me the positive impact cross-curricular themes can have on pupils' learning. Learners maintained motivation throughout the session and developed skills and knowledge through interconnected AoLE's to produce good quality writing. I have also understood the accessibility of implementing cross-curricular themes to support a particular topic or theme and the extent to which it deepens the learner’s knowledge of the topic but simultaneously develops cognitive skills like sustained and divided attention (multitasking). Reflection on learning also worked well with cross-curricular themes, by reflecting on previous lessons to assess as a practitioner their existing knowledge and perhaps look at what needs more improvement- whether there would need to be more Literacy, Humanities or Expressive Arts implemented into the following session and so on. 


	What next?

	As a student teacher I am extremely interested in cross-curricular themes and understand the impact that it has on pupils learning. In future, I hope to implement cross-curricular themes in my teaching but perhaps trial new topics and use different AoLE's to support pupil's learning. It would also be of interest to plan a particular project that involves multiple academic disciplines simultaneously to keep learners engaged and give real-world meaning to their learning. I would also like to try and refer to cross-curriculum responsibilities such as literacy, numeracy and digital competence in my practice and be able to implement them into a specific topic/theme depending on the educational phase. 



Word count: Approximately 2,000
Part 2:
Introduction
In the world of professional education today the need to be critically reflective is a crucial aspect of a practitioner’s role, a standard toward which all educators must strive. Critical reflection facilitates introspective learning, and according to educational reformer John Dewey, reflective action derives from the ‘active, persistent and careful consideration of any belief or supposed form of knowledge in light of the grounds that support it’ and further conclusions that follow (Dewey, 1997, p. 6). This concept is particularly important for an educator; the process of making a critical judgement based on an experience to enable improvement in one’s practice and ensure that teaching is purposeful to pupils’ learning. That said, this assignment will critically reflect on my teaching experience with Cross-Curricular learning, an area that I have identified to improve and develop further within my practice. I will critically discuss how this method can benefit pupils’ learning but also identify any limitations through the literature that I will engage with. There will also be particular focus on potential next steps that could be used in my teaching from the research that I gather to develop my professional practice in future teaching.  
Interdisciplinary learning, often known as cross-curricular learning enables learners to explore clear and relevant links within interconnected topics. This notion of integrating knowledge from multiple subjects is said to ‘achieve a fuller understanding’ (Efland, 2002, p. 103) whilst motivating pupils to learn and transfer skills through different areas of learning. This approach can help design a more engaging curriculum within education by offering a diverse way of learning. This most certainly applies to the education system in Wales regarding the new curriculum, where cross-curricular themes have become established as one of the Pedagogical Principles. The dominant frameworks of cross-curricular themes consist of literacy, numeracy, and digital competence, known as the ‘mandatory skills that need to be considered within all curriculum design’ (Hwb, Welsh Government, 2020). Finally, it must be recognised that my class mentor and I shared a discussion concerning cross-curricular themes, acknowledging how it is a strong foundation to have in the classroom and an approach that can always be developed. That said, cross-curricular themes will be the primary focus of this assignment. 
Literature Review
To begin, cross-curricular practice is a fundamental aspect of what is needed to meet National Curriculum requirements and ‘to give these requirements an overall coherence’ (Webb, 1996, p. 1). This approach supports the use and application of what has been taught and learned in ‘new and different ways, and provides opportunities for learners to experience deep, challenging and relevant learning’ (Kerry, 2015, p. 4). Regarding the development of cross-curricular practice, educational reformer Plowden (1967) was the first to outline this integrated approach within education and exclaims the stress that ‘children’s learning does not fit into subject categories’ (Plowden, 1967, p. 555). This assertion is still relevant and equally valid to education today, however the approach to cross-curricular learning is constantly evolving as research provides further theoretical understanding of how practice can be more purposeful to pupils’ learning. 
Traditionally, it was acceptable for primary schools to make use of broad-based topics that encompassed a range of subjects, these topics were often ‘identified by their title and the teacher would consider what activities were suitable for the topic title’ (Farmery, 2015, p.74). However, it is evident that teaching and learning are now encouraged to be more ‘objective-led’, which ultimately determines the planned tasks or activities for the lesson. The use of objective-led planning ensures that ‘each task within the topic has a specific purpose’ to benefit learners and can be used as a ‘vehicle’ to assess understanding and prepare for future planning (Farmery, 2015, p. 74). This perspective of cross-curricular teaching aligns with my first teaching placement, where myself and my class mentor understood the importance of identifying tasks that were relevant to the class topic of World War Two but more importantly were identified to achieve the lesson objectives and meet learning needs. This understanding enabled me to identify meaningful links between subject areas to ensure teaching was understood but was also ‘relevant and real for the children’ (Farmery, 2015, p. 81). 
In addition, it can be said that those who favour cross-curricular practice have their basis in the work of theorists who advocate a constructivist view of learning- the theory that involves learners being the ‘’active agent in the process of knowledge acquisition’ (Olusegun, 2015, p. 66). This constructivist view can also involve children learning through direct experience- often collaborating with peers instead of being directly told by the educator. According to Jukić (2013), this constructivist approach has arisen from the theory of learning which involves ‘making links between school contents with everyday knowledge and experience’ (Jukić, 2013, p. 262). This relation between a constructivist and cross-curricular approach can also be supported by Jonassen (1994) who agrees that constructivism can ‘trigger learners’ curiosity about the world’ where they interpret their own ideas and connections between subjects by applying their ‘existing knowledge and perceptions of experiences’ (Jonassen, 1994, p. 34). Although, this concept may be more applicable to cross-curricular teaching within a secondary school context, this suggestion that cross-curricular practice is formulated by constructivist views is still relevant to primary curricula. The principles of constructivism ‘appeal to our modern views of learning’ (Hein, 1991) and allows a better understanding of integrated practice so learners can construct and build upon their existing knowledge through experience and reflection of multiple disciplines.

Following on from this, a more recent study elaborates on the importance of ensuring that cross-curricular themes remain relevant and modern to pupils learning and perhaps a ‘relentless focus on the basics’ (Gov.UK, 2010a) is not the best approach to include and enthuse all children in the aim to build an effective learning environment. Barnes (2015) promotes in his book titled “Cross-curricular learning 3-14” the inclusion of cross-curricular themes and believes this learning experience should be at the core of the curriculum. Barnes (2015) also states that the focus on making connections between curriculum and children’s lives should be a main priority in planning, to make use of pupils’ distinctly different viewpoints, as ‘motivation, method and model for their learning’ (Barnes, 2015, p. 2). This way teaching is purposeful and the development needs for children can determine the content of the curriculum. This work also proposes that to understand children learning, ‘motivation, self-esteem, personal relevance, authentic challenge and a sense of achievement are all crucial’ and should therefore be considered within cross-curricular planning (Barnes, 2015, p. 2). This proposition is appropriate to refer to as an educator in the modern world and declares the importance of considering learners interests and development needs through cross-curricular practice. 
In contrast to this, to ensure an effective cross-curricular approach is implemented in learning, Duerr (2008) recommends that schools need to balance ‘depth with breadth’ and offer experiences that help learners become more sophisticated’ (Duerr, 2008, p. 173). To achieve this, (George et al, 1992) propose in their report that teaching must refer to a range of traditional and modern ideas, methods that ‘accommodate students’ eagerness for individual choices, for first-hand experiences, and for varied learning contexts’ (p. 64). Moreover, Duerr (2008) also believes that the common issue within the education of young learners is transitioning from narrative texts to content texts. Although the transition is progressive as children get older, most children in primary school familiarise themselves with narrative texts such as storybooks or comic books and this change to content texts often leads to ‘genuine difficulties children experience with reading’ (Duerr, 2008, p.174). Henceforth, there should be stronger emphasis on encouraging teachers to not only support children with learning how to read but by helping them ‘understand what makes a text “easy” or more challenging’ to comprehend. Cross-curricular learning can support this, but it is the responsibility of the teacher to make use of a range of resources to develop the necessary skills and to ‘ease the transition’ (Duerr, 2008, p. 174). Despite this article being published in 2008, it still proposes important remarks for education worldwide and promotes the need for interdisciplinary instruction and how it should be incorporated to integrate subject areas, rather than isolate them. In fact, cross-curricular teaching has been considered a ‘key element of education since the 1960s’ yet it can be argued that there seems to be this ongoing difficulty for certain schools to restructure ‘content-separated curriculums to a more integrated one’ (Lounsbury, 1992, p. 7).
Nevertheless, the new Curriculum for Wales is an appropriate example to demonstrate the importance of delivering a broad, balanced, and integrated education. The Welsh Curriculum is structured by the four purposes, these purposes are intended to support learners to become ‘ambitious capable learners, enterprising creative contributors, ethical, informed citizens and finally, healthy, confident individuals’ (Hwb, Welsh Government, 2021). The redesign of the curriculum groups the traditional subjects into six Area of Learning and Experience (AoLEs); therefore, these individual subjects will still be taught but this Framework helps practitioners develop a more integrated approach to learning. The Curriculum for Wales guidance promotes collaboration and cross-disciplinary planning, learning, and teaching, both within and across the different Areas, making relevant and suitable links to ‘prepare learners to thrive in a future where digital skills, adaptability, and creativity, alongside knowledge are crucial’ (Gov. Wales, 2020). Applying cross-curricular themes to teaching enables learners to ‘build connections across their learning and combine different experiences, knowledge, and skills’ (Hwb, Welsh Government, 2021). It is also important to acknowledge that one of the AoLEs known as Health and Well-being not only focuses on physical health, but recognises the importance of mental health, a topic that was perhaps considered less significant during the time of the old curriculum. Before this new Welsh curriculum was introduced, Barnes (2015) was an advocate for the importance of emotional well-being and suggested that it should be considered central to the curriculum and included within cross-curricular studies, especially within the modern world. Barnes also stated that well-being should be ‘addressed centrally in staff development practices and teacher education’ (Barnes, 2015, p. 2). Therefore, the Curriculum for Wales clearly acknowledges and represents this.
Furthermore, the cross-curricular approach is referred to as ‘interdisciplinary’ because it incorporates more than a single subject area; therefore, the subject disciplines are usually related through a ‘central theme, issue, problem, process, topic or experience’ (Jacobs, 1989, p. 8). Therefore, an important aspect to ensure that cross-curricular practice performs successfully is the requirement for subject expertise. In fact, without a clear understanding of subject progression, ‘neither appropriate challenge nor appropriate skill development are possible’ (Barnes, 2015, p. 279). Focusing specifically within a primary school setting, most educators are ‘trained across the curriculum’, however, this can sometimes be a cause for concern. To ensure cross-curricular practice is beneficial to all children, it requires careful planning and review of ‘grade-level standards, learner characteristics, and teacher objectives’ (Duerr, 2008, p. 178). In other words, educators should be alert to children’s independent learning needs and the possibility of applying differentiation within their lesson plans, therefore planning is the most essential aspect and can challenge teachers thinking and problem-solving skills. In fact, there is a concern that educators will rush planning and may be tempted to reuse material that learners have already looked at, suggesting cross-curricular practice can be repetitive if not planned efficiently. To ensure subject expertise and thorough planning are considered, Barnes (2015) emphasises the need for collaboration amongst teachers and suggests that primary school teachers need to ‘talk and plan together’ to guarantee effective and meaningful teaching (Barnes, 2015, p. 279). Overall, these viewpoints acknowledge the necessary requirements to ensure cross-curricular practice is successful, however, a few of these articles appear outdated, and may not corelate or recognise the development of the education system over the years. Nonetheless, the intention is still meaningful to encourage improvement in cross-curricular teaching. 
On the other hand, some may share an alternative perspective concerning cross-curricular teaching and suggest that this approach has potential concerns or limitations that may impact the quality of one’s teaching. According to Hayes (2010), learning needs the ‘clearly delineated boundaries’ provided by single-subject teaching and argues that an integrated approach is ‘insufficiently rigorous’. This concern derives from the responsibility as an educator to ensure that each child receives regular opportunities and experiences to gain ‘the fundamental skills in key subjects’ (Hayes, 2010, p. 384). It can be challenging to ensure teaching is appropriate for each learner, and that there are relevant connections made between two or three areas to ensure an equal balance across the curriculum. Moreover, this article contrasts with Barnes (2015) view regarding pupil’s interest and involvement in cross-curricular teaching, Hayes (2010) declares that too much pupil choice allows pupils to avoid areas of learning that they find difficult, thereby ‘inculcating poor work habits and attitudes’ (p. 384). However, regarding the Curriculum of Wales, it considers the importance of the cross-curricular skills literacy, numeracy and digital competence and provides Frameworks as supporting guidance for educators. Although this is not necessarily pupil choice, integrating these skills ‘encourages strong and meaningful links’ (Hwb, Welsh Government, 2021) between subjects and is likely to make learning more interesting for pupils by involving more than one learning area. Furthermore, Duerr (2008) makes a point that cross-curricular practice is ‘time-consuming’ based on the requirement for teachers to ‘know their students on a developmental as well as a needs-based level’ (Duerr, 2008, p. 178). In fact, Grenfell (2002) supports this and discloses that cross-curricular teaching can be demanding for practitioners, as it confronts them with the ‘limits of their knowledge and understanding, as they move outward from their favoured subject’ (Grenfell, 2002, p. 190). However, it can be argued that this supposed limitation can benefit a practitioner in their practice, by strengthening ones teaching and understanding in an unfamiliar AoLE. That said, it is evident that adopting a cross-curricular approach can sometimes cause difficulty, mainly depending on the subjects involved as some cross-curricular links are ‘more natural than they are between others’ (Hayes, 2010, p. 384).
Critical Reflection
To conclude this essay, I will now critically reflect on my own teaching experience during PTE1, drawing on evidence that has been gathered through my engagement of literature. By reflecting on my experiences, I can assess the implementation of cross-curricular themes and identify potential next steps to further develop this approach. Within the teaching profession the requirement to be critically reflective is significant for improvement and development of one’s practice, in particular reflective practice is considered an important element of the pedagogy for professional learning within the Curriculum of Wales. The Welsh Government have also proposed that teachers should envision themselves as professional learners that ‘reflect on and enhance their own practice to motivate and inspire children and young people in their care’ (Welsh Government, 2017, p. 25). Due to the change and development in the new Curriculum, Wales have now introduced five professional standards for teaching and leadership to support the development of one’s teaching profession. These standards are known as Pedagogy, Collaboration, Leadership, Innovation and Professional learning, the essential aspects designed to support educators and promote ‘reflective practice that is consistent with the realisation of the new curriculum’ (Hwb, Gov.Wales, p.1). The importance of reflection is evidently displayed within these standards, especially within the Pedagogy aspect which focuses on influencing pupils to reflect on their learning. That said, this first teaching experience has helped develop my understanding of cross-curricular learning and has enabled me to be more reflective within my practice. 
Cross-curricular themes was considered significant within my PTE1 placement, where the school establishment understood the need for cross-curricular experiences as the 21st century progresses, educational reform continues, as well as the emphasis for cross-curricular themes in the Curriculum of Wales. As part of my teaching practice, I recognised the importance of planning for cross-curricular teaching, therefore my class mentor and I discussed the suitability of the topic but more importantly ensured that we were able to provide activities that were purposeful to the pupil’s learning. The cross-curricular plan focused on the general theme of World War Two and enabled me to make relevant connections between multiple disciplines. This use of approach aligns with Farmery (2015) emphasis on ‘objective-led planning’, where I could identify appropriate tasks to ensure that the learning was coherent. Within the theme of World War Two, I planned several sessions that were focused on a short film titled ‘The Piano’ which portrayed a visual of a soldier in war accompanied by a piece of music. I decided to implement the Literacy Framework to help plan my cross-curricular lessons and ensure learners ‘develop high levels of competence in these skills’ (Hwb, Gov, 2020). These themed sessions focused specifically on three AoLEs (LLC, Humanities and Expressive Arts) and involved a series of listening and writing tasks, including a musical appraisal, and letter writing as a soldier. I was also able to adapt this topic of World War Two into a Welsh lesson, an area that I was less confident in and felt could be further developed. However, regarding Barnes (2015) statement concerning the necessity of subject expertise for cross-curricular teaching, I can say that I ensured to collaborate with my class mentor prior to this lesson to strengthen my Welsh and ensure that ‘appropriate skill and development were possible’ for the learners (2015, p. 279).
Overall, I have encountered a positive experience with cross-curricular teaching and taken an interest in the development of this approach. To reflect on my experience, it is evident that the topic choice of World War Two proved to be beneficial but also meaningful for the children’s learning and offered an array of engaging tasks to link areas of the curriculum. More importantly, I understood the importance of careful planning and preparation, to ensure that my cross-curricular tasks were purposeful to deepen learners’ knowledge but also motivate them to learn through both creative and academic disciplines. The reflection on learning standard was also incorporated within these cross-curricular sessions which encouraged the class to reflect on previous learning. As a student teacher, I was able to assess their existing knowledge and understand what aspects needed further development. In future teaching, I intend on implementing cross-curricular themes into my practice but perhaps trial new topics and use different AoLEs to support pupil's learning. This way I can be creative with my practice and consider potential projects that are of interest to learners but also provides a real-world meaning to their learning. It would also be beneficial to consider using other Frameworks for my planning, such as Numeracy and Digital Competence to develop learners’ alternative skills. As Grenfell (2002) stated cross-curricular teaching can be demanding for a teacher, however ensuring appropriate planning and preparation will result in effective practice even if this appears to be quite time consuming. Regarding other literature, it was interesting to look at the contrast in views concerning cross-curricular teaching, which depended on when the literature was published. For instance, the more recent books and articles recognise the flexibility of cross-curricular teaching and how this approach can be developed to be more appropriate and relevant to a modern educational system. Whereas older literature like Lounsbury (1992) revealed the difficulty of incorporating cross-curricular teaching and how some school establishments struggled to transition to a more integrated curriculum. Overall, I have learnt that planning is an essential aspect to cross-curricular teaching, and when planning these lessons, it is important to collaborate with other teachers, identify the learning objectives within the subject areas whilst always being attentive to pupils learning needs or any issues that may arise.
Word count- 3259 (without title).
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